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CHAPTER I
INTRODUCTION

During the past two decades increased attention has
been directed to the subject of personal counseling. Books
on counseling have been pouring from the presses of the
world. Colleges and universities are offering numercus
courses in the field of counseling and guidance. Business
firms and factories, =chools and colleges, departments of
government and churches, the Army and the Navy: all of these
ingtitutions hawve their special advisers and counselors.
Counéeling has emerged as an important profession.

Along with the surge of interest in the area of coun-
seling has come an increased awareness of thé particular
problems which face the college student. Student persommel
work has grown from small beginnings to a place of major
importance within the eduecational program of American col-
leges and universities. The philosophy of student personnel
work emphasizes the responsibility of the institution to
consider the student as a whole person, not merely as a
mind, and to assist him to proper development emotionally,
morally, socially, and physically as well as intellectually.

The church, too, has become increasingly alert to the
special ministry which it must extend to the college student.
Within the past several decades campus ministries have been
established within most of America's academic communities.
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Along with this establishment of campus ministries has come
the recognition of the unique role of the campus pastor as

a religious counselor to the college student.
Statement of Aim

In this paper an examination is made of the role of
the campus pastor as a religious counselor to college stu-
dents. In this context, religious eounseling refers not
only to the spiritual problems which trouble the student,
btut rather to the entire scope of problems for which the
student seeks the campus pastor's assistance. In the open-
ing section of this paper, an exploration is made of the
leading characteristies of five groups of problems which
the college student faces.

The campus pastor's responsibility in the area of
counseling is discussed in the second section of the study.
Wherever possible, the distinctive responsibilities and
opportunities of the Lutheran campus pastor are noted. The
campus pastor's role in the counseling process is discussed
against the background of the problems of students described
in the first division of the study.

In the third section the counseling situation in the
campus community is examined. After the goals of counseling
are assessed, several distinctive methods of counseling are
noted. In this section some special procedures in religious
counseling are also isolated.

The final division of the study is an interpretation of
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the data presented in the body of the study. 4&n effort is
made to determine the possible implications the study may
have for the increased involvement of the campus pastor in

counseling with college students.

Limitation of Study

This study is confined to an examination of religious
counseling as it applies to the average student with.his
problems and needs. No attempt has been made to explore or
examine the unique problems of special groups of students,
such as gifted students, foreign students, graduate students,
or pretheological and seminary students. The primary purpose
of this paper is to deal with a broad philosophy of religious
counseling as it applies to the majority of students. As
such, the detailed discussion of ﬁnique problems as they re-
léte to special students lies outside the scope of the study.

Definition of Terms

The terms used in this paper will refer to the following
definitions, exeept where special meanings are clearly indi-
cated. The term "student" is generally éonfined to those
persons within the postadolescent and young adult years who
are attending a college or university. The words "college"
and "university" are used interchangeably; both designate
institutions of higher learning. The term "church" refers
to the total corporate expression of Christendom, that is,
the whole number of professing Christians. The term "campus
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pastor" is confined to those Christian pastors who minister,
either full-time or part-time, to college students. The
term "counseling" is confined to any encounter between stu-
dent and campus pastor wherein the student seeks advice or

guidance for a particular problem from the campus pastor.

Methodology

The research design for this study has comprised an
examination of a wide selection of bibliographical mater—
ials, including hooks and articles written by both Lutheran
and non-Iutheran authors. A special effort was made to
peruse materials concerning religious counseling written

by Lutheran theologians and Lutheran campus pastors.

The fact that the church has established itself on
most college campuses is proof of the concern which the
church has for the particular problems of the college stu-
dent, The campus pastor recognizes that his ministry in-
cludes the establishment of & counseling relationship
with those students who are trouhled with problems and
decisions, whether these be spiritual, academic, emotional,
sexual, or vocational.

The pastor, because of his unique role among the stu-
dents, stands in a special position wherein he can offer
the guidance and direction which many college students
seek. The subsequent section of this study examines the

nature of these students on.campuses today.



CHAPTER II
THE COLLEGE STUDENT

Today as never before students are flocking to the
campuses of America's colleges and universities., Class-
rooms are bulging, dormitory facilities are severely taxed,
qualified teaching personnel are in short supply, and the
competition for college space is the keemest in history.

A college degree is no longer the privilege of a limited
elite; in the United States higher education is rapidly
hecoming mass education.

Along with the widening of the base of mass education
in America has come an increase in the level of expectancy
of the college student. Edward D. EBddy, Jr., the vice-
president and provost of the University of New Hampshire,
writes, "This level of expectancy is certainly not confined
to the classroom alone but permeates the living unit, the
social life, and all else that comprises the collegiate
experience."l From Eddy's statement it is evident that the
problems of students struggling for this high level of ex-
pectancy are not merely confined to the academic, but that
theﬁ penetrate intb all areas of the student's collegiate
life.

