Concordia Seminary - Saint Louis

Scholarly Resources from Concordia Seminary

Bachelor of Divinity Concordia Seminary Scholarship
6-1-1958

Christian Education According to Ephesians 6:4 (Paideia Kai
Nouthesia Kuriou)

Richard D. LaBore
Concordia Seminary, St. Louis, rglabore@sbcglobal.net

Follow this and additional works at: https://scholar.csl.edu/bdiv

b Part of the Biblical Studies Commons

Recommended Citation

LaBore, Richard D., "Christian Education According to Ephesians 6:4 (Paideia Kai Nouthesia Kuriou)"
(1958). Bachelor of Divinity. 902.

https://scholar.csl.edu/bdiv/902

This Thesis is brought to you for free and open access by the Concordia Seminary Scholarship at Scholarly
Resources from Concordia Seminary. It has been accepted for inclusion in Bachelor of Divinity by an authorized
administrator of Scholarly Resources from Concordia Seminary. For more information, please contact
seitzw(@csl.edu.


https://scholar.csl.edu/
https://scholar.csl.edu/bdiv
https://scholar.csl.edu/css
https://scholar.csl.edu/bdiv?utm_source=scholar.csl.edu%2Fbdiv%2F902&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/539?utm_source=scholar.csl.edu%2Fbdiv%2F902&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholar.csl.edu/bdiv/902?utm_source=scholar.csl.edu%2Fbdiv%2F902&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:seitzw@csl.edu

PAIDEIA KAI NOUTHESIA KURIOU




CHRISTIAN EDUCATION ACCORDING TO EPHESIANS 6:4

{(PAIDELL KAI NOUTHESIA RURIOU)

& Thesis Presented to the Faculty
of Concordia Seminary, S5t. Louis,
Department of Practical Theology

in pawtial fulfillment of the
requirements for the degrec of
Bachelsr of Divinity

by
Richard D. LaBore

June 1958

Approved by: _@Z 4’? MMJ/

Advisor

Read




TABLE OF CONTENTS

Chapter

Page

I' mTRQDUC TION L L] e » * ® & o & 0 s = e & @ ¢ & 8 8§ & @ =@ .

II. WORD STUDIES OF KURIOS, PAIDEIA, AND NOUTHESIA.

HoRurios o o o v 0 s a0 0 s
E Paideia [ ] L ] L ] L ] L ] L ] . [ ] L] L ]
&e x‘outhaaial [ ] L] . [ ] . L . L] [ J

OL EXECGESIS OF EPHESIANS 6:4. .

IV. IMPLICATIONS FOR CHRISTIAN EDUCATION

The Nature of Chrictian Education .
The Source of Christian Ilducation .

The Need fox Christian Education

The Purpose of Christian Education

The Means of Christian Education
The Parents in Christian Education

V. SUMMARY OF FINDINGS

APPEND:X - s & @ . e & @ & o & » ° ° & @ s " 0

BIBLIOGRAPHY

o |

<

4
10
19

23

35

35
43
47
51
54
57

6%
66



CHAPTER 1

INTRODUCTION
! < 'd 7/ 7 <
&MWMW
ITLN 2 s B ) ’ I / s
AL V- Ld LAY

£lthough the New Testament offers no educational system to the
Church, the Haustefeln of Saint Paul's Letter to the Ephesians contains
the one passage which specifically refers to the education of children

| (6:4). It io in this context that we find the comprehensive phrase
M_A{(L ;aaﬂfé gﬁ‘ag/a/ ¢ ({paideia kai nouthesia Kuriou),
which does not focus our attention upon a new philosophy of education, but
does synthesize for us the dominant theological and educational principles
in the New Testament. It is the purpose of this study to determine exe=-
getically the meaning of this passage and to indicate its implications for
the theory and practice of Ghristian education.

This study is timely. Existing definitions of a Christian philo=
sophy of education are insufficient. Little has been written on the subject
of this study in the English language. This study is vital. Current
education foundations have led both education and educand far afield.

The paideia kai nouthesia Kuriou clearly divides Christian education
with its divinely determined direction from secular, ''autonomous”
education with its own objectives and its own "lord. " The promise that

“'Christ alone can save the world" meets head-on with the humanistic

B SEL T T R ———
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axiom that "education will save the world" in this study. That we clearly
understand why the former cmerges victorious and why the latter must
remalin vaaity ies a prerequisitc to any useable philosophy of Christian
education.

Thic is not intended to be a definitive work, but rather tc deter-
mine the essonce of that education which the apostle advocates in this
pPassage and to cite its implications. Special emphasis will be given to
the parent=child relationship within the home, although the place of the
church and the school in Christian education are not negated by the
absence of their individual treatment.

The following chapter descriptions should serve as a helpful over=
view of thic study. Chapter II contains word studies of the terms Kurios,
paideia, and pouthesia. Kurios will be examined in the light of its Old
Testament connctation, its New Testament usage, and its meaning in the
passage under study. Paideia will be studied in terms of its Hebrew-0Old
Tentament usage, its Greeck meaning, and its New Testament use.
Nouthesia will be seen in itsc New Testament and Greek usages, and in
relation with the paideia-concept of this passage. The third chapter will
treat the exegesis of this passage. In Chapter IV the following implica=
tions for Christian education shall be discussed: its Christocentric
nature, its source, the need for it, its purpose, its means, and the
parents' responsibility in it. A digest summarizing the various findings
will comprise the fifth, and final, chapter.
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In addition to the sundry commentaries, lexicons, aad lingulstic
aids dealing with the content of the passage under study, the reader will
find these works basic to more detalled examination of the subject:

{1) A. Fonkhauser, Christliche Lehre von der Erziehung; (2) F.

Gaebelein, Christlan Bducation in a Democracy; {3) C. Jaarsma,

Fundamentals din Christian Education; (4) W. Joentsch, Urchristliches
Erzichungedenken; (5) "Paideia’ in G. Kittel's Theologisches Woerter=

buch zura Nouen Testament; (6) R. C. Miller, Education for Christian

Livigp;.




CHAPTER I

WORD STUDIES IFOR KURICS, PAIDELL, AND NOUTHESL:

The progression of theological thought and the inadeguacy of our
Semantics often leave the Church with terms and concepts either from
which contemporary usage has drained the essentiel meaning or into
which it has injected forsign connotations, rendering these terms and
cancepks u..zm:.gu.:aas or meaningless. Such mey be the case with the cone
cepts of AT Q(@ [ (Rurios), M(P&iﬂcia), and Zﬂﬂ&d" ‘as
{Houthesin)s In this chapter we shall maks a word study of these termas,

since they are the key to "Christian Education according ¢o Ephesians

". Ta, ;
04, © and cught to be understeod in their true and full impoxrt.

.a o Furios
CSYSTETE WE vy

In the mind of the Old Testament Hebrew three major concepts of
= < Sy Z zz # &.
God were supre d by ~ 28. Elohim) desige
@ cupreszed by as many namea :. : .(.g ohim) desig

nated Cod as He was scenr in all of His creative poswer, especially ia the

Greation itsclf (Geaesis 1:1). In thoe Scptuagint this is transiated as
7 {Theos). J 3 glaﬂ:: nai) was the name of respect givea
to Hirm as Lord of might a.nd mastez' of all {Exodus 9:129). w 7
(Yahweh) labeled Him as the God of the covenant, the God of I;r-e and
grace (Exodusg 3:15). This was the Divine Name, so holy that it was nob

proncunced by the Hebrow, Instead Adonel was spoker whenever the
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sacred tetragrammaton appeared in writing. In Old Teatament Scriptures,
Xahweh iz His most commonly used name. In the Septuagint both Adonai
and Yahweh are combined in the Greek term Iu/g/as (Kurios).

Iz the New Testament usage, Kurios, ""Lord, " has four meanings.
First, it raay vefor to the owner, posscsaor, and disposer of a thing or a
person; its ineaning implies that mastery which fully controls such
pussessions {Matthew 9:38). 1 Secoadly, it is used as a title of honor or
Taspect, such as & servant would use in addressing hie master or a son
in speaking to his father (Matthew 7:21). s Thirdly, it refers to God as
indicated in the above paragraph (Luke 1:6).> Fourthly, it designates
Jesus Himsclf (John 1:23). 'y Thayer explains this last use with the words,
“since by His death He acquired a special ownership in man and after His
resurroction was exalted to a partnership in divine administration. nd

/ P ) 7/
The A0L/0S _Lwl0oS Wg (Kurios lesous Christos)

of Saint Paul's Letter to the Philippians and his First Letter to the

1Joseph Henry Thayer, & Greeck-English Lexicon of the New
Testament (New York: American Book Company, c.1889), p. 365.

zThayer. loc. cit.
Swilliam F, Arndt and F. Wilbur Gingrich, & Greek-English

Lexicon of the New Testament and Other Early Christian Literature
(Chicago: University of Chicago Press, c. 1957), p. 460.

4Henry Liddell and Robert Scott, Greek-English Lexicon (26th
edition; Chicago: Follett Publishing Company, 1949), p. 400.

5Thayer, loc. cit.
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Coriathiane was the Credo of early Christendor. From the very bee
glnning of the Church's missionary activities it was the faith of the
believers that Jeeus was the Lozd, the Christ, the Anointed One,
Richardson pointe out that although the early Christions acknowledged
only one ""Loxd, " they still regarded the Old Testament in Greek as their
Bible, and, hence, they conginued to call God the Father "Lord" even
when they were not quoting divectly from the Old Testament. 6 At the
sazae time, the confession “Jesus is Lordl" is nothing less than the
continuation of the Old Testamont and Synoptic proclamation, "Thy
God reigneth]'=«~it is the apostolic form of the proclamation of the
Lottt 708" Dleog” (Bastieia o Thoow. ”
This Spirite-revealed assoclation is evidenced by several Scrip- 't
tural references. The undeniable miracles of Jesus attested that the

Kingdom of God (Basileie ton Theou) was present in His very Person.

When epeaking in Hie "home'' synagogue in Nazarsth, Jecus read from
one of Isaiah's prophecies and lralandly adde_d. "This day this Scripture
is fulfilled in your ears' (Luke 4:17=21). In zrobuttal of the cynical
charge that He cast out demons by power derived from Satan, the

Savior emphasized:

6A1an Richavrdson, editor, A Thealoglcal Word Book g.f_ the Bible
(New York: The Macmillan Company, 1957), pe 131.

7Albert G. Merkens and Martin H. Franzmaan, "The Integrating
Principle of a Lutheran Philosophy of Education' (Mimeographed class-
noﬁez; distributed by A. G. Merkens, Concordia Seminary, St. Louis,
1953 s Pe 12.




svery kingdom divided against itself is brought to deso=
i::. -\!4.: end o house divided against a house falleth. If
-Sci.au also bz.. di- ided ageinst himself, how shall his
Ringdom stand ?, . . Buat if I cast cut devils with the
iinger of ~.—.-.s-3_.. no doubt the kingdom of God is come upon

you. (Ratke 11314e20)
On snother accusion, the Pharlsces asked when the Kingdom of God was
coming. Jesus' answer ageln made refercace to Hirgelf:
The kingdom of Ged is not coming with signs to be
analytically observed; nor will they say 'L, it is

el or "Therel” for behold, the kmbzi;:m of God
n y-‘ s ~-er; midst {Iuke 17:20-21, Author's

7/
In kis azticle on M. B, L. Schmidt nctes that the

Basileio ton Theou is always ..z:r'.tlci.t:ly emal sized through the refercace
V4

)__-_
to the

ton
The terscness of thie creed emphasizes that the Lordship of
Jesus waa the most important thing for the earliest Christians., Because
many of themn were Jews, they were as aware of the import of such a
title as thoy were of the life, death, and resurrcction £ Him to whom
they gave it, Later, as nope~Jows were being added to the Church, the

creed was expanded to say, "Ibelieve in Ged, the Father, in Jesus

Christ, His only Scn, and in the Holy Spirit. u?

