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in reasction to symbels, including unconscious attitudes,
influences of soclel institutions, and epistemological and
linguistic aseumptions. Yhat words philologlcally mean can
moetly be found in words' source and use rather than in a
universal sense. Ye could state semantics more simply by
saylng that =z words ccnvey mesning, ec too do peresons
without words. As sald before, people, simply because they
are pecple, communicate meaning, but semantics stresses that
this meaning is never entirely confined in thelr words.
Feanling is conveyed because of a context of personal atmos-
phere. #iller understands this when he writes that the
Church program of instruction depends on this quality of
atmosophere in fellowship:
becavse only when the learner can join a congregatilon
on its knees and observe, "Behold how these Christians
love one another," i1s there an atmosphere where com-
muanication of Christian truth can take place, Without
such an atmosphere, there may be instruction in fac-
tual knowledge, but it will not be Christian nurture, ?
Christian education spart from Christisns in worship 1is
only words. Worship, that is, relationship action, is the
proper semantic medium, as Miller reaffirms:
The radicsal nature of Christian integration tells us
much about the languege of relationships. Often more
is taught by attitudes and atmosphere than in actual
words. There ia an influence in worship, as the con-
gregation comes into & new relationship with each
other and with God, that is often more meaningful than

the words themselves--for example the manner in which
a mother treats a2 young child communicates the

9M1119r, op. oit., p. 143,
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relationship of love whem the word itself is still
meaningless.l

Symbol by action communicates God's Meaning.

Beyond the size of this short paragraph, and of utmost
importance, is this reminder that nc semantic symbol is
perfect. A symbol partakes of its symbolized reality, but
1t does not squal or replace it. Just as Christian formu-
lae are inherently weak, so too Christian people are in-
nately sinful. It 1s the mystery of the Spirit's activity
that He not only uses material, but material contradictory
to Him, By nagatioh it speaks His truth. By unloveliness
& person can stand for loveliness. The only saints who are
to represent and communicate God's forgiveness are those
who are alsc moet unforgiving themselves. The personal fac- -
tor in gemantic witnese does not mediate God's Love in
splte of itself, so much e becesuse of itself. Ve mention
thiz to unildealize Church relationships, to awake to thQ
wretchedness of evil, 2nd to appreciate the Spirit in His _
Yord. The ¥Word in personal relationship frees the finitude

of lmperfection and liferalness.
The Word as Learning of Falth

If the language of relationships affecte the concept
of the Word, does it also relate to faith? That 1s, can

101psa., p. 11.
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faith be sociologlcally learned? The question now 15‘
whether or not it is proper to study this person-to-person
interaction in terms of secular learning. Is there an as-
pect in which we can rightly say faith is learned?

Though catechetical lessons, doctrines, and head
knowledge have been learned by children and adults within
the church for centuries, yet the Church has been reticent
to say that this intellectual process of learning means :
that 1living trust is being learned. And rightly so, faith
1s a gift of the Holy Spirit, instantaneous or gradusl,
which transcends our understanding of His process. To say
or lmply thet falth is simply learned as anything else is
learned subverts grace.

I% 1s good to remind ourselves again that the Holy
Spirit elone controls growth in faith. No "learning theory®
of ours could confine or assist what He will do. Without
our intellectualized metﬁods, even contrary to them and
despite them, He will get the job done. But intellectuali-
zation 1s our department in the task. And we are to use
what we see. We ought not fear any theory. Every theory,
even originally secular theory, we can baptize and call
“Christian," when we offer it in dependence on Him.

Our original question 1s &till with us. Is there at
least an external aspect in the realm of spiritual dealing
where we may apply the rules of natural learning? In try-

ing to approach some answer certain denominations suggest
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that faith 1s not intellectually caused. They suggest that
falth is "caught," not "taught.” Here we take issue with
them. They deny the Means. They want the Holy Spirit
without His naturel consequences in the mind. This is an
overstatement.

Unwilling to be labeled with such a shaky camp of edu-
cation, the Christlan is yet objective enough to see value
in the "caught" method of faith. In a way, it ig caught,
not taught, as Murray recognizes:

Quality of 1life cannot be transmitted verbally; it

comes by contact with people who already have 1it.

Thie 1e what people mean when they utter the half-

truth, “religion is caught not taught.“ll
If faith is "learned" at all, it is by the process of per-
sonal influence more than by sheer information. People
exert the real pressure for imitation of their faith and
all active attitudes. People are the interpretive or com-
municative context for all meaningful learning. People
preach by being living, moving, struggling, exemplary
Things. Insight into the character of faith is especilally
caught from them.