Many students, howewver, are not aware of the true
nature of their problems. M.E. Bennett, psychologist at
Pasadena City Colleges, reports on a study he made of



students at five colleges:
A careful follow-up by interviews of problems re-
ported by 150 students in five different colleges
revealed that many of the students did not recog-
nize the real nature of their problems. The coun-
seling tended to uncover many factors not recognizsd
by the students as contributing to their problems.
From Bennett's study it is evident that students often are
not capable of correctly analyzing their own problems.
All classifications of problems are to some extent
artificial and, in actual experiemnce, overlap. In the
following, five general areas are examined in which &
campus pastor is likely to be confronted with the prob-
lems of his students. These areas are the academie,

emotional, sexual, voecational, and spiritual.

Academic Problems

Of the many difficulties which confront college stu-
dents, one of the most frequently reported by the students--
and one rated by them as a serious problem--~is that of
adjusting to college work. Failure to make this adjustment
is one of the major causes for Stuaent's leaving college
before they have completed their training.

The sources of academic difficulty are numerous. Limi-
tations of ability, a lack of motivation, inappropriaté educa-
tional goals, ignorance of study procedures, personal or
emotional involvements, reading disabilities or any one of =
number of other causes or combination of causes may contribute

to the difficulty. Of the many analysts of the problem,’4??
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Harold G. Ridlon's comment is typical. Ridlon, an observer
and critic of the American academic scene and professor of
English at Tufts University, confines the reasons for aca-
demic ineffectiveness to two categories: skills and attitudes.
He writes, "The relationship of good reading skills to

sucecess in college is primary."6

Ridlon furthermore points
out, "The obstacles of fear, anxiety, selfishness, aggres-
siveness, timidity, and lethargy Block successful and
satisfying completion of the freshman year."7 It is evident
from Ridlon's classification that the achievement of academic
success is closely related to the student's development of

his personal skills and self-image.

Emotional Problems

Many scholastiec difficulties are due to emotional
involvements., A student may have a good knowledge of study
skills and techniques, have a high scholastic aptitude, but
if he does not have the motivation to try, or if he is troub-
led by personal problems or feelings of doubt and gwilt, so
that he cannot keeb.his mind on his work, he will still have
trouble in college in spite of his abilities. A reasonable
freedom from worry and tension may be as important a factor
in a student's academic progress as the use of the library
or scheduling time for study.

Emotional problems of students range in degree from the
homesickness of a freshman to the problems of a student who
is so severely distrubed that he has to be sent home or
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referred to a psychiatrist for treatment. Most students!
problems lie somewhere on the continuum between these two
extremes.s
Recently a steep upward trend in the incidence of
psychosomatic disorders has heen noted among college students.
€. Gilbert Wrenn, professor of educational psychology at
the University of Minnesota, estimates that at least fifteen
per cent of all students have social and emotional problems
needing counseling or psychotherapy.9 He writes:
Some of these problems are organic and call for medical
treatment; many are social and can be relieved by such
environmental therapy as financial aid, part-time work,
more satisfying living arrangements, and other group
experiences; others are emotional problems of different
degrees of intensity, some requiring intensive psycho-
therapy .10
The instability and insecurity of some college students is

apparent in such a characterization,
Sexual Problems

The achievement of satisfactory relations with the
opposite sex is one of the basic developmental tasks of
later adolescence, which includes most college studenta.
However, preparation for professional careers frequently
results in the deliberate postponement of marriage far be-
yong the attainment of physical maturity and emotiomal
readiness. This delay is often associated with tension
and unhappiness due to a sense of frustration of normal
desires.

Opportunity for earlier marriages has been advocated
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as a‘solution to this sexual tension, and a few limited
surveys of the sex life of college students have indicated
that considerabile numbers are not preserving their virginity
for marriage. No thoroughly dependable information on this
latter point seems to be available.ll

The problems of interpersonal relations, masculine and
feminine roles, and the understanding of the place of sex
in life are prevalent on any campus. Students often are
confused about such matters, and their lives are a mixture
of inquisitiveness, anxiety, misinformation, and anticipation.

The college campus is the setting for the establishmént
of many friendships that eventually lead to marriage. Most
couples approach marriage with a certain degree of anxiety;
for some it can be very severe. Unwholesome attitudes toward
sex that are carried over from childhood can create additiomal
problems for the engaged or newly-married éouple. Premarital
guidance and counseling often provides the information and
direction that will stem a later sexual problem in marriage.