SK. I. Schmidt, "Dagsileia, " Theolagischee Waoerterbuch sum
Neucn Testament, herausgegeben von Cerhard Kittel (Erster Dand;
Stuttgart: Verlag vor W. Kohihammer, 1933), p. 591,

7Rasdolph Crump Miller, The Clue to Christian Education (New

Yorks Charles Scribaer's Sons, 1?50). P 22,

=151
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Werner Jentsch, im his clessic work, Urchristliches Erzichungs-

denken, sees in the Hurios Iesous Christos a theology of protest, a

theology of achievemaent, and a theology of the Cross. i0 ppe protest

was against all the cther 'loxds" of the day, such as the oriental gods,
the helienistic emperors, and the Caesars in Rome {First Corinthians
8:58.). The Christian witaess was an uzavoidable challenge to, and
denial of, the transient wordly authority of the 'lords." It was scon

met in the persocutions of those early centuries. The KHurios=name alss
expressed the fulfillment of Godb revelation in the Old Testamcnt through
Christ {confer Philippianse 2:11 and Isaiak 45:23). The Apostle Paul
applics ¢o Christ Old Testament passages in which “the Lozd' meant
"God, ¥ a5 in his Letter to the Romans (10:13; confer then Joel 2:32).
However, it ic "'doubtful' whethor in his letters, “the Lord’ ever means
anything but 'the Lord Jesus Christ. ndl Finally the Xurios-name echoes
the crucifixion of the Savior. The heart of the CGospel is the theologia
crucic, the propitiatory death of Jesus Christ for the sinner on Cood
Friday followed by iiis victorious resurrection orn Easter morn. "Tertia
dei resurrexit 2 mortuls" was the very core of early Christiaa theology,

the pivotal focus around which all faith, living, aad tcaching revolved.

10 erner Jentsch, Urchristliches Erzichungedenken {Guetersloh:
C. Bertelsmann Verlag, 1951), pp. 190=-191.

U gichardson, Joc. cit,




9
The rclations of Calvary's cross to the open tomb of Joseph's
garden must be cleariy understood in order to grasp the full significance

of that early creed. &. G, Morkens has related them in this mannex:

The resurrection is the principium cognoscendi of the

zneaning of the Cross. It is for the entire kerygma of
the New Testament the determining assumption that
underlies the preaching of Christ antié-nm Crucified
{First Corinthians 1:23£f.-and 1:18).

The early Christicns did not boast 2 dead prophet nor profess themselves
28 the dinciples of a martyr's ethics. Because Jesus Christ rose from
the dead, ascended on high, and sat in power on the right hand of the
¥ather, His word must have been true. He must have been what He
claimed to he-<the Son of God and the Savior of all men. The meaning of
His Passion became conspicuously obvious; ..;uther s explanation to the
Second Article of the Apostles’ Creed aptly fills that carly creed with
meaning:

I believe that Jesus Chrisg, true Goud, begotten of the
Father from etornity. and also true man, born of the
Virgin Mary, is my Lord [italics added] who has
redcered me, a lost and condemned creature, pur-
chased and won me from all sins, from death, and
from the power of the devil, not with gold or silver,

but with His holy, precious blood, and with IHis innocent
suffering and death, in crder that I may be His own,
and live under Him in His kingdom, and serve Him in
everlasting righteousness, innocence, and blessedness,
even as He is risea from the dead, lives and reigns to
all cternity. This is most certainly true.

12)ferkens and Franzmann, op. cit., p. 7.

13Book of Cuncord: The Symbolical Books of the Lutheran Church
(Saint Louls: Concordia Publishing House, 1952), p. 16l.
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The Loxdship of Christ i3 not limited fo the realm of tha religious.
That He is the Lord over sl things is clearly indicated in His parting
words from the Ascension mount (Matthew 28:18), where He says, “All
power is given unio lMe in heaven snd on earth. " Saint Paul's assurance
that "every tongue should confess that Jesus Christ is Lozd, to the glory
of the Father {Philippians 2:11)," refers to the many kinds of confessors
that Jesus is to have. Jentsch stresses that “Jesus' Onome {‘nzme'’)
trivmophs over all other Qnoms and therefore alsc over all the names of
the most important educators of all times.: nlé There ave oxders to God's
creation. Chwrist, the Lord of creation, does not abolish these; He be=
comes Lord cver them also. Education, too, comes uander the dominion

and Lordship of the Kurvioss This i3 a fact we cannot oversiress.
Ko Paidela

The Hebrew noun za 2&! {musar) and its cognate verb Z
(yasar) are zsualiy rendered M (paideia) and Zo_z/&

{(paideuvein) by the Septuagint, aand their three connotations express the

weight of that Greelk concept. 15

14 5entsch, op. _cit., p. 192.

15g0r comparison of usage of these terms confer: A Concordance
to the Septuagint, edited by Edwin Hatch and Henry Redpath (Oxford:
Clarendon Press, 1897), Il, 328. Veteris Testamenti Concordantiac
Hebraicae atque Chaldaicae, herausgeben vor Solomon Mandelkern
{Berlin: ¥. Margolin, 1935), p. 488. Hecbrew and Chaldee Lexicon,
edited by Willlam Gesenius (Grand Rapids: Wm. . B, Eerdmans Publishing
Company, 1952), pp. 457, 355=357.
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2Musar carries first tho meaning of “correction’ as exerclsed by
barents upon their children (as in Proverbs 22:15 and 23:13), by kings
upon naiions {as in Job 12:18), or by God upon meon (as in Hosea 5:2,
Isaiah 26:16 and Isaizhk 53:5). The verb carries the same force {Proverbs
29:17; First Mings 12:11, 14; and Leviticus 26:18), with special emphasis
o the use of blows or scourging. A second use of musar indicates the ,
"admonition and discipline” which children recelve from their pareats
{as in Proverbs 1:8 and 8:33) or which men receive from God Himself
{confer Pealm 50:17 apd Jeremiak 2:30), The verb implies the use of
words in such admonition {see Deuteronomy 21:18, 4:36; Job 4:3; and
Psalm 94:12). The example by which others are adrmonished is in this
socond usc {Ezckiel 5:15 and 23:43).

The third meaning is that of "instruction' such az fathers gave
fo their chikiren {(Proverbas 6:23 and 23:23), as the mother taught a child
(Proverbs 31:1), or as God gave to a man (Isaiah 28:26), Girdlestone
comments on the force of yasar, "In Proverbs 31:1 and Ezekiel 23:48,
yasar, ‘to chasten,'is used, a word which answers o the Greek paideuecin,

by which it is usually rendered, the instruction often involving chastise=

ment. ulb

l6gr, =B, Girdlestone, Synonyms of the Old Testament (Repro=
duction of the 2nd edition of 189T; Grand Rapids: Wm,., B. Eerdmans
Publishing Company, 1956), p. 225.
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Bagic for the 0] Testament Hebrew were the concepts of God as
the educator who teained His poaple either by word (Deuteronomy 4:36)
or by decd {Leviticus 26:18) and of education being “in the Lord. " The
function of God's Law to instruct is expressed in the verb ’77

‘i'-s-n-qb 1.'1'11(-1 t o LN s 11 T
L o lay a foundation® or Yo send out the hand,

L] ” s s s 1 L
8 Co, “'to polmd, = ?

That God was the cducator is expressed in the use of musareyasasr,

28 seen above. The concept of the Law as determinative for their edu-
cation io not expressed; other verbs carry this force, as previously
indicated. It was the Jew, zfter the Babylonizn Captivity, who placed the

greaf slress on ocbedience to the Law, made it his educator, and recaived

his education "in the Lew, ¥ All of these factors displaced the Lord Hiragelf

in the chove mentioned concepts.

In classical Greek, paideia means the ' education, "' the whole
instruction and training of yauth, including the training of the body {con-
far JEI;_ {pais) "a child", 1% 1 was the very complete and harmoricus
development of the totel mean., The cognzte verb paideucin has these
meaninga: (1) "to rear' or "bring up a child"; (2) “to teach, educate,

inatruct'; (3) to have apyone else taught or educated (used in the Middle

1iGesenius, op. cit., p. 366. (Sce alac Psaim 25:8, 12).

183, p, F, Salmond, "The Epistle to the Ephesians, " The Zx-
osltor's Greelc Teotament, edited by W. Robortsosn Nicoll ((.:raud Ra.pi.ds.
War, B, bBordinans Publishing Company, 1951), p. 377.
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mood oo epplied ts perents)'s {4) “to correct, chaston. “4? Werger
Jacger, in bis oxhaustive three volume work on Paideia cites thot the
Girechs woro the firat to recognive that education moant deliborately
moulding husaan character in sccordance with en ideal, e furthor
ateten:

I maant the processe of cducating wmoen into his tive fozra,

the real and gonuine buman nature. That is the true Greek

poidein, adopted by the Homman stetesmnon as & model. L

stezte frorn tho ideal, not from the lndividual,
in his Lows, ©late alss hae the ideal in mind whea be defines, “'Education
{paideia) fo the constroining apd directing of youth towazd that right
Peason which the law affireas, and which the expericace of the bast of
our cllers hos sgreed to be truly right. w2l pon Flaeo, teaching ine
velved the unfslding of truth which was pree:ictsnt, ond the imparting of
hnoswlcdge. Jucger adde:

The Cerman word Biddeng cloarly indicatss the essonce of

cducation ia the Creck, tho Platonic sonseg; for it covess

thoe aztict’s ect of pinatic formatica as woll as the guig%ug
pettere prosent to his imagination, the idea o typos.

3"3L:‘kﬂrlenaud.-3cuze. 9p. cits, pe Sl2e

L:.z:aea- Jacger, Faideia: tho Jdeale of Creck Culture (New Yorlu
Oufond Press, 1944), 1, =mdiil.

28s, R, Viacent, Word zdlon in a3 MNow Festzment (New York:
Chazlos Scriboes's Sons, 19050 pe

&2 Jaeger, OPe @ite, p. mxdils

TR
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Treach sugpests that there are hints of the Greck acknowledging
the "chastiserment" concept in the verb paideucia. 23 This is cubstantiated
by Moulton, who finds the papyri using it as 'chacten” and “discipline. ndd
It i2 in the Septuaging and in those writings influenced by it that paideia
appears to be used in the narrow sense of "chastening’ only. Salmond
affirmas this:

In the New Testament as also in the Old Testament and the

Apocrypha PAIDEIA and its verb PAIDEUEDN mean education

per molestias (Augustine, Enarr., in Psalm 119:606), dis=

cipline, instruction by corzection or chastening {Luke 23:16;

Hebrews 12:5, 7, 8 Revelation 3:9; cf. Leviticus 26:18;
Poalm 6:1; Ioaiak 53:15; « « o ). 20

Paideiza is one of those many New Testament words into which
Christiznity has put 2 deeper meaning than was previously known. The

yJ I d
emphasis in the New Testament ic on "'good nows' and £ w%ég{/al/

(eua.ngelion) rather than on “'education’ and paideia. Jentsch stresses
this distinction when he says that the pedagogical now gets a2 ministoriag

task; whenever “education” is rnentioned In the New Testarment the

Z{‘%(L(Eaﬁagagoa) or Ay, {didaskalos) is never

23Richard Trench, Synonyms of the New Testament (Reproduction
of the 7th edition of 1880; Grand Rapids: Wm. B. Eerdmans Publishing
Compeny, 1953), p. 1lll.

24940 Vocabulars of the Groek New Testameat, edited by James
Moulton and C Cc-‘-——uﬁaorge Milligan (Grand Rapide: wm. B. Eerdmans Publishe
ing Company, 194%), p. 474.

zssalmond. loc. cit.
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seen in a Greckephliosophical sense noxr is the rabbi scen in 2 Mosaic
Sense. Rather thers is only paideia in 2 special sense, and the probe
lem of human education is now seen in a “God'seeye’ view. 26 What is
velid and important according to God's will mow becomes the "good news"

\
of "education through God" for men. Cyril calls it

/
M_‘L {cuanccllike paideusis), =nd this is an education which is

better and more powerful than the Old Testament's .E{‘_é_kﬁm

{paideia nama‘.)