The lengthening of education in most of the professions,
along with a postwar affluent society and the évailability of
part-time employment, has increased the percentage of married
students at Americats colleges and universities. These mar-
riages have the same problems as any other marriage, plus
some that are acecentuated by the college situation. Finan-
cial worries often are prevalent in the campus marriage. If
the wife works in order to support her husband's education,

the reversal of the masculine and feminine roles may result
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in self-identity problems for the husband. Fatigue also can
be a real factor affecting both marriage and study. In addi-
tion, the birth of a child or parental conflicts can increase
tension in a marriag,e.l2

In summary, if a student's sexual problem becomes too
severe, his academic and professional career may be in jeo-
pardy. Therefore counseling for sexual problems provides

for the troubled student the encouragement and fortification

to seek adequate answvers.

Vocational Problems

One problem area for which students frequently seek
counseling assistance is that of the choice of an occupa-~
tional goal. The formulation of intelligent plans for a
focational future and the implementation of those plans with
a judicious training program during the college years may
provoke econfusion and difficulty for the student. The prob-
lem is frequently complicated by pressures from family and
society.

The student's wvocational choice is one of the most
significant decisions that he will make. His future happi-
ness, satisfaction, and security all hinge on this important
decision. His contribution to society and his sense of
meaning and purpose in life will be affected by his sense
of calling or his sense of vocation.

Students often are unaware of the significant factors

that contribute to a wise vocational choice. One student
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counselor has summarized these factors:

If a student chooses a particular field, he should

know how he will spend his time, with whom he will be

associated, wvhat its satisfactions and dissatisfactions
are (both are important). He should know what training
is demanded, what the future of the field is and whether
or not it renders a service to society.
According to this summary, there are many elements that the
student must consider in making his vocatiomal choice.

The problem is further complicated when indecision
concerning a vocational decision is related to a more pro-
found and far-reaching problem of attempting to find a goal
and purpaese in life. Unrealistic vocational choices have
been made by some college students. They have heen mis~
guided into a field to gratify their parents or some overly
zealous recruiter or they lack the talent or intellect to
succeed in that voeation.

Voecational counseling does not offer simple solutions
to complex problems. Instead, such counseling attempts to
assist a person in explering vocational passibilities and in
understanding himself with his abilities. The student's

vocational problem must ultimately be answered by a personal

deeision.
Spiritual Problems

The scientific atmosphere and questioning spirit on the
eollege campus often promote religious questions and problems
among the students. The faith of a student is set in the
midst of a world of great uncertainty amd confusion. Further-
more, the advances of modern science, technology, and learning
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cause difficulties in the religious beliefs of some indi-
viduals. Spiritual convictions are at times attacked by
some scientists, philosophers, and psychologists who see
them as nmothing but neurotic iliusions, outworn swpersti-
tions, or irrelevant factors in the modern world., Im
addition, the social stigma on campus which is attached to
"being religious" may give support to the bewilderment
which many students experience concerning their religious
life.14

One specific religious problem which arises among stu-
dents is a lack of knowledge about religion. Thornton W.
'Merriam, a past member of the American Council Committee
on Student Persomnel Work, writes in a study presented to
the Counecil:

Vhat religion they (the students) have is sometimes

chiefly a body of sentiments, prejudices, and conven-

tionalibehavior. In consequence students may try to

hang on to their religion by keeping it in precious

isolation from their intellectual life; or they some- 15

times quickly abandon their faith at the first "attack."
It is evident from this evaluation that the result of reli-
gious ignorance is that the student is often ill-prepared to
meet the pressures of criticism and indifference which exist
in most universities. Beliefs which were simply accepted in
childhood may seem irrelevant under the microscope of intel-
lectusl and scientific penetration. |

Another area of spiritual problems concerns the ethical
confusion that springs up in the life of a student. Formal

education has been accused of undermining ideas of right and
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wrong without providing help in discovering a new basis for

conduct.16

An emphasis on "situation ethies," which places
the correctness of a decision on the individual predicament,
leaves many students bewildered.

The student may discover that the church and its system
of doctrines is often attacked on the college campus as having
no relationship to life. Chad Walsh, professor of English at
Beloit College in Wisconsin, writes: |

A majority (of students) find Christianity, in any

reasonably orthodox formmlation, either unbelievable or

irrelevant. Even those who incline toward Christianity

Churon ae 1t empiricalty existo bl L T orEmised
According to Walsh's observation, the church is being criti-
cized by some college students for being disassociated with
the issues of today.

In some instances, spiritual problems are interrelated
with other problems that the student may experience. For
example, interfaith marriages pose questions and possible
tensions between husband and wife, or a change in religious
affiliation may present parental conflicts and disagreements.

Even though there are many elements on the college campus
that may challenge the faith of a student, some educators be-
lieve these elements are rarely sufficlent in themselves to
destroy a student's religious beliefs. Andrew M. Greeley, &
Chicago priest in the graduate school of the University of
Chicago, states: "There is reason t&abelieve that the majority
of those who leave their religion are pretty much inclined to

do 80 before they come to college."l8 According to Greeley's



14
comment, the religious problems of the college student often
originate before he arrives on campus. The academic environ-

ment merely enlarges the religious conflict.

Summary

During his academic career, the college student is faced
with specific problems which msy present a threat or destruec-
tive force for the cempletion of his educational goal. These
problems are not necessarily unique for college students, but
the academic situation may intensify these problems. Ths
importance of each problem for the individual student will
depend upon that person's personality strengths and the re-
sources for necessary counseling. A small group of students
need extensive counseling; some are in need of psychotherapy.
On the other hand, there are many students with problems whe
are quite capable of making their own decisions and solving
their own problems. Apart from these two groups there are
many students for whom some counseling may prove beneficial.
For them counseling may provide resources for clarity in
making decisions, freedom from tension and guilt, and guidance
and support at the right time. It is with this last group of
students that the campus pastor will most often do his coun-~

S‘elj-ngo



CHAPTER III
THE CAMPUS PASTOR AS COUNSELOR

During the past several decades the'church has become
increasingly aware of its responsibility to minister to the
youth of America's colleges and universities. This awareness
has Been evidenced in the establishment of student eongregae‘
tions with campus pastorates on or near many college campuses.
S8ide by side with this awareness, an interest in the geligicus
counseling of college youth has developed.

Many campus pastors are discovering that college students
are looking to them inecreasingly for assistanee.l In some
instances tlris help is unavailable elsewhere on the campus;
in others, the students do not use the college facilities.

Some students do not like to discuss their personal problems
with college personnel, both because they want an "outsider's"
viewpoint and because they do not desire to reveal themselves
in depth to their colleges.’ |

The campus pastor stands in a unique position for offering
assistance to the troubled student. He has the advantage of
knowing the college atmosphere, being acquainted with univer-
sity personnel and having access to information about the stuydent.
and to sources of referral. He is related to the campus but is
not identified wi%h‘such matters as the giving of grades and
disecipline. He has the resources of small group discussions,

fellowship and worship groups that can be used to supplement
g 1/,{1: {2_7 ’\ & g
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his counseling.3

The Campus Pastor's Responsibility

The responsibilities of a campus pastor are similar to
those of a pastor of any local church. The Christian pastor
recognizes and realizes that he is a "shepherd" commissioned
to bring the peace of God in Christ to the troubled soul.4
The pastor is heing called upon more and more in his office as
a minister to become a personal counselor to his people and to
offer this peace of God.

The campus pastor has the particular responsibility of
ministering to the distinctive problems of the student. Curtis
Stephan, Imtheran campus pastor at Indiana University, writes
concerning this responsibility:

If we ministers do not or cannot offer pastoral and

spiritual counseling to our students, then the academic

and administrative officers will take over the work that
really belongs under the scope of the pastor's functions,
and they will regard religion as being completely irrele-
vant to the problem, although the Christian religion is
basic to the whole question.D
According to Stephan, the Christian campus pastor offers a
unique counseling service which cannot be given by other
student counselors. The basis for this pastoral counseling
is found in Christ as the Divine Counselor. In order to
effectively offer this religious counseling to students, the
campus pastor must be competent in his academic, social, and

religious life.
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The Campus Pastor's Competence gg His Academic Life

High qualifications are a necessary prerequisite for
effective pastoral counseling. Competence ir his academic
life is one of the qualifications required of a pastor who
counsels students. This implies that he must be aware of
all the various factors which penetrate the lives of human
beings. Thoraton Merriam writes:

The religious counselor is a practitioner who must have

a somewhat exceptional orientation in the major fields

of human knowledge if he is to do his job intelligently.

He should be constantly trying to aequire sufficient

understanding of the problems which students present

to enable him to be a good guide to the rgsourges and .

answers which the culture of his age provides.
According to his viewpoint, the campus pastor must possess
competent skills in all academic fields. The students who
 come to the campus pastor for counseling may he.oriente&
toward any of the many fields of buman knowledge. The stu-
dent's problem may have its origin in any of these academic
arecas. Therefore the pastor must be alert to developments
in the various fields of education.

An achievemént of academic competence can be gained by
the eampus pastor through taking courses at the college or
university which he serves. By studying in the university
with his students, the pastor demonstrates that he can meet
the same academic reguirements as the students. In the class-
room the pastor will also face some of the same problems which

his students face. Another henefit of the pastor's study is
the oppertunity to meet both students and faculty and gain
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their acceptance.