Paideiz occurs in the original classical sense in The Acts of the
fipostles in two places. The first occurs {7:22) when referring to idoses'
instruction in all the wisdom of the Egyptians. The rmeaning here covers
all the agencies which contributed to his training on the seculzar side.
Since God was Moses' educator and, therafore, his spiritual and moral
virtues had po ground in the Egyptian education, Kittel asserts that for
Moses' paideia the Egyptian education played no role. 2% The verd is
used again when Pavl testifies concerning himself before the people in

Jerusalem (22:3). Among the biographical terms we find that he was

) / 3
"born at Tarsus, brought up WZ%&% in this city at the
7
fect of Gamelicl, educated (méé:a“;yog ) according to the sirict

manner of the law of the fathers. « « . "

ZE'.1'43:;!:5::11. 2op. cit., p. 189.

2?'I‘heolo isches Woertorbuch zum Neuen Testament, herausgebon
vor Gierhard Kittel (Fueniter band; Stuttgart Vi. Kohlhammer Verlag,
1954), p. 621.

26n5ia., pp. G17-618.

[MOHEE
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£ the Greoek expression of musar, we can expsect paideiatobe a
comprehensive term, embracing both the aspoct of instruction and that
of correction, while referring to the traicing or education of a child.
Thayer defines this totel training as all which relates to the cultivation
of the mind epd of morals, and he employs for this purpose now comznands
and admonition, and now reproofs and correction. 239

The New Testament uscs the nour and its verb in this broad
sensc cccasionally {Acts 7:22, 22:3; I Corinthians 11:52; Ephesiang 6:4;
R Timothy 2:25, 3:16; and Titus 2:12).

in Scwriptural wsage thoe tinge oi ichastening® which colored the use
of paideia in rarc instances now blossoms into an integral concept of the
torm, by sircssing the necessity of ''correction’ or “chastening for
thorough traiving. The ‘discipline" meaning is foremost in the New

Tostament occurrences of paideia and paideuein. The reason for this is

simple encugh. The ‘‘chastening' is the disciplinary action which comes
from God's hand and is confined to His peopls; this is in contrast to the
“chastisement” or 'punishment’ which is retributive upon, and applicable
to, all people of the world., Paidsia could not express such ‘chastening
until it became a vehicle of God's own expression in the Scriptures

(I Corinthians 6:32; Il Gorinthiens 6:9; Hebrews 12:6; Revelation of Saint
John 3:19). /

2?Thayer, op. cit., p. 473,
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The atronger nnd naveow senso of ‘chastisemant, " L. e. . with
blows, whip, or scourge is conveyed by the Guerman gucchtizen. It is
degeriptive of o fathor diseiplining hie son (Hzbrows 12:5,7,8,10,11)% In
the Passion Gtory, it is used twice of Pilate's scourging Chriot (Luks 232
16,22) as an attempt to “tench him a lesson’ pricr to the prelate’s
attempt to relcase Jesus ze lunccent. Such action by Pilate was a cone
cession to the Jews. In even this paidois, raany see Christ as suffering
at the hand of God the Father in the course of Fiis Passion.

Tha meaning of paidein in the passage of Saint Paul's Letter to the
Ephceions undor coasideration in this atudysu is not simply settled.
Jemtach speaks with coution when he suggesta that on the one hand, the
Sopleaginterant itwites us to understand it in the Old Testament sense
of "corroction and reprook, ' while on the other hand, the rolation of the
passzge to the Haustofoln invitos us to undevatand paidoia in the Grogke
paidoia scnos of “cducation” in the broadest possiblo ssnse. 31 #lo doas

rot foel that the paideis Kuriou hero meena the same a8 thet of the

twelfth chapter of the Laotter o the Hebrews, 8., "divine education by
sufferings. * A. C. Stellborn guotes Stoockhardt as limiting the term to
instruction, ' The word 'avsturs’ rezlly means training, aad pericins to

the instruction, " cad chen defines it as “that which induces growth in

SoEpheaiaaa 624 will horeafter be referrod to as “'the passage
under study. "

SIJﬂmﬂh. _E_DEQ gj&. Pe 193.
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Bpiritual knowledge and understanding; it is the instruction in the Word of

.(,}_Oﬂ';-:ip_ Law and Gospel. 32 Others view the noun as veferring to the

Christian discipline whick will foxm the child's habits in Christian living
(Dﬂl@);33 as the family, rcligious, and vocational duties of the growing
child (Graham);;% a2 the regelations of the Christian home, whose
transgression will prompt "'correction” (Lenski). &>

We might note here the distinction betwsen twoe Latia roots,

= The former, given as the proper rost for

"educare' amd “educere, '
the English wozd 'education, “ means ‘'to rear, ' "to educate a child
mentally, * and “to nourish. ' ‘'Educere, " the rooct for the Eaglish 'sduce, "
means "'to lead forth, draw sut, bring away, " 'to bring to summons,

"te march out'; it can also mean to "bring up a child, " although usually
with reforence to the physical aspects. Because these two distinctions
have not been strictly obsexved, much misuse of the tezm “education”

has arisen, and contradictory principles have clairned the same eoty=

mological parentage.

53Aureust C. Stelihorn, Xe Fathers (Saint Louis: Concordia Publishe
ing FHouse, 1939)- p. 14,

53w, W. Dale, The Epistle to the Ephcsians {London: Hodder and
Stoughton, 1882), p. 391.

34rilliam Graham, Lectures _on the Epistle to the Ephesians
(Philadelphia: Presbyterian Board of Publication, D.d.), pp. 208=9.

35R. C. . Lenski, Interpretation of Scint Paul's Epistles to the
Galatians to the Eglhesia.ns and to the Philippians ans (Columbus, Ohiot : Warte
burg Fress, c.1946), p. 051,

36 B ed
Harper's Latin Dictionary, edited by E. A. Andrews (Revis
edition; New York: American Book Gompaay, c. 1879), p. 627.
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The Appendix coatains a chart listing the use of paideuein in the
New Testament according to the Old Testament-rabbinical sense of
""chastening” (Zucht) and according to the Greek sense of "instruction®
(Bildung). Xach distinction is further designated as an activity of God,

oF as one of man.

e Nouthesia

E 9 /
s7/¢{ (Nouthesia), "admonition, '’ occurs only three times

in the New Testament, and only in Paul's Epistles (Ephesians 6:4; I Corin-
thians 10:11; and Titus 3:10). With but one exception {£Acts 20:31), the

’
kindred verb, Voo &Ecd (noutheteo), 'to warn' or 'to admonish, "

is found only ia the Pauline letters. The verb comes from !o?g (dous),

“mind, ¥ and Zzlggg £__(tithemi), "to put' oz 'to place'; hence, it

literally means “a putting in mind” or "“to remind, warn, advise, admonish. "
The distinctive fecature of nouthesia is training "by word of raouth, *

@s is showa by its classicel usage in close connection with such terms as

"to exhort' or 'to teack. " According to Vinceant, Xenophon uses the

phrasc Mduz'ga'?‘gﬁd/\ o, o/_(moutheitikoi logoi), "admonitory

wozds. ">? 1n addition to listing several word combinations as evidence

for this connotation, 38 Trench offers this definition:

37¥incent, loc. cit.
’

/7
38T=eneh. op._cit., p. 113 1WWET E, ﬂl\ Vaa&a{{
Plutarch, De Coh. Ira, 2); ) A,gﬂ {Xenophon, am.ﬂl.
2.21); ‘/dx\;"" iy 'M%p; la: to'.:"Reg. i. 399b)

.; ; / ‘/ ;:: : ‘protag. 323d).
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I is the training by worde-by word of encouragement, when
this is sufficient, but also by the word of remonstraace, of

reproof, of blame, where these may be zequired; as set
over o n,msi: the training by act and discipline, i.e.,

paideia.

The concept of rebuke or correction ray be included, although it
does not necessarily have to be; at any rate, the term as such has been
comraon ever since Avistophanes. 10 118 only in the writings of Plutarch
that we are able to find the rentricted sense of "admonrishing with blame. wél

48 might be enpected, the term eventually came to include
"admonition by deed. " It is with thie meaning that Plats uses nouthesia

when, speaking about the public instruction of music, he mentions that

c/ g
the spectators were 'kept quiet by the admonition of the wand Joa

/ i =
4 éﬂﬂé ). T He also uses the phrase ﬂf@/} Vgﬂﬁ@lg ’

"to admonish with Blows. ¥

There are numerous distincticns held hetween these two terms,

paideia and nouthesia. Rienecker seems to echo Trench when he explains

43

"Ermahnung hat gegenueber paideia einen weichen Klang. Another

mia., p. 112.

u.Arch;bald Robertson, Word Pictures in the New Testament
{Now York: Harper and Brothers Publishers, c. >.1931), p. 248.

41 Trench, op._cit., p. 113,

43Vinceat, lce. ci.t.

é"Fﬂt;vs Rienecker, Sprachlicher Schluessel zura Greichischen
Neuen Testament nach aus der Ausgabe von D. Eberhard Nestle is. Auflags;
Basel: Drunnen=-Verlag Gieszen, 1952), P “454,
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view makes paideia the general coacept and nouthesia a special part of it.
This may take the form of the reproof which is aimed at bringing about an
ﬁmendment of the child's conduct, either by the admonition of words or
that of actual punishment. This latter distinction has many adherents,

44 P
such as Harleas, % Vincent, 45 Meyer, 46 and The Lutheran Coramentary. 47

4 third notable distinction is that made by Salmond in The Exposi=

tor's Greek Testament:

The Vulgate translates very well, "in disciplina et
correptione. " The distinction, therefove, between the
two terms is not that between the general and the g_eg_cﬂg,
but rather that behgean training by act and discipline and ’
training by word.

As the child grows into maturity, the paideia is seer to give way more

and more to nouihesia. This distinction is not an absolute separation
between the concepts of the two terma; this is not possible. Each includes
some degree of the other's sense, as we have seen in studying the essence
and the usage of each term. The difference lies in the emphasis as ex=

pressed either in the disciplinary instruction of paideia or in the correcte-

44Gottneb Iiarless, Cornmentaz ueber den Brief .Paul:. an dla
Ephesier (Erlangen: Verlag von Carl Herder, 1834), p. 521.

45'Vincent. loc. clt.

peinrich A. W. Meyer, Critical and Exegetical Handebook to the

Epistle to the Ephesians (Naw York: Funk and Wagnalls, Publishers, . 1584),
Bs 532-

47The Lutheran Commentary, edited by Henry Jacobs (New York:
The Christian Literature Company, 18%6), p. 106.

485almond, loc. cit.
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ing admonition of acuthesia. Indeed, paideia would be incomplete without
the nouthesia, which is intended to eliminate digressions from, and to

establish the proper dircction of, the paideia.




CHAPTER I
ZXEGESIS OF EPHEIANS 6:4

I iz the purpose of this chapter to uncover the meaning of the
passage under study by studying the words in their own meaning and in
their rolation io one ansthewr,

The opening conjuactive carries with it the force of the preceeding
versec of the context. I stresses the "two-sidedness' of the child-parent
relations begun in the chapter's first verse. After telling the children
what their duty was toward the parents, the apostle reciprocates by indi=-
cating the parents' responsibility toward the childrea and joining both
directives with the adhesive term “and, ' Realisticaily, the first fous
verses of this chapter ought not be separated, for they are mutually
inclusive.

Vithout doubt, the 'fathers" is to be taken in th;a natural sense,
although it is found elsewhere as meaaing"'pa.rents" {iZebrewa 11:32). It
is found here bocause the government and the discipline of the home rests
with the father; as the head of the house, it is his obligation to provide for
the proper training and nurturing of the children. The mothers are not
excluded fo_:.- any reasons derogatory to them, but merely because they
are included under the term 'fathers.' Both the father and the mother

are to train, but it is the father who is held responsible regavdless of
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who assists oxr represents him, be it the mother, a teacher, a pastor,
or a relative. !

The compound “provoke not to wrath' is a zare one, found only in
two New Testamont passages {(here and in Romans 10:19), both of which
are quotations {rom the Septuagint (Deutercnomy 32:21)., The meaning is
to "make angry. " The active tense of the vezrb carrics a causative sense;
the present imperative refers to “iterative action'2; do not provoke again
and again.