On the other hand, even though the campus pastor main-
tains an awareness in all academic areas, he is not expected
to be a scholar in all these fields. The pastor's major
responsibility is to be a master in the field of theology.
One author has stated, "The clergyman is first, last, and
always & theologian; and in that context is his counseling
done."7 The campus pastor's unique reason for offering
counseling service is his understanding of the pastoral
function. Therefore he is primarily a theologian-~-a man
who hecomes a real student of the Holy Bible and its meaning

for the lives of the people he serves;

The Campus Pastor's Competence in His Personal Life

Along with the acquisition of competence im his aca-
demic life, the campus pastor seeks competence in his personal
life. This competence becomes evident in the emotional
maturity, confidence, and humble attitude of the pastor.

A study that was made of the methods and effectiveness of a
group of psychotherapists indicated that the determining
factor for successful counseling was not the technique used,
but rather the counselor himself., The most important fac-
tors seemed to be whether or not the counselor had confidence
in his methods and whether or not the patient had confidence
in the counselor.® fThis study indicates that the pastor
himself is the most signifieant element in the counseling

process.
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The péstor, in seeking to acquire competence in his
rersonal life for more effective counseling, learns to
identify the personality patterns which influence his think-
ing and life. Unless he is able to identify and control his
own personality imperfections, his personal competence and
counseling effectiveness may be weakened. One religious
counselor has writteq:

Emotional maturity thus becomes an indispensable qual-

ification of the good counselor. He must learn to free

himself from prejudiece, pettiness, jealousy, and ac-
quire an understanding of human nature, in which nothing
human can ever be altogether foreigm to him.9
According to this viewpoint, the emotional maturity of the
counselor is & necessary ingredient for the counseling pro-
cess.

The pastor gains confidence in himself and his coun-
seling methods by preparation and experience. Through
thorough training he acquires a knowledge of what te do in
the counseling situation and a confidence that he can do it.
Experience in counseling demonstrates thatApeople gain
maturity and insight by working through their problems and
experiences, and so the pastor derives assurance that others,
t00, can be assisted through the counseling situation.t0

Along with emotional maturity and confidenece, the pas-
tor who counsels students also seeks to be humble. Humble-
ness signifies the recognition of weaknesses and limitations
on the part of the pastor. Otto A. Geisemann, a Iutheran
pastor and author, has defined humbleness as the realization

of one's own sinfulness.



20

If we know that we are sinners and humbly acknowledge
this faet, men, women, and children, of whatever con-
dition and eircumstance of life, will find it easiex
to e in our company and to iieak to us about their
own needs of heart and soul.

Gelisemann would suggest that the quality of humbleness in
the pastor will encourage people to come to him for coun-

seling aid.

The Campus Pastor's Competence in His Religious Life

As a religious counselor the campus pastor strives for
competence in his religiocus life. As a theologian and minis-
ter of the Word of God, the pastor uses that Word in his
life. In order to effer effective religious counseling to
troubled students, the campus pastor learns how to apply the
love of Christ to every aspect of his life so that this love
can supply necessary comfort, peace, hope, power, amd inspir-

ation through him to troubled students.l?

Through the
devotional study of the Scriptures, through prayer, and
through the Sacraments, the campus pastor is filled with the
power of the Holy Spirit. As he is enlightened by the Spirit,
he sees the love of God working in his whole life. This
devotional life leads him as he prepares to counsel college

students because he recognizes the strength which God supplies
to His children.

The Campus Pastor's Training

In order to effectively guide and counsel the troubled

student, the campus pastor endeavors to increase his'knowiedge



21 ‘
and skill in the field of counseling. Although the pastor will
rarely, if ever, become a counselor in the sense of being a
"depth therapist" like the psychiatrist, he nevertheless
avails himself of every opportunity to study books on coun-
seling and pastoral psychiatry. He familiarizes himself with
the forces that disrupt the lives of people and bring about
mental and emotional disturbances. He cultivates an academic
interest in the findings of men who deal with the innerpsychic
processes. If possible, the campus pastor will endeavor to
acquire supervised experience through clinical training in
counseling. A number of writers in the field stress the
necessity of special counseling training for all campus pas-
tors.13 One author writes, "Irreparable harm may be done by
a person attempting to give counsel on a subject on which
he has no knowledge and no information."14 Therefore the
péstor takes advantage of every oceasion to strengthen his
training for counseling.

Opportunities for this training may be available in the
curriculum of the college which he serves. Most colleges
offer courses in such areas as counseling and guidance,
psychology, sociology and philosophy--all of which have a
bearing on the work of a pastoral counselor. In addition,
the campus pastor may receive further training and experience

in counseling through summer courses or special institutes.

Summary

The campus pastor is aware of his responsibility to
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offer counsel to troubled students. To be an effective
counselor, the campus pastor strives for competence in his
academic, personal, and religious life. Further preparation
and confidence for the counseling situation can be gained
through additional training in the field of pastoral coun-
seling.



CHAPTER IV
THE COUNSELING SITUATIOE

In order to effectively counsel students, the campus

pastbr needs more than an awareness of the problem areas of
| college students or a knowledge of the desirable qualities
of a good counselor. It is necessary that he also be famil-
iar with the goals of counseling, as well as the various
approaches that may be used in the counseling situation. Im
order to offer needed guidanece to troubled minds, the pastor

hecomes thoroughly familiar with successful counseling tech-
| niques of other counselors. In addition, the campus pastor
iz aware of and understands the special aspects of religious
counseling and their implications.

The Goals of Counseling

The counseling encounter between campus pastor and
troubled student usually grows out of a situation where the
student is unable to cope with a certain predicament or
anxiety. Therefore the primary goals of counseling are to
free the student from inhibiting, crippling emotions like
inadequacy, anxziety, guilt and fear, and to help him develop

attitudes of confidence, love and faith.l

The pastor attempts,
through counseling, to reduce anxiety andé to help create
ingight and self-understanding.

It is not implied that the pastor eliminates all tension
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and anxiety. Some anxiety may lead to achievement and growth.
An example of this is the anxiety before an examination. On
the other hand, anxiety is harmful when it is never relieved,
when it is so strqng that it is crippling, or when it destroys
the student's happiness and keeps him from doing his best.
Therefore one author has suggested that the goal of counseling
is to "reliewe the anxiety that harms and make use of the
anxiety that helps."?

In dealing with this anxiety the counselor attempts %o
stimulate in the student the development of a more confident
feeling of personal adjustment, on the onme hand, and an in-
crease in his effectiveness in dealing with his environment,
on the other. The effective counselor does net merely
attempt to solve the problem caused by anxiety, but rather
attempts to increase the student's self-understanding and to
release his creativity.3

In addition, the campus pastor conducts his counseling
in a "religious framework." He not only deals’with the stu-
dent's anxieties and inadequacies, but also relates these
problems to the student's relationship with God and the
responsibility this entails. Edwin Nerger, Iutheran pastor
and counselor, summarizes the objectives of Iutheran pastoral
counseling when he writes:

The objectives, aims, and purposes of counseling awe

simply to help the indiwvidual in his persomal crisis to

read just as much as possible to what God considers nor-
mal, through the process of sharing, understanding,

explaining, and guidance, and to hzlp him accept his
respongibility for life under God.®
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According to this definition, the pastor counsels his students
in the context of their religious attitudes and faith.

The Directive Method of Counseling

One of the methods of coumnseling that has received con-
siderable attention is the directive method. In this approach,
the most important role is played by the counselor. The direc-
tion of the interview is determined by the counselor, The most
important aspect of the counseling situation is the problem,
the determination of its cause, and the treatment. In direc-
tive counseling, intellectual interpretation is the central
technique.5 One author has summarized the directive approach
of counseling in this way:

A directive counselor takes control of the interview by

asking leading questions to conduct his own investiga-

tion along the lines of his interests and gain the infor-
mation he considers important.... He takes the author-
itarian role that he knows what is best for the person
before him. He proceeds to choose the goals ghat the
person has been unable to choose for himself.
According to this analysis, the directive method of counseling
is based on the giving of advice, the stating of the norm, and
the presentation of truth.

In directive counseling, the responsibility for the
solution of the problem lies with the counselor. The counselor,
therefore, directs and coﬁtrols the interview in the manner he
decides is best. E. 6. Williamson, professor of psychology at
the University of Minnesota, describes the counselor-centered
or directive approach in this manner: "Ordinarily, the coun-

gselor states his point of view with definiteness, atiempting
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through exposition to enlighten the student.n( The prime
assumption of the directive school, according to this view-
point, is that the counselor, with his background of training,
is best qualified to understand the student's problems. The
counselor is the expert, and high value is placed on his
diagnostic ability. |

The process of directive counseling has been criticized
for holding no real solution for the problems of people.
Edwin Nerger states, "It (the directive method) fails to
take into consideration the problem and the emotions of the
counselee and overlocks the dynamics that brought these pro-
blems and emotions into being and into the focus of crisis."8
Nerger feels that the conflict of the individual is not
reaolved through directive counseling, but rather accentuated
and~highlighted.