In the parzllel passage in Saint Paul's Letter to the Colossians,
he gives the reason why fathers should not provoke their children into
enger, i.e., ‘'lest they be discouraged" (3:21). Parental authority is
casily abused. It is for this very reason that the apostle first gives the |
parental duty negatively as the avoidance of anything that would irritate
or exasperate the children, such a2s injustice, undue severity. partiality
toward others, unreascnable demands, or other miscarriages of authority.
These serve only to make the children rebellious and reluctant to return

to the parents that honor and obedience which the previous verses had

called for. The children are to be goverened, and puaished if necessary,

1.&uguat C. Stellhorn, Yo Fathers {(Saint Louis: Concozdia
Publishing Fouse, 1939), p. 9.

2R, C. H. Lenski, Interpretation of Saint Paul's Epistles to the
Calatiang to the Ephosians and to the Phillggians (Calumbus. Ohio:
Wartburg Press, c. 1946), p. p. 050,
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but this is to be done in such a way that the younger ones will not lose
their confidence in, nor love of, the parents. Luther would not have
rigorous severity employed in any religious education, knowing that it
only served to defeat its own purposes. On the conirary, he wanted the
children to look upon thelr instruction as 2 pleasure. The entire tone of
the horae was to be cne of delight, and ncither its joys nor its sorrows
were o doaden this spirit. Regarding the domestic discipline; he szys:

We might thus train our youth, ie a childlike way and in the

midst of their plays, in God's fear and honor, so that the

First and Scecond Commandments might be familiar and in

congtant practice. Then some might adhere, spriag up and

bear fruit, and men grow up in whom an entire land might

rejoice and be glad. This would be the true way to bring up

children; since, by means of kindnsess, and with delight, they

can become accustomed ¢o it For what must be forced with

roids and blows will heve no good results, and at farthest

under such treatment, they will remain godly no longer than

the rod descends upon theiz backs.

Mors will be said on the subject of parental authozrity and domestic
discipline in Chapter IV,

The positive exhortation to the parents is given in the verb

/ 7
éi Z:M Z{ektragho » whose two meanings are "to nourish {Ephesians
5:29)" and 'to rear, bring up, " i. a., to maturity. The force of the
/

prefiz & {ek) is to intensify. Whether these meanings are two separate

concopts or = dual~idea is an interpreter's "bone of contention. " Meyer

does not eguate the ekirepho of our passage with that of the preceeding

3%, V. N. Painter, Luther on Education (Saint Louis: Concordia
Publishing House, n.d. ), p. 123.
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chapter {verss 29), but considers the “bringing up” 25 beiag on the moral
side. # Zalmond agreea with this view, although he himself translates the
verb in our passage as "nourish. "2 On the other hand, Lonsiki feels that
the positive imperative indicates a “steady course of nourishing” and adds
ethical nourishing to the physical nourishment called for in the carlier

pessage {Ephesinns '22:29)- The Interpretors Bible does not want to

skitrepho to the more exercising of discipline, but refers to the sssocie

atiocn with the verb ﬁlf / Vld {thalpo) in the fifth chapter, which is

LR~ {

cxpresacd in the t'-.mslat}.:m ‘noarishes and cherishes. " Here it is
maintained that the thought is not that of discipline, but of ‘the tender=
nese of the cave. ! This view malkes the concept of "nurtare"
zherent in the verb ektrepho, and would then make it an automatic
part of child raising (Kinderzucht)s As such, the verb should be the

vehicle of this concept, rather than the ncun peideia {cf. the familior

cxproession of the King Jamnes Version).

4Heinrich A. W. Moy(.r. Critical and Exepctical Hand«book o the
I‘J!:is tic to the Ephesians {New YWork: ki Funk and Wagnalls, P..tbl:.skars, 1884),

P. :?J-

5, D, F. Salmond, The The Epistie to the Ephesians, in The Exe
positar's Greck Testoracat, cdited by W. R R .bertson Nicoil {Grand Repids:
W, B. Lerdmans Publishing Company, 1951), p. 377,

6Lenaki. loe. _gi_t.

{The Interpreters Bible, edited by G. Ji. Buttrick (New Yorlk:
!.binrdan-Col.esery Press, c. 1953), X, 751.
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¥ the "nuriure” concept is to be implied in the verb ektrepho,
then it requirements are threefold. The fathers are to nurture their
children physically by feeding, clothing, and caring for them; intelloctue
ally by giving them an education or teaching them a trade that will provide
a lving for thern; and morally (or spiritually) by teaching them the moral
Prianciples which the parents accept and use. These duties, it would
appear, are universally accepted and fulfilled. Mankind in general does
not specify the naturs of the third requirement in any way, leaving the
-Weltam:chauung to the parents, whether that be naturalistic, huranistic,
or "religicus' ir a broad sense. Paul ig neither so unassuming nor so
noncommital in his address to the fathers. With the aualifying phrase

2/ 7 \ 7 /
4 Z’Zﬁé—%i_ o1 14 M”&ﬁ _Wau {ev paideia kai nouthssia
[

Kurion), he gives the parents an unavoidable directive: they are to bring

up thoeir children in a Christian education. It is not optional with the
parents whether or not they want to give their children such an education.
The child is not to be allowed to grow up without care nor control. He is
to be instructed, disciplined, and admonished so that he may be brought
o knowledge, seli=control, and obedience "in the Lord" (verse 1).
Irreligious men have always opposed or neglected the duty imposed in
this passage. Their plea commonly is that to teach children religion is
to make thern prejudiced, to destroy their mental independence, aad to
prevent their impartial judgment on so important a subject as "the
spiritual life. " Such an attitude, however, is alien to Paul's inspired

imperative.
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P

The prsposition f_l{ {en) is not to be taken 28 an instrumental one,
but rather as local, denoting the ethical sphere or element in which the
paideia and nouthesia are to take place. 8 -

If paideia is understood to include the two concepts of "imstruction"
and “trainiag, n? g may bho translated as "discipline, " or as the compocund
"disciplinary insiruction. " This rendering coincides with the German
Zucht which is bread encvgh to include the inheront concepts of the Greek,
without wandering far afield into the concepts of its synonyms. The
nouthesia is generally translated ‘admonitions’ and rightly so, as this
term lmplies the verbal element a.n:i. embraces its many forms, such as

10 The breoad term “education™

advice, counsel, warning, and reminding.
may thus be used to cover both the "discipline' and the "admonition, "
aince the two terms are a hendiadys, i.e., beth are ueed fo express
one concapt. e
Only cne matter remains in this chapter. The "education in=
volved is qualified by the geritive Kuriou. The grammatical use of this

genitive has boen termed by various exegetes as: (1) an objective

genitive; (2) a subjoctive genitive; (3) a characterizing genitive;

S3s1mond, loc. cit. and Meyer, loc. cit.

9Supra.. Pe 16f.

10supra, p. jo¢,

11p, G. Bertram, ''Paideia," Theologisches Woerterbuch zum
Neuen Testament, herausgoben von Gerhard Kittel {Fueniter Band;
Stuttgart: W. Kohlhammer Verlag, 1954), p. 623.
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{4) 2 possensive genitive. “It cannot be so many kinds of a genitive. w12

Jentsch calles Luthar's translation of Kuriou (zum Herrg

philologically a genitive of the object. 1 Stoeckhardt calls this tranee

n1é The preposition zum would call

lation one that "cannot be defended,
-2 /

for S/s  (eic) ox 22205, (pxos) in the originalt® Salraond explains how

the advocates of the Yobjective genitive’ would traunslate Huricu~='about

w1 poch of

Christ, "' ox “according to Christ, " or "worthy of the Lord.

these views Christ as the object of the nouns pzideia and nouthesia.
Most authorities narrow the use of Kuriou here to either the

"subjective™ or the "possessive' (qualifying) gonitive. Cremer offers

this choice in his lexicon, 17

121.c00ki, op. cit., p. 651.

Lwerner Jentsch, Urchrigtliches Ergirehunﬁdeuken {Guetersloh:
C. Bertelemann Verlag, 1951), p. 193.

M‘G. Stoeckhardt, Coramentary on Sazint Paul's Letter to the
Lphesians {Saint Lovis: Concordia Publishing House, 1952), p. 250.

151.ensld, op. citss pa 651.

16551mond, log. cite

17Hermann Cremer, Biblico=Theological Lexicon of the New
Testament Greek (Edinburgh: T. and T. Clark, 1873), p. 442.
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Bertram defines Kuriou as a subjective genitive, i.e., the
education which the Lord carries out through the father. For this
activity Fie employs all the means that are available for education in the

18

secular gphere: cxeraplo, heoneficiie, admonitionia. CGraham prefers

the subjective classification, seeing the paideia and nouthesia as pro=
ceeding from the Lord and based upon His Gospel. 19 H. A, Meyer also
proposes this view:

RHuricu rneans neither o the Lord {Luther), nor according
o the doctrine of Christ (Erammua, Beza, Vatablus,
N&um.hius, _..sti.us, and cthers), nor worthily of the Loxd
{Matthice), or the likke; but it is a subjective genitive, c0
that the Lord Himself is conceived as cxercising the train-
ing and reprood, in so for, namely, as Christ by His .;pir:.t

impc-‘s and governs fathers tlmrem. Comparc Soph. Ve
.Lls'ucf.l'- 335: o/ 4 o 77
L5175 J% £ el e77s , "For
all the admonitions given by you to me are of her te g3

you gspeak nothing of yourself.

Jentsch, on the other hand, points out that the paideia Kuriou of

this pasesage does not mean divine aducation by sufferings, 2s in the
twelith chapter of the Letter to the Hebrews, and thus the genitive need
not be a2 genitive of subject, as Meyer suggests. Wohlanberg's trang-

lation, which resembiles Haupt's in a certain sense, reads, ""Erzichung,

18Bertram, loc, cite

13 Williamn Craham, Lectures on the I'.:Ei.sﬂ.e o the Ephesians
(Philadelphia: Presbyterian Board of Publication, n.d.), pp. 208-209.

20pzeinrich 4. W. Meyer, Critical and Exogetical Hand-Book to
the Epigtls to the Ephesians (New York: Funk and Wagnalis, . Publishers,
1eed), p. 532.




31
wie sie Christus ueber wuerde, " and appears to be a genitive of subject.
Philologically, Jentsch continues, Wohlenbezrg and Haupt may have done
better by explaining Kuriou as a ''characterizing genitive' or one of

relation. 12l

Lenski also discredits this '"subjective" view with the
Ccomument that “'such discipline and admonition as the Lord would exer-
cise, who does not incite to wrath, "' is unsatisfactory. 22

In suppozrt of the "pussessive' view, Salmond decides:

But it is best understood either as the possessive genitive

or as the genitive of origin, ® "the Lord's discipline and

admanf.i:ion, " i.e., Christian training, the training that if3

of Christ, proceeding from Him and prescribed by Him.
Lenski adds this insight, "the modified nouns are without articles, and
are thus defined by the added genitive. lh_it is 2 qualifying or a possess=-
ive penitive. "“* Regarding the term "genitive of origin, * he adds that it
would be better than the term "object-lve genitive, "' but only because it
approaches the qualifying idea. 45 Jeatsch favors a double use of the

genitive in the case that paideia means "education" ia the widest sense,

i.e., paideia in relation to the Kurios (genitivus limitationis) and paideia

qualified by the Kurios (genitivus gualitationis). 26

z".‘l’cntch, loc. cit.
22y onski, loc. cit.

z3Sa.1mcm¢1, loc. glt.

Z4Lenski. loc. cit.

zslb’-dl. PP- 651‘652-

203entsch, op. cit., p- 193.
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Stoockhardt seems to detour around the grammatical skirmishes
in favor of stressing the meaning of this passcage:

The zmeaning of the phraso remains the same whether one
adopts Hofmann's proference, who takes Kurion to be
genitivus sublecti, or that of Haupt, who takes it to be the
goaitive of reforence, or that of Ewald, the genitive of the
chavacteriotics. "The Lord's diacipline does not irritate
and work wrath, but gains the love of its object; that is
to be the discipline which parents are to exercise. "
Hofmmann)®

It is certain that the genitive places the human paideia into

definite rolationship with the Gospel of the Kurios=-Christos and offers

the key to New Testarnent educational thought. The early crzed of
Christendoma places the Lordship of the Risen Christ as the basic principle
for a Christian philosophy of education; New Testament educational

thought (Erzichungsdenken) is Kurio-centric and New Testament paideia

28

is paidecia Huriou.

£a evidenced by the preceding study of Kurion, the two most
likely uses of the genitive are the “subjective'’ and the "possessive. ™'
If viewed as subjective, the meaning is that the Lord is the One who does
the educating, although He may perform this through human fathers or
teachers. This use streaces the work of the IHoly Spirit in the lives and
minds cf men, an emphasis which we will note as hexretcfore unmentioned

and yet wholly necessary in Christian theology. The possessive view of

275toockhardt, op. cit., pp. 250-251.

28 pAlbert G. Merkens and Martin . Frauzwann, "The Integrating
Principle of 2 Lutheran Philosophy of Education" (Mimeographed clasocaoctes
distributed by £. G. Merkens, Concordia Seminary, St. Louis, 1958), p. 11,
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Huriou bears the meaning that the education involved procecds from the
Lovd, that Iis is its Source, that He has prescribed it. This use sexves
to place the educand under the Loxdship of Christ to accept His teachinge,
follow His trainings, and heed Ifis admonitions. In a word, it expresses

that “total service" which is the Christian faith's "Verantwortung" to

L)

its Lord and Savior.

There are convinciag factors for either use of the genitive, to
say nothing of the notable authorities who support cne or the othsr,
This writer prefera to use the possessive genitive, not only for the
reasons thus far given in its favor, but also becauss the genitive of
subject tends toward viewing Cod as educating through chastening, ia
the scnsc of the Letter to the Hebrews' twelfth chapter. This latter
thought is forsign to the passage under study.

Regardless of how the genitive is taken, Beriram's words
ramein 2 summnarization of tho impoxt of the paseage, "Ia these words

25 -
%9 Those to whom

is given the basic rule for ril Christian education.
the words ave specifically addrassed, parents, will sas hore the spirit
with which their discipline and authority are to b2 administered, namely,
in the loving manner appropriste ameong followers of the Kurics. They

will determine the content of that education not accoxding to.their own

intantions or desires, but in accordance with the Lord's Word and will.

ZQBertram, lac, _c_:_j._i_:.

! e

.
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o) L
That the paideia is to be uadar the Gospel and in love "MJ

is implicit in the genitive Euriou. This is more than the controlling
factor for the command "provoke not to wrath';; it is the very pulse«

beat and expression of the Christian's faith in his Risen Redeemer,




CHAPTER IV
LAPLICATIONS FOR CHRISTIAN EDUCATION

The preceding discuasion of the passage vader study has mywriad
implications for Christian cducation effecting its philosophy, ite prace
tlce, and its content, A fow of those will be discussed in this chapter.
Noking first the Chrigtocentric nature of Chrisiion educetion, its source
will be determinad as being "under the Lord. " Afier ezemining the need
far such c».é‘-.u-:ai:imm, the purpose it is to achieve, cnd the means which it
exaploys, the role and rezponslbility of the parents in the prideia kal

aouthesio Xuriou wiil be treated,

The Nature of Christian Education

Christian oducation iz Christocentric. This mcans more than
merely that CGhriet ie the Savior of all men or that He iz the main subject
of stady. In Christlonm education it means that, os the Lord of educatica,
He is the Determiner of all docirines taught, of 2ll goals sought, and of

all methods cmployed. The paideis kei nouthesia is neither content

centered nor childecentered, but the approach to both the content and

the child is settled by the Ruricg.

15'.-.9:-3, Pe 10,

IR
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Such education is to be carried on undor the C:ospel of Jesus
Chrict, and not under the Law. For the Jews prior to, and during, the
dayn of Jesus® Incarnation, the Law was central in their cducation, as we
bave seen earlier. Szint Paul calls the Law tho “schoolmaster” or the
“custodian' which was to keep the choson people of God “in check! until
Christ came. After Fis advent, vicarious death, and resurrection, the
childron of Cod were to live by falth in Him and therefore no longer necded
8 “schoolmaster" {Galatians 3:24,25). Christian education is to be “under
the Lord" and nst “under the Low, " from which condemnning imprisonment
Christ has iveed the Christian. Christianity makes a porsonal relatione
ship befween the believer and the Savier inevitable; it also znakes the
believer's service "'under Kurios" imperative. In the following paragraphs,
the Weltanschasung {(“world view® or "view of life") of conteraporary
educational thought will be briefly cxamined, its lack of the 'religious"
element will be criticized, aud thio "religicus" eloment will then be
modified to include caly Christianity with Jesus Christ as the Center.

There ave as many answers to the auestion “What i{s education?”
as thers are differing vi.c-;ws of its nature. Concerning this cne factor,
howevesr, there i universal agrecment, namely, education is primarily
a2 utilitarian process) it must serve a purpose. Most, if not all, defie-
nitions have this additional gualification: education's purpose is to
prepare for life and to meot its necds. One's Weltanschauvng further

influcnces his auswer to the above question. Any definition usually
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reflects one's educational philosophy and delineates the goals sought,
the methoeds employcd, and the limitations imposed, to pay nothing of
cmbracing the definor's own pexrsonal emphases.

Excerpts from the Eclectic Dictionary, Joha Dewey, and

"progressive education’’ wiil suffice to present an example of current
thought in educational philoscphies. E. W. Koshler quotes the Ecleckic
Dictionary as supplying the followiag:

Gonerally apeaking, every one is being cducated, his powers,
intcllectual apd morval, are being developed for good ox
avil, by all he sees, hears, feels or does. In this scnse
cducation '!:egu... when cne eaters the world and continues

all the time he is in it. In 2 more specific sense the .
terza is applied ¢o a premmeditated effort on the part of
parenis and teachers to draw out cne’s intellectual and
mozal endowments, encouraging what is gocd to oneself
and society and discouraging what is huriful.

The Platonic concept of education shows through this definition. In his
Laws, the Greck philoscpher maintained, 'Now I mean by education that
trzining which is given by suitable habits to the first instincts of virtue
in chiliren, "' implying that those virtues wers implanted in the mind
even before the child was able to understand thelr nature. 3

T.fsing the insights of both empiricism and instrumentalism,

John Dewey assorts in his now classic definition:

2Edward W. A: Koehler, 4 Christian Pedagosy (Saint Louls:
Concordia Publishing House, 1930), p. 3.

3Randolph Crump Miller, Educaticu for Christian Living
(Englewood Cliffs, New Jersey; FPreatico=iiall, Incorporated, c.1956),
De 40.
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Ldaucalion ia o constant reorpanizing or reconstructing of
cuporicace. It hog oii the time an inmeodiate ond, 2ad so
foz as activity io oducative, it reachea that caldestho direct
transiormation of the quality of oxpericnce. Infency,
Touth, aduit lifc--all stand on the same educadive level

in the senss thet what is rzeally learned ot say and overy
stago of eupsricncs constitutes the velee of that euperience,
and in the sense that it is the chief business of life nt
svery poind o make llviag thus contvribute to anp eaviche
zeont of ta owan perceptible meaning.

The cducand here becomes doterminative, in so far a3 the educational
velue of nmy pivon expericuce is dependeont upon kis lcarning cepacity at
that timeo.  What may be velsable for one may a¢ the same time be
irrelevant for another.

Alter outlinimg the basic principles of the Amaorican Xducation
Fellowchip {formmerly The Progressive Education 2ssociation), Coranclius
Jaswema cffers the following 8s an educational credo for this “new
education':

i belleve in the amiipotence of education;

I believe in the disappearance of all ogolsmg

I believe in the Ea‘t_:ua-e for an improved hurannity;

I beliove ln mani”

Hchoes of the FrenB "agostlo of paturalism, ' Jean Rousaces, erc clearly

porceptible in this refrain, i.es, the natural gosdness of man. " Aian is

4Tbid. , p.o 41,

Sgornoling Jasramp, Jundaanentals lo Ohristisn Hducation
{Crand Rapids, Mdichigan: VWm. B. Herdmans Pubiishing Gompaay,
¢ 1953), pe 40.
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g

™ free, but overywhors he is in chatas, & bowailed the asthor of The
sociol -”J;umza.: ord it would eppear thet the ‘acw cducatisn’ lays cialm

€2 tho task of striking off thoss chains psychologically, socially, snd
pedagogically,

At Ienst thros assumptions are baslc to the above-listed 'seculaz®
definicions, linch tekes for gremted: (1) that tho goals of education are
for man go cotabiish; (2) that the educator io in o position ¢o detormine
thivorsol and cterneliy valid goale; (3) that tho educend is educabls.

Each definttion is contered in mon and places hio ideals at its apex. With

Lo Dimdivnensionel, anth roppcentric, and sutonomcouo atétention given 2o

man ond the things of this world, ‘Ythic oducation is vndeniably bound

within domo end space. Tho eptire schemo of ite Woltenachauuag is

desipned to have the oducand view this carthly s as the vitimate alm

of hic existonce. ""Ea ist einc dissoits ovlentiorte Weltauschauung, die

dozr Bruichung unsers ccfientlichen Schulwesens sugrunde iegs, ©

accomding to Hoehier. 7
‘The rosction ageinst such 20 autoromous educational philosophy

ic o ovarwholming oo it is emphatic. “Neither muan, no tha life of mnon,

may evor ba prescated as diesgeitip, thet is, 29 belonging only to this

“George Buterict:, Cheist and Man's Dilemn (New York: Abingdone
Goleshury Prosse, c. 1946), p. 14G.

“iaehler, Ops_gites pe 35
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world, ' insists Jan Waterink, who explaing that not even a single act of
education may be entively divested of the religious aspact. & The witness
of two respected sducators should suffice to establish the mandate that
education must include religion., The first is that of D, L. Marsh, from
bis Lnnvsl Report as President of Boston University:

When we leave yeligion out of our educational program, we

practically anncunce that life can be cxpizined without God,

which is the same thing as saylag that cithor Cod does not

cxist or is of no consequenco. The natural result is to rear

a generaticn of practical athelsts who live in an aimospheric

prassure of ecculaviom, and whose philoscphy of lide is 2

crass matarialiswm,
In & more forceiul style, C. 4. Buitrick strikes out with the same
chord:

By ocur silonees in secular education we have indoctrinated

children to believe that Cod does not exiat and thet Jesus

u-xrist docao not matter. In protecting the scruples of

apnoatics, we have trampled youghshod over the convice

i.; sas of believers. This debacle has come so slowly that

most people do not realize its iconoclastic import.

The issue i not setiled with the mero inclusion of religion within
the u.c:.‘.ca..,.q-wl patiern; it is pressed to the point of reguiring that
education “be religious' if it in to be successiul. According to

Jearsing, "“Truee cducation ic edacasion of the total man. Honso, we

insist on two things: (1) it must be religious to the very 'core’; {2) all

SJan Waterink, Basic Concepte in Christian Pedagogy {Grand
Rapidas: YW, B. Eerdinzns & Publisking Company, c.1954), p. 120,

I¥rank Cachelein, Christian Education in & Democrecy (New Tork:
Quford University Preas, c.1951), p. 22.

L0puttrick, L cite, pp. 135=136,
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of man's ecxpericnce must be brought within the sweep of a Cod=ceatered
lge!dl o the significance of education is primarily religious is shown
by Waterink's assertion that religious education is the foundation and
principle, the objective and culmination of all educatisn. 12 7he bie
dimensional approsch is not education; the nceds of life are not fully met
and dealt with until CGod is invelved, that is, "sub spocic aeternitatis™
==in the Mght of eternity, Exactly what these nseds are will be treated
later in this chapter.

In what sensc chould the term Christian education be under=

sftocd? Is it generally the same as “religious” education?