Criticism of the directive approach to counseling has also
been expressed by Everett Shostrom, Head of the Department of
Psychology at George Pepperdine College, and Lawrence Brammer,
Assistant Professor of Psychology at Sacramento State College.
They state the following objections to this method:

1. Counselors have found that, even if they do arrive at a
perfect diagnosis, solutioms without insight are worth-
less, and insight canmnot be handed over ready-made to
client. ,

2. Counselors have come to realize that probing just doesn't
get all the facts needed for a clear-cut diagnosis.

3. Counselors have come to realize that counseling is =&
learning situation involving growth and net a teaching
one. :

4. Counselors have found that they cannot sell a solution.
to someone with a problem. The client must sell himself,

More than that, he must digest, internaligze, that solu-
tion if it is going to be meanmingful to him.?



27
According to their analysis, the directive method is inadequate
because it fails to establish a relationship by which the indi-
vidual can underétand his own problem and be helped to assume
his own responsibility.

The Rogerian Methoed of Counseling

In contradistinction to directive counseling, the Rogerian
method, also called nondirective or client-centered, attempts
to assist the student himself in establishing better ways of
ad justing. Carl Rogers, the chief proponent of this method
which bears his name, defines client-centered coumseling in
this way:

Effective counseling consists of a definitely structured,

permissive relationship which allows the client to gain

an understanding of himself to a degree which enables

him to take Rositive ateps in the light of his new
orientation.l0

According to this definition, nondirective counseling focuses
its attention on the student, and counseling is aimed at helping
him develop satisfactory adjustment by himself. The central
technique in this method is the release of feelings and the

achievement of insights by the student.ll

Nondirective coun-
seling is characterized by thinking not about or for the indi-
vidual but with him. It places emphasis on the forces within
the individual, rather than on the forces without.lz

Rogers sets forth the therapeutic idea thgt the most effec-
tive counseling occurs when the counselor adopts the counselee's

frame of referrence.

It is the counselor's aim to perceive as sensitively and
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accurately as possible all of the perceptual field as
it is being experienced by the client with the sanme
figure and ground relationships, to the full degree that
the client is willing to communicate that perceptual
field, and having thus perceived this internal frame of
reference of the other as completely as possible, to in-
dicate to the client the extent to which he is seeing
through the client's eyes.l3
The importance of the counselor's complete participation in
the student's communication is apparent in this statement.
The Rogerian method of counseling has been critiecized for
making the counselor nothing more than a listening post and
for assuming that the individual has in himself a knowledge
of, and desire for, pasitive goals that are desirable. Edwin
Nerger states the criticism of this method in these words:
The counselor places all respomsibility upon the dis-
turbed counselee, taking for granted that as the
individual releases his negative feelings and obtains
am insight into his problem he will automatically
choose thosi objectives and goals that are wholesome
and normal.l4 -
Nerger is aware of the danger that the individual is aided
to adjust to a norm, or a law, which is in himself and thus

helps him to become a "law unto himself."

The Ecleectic Method of Counseling

Eclectic counseling is based on concepts taken deli-
berately from the wviews of others rather than based on one
viewpoint exclusively. When a counselor deliberately tr;es
in incorpdrate in his practice both directive and nondirec-
tive concepts, the result is eclecticism.1?

Some writers do not think that eclecticism is possible

because they believe that directive and nondirective concepts
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cannot be merged. Others believe disagreements regarding the
conflicting theories cannot be dissolved by taking sides or
by developing compromise hypothese, but they beliewve the
controversy may be settled by incorporating into a new theory
whateverr is found through research to be good, useful, or
velid in the different theories.®

On the other hand, some pastors believe eclectic coun-
seling is the most preper and adequate method of Christian
eounseling. As a representative of this group, Nerger clar-
ifies the eclectic method and gives it a new name--"responsive
counseling."

Responsive counseling is progressive and purposeful on

the part of hoth the counselor and counselee. The

counselor establishes an interpersonal response situa-

tion in which the bond of mutual feeling, often called
empathy, is established. The burdened soul pours out

his problems and kis feelings freely. The counselor

listens carefully and gives considerate and understand-

ing direetion to the expressions. He makes interpre-
tations and holds forth goals all along in the process

of counseling.l7
By this definition Nerger shows how both the directive and
nondirective methods of counseling are employed to facilitate
greater understanding by both counselor and counselee.

In responsive counseling the solution to the problem is
the counselee'’s own solution and not one handed down from the
counselor. However, there are occasions when the campus pastor
states the goals and values of Christianity so that the coun-
selee sees more clearly the goal and the possibility of achiev-
ing that goal in the norm and truth interpreted to him. One

author states the Christian aspect of responsive counseling
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in this manner:

To guide and lead men into the fuller life as it is to

be found in desus Christ is the ultimate aim of coun- ,
seling. While the ultimate decision or resoluwtion should
if possible, be one that is self-determined, nevertheless
it becomes necessary at times to supply the basie know-
ledge or moral and religious truth, without which the
correct and God-pleasing resolution cannot be mede.l8

Responsive counseling, according to this author, fulfills the
basic goals of Christian counseling to the greatest degree.