Cr does It carry some special denominational shade of

meaning? In reply, let it be said at once that the word

"Christian” is gomething more than a plous synonym fox

“zoligicus. ¥ There arc many religions; there ia only

one Christianity. Thoe faith of the apostles and their

successors through the ages is not just one among a

nuenber of world religions; instead it is nothing less

than the revelation of God to 2 lost world. Though there

iz truth in cthnic religions, between them and Christianity

there stands the immeasurable gulf of difference in kind
a8 well 23 degrec.

That difference is Jesus Christ. Christian education is ceatered in and
founded upon Him who is the Incarnate God, the Crucified Christ, the
Risen Loxd. Ie educands are pilgrims in--but not of-=thic world; its

keynote is teaching them to sojoura here as in a strange land, looking

11 Jearsme, op. cit., p. 206.
lawaterink, loc. cit.

13Gaebelein, op. cit., pp. 13-14.
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forward to the city whose builder and maker is God {Hebrews 11:10). Let
it bo said oace more==thio time for emphasis aa the living nature of
Christion education=-that the One True God is known to man only in His
3on, Jesus Christ (John 17:5). The Iollbwiug excoerpt from the original
“Rules and Precepis for Harvard College® (1043) substantiate this truth
oo basic to educational philosaphy within the history of our own country:

Lot every student be plainly instructed and earnestly pressed

o congider waell the main end of his lifc and studics is, o

know ©od, and Jesus Christ which is eternal life {Joha 17:3).

Snd therefsre to loy Christ in the botiom as the only foun-

dation of all scund koowledge and learming, 4%

Hlehough the emphages of educators have besn greatly diversified
and their educational principles have run the gamut of rnan's philosophles
mony tinves over durving the four hundred yoars since fHarvard's inception,
Ghrigtian education hes retained its very nature and fucus, as is evidonced
by this stotement taken from & program for the cornersione laying of 2
Lutheran High School in Saint Louls last year:

Ghristiean Education is concerned with the educaiion of a

Ghristion. I is always centered in Ohrist and is grounded

in iHis teachings. It is not a “pius something, ' but rather

o new way of thinking, & new way of doing, and = pew way

of living, in which the Foly Spirzit is the real educatozr. In

Chriotien Education, God's Word is the aub and center,

around which ali learning must revolve. =~

Thristian cducation is not o '‘plus something. * Rather, this is the

cage: Chrictless education is a '"minue something, ' a ‘'‘subiraction

14hid. , p. 27.

15program for the Cornerstone Laying of the Lutheran Iigh School
South in Saint Louis County, 1957,

44 B 7
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result" by man. To be Christ=less is to be diesseitig and Life-less.
Such 2 deficient “corpse, ' popularly termed "education, * is advocated
by the eclectics, Dewey, and the progressive school. The transformation
into Christion education involves more than the mere transfusion of
Christ ox Christianity into the educational sholl; it requires a total commite
ment to the Lowd of all, including educaticn. Thus Christian education
becormes a process in that "mormal way of life" or Weltanschauung which
the Creator hae offered to His creatures in Christ. Because it is the Lozd
who has roguired that childrer be brought vp in His “discipline and ad-
munition, ' thervefore, His education is the oaly true, corraect, and
coreplete one.

M. H., Franzmeann, in his masterfully precise style, offers this
brief sumrnarization for our discussion:

Education, If it is to produce men qualified to make right

cevaluations and good decisions in their relationships to

their Cod, their kosmos, and their fellow=men, men

capable of secing themselves rightly in relation to the

present, the past, and the future, must be paideia Kuriou.

Such an education may not :make mean's existence clear at

all points, in the sense of rationally grasped and formu=-

lated clarity; but it \zi_u make his existence luminous,
and that is enough. 1

The Source of Christian Education

In Christian education the Lard is the source of the Eideia. kai

routhesia, as well as being the fountainhead of all authority which limits

16A1bert G. Merkens and Martin H, Franzmann, The Integrating

Priaciple in a Lutheran Philosophy of Educeation’
mbi?ﬂmm._ﬂ—auis. I.GSEW

{Mimeographed classnotess
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and of all {resdoxn which brosdena that education. Ia his monograph,

Christlicke Lehrs von der Erzichung, A. Fankhauser contends that the

source is not frove eny one individuals own reaclution, but rather through
God's intervention, i.o., through His divine grace. On this account
20 education can be labeled as “Christian® so loag 2z it sets its own
gomls, deicrmines ite own expadiencies, and alms ¢o fashion one man io
the liking f anothex. To use the author's own words, “the wozd 'Christian'
shuts up within iteslf" the implication that it will be treaied from Christ's
"potensiality, * or “power, ' namely, that He will act on the educands
and through them. From out of His ''potentiality'’ comes Christian
education, 17

When John Colet founded Saint Paul's School ia England during the
year 1510, he placed a figure of Jesus over the headmaster's chalr with
the instructive inscription, “Hear ye Him. w18 Even as He is the center
and the Truth of Christian oducation, so God in Christ is its source.
Suck is not the sentiment of secular education. The modern Freach
existentialist, Sartre, megziatains that mman has no foundation on which to

stand; the sighteenth century German author, Lessing, argued that

“zrevelation gives nothing to the human race which human reason could

174, Fankhauser, Christliche Lehxre vor der Erzichung {(Bern:
Beg=Verlag Bern, n.d. ), p. 17,

18Buttrick, op. 5_!1:. s Do 155,
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mot orsivo a% oo its own, "7 on ottitede chas is prominent in cur own times;

Curzent sxpuriontinlists chaxge that when aay lcarner Lo bound to the

cutornal authoricy of God's zevelation, thonm ot thaé polnt peowth bas boen

Topdered tmpossiblo. In roply to those who defy cny asthozitetive or
confintag mitations upon man ia bio cducation, £lisn Far¢ Jahsmaon in

the formen's dofinitive dostoral dissertation gustos Wesnor Foilow:

|2

it Do sald thet Christion educaticn wihich Izans heavily on
indocstrinstion procindes the poseibility of freedom for dige
sovery cnd purposciul growth, the oppossite mast slse be
aaid: namely, that without a stzucture for discovery there
is ao fvcedons, thowe ia choos. It is just as harmfulee
ndeatd, perbops more harmiuleeto leove a child withoud
wite guldonce as it is to suryouand hivn with adult coszcion.
suciuiyeedomonyatic gocietye=ilmits individeaic and groups
by crecting lavws delinite enoegh to provide fyoodom. Frees
dom io never a matler without Hmitoeewhether ia politics,
puvernment, oducation, or zroligion. It is always freedom
within limigs, So aloo are Christianity and Ghristian 23
cducation processes of freedom within theslogical limits, ="

=

O

il

while socular, autonowosus clucetion on the one hand regards authority
eod frscdom as muatuelly exclusive, Christion edscation, on the other

hand, flads those concepts as mutually inclusive “ia the Lord. ” Rt ic a

imiosion to the authopity of the Lord.

rionry Ghodwick, Lessing's Theslesicel Writings {Lundon:
Sdarn and Chavles Block, 1356) pe 32

&0 3lan Hart Jahomann, FThe Fovndations of Lotheran Education

(Unpeiliched Phe 2. Thoeis for Salne Lovie Uriversity, 12500, pe 69s

Yesner Fallow, Rho Modern Parent and the Teaching Ghurch
{Ghicago: The Mawmillan Company, 1345), o 02

B EE——

T4 TE O



46
Meore “revelation! in the name of Christ can become 2 highly
subjective mattor and con lead to inestimoble abuses. For this rcason
the Lord has rovealed Himself in the writton Word of the Holy Scriptures
by His divine inspiration; Christian education, accordingly, affirms that

the Bible is the only absolutely reliable and inviolable source of kanows

ledge. This goint is emaphasized by A, C. Repp in his essay on "The
Need ond the Meaning of a Philosophy of Christien Educatioa'™:

His [The Clhristian's] primary source is the Holy Scriptures.
Iy vrimary he docs not merely mean that it io the first
source of truth but that it is the ouly absolute and vnchallienged
sowrce of truth, No other source can cver be placed in
Judgmnent over the Scriptures. The Chrisgtian r»sfuses to
accept the dictum that nothing is ¢o be belleved that cannot

be prasped or understsod. This concept places revelation

in subjection to the judgment of hurnan reason.

Surther substantiztion for this assertion may be fouad in the current
writings regarding a philosophy of Lutheran education {which philosophy
would inevitably incorporate Biblical Christian priaciples). An exemplary
excerpt would be that of Mevkens from his previously mentioned sssay:
Ewven as in Lutheran theology, so in iutheran philosophy of
education the Seripture is the principium cognoscendi, the

absolute, governing, and unchanging principle which servesaz
as porma normans of faith and life, of theory and practice. ™

2l avthur C. Repp, !"The Need and the Mecaning of a Philosophy of
Caristian Education, ¥ in Goncordia Theoloegical Monthly, XXV {(February,
1954), 140-241,

@2rierkens, op. cit., De 2.
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Christion education is not to be considered obscuraat. On the
conirary, it draws upon these combined sources of knowledgs:
(1) expericuce or science; (2) the faculty of reason; (3) intuition. In so
dolng, it bears in mind that these are but secondary sources to be used
within the limits and under the primary origin of the paideia kai nouthesia

Huriou.
m
The Mecd for Christian Education

In Plato's anthropocentiric, “utoplan’ scheorac he depicted man as
the deiver of two winged horses, the one being good and the other cvil,
Llehough he wasz in control, man's flight toward his gozl of perfection
was fsulty, being steadily diverted or impeded by the infiluencial capers
of the good and the ovil, For him to "receive help from CGod" meant that
ho kept his cyee on his goal just as the "gods" did whenever they, in
periect coutro}, made their flight from carth to 'perfection" in a straight
and undeviating fasézlcn. Vian had only to become selfedeterinined to
succead before he, too, could reach perfection i a godelike manaocr.
Secular, autonomous sducation still campaigns for the 'seli-guificiency
of man. * Buttrick has taken solid strides in negaging that theory with his
throefold description of man's dilemwma: man is sinful, ignorant, and

mortal. What is ever more cruching to his pride is the realization that

he knows this and cam do nothing about it. 23 gChristian education exists

Z3Butl:::icl:. 9p. cit.
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to lead man to Christ, the Solution to this dilemma and the Answer to all
his spirituzl needs, In this unit tho three "horns’ of man's dilemma
will be explained and Christ will be seen as the Solution for each.

From time imraemorial man has rebelled against any emphasis
upon his own sinfulness. Rather than even acknowledge that such 2
condition ewiats, he has developed his own conatitutionally weak doctrine
concerning. himself, This io the postulate that man is ianately good, wise,
end virtuous, thus giving secular education the task of developing these
inhevent powers. The common, but erroneous, derivation of the term
“education’ from the Latin 'educere, ' merely serves to bolster this
postulate. 2% If this theory wore to be stated negatively, it would affirm
that man is not bora with original sin. Such is the opiaion of the educator
quoted as follows by Arthur Bruna:in his monograph on educating children:

We no longer insist with the old theologies that the child is

completely under the curse of original sin, nor do we be-

lieve with certain sentimentalists that he comes "trailing

2 cloud of glory." We believe that he has infinite capacitics

for good and equally infinite capacities for evil, either of

which may be developsd. We know that at the beginning

the child is sinless, pure of heart, his life undefiled. 2

Long before Rousseau influenced the secular education's definition

of man, God expressed Himself on this same subject in unavoidable and

z%uara, p. 18.

25Azthur Brunn, The Church and the Christian Education of
Children (Saint Louis: Concordia Publishing Fiouse, n.d. )s Be 4
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all-inclusive charges. Whe Greator declares that man is shapened in
iniquity and conceived in sin (Psalm 51:5), that he is by birth and nature
a child of wrath {(Ephesians 2:3), that the imagination of man's heart is
evil from his youth (Genesis 6:5, 8:21), and that the carnal mind is
hostile to God (Romans 8:7). Because man is a creature, he cannot
escape the relationship which exists between him and his God. While it
is true that men may freely choose whom he will serve and what he will
believe regarding thie relationship, it remains just as veritable that he
Will not eacape the consequences of that choice. Man is not born free
(Roussean), nor is he born sinless, nor, in the words of Buttrick, is he
capable of ""playing marbles with the stars. u26

£ more detailed definition of original sin would be in order here:

Original sin (in humnan nature) is not only this cntire abscence

of all good in spiritual, divine things, but instead of the lost

image of God in man, it is at the same time also a deep,

wicked, horrible, fathomless, inscrutable and unspeakable

corvruption of the entire nature and all its powers, especially

of the highest, principzl powers of the soul in understanding,

heazt, and will; that now, since the Fall, man inhexits an

inborn wicked dispocition and inward impurity of heart,

evil lust, and propensity.
Man is a sinnsr, by nature and by his life, he knowas it, and he is helpless

to alter thiz condition in any way. He is not, however, withcut a

soluticn to his dilernrea; his answes is Christ, man's Savior from sin.

a7

26Buttrick, op. cit., p. 141.
Book of Concord: The Symbolical Books of the Lutheran Church
(Saint Louis: Concordia Publishing House, 1 1952), p. 231.

Formula of Concord, Thorough Declaration, I.
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This sinfulness of man and the necessity of redemption from it ‘are basic
needs for Christian education.

Correlative with our captivity "un.der the clock' and within the
bounds of this world is our native ignorance. In the first place, man's
past is lighted by his memories, individual or collective, but his future
is veiled by a curtain of ignorance that 'falls at his toes. "' He cannot
possibly know what lics in store for him in the Godecontrolled future.
Ircnical as it may scem, this requires 2 "faith" for cven the most
profossed unbeliever, though that be only the faith that "tomorrow is
another day. ' Secondly, man is persistently taunted by God's command
to "subdue the earth. '’ Buttrick's explanation of this dilerama reads:

We are ignorant. The fact holds despite our pride of knowe

ledge, Even in the realm of research we are ignorant. QOur

store of facts is now so embazrassingly vast that no oze

mind can hold i, and we are therefore at a loss, not only

to give kindling meaning to this new awareness, but even
to synthesize it.

Men is ignorant, by nature and within his daily life, and is frustrated at
any attemnpt to resaolve this condition. He is not, however, forsakea in

this dilemma; once again Christ answers, offering both that firm faith

and that dependable knowledge which will satisfy the needs of life. Man's

ignorance in life and regarding life is another basic read for Christian

education.

28puttrick, op. cit., p. 15.
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Butirick comparcs man’s mortality with walking on the “eggshell
of 1life''; when it cracks, man drops through into death. 29 Certainly, the
frailty of the shell depicts the ''step betwixt man and death.! For him
this poscs at least two dilemamas. One is best deseribed as referring to
lifo a5 & "constaat process of dying. " Immediately upon his birth, man
has begun to die, and the hallmarks of natural death are tattooed upon hio
features and within his frame with the passing of time by the corrosion of
age, sickuzass, and daily life. If anything is a symbol of the inevitable in
life, L is the reality of death. All must die; yot none wants to. The
searching, unanswered query that seeks to probe beyond the grave betrays
man's second dilemma. His own attempted reply is either to ignore or
to deny any 'other side of the grave, * and to content himself with the
cblivion of a nirvanic decaying. Cod's answer to his query roveals the
Judgment that awaits 2ll men (Matthew 25:31=46). Man is mortal, by
nature and throughout his life, and must pay the toll of this mortality.
4£8 regavded his sinfulness and his ignorance, Christ has the solution
for him here also, offering eternal life with Himself to that believer whom

He has forgiven and educated through His own paideia kai ncuthesia

Kuriou.

The Purpose of Christian Education

In view of the discussion just concluded the spontaneous response

ng“ttr’.Ckp 32- _c_!.!-; Be 17.
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to the question, '"What ie the purpose of Christian education?’ would be
in terms of the sternal existence which man must face and the temporal
dilemma which he now confronts. A. C. Mueller has szid, “"Man's life
on earth has xacaning only as it is scen in the perspective of that cternal
fellowship for which man was created. n30 qpe Scriptural assurance of
this eternal life permeates Christian education's Weltanischavung, and,
by virtue of the fact that the grave is the “terminus per quem" for the
Christion also, always plays an imminent role in his future.

Yoz the New Testameni, eterazl life ie not seen &3 the detached
end rosult of this life--nor, in this passage, as the purpose "in absentia”
of Christian education-=but rather it is portrayed as the culmination and
completion of the Christian life begun here on thias earth. Considering

5Y4 /
Saint Paul's emphasis on thef YV &w IZ2s Te-“/l E/2S _(anthropos

teleios; Ephesians 4:113; Colossians 1:28), the purpose is seen more

clearly as the perfection of the saints, i.e., their saactification. ''The
final purpose of Christ's redemption was man's saactification to the
eternal glory of God, ¥ states Repp, who continues with the assurance
that ""this fact does not mean that we can separate justification from

sanctification, for the two ever go hand in hand. e

504, ©. Muellor, ""The Theological Basis of a Lutheran Philo=
sophy of Education, " Readings in the Lutheran Philosophy of Education,
edited by L. G. Bickel and Ra.ymond. Surburg (River Forest, t, Dllinois:
Lutheran Education Association, c.1956), p. 56.

alRepp. op. cit., pp. 142=143,




5

LCH

This is best clavified by remembevring that the Christian is at
the same time both saint and sinner (justus et peccator). His education
rmaust deal with the growth of hia life under God on the onc hand and with
the battling of his life under Satan on the other.. With respect to the

former the paideia kal nouthesia Kuriou must increase his love for, and

his faith in, his Lord and Savior, as well as eguip him with the grace to
live a life of service for his God. With respect to the latter it must
produce in him repcutance for, and renunciation of, his sinful liviag,

as well as strengthen hin to resist sin and Saten with the aid of the
Holy Spirit. Ia reality this purpose is the Holy Spirit’s purpose. Oaly
Fe can establish it, and He alone is able to accomplish it. No human
educator is capable of, noz chould he be held responsible for, the con=
version, sanctification, or salvation of any one, even of himseli.

What then is tho function of the teacher in Christian education, if
the Holy Spirit alone ie the Educator who will succeed? His function is
“to open up the Scriptures as Christ did to the two disciples on the way to
Eramaus and to point up the relevancy of the Word for every phase of
1ife. u32 The tecacher's role is an instrumental one which requires

foithfulness, though not results. 2 This role will be treated further in

the following unit.

BZA. L. Miller, "Philosophic Basis of a Lutheran Philosopiay of
Education, "' Readings in The Lutheran Philosophy of Education, edited by
L. G. Bickel and Raymond Surburg (River Forest, Illinois: Lutheran
Educetion Association, c. 1956), p. 48.

33 Jahsmann, op. cit., p. 226.
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Through the countloss goals and cbhjectives which educators have

oecn within the paldeis kol nouthesia Ruriou, the humanly conirollable

B

factors aod situatione are readied for the Spirit's activity, Thus, the
Huly Ghost's purpose becomes the Christian cducator's purpose in go faz
28 tha latter concurs with, and serves, Him. No study of these goals and
chjectives shall be attompted here, but a principlo is suggested for use in
establishing or in evalunting such goals. Sanctification is an active
procoze in the educand’s daily lifa. Let the goals, thereofore, be of the
king which will ermphasize actusl sutcomes o results in the educand apd
uot mercly from 2 distant, digwombodied pofint of view as though he wore
an inanimeate subject.

In summerization, the purposc of Christlan cducation is to teach
m.en o live fo the glory of the Triune God in this life and to live in His
glory inm the life sverlasting, The intimate relationship of the Chrigtian's
justification and his sanctified llfe of service is reviewed in the closing
words of Luther's explanation to the Second Axticle, in which he says
that the Loxd Jesus Christ "hap redeemed me , « » that I may be His oswn,
and live under Him in His kingdom, and serve Him in everlasting

rightecusness, innoccence, and blesscdness « « o .“34

The JMcans of Christian Education

. Uideans' refers to thuse instrumaents through which the Holy Spiric

carrics on His paideia kei nouthesia Kuriow; the mothods, agencies,

343upza, pe %
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or techniques employed to achieve it will not be treated here. These
instruments are easily divided into two categories: the "means of grace"
and the *‘tools of grace. ' Behind all of them stands the Holy Ghost, the
Sanctifier. ©Of his activity Jesus commented, ''When the Spirit of truth
comes, Fe will guide you into all truth’ (John 16:13). Luther enlarged
on this when he explained the work of the Holy Spirit in childelike clarity:

I believe that I cannot by my own reason or strength believe

in Jesus Christ, my Lord, or come to IHim: but the Holy

CGhost has called me by the CGospel, enlightened me with

His gifts, sanctified and kept me in the true faith; even

ag He calls, gathers, enlightens, and sanctifies the whole

Christian Church on carth, and keeps it with Jesus Christ

in the one true faith; in which Christian Church He forgives

daily and richly all sirs to me and all believers, and at

thae last day will raise up me and all the dead, and will give

to me and all believers in Christ everlasting life, This is

raost certainly true, 35 y

Autonomous, man=centored education concerns itzelf with the
bi-pularic relationship between the educator and the educand. Not se in
Christian education, for here the Trinity is the Power in the uniquely

personal tri-polaric relationship among the Loxd, the educator, z2ad the
? 7/
educand. This power is essentially the love of Christ ( _d#m_.

apape) as ceen in God's ordo salutis and which is engondered in the
hearts of Christians. Through it, God takes men who were formerly
sin=servants and transplants them into His service. Fankhauser depicts

this operation as a Yimb thot was previously nourished by sin, but which

35Book of Concord; The Symbolical-Books _of the Lutheran Church
(Saint Louis: Concordia Publishing House, 1952), p. 161.
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is now grafted intoc a body whose Head is Ghrist (Ephesians 1:22-2:1),
New growth and power surges from this Head into the transplanted liinh,
penetrating it, and producing a similar power within it. Finally, the
newly grafted limb breaks forth suddenly ints & fruit=bearing branch. 36

The "means’ which the Holy Ghost uscs to convey Cod's loving
grace, i.e., "undeserved mercy, '’ upon Christians are the Word and
the Sacraments. The Word is that soul=converting, heart-changing,
lifeegiving revelation of God to man. Its written form is the Holy Scrip-
turc. Its verbal form is any Cospeleladen witness from one Christian
to another fellowman. Visibly, it may take any form, pictorial, graphic,
artistic, so long as it comuuanicates the content of the recorded Word of
the Bible. The other ‘zeans' which the Holy Ghost uses are the Sacrae
ments, i.e., Baptism and Holy Comraunion. The blessings of the
Sacraments and the benefits of the Scriptures! use are the latent thrust
in the Christian's sanctification; the generating, driving, unlimited force
that cffecis the Spirit's purpose in Christian education.

The "tools of grace' refer to those persons through whom the
Holy Ghost administers His "means' z2nd conveys His education. Thesc
are the Christians who serve the Spirit by preparing thosa situations in
which God i.n Christ may mae;t headeon with the educand. These are the

“tools': of the Kurios who bring up children in the paideia kai nouthesiz

36Fankhauser, 2p. cit.. pps 17=18.




57
Kuriou. The sducational sltuation may be formal or informezl; the
learning may be direct or comcomitant; the “tool" may be the parent,
teacher, pastor, or relative. The "tocls" are characterized by theixr
total submisszion under, cbedience to, and faithfulness toward the

Kurios of education, as rsvealed in this passage.
The Parents in Christian Education

The Lord has designated the home (Deutsxcnomny 6:4-9), and the
father in particular (Ephesians 6:4), as responsible for the education of
children. Pious fathers, like Abraham, thorougnly lusulcated their
househaolds with God's Will, teaching them to "keep the way of the Lord,
to do justice and judgment' (Genesis 18:19). The Apostle addresses
himeself to the fathers in this passage because the primary responsibility
lies with them; they are, and must remain, the masters of child training
in God's sight. The mother is not, on this account, tc be considered
as having no role or responsibility of her own in ths children's education.
Ca the contrary, as her husband's helpmczet, she bears the burden of
their home training during the early years (Proverbs 31). 1In view of the
Lord's directives to the parents all others who assume the xole of
teaching the child do so in loco parentis; into whose hands they will
permit the child's education to be entrusted becomes a matter of
gravest concern for the truly responsible parents.