Counseling Technigues

Primarily the counselor's understanding of the individual
is derived from interviews with him. The'setting of the inter-
view is significant, because most students will not express
their problems and anxieties if there is a possibility that
he will be overheard or interrupted.'? Therefore it is sug-
gested that the interview take place at a time when both the
student and the pastor are free from distractions and are
able to relax and concentrate completely on the problem. To
facilitate this, some pastors séhedule regular counseling
hours so they will be free for just such purposes.

In addition to the interview, the campus pastor has the
opportunity to effer counseling assistance in groups. This is
called group guidance, group counseling, or group therapy.

- The pastor is often fortunate in that he has:one or more reli-
gious groups already formed. Such groups are often useful for
the eonveyance of information in such areas as marriage and the
family, vocation, and religious faith. This counseling infor-

mation can usually be given as effectively to a group as to one
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individual student. Through group coumseling, some students
gain strength when they realize that other students are facing
the same problem and therefore the group itself provides
support.zo

There are certain oceasions when the pastor finds it
necessary to refer a troubled student to someone else on the
campus or in the community who can give some specific or
specialized service. Sometimes the student may be referred .
to a physieian, speech therapist, psychiatrist, or other
eounselor. Kemp notes that referral is an art that must be
developed by the pastor and summarizes this by saying, "No
pastor should attempt to do sbmething that someone else on

the campus can do better.“21

According to Kemp's statement,
the pastor must recognize his own limitations and refer his

counselee when this is necessary or advisable.

Summary

The campus pastor, aware of his responsibility to counsel
troubled students, becomes familiar with the various methods
and techniques of counseling. According to several pastors and
counselors, the most effective method of religious counseling
for college students if the eclectic or responsive procedure.
Through the effective use of tested counseling techniques, the
campus pastor seeks to assist the.student in discovering solu-
tions to his anxiety.



CHAPTER V
CONCLUSICH

Interpretafionugg the Data

In the foregoing chapters, the primary elements in
pastoral counseling for college students have been examined.
The data in the preceding chapters point to a number of
conclusions. \

The academic careers of many college students are jeop-
ardized because of personal problems and anxieties which
impinge upon theistudents' campus existence. These problems
may be academic, emotional, sexual, vocational, or religious.
Although these problems may not be unique to students, the
environment of the campus may intensify certain anxieties.
Many of these troubled students are increasingly seeking the
counsel and assistance of their campus pastors.

The campus pastor recogniges his responsibility to
minister to the warious needs of the students he serves and
therefore strives for competence in his personal, academic,
and religious life. Through this growth of competence the
 pastor prepares himself for more effective counséling.
Additional training in the wvarious metheds and techniques of
counseling is suggested. |

As the pastor comprehends the multiple goals of coun-
geling, he'analyzes the different methods of counseling to
determine which approach will most adequately meet those goazls.
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He then adopts the warious counseling techniques which will
facilitate the acquisition of those goals for the counselee.

Implications of the Study

The examination of the counseling encounter between
campus pastor anmd troubled student points to a number of
practical implications. Three areas for further concern
are suggested by the data in this paper.

Altkough the worth and responsibility of counseling
college students has been recognizes by most campus pastors,
few definitive studies have been made of the distinctive
elements of responsive counseling and its particular benefits
for Christian counseling. In addition, other and more effec-
tive methods must be tried, tested, and adopted if they
prove to be productive.

The data in this study would further indicate that the
campus pastor must be aware of all the possible areas where
counseling may be secured on the college campus. Because
the pastor may be unable to assist the student with his
every problem, the pastoral counselor is prepared to make
referrals when necessary. This dictates a close cooperation
betweer the campus pastor and the counselors on the campus
and in the community. Each will recognize his particular
capacity and function and will not hesitate to refer the
student to someone who is more capable in a certain ares.

Finally, the fastors of the Church, recognizing the
special and unique role vwhich they play in offering God's
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grace and peace to troubled man, will seek to establish
special seminars and study groups where they will be able
to both study and develop special counseling skills.v As
more and more students go to the campus pastor for counsel-
ing assistance, the establishment of such opportunities
for increased study in Christian counseling is a neecessity.

Final Summary

This study bas theen an examination of the counseling
encounter between campus pastor and student. The leading
problems of students the the requirements of an effective
counselor have been analyzed. An exsmination of three
different methods of counseling was carried ocut. In addi-
tion, several counseling techniques were isolated which
have proven effective for the religious counseling of

college students,
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