Tc be responeible for something also implies being responsible

to someocne; in the paideia kai nouthesia Kuriou that Sumeone is tho
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Kuriog Himself., Children are His creation, givea to the home for
aurture and education. He requires that these two aspacts, as all of
one's lifs, be fulfilled according to His commends and within His Will.
fny deviations, by the unconverted or the believers, within “secular,
autonomous'’ education or Christian education, willfully oz accidentally,
must answer to Him. This factor is basic to His divine, cmnipotent
authority; it is alao basic to natural man's refusal to acknowledge that
auvthority. Despite his fzilings in these matters, the Christian has "an
Advocate with the Fathex' (I John 2:1), and remains & "tool of grace. *
This assumes, and so it must be, that the parents are Christians
themselves; that they are 'tools” of the Holy 3Spirit in carrying cut Hia
education of the children; that they are prayoriul, faithful, willful
children of God. Only when this is the case can they in turn bring up
their children ‘under the Loxd. "

Tho relationship which exists between such pareats and their
children is to be one permeated with mutual Christian love {agape),
'even as Christ loved the Church and gave Himself up for her!
(Ephesians 5:25). Because of the child's capacity to learn by imitation,
the pavents should be examples of Christian living, of obedience toc Cod's
Will, of respect for His Wozd, and of forgiving love toward one another.
Tuther, commenting on parental duties, advised:

The parents should in all things set an oxample of upright
living; and as long as the children are under parcntal
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control, they should be held io respect, love, and

obedience. Thue treined they go forth into life to be-

come honcred and useful mombers of scclety. 37

In oxder to accomplish theiz miusion prouperly, parenis have been
given -‘,.w:i:ensiw.m authority ovez thei.z; children. "I onec person is to train
another, he must have contrsl sver him. © 38 This a.uthonl:y; of course,
is always o derived one, coming from the Kurios., No “Chinese wall " is
to be evected betweon this authoricty and the agape~love previously dise
cuseed; they ave inseparably intertwined as they flow from the Kurios
through the parents. The passzge under study appeerc in the Haustefeln
comtext of Paui's lottex; this brings parcntal authority into context with
the child's obedience, Contemporary methods of child discipline, as scen
in the home, the schosl, or the court, may owe much to the "science of
child paychology, » but how little they owe to the power and influence of
the Holy Spirit!

In kiz "Address on Vainglory and the Right Way for Parents to
Bring up their Childres, " Joha Chrysostom cremplified parental authority
with these divectives:

Malke 2z law straightway that he use no one in despite, that he

apeak ill of no man, that he swear nof, that e be not cone

tentious. If thou shouldot see him trapsgressing this law,

purish him, n.w with 2 stern look, aow with incisive, now

with reproachful, words;at other timcs win him with gentle=-
neas and promisca. Iave not recourse to blows constantly

37F, V. N. Paianter, Luther on Education {Saiat Louis: Concordia
Publishing House, n.d.), p. 127,

38August C. Stellhorn, ¥Ye Fathers (Saint Louis: Concoxdia
Publishing House, 1939), p. 5.
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and accustom him not to be trained by the rod; for if he
feel it constantiy as he is being trained, he will leara to
despise it. And when he has learnt [sicl to despise it,
ke has reduced thy system to nought. Let him rather at
all times fear blows but not receive them. Threaten him
with tawge, but do not lay it on and do not let thy threats
procead to action. Do not let it appear that thy worda do
ot pass the stage of threats; for a threat is only of use
whken attended by the belief that it will be put iatc effect,
If the offender lsarn your intention, ho will despise it. ”

It has already besn peinted out that the parental duty is stated in
& negative=positive antithosis in the passage under study. 40 upower
corrupts’ has been 2 recsounding echo throughout the history of inter-
pergonal relations. Paul heard these rumblings within the home, for
where is the terptation to misuse power groeater i:haz-a ia the pavent-child
relationship? The child himself is powerless to check such abuse; he
has 2o choice but to submit for the time being, but it is a submission
that brecds distrust, feclings of hatred, and desires for rebellion on the
one hand, and stifles confidence, love, and willing cbedicnce on the other,

Continual mistreatimnent of children will finally discourage

thom; they will turn in disgust from their unjust superioxs

aad lose all confidence in and love to themn., The superiors

will henceforth have little or no influence over them; train-

ing bocomes impossible aud will be impossible as long as
those conditions obtain.

39 John Chry=ostom, "Address on Vainglory and the Right Way for
Pavents to Bring Up their Children, " in M. L. W. Laistner, Christianity
and Pagan Culture in the Later Roman Empire (Ithaca, New York: Cornell
University Pross, c. 1951), pp. 99=100.

4°Sugra. Pp. 24«25,
4lggellhorn, op. cit., p. 13.




61

The Apostle’s positive bmperative is “bring them up in the paidsia
kai nouthesia HEuriou. " Two distinct contradictions to this charge can be
imrnediately recognized in current practice. The first is on the part of
parenis who fail to 'bring them up, ' and the second is by those who
viould militate againet any such scheme of doctrinal inculcation by them.

Commenting or techuiques by which pavents can ruin their children:
Reglect, bad cxample, and worldly training, Luther seems to be speaking
about homes of the mid-twentieth century. On neglect, he saya:

Those parents that knowingly neglect their children and

let them grow up without proper instruction, bring about

thelr ruin; and though they do not set 2 bad example, yet

they apoil their children by undue indulgence.
Regording those who offend through their bad example, he cautions,
“Youag poople are inclined o evil desires and to anger, and therefore
it is neceassary that parents should not excite them therete by their
erxample in word and deed. ! The emphasis on worldly training caused
him to muse:

We find but fow at the present time who are as solicitous

that their children be provided with those things that relate

to CGod and their soul, as that they be provided with clothes,

pleasures, wealth and honcr,

Further opposition comes from those who would lot the child
Ygrow up and decide for himeelf" what he will believe and how he will
live in zelation to "God. " Thiz 'plea for tolerance’ must be faced for

two reascas: (1) it stands dimn..trllgally opposed to the paldeia kai

42painter, Bp. cit., pp. 125=126.
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Bouthesia Kuricu; (2) its force is felt ubiquitously in current thought. To
permit any child to grow up to the age of "'decision’ without Christian
instruction is anslogous to permitting e garden to lie unattended until
harvest time. Both the garden and the child’s mind wouild soon be overrua
and impedsd by “wecds, briars, and thorns.” I meon will toach their
children other truths =bout the universe in which they live, why are they
Rot €o teach the Truth abhout its Creator-Redeemer-3anctifier? I£ the
perenie, or their proper representatives, do not teach the child truth en

paideia kal nouthesia Huriou, then others will teach them error in the

suadry experiences of daily living., ‘‘Parents, as pricsis of God, cannoct

evade the primary respousibility which they have for the religious instruc-

tion and training of their children. w43

In his previously cited "Address, ' Chrysostom cffered this advice:

Like the creators of statues do you give all your lzisure to
fashioning these wondrous statues children to God. .And,
as you remove what is superfleous and add what is lacking,
inspect them day by day, to see what good qualiticc mature
has supplied so that you will increase them, and what faults
sc that you will eradicate them.

The Chrictian cducation of childre is a process that car only be
done one day 2t a tine, drawing from the Holy Spirit's reservoir of

atrength, living in the intimacy of His fellowship, heeding those directives

43Jahmann. op._cit., p. 280.

“4Chrysostom, op. cit., p. 96.
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He has given, and coloring all things with the message and love of the
Savior. The Hurioe hae not given pareants a Gargantuan task without
purpose, scurce of aid, direction, means, or content. e has indicated

2ll of this in His paideia kai nouthesia Ruriou, i.e., 'the discipline and

admonition of the Lord."




CHAPTER V
SUMMARY OF FINDINGS

The paideia concept a3 used in the passage under study is best
franslated “disclpline’ and understood to include both “instruction® and
“traluing. ' Although it hae shadings of both *‘corzrection” and "verbal
admonition, ¢ these arc a minor chord; it is basically discipline through
deeds or actions.

The concept of "verbal admonition” is, however, the dominant
chord for nouthesia. Here the shading includes that of ¥ onition by
deed,  f.@., "correction.! These two terms, Egidaia and nouthesia, are
actually to be taken as an hendiadys, and together rendered “education. ™

A8 is peculiarly Pauline, Kurics refers solely to the Risen Christ,
accentuating the acceptance of His sacrifice on Calvary and His victory
over sin, death, aand the devil. The concept is like the crest of a flood,
carryiag the entirve New Testament theology along with it. The use of
the genitive is best talzen as 2 “possessive genitive, ' gualifying the
“education" as that which proceeds from Him, is dictated by Him, and is
carried out under Him.

Implications for this education are prescribed by the exegesis.
Araong the most important are the following:

1. Its nature is Christocentric; the Kurios is to be its Determiner

and its Heart. Without Hir, any atterapt will be an incomplete
“aducation=so called. "

2. The Triune God is to be the Source of 211 education, a5 He is
revealed through IHis Holy Scriptures.
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3. The very existence of paideia kai nouthesia Kuricu presupposcs
2 neecd for it, mamely, man's siniulneaa. ignorance, and
mortallity.

<. The Holy Spirit's purpose is "to teach men to live to the glory
of the Triune God ia this life and fo live in His glory in the
life everinsting. "

5. The Spirit carries on His work in Christian education through
the "means of grace' and through the sorvice of the “tools of
gwace, ' i. e., those Christian parents, teachers, or other
persons who arve His “instruments® through their own
Ghrictianity.

6. The earthly responsibility liez with the parents, primarily the
father, whosoeo derived authority is inseparably intertwined with
their Christian love, and whose task is amply defined in the
passage under study.

The writer proposes this definition of Christian cducation as
fitting the framework of the passage under study:

Whatever a Chrisctian teaches, exemplifies, or counsels, as

a tool of the Holy Spirit, in leading ancther human into the

right ~clation with God in Christ and into upright living with

his fellowmen, comstitutes Christian education.

&sreas not discussed ia this study will warrant trcatment by

subsequent writers: (1) the content of the paideia kai noutheaia Ruriou,

which was included only by inference; (2) those contemporary pedagogics
which will further the effectivencss of '"the discipline and admornition of
the Lord"” should be critically examined; (3) the specific goals and
cbjectives of Christian cducation should be outlined in the light of this

astudy.




APPENDIX

ZAIDEUSIN IN THE NEW TESTAMENT

The O, T, «Rabbinical Emphasis: The Graeco~Hellenistic Emnphasia:
“to chastise, discipline (Zucht)" 'to irstruct, draw out, develop
{Bildung)®

I. EDUCATIONAL ACTIVITIES OF GOD
2. God 2o Educator

I Corinthians 11:32
iI Corinthians 6:9 {(Psalm 119:18)

Hebrewa 12:5 {(Prov. 3:114.)
\Acts 3:19) (Prov, 3:11£.)
Hebrews 12:0 (Prov. 5:11%4.)

Hebrews 12:7
Hobrows 12:11

b. The Law (0. T.) as Educator

IO Timothy 3:1 6\ {II Timothy 3:16)
{Galatians 3:24) Galatians 3:24

c. Grace ag Educator
{Titus 2:12)
d. Satan as Educator (indirectly)

1 Timothy 1:20
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Il. ERDUCATIONAL: ACTIVITIES OF MAN

a. To bring up, to chasten

Ephesians 6:4
Hebrews 12:7, 8, (9) 10

b. To chastise
Luke 23:16, 22
¢. To instruct, cducate

(Rommans 2:20

I Corinthiang 4:15
II Timothy 2:25
Hebrews 12:9

Acts 7:22 (Moses)

Acts 22:3 (Paul}

Romans 2:20 {the Jew)

I Timothy 2:23 (unlearned questions)
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