It 1s not for us to go to battle now for any one for-
mula of thls process of education, for example, "caught,
not taught." No 1solated definition can be final, because
in 1ts extreme it perverts the truth. Yet if we can simply

115, viotor Murray Eguggjéon Anto Religion (New York:
Harper and Brothers, 1933 » P. Ol.
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meke a point, 1t 1s clear we are to be fully aware of the
“unteachable," nonverbal aspect of truth. ¥e cannot teach
Tfelth. We can no more use only words, than we can use only
smiles and "happiness" lessons. But it i1s clear that when
all is eaid and taught, all our words and sctions--without
emoted atonement--would be naught. Sherrill warns that:
Acceptance 1s communicated by such means as looks, the
tone of volce, gestures, and actions. So with rejec-
tion; i% needs no words, no [other] symbols. And when
the feeling of rejection is communicated, neither words
nor [empty) symbols that offer acceptance can overcome
the fact of rejection.l2
Vords and deeds without an accenting relationship are a

damnable meas.
The Vord as Educational Atmosphere

Christian education has a fear that midst all its ef-
forts only confused falth is arising. Vhen words and deeds
fail to establish relationships for failth, what else must
we concentrate on? Howe presents for us a bsautiful plec-
ture of learning of falth to help provide the answer:

Let us use the child's acquisition of trust as an il-
lustration. In the first place, he did not acquire 1t
through the verbal affirmations and explanations of
his mother. £he did not sit her child on her knee and
say, "Listen, my child, you must understand that I can
be trusted. I am really quite trustworthy. There is
this evidence and that evidence that I am a trustworthy

125hnerr111, op. git., p. 165. In this quotation the
word "symbol" is used as equivalent to words, which is a
different use than this thesis presents. For thesis con-
sistency, the interpretive brackets are inserted.
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person. Please believe that I know who you are, what

your wants are, that I'1l1l taeke good care of you,

Plesse say that you know I am to be trusted.® All the

c¢hild woculd do in response to this frantic verbal at-

tempt to preach the gospel of trust would be to stare
uncomprehendingly at his anxious mother and eacquire
from her not a sense of trust but a sense of anxiety
communiceated by both her increasingly anxious effort
to teach trust and by her fallure to provide the very
reiatlonshlp that would awaken his truet. I wonder Af
we do not do Just this when we endeavor to preach the

Gospel of Christ by means of verbal affirmations, as-

surances, and explanations alone?l3
We see that "the real education that goes on is not the
words, but ths atmosphera."lh If the general atmosphere of
faith is mlssing, then the deeds, even the sitting on the
lap, do not make up for 1it.

Learning iz deepest according to the all-pervading at-
mosphere present. "The Church, as we have already asserted,
teaches more by what it does than by what it says, and even
more by what it is than by what it does.“15 Our educational
goal is to enact the very essence of the Church, not cer-
tain words, or certain deeds. If by "relationship” we are
thinking of a seriee of worde on Sunday morning, or even as
more words -sprinkled from Monday through Saturday too, we

are wrong. And if we think of "relationship" as being a

138owe, op. eit., p. 70.

14pn. A. G. Merkens' class notes, from "New Testament
Education,” Course No. 770, Concordia Seminary Graduate
School, 8t. Louis, Winter Quarter, 1958-59.

15Howard Grimes, The Church Redemptive (New York:
Ablngdon Press, 1958), p. 91.
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Serles of certain "lovable" deeds through the week, again
We are wrong. The relationship, to be real, must be more
genuine and sutomatic than that. True relationships which
teach faith are not found in any new educational hope of
high pressure. Relationships are in the simple arrange-
ment of impromptu and natural exchanges among Christians.
Education is to see that Christians confront each other.

This confrontation must aim at faith itself. Mere at-
tempts to teach certain worda and deeds will miss the uni-
Tying factor, trust in God. The relationships which pro-
duce faith will be in the entire atmosphere, the very
trusting quality of 1life. No one can help learning; it 1is
automatic. Merely to live in a Christian congregation 1s
to be under Christian education. Christian education looks
at the individuel, recognizes the automatic learning total
to his 1ife, and knows that “iAf we don't indoctrinate him
in life, somebgdy else will."

Ve have spoken before of the concepts of learning, of
"oatching® things via relationships rather than by instruc-
tlon. How we have sald that when trust in God is caught,
it is not by certain sporadiec deeds either. Rather trust
is learning by atmosphere. Christian educational psychology
provides us with a more helpful theory of learning to under-
stand this. It is learning by condiitioning. Conditioned
learning is that constant observation of small new re-

sponseg to planned subtle stimull. Relationships
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condition.16 Faith 1s only conditioned. Conditioned
learning is the only learning constant and relevant enough

to be basic to 1life.
If we are interested in that deep level of condition-

ing in interaction and interpenetration at which selves
participate in faith, we are exploring an intense kind of
learning. Christian education aims at growth at deep lev-
els. Johnson examines these depths:

This is a falth relationship in which changes occur
at the deepest level of the self structure, resulting
in a radical transformation of a recreative and re-
demptive nature. These changes are interpreted as
learning in its profoundest sense, dlstingulshable
from what ordinarily passes as growth, but never con-
sldered epart from the relationship of love in which

they occur.l7?
Perhapas our method categories should come from functions of

change internal to people, as Sherrill implies:

The term "changes in persons” is here used to include
all thet i1s ordinarily referred to in educational
psychology as "learning." But it 1s a broader term
than learning, and includes much that is not ordinar-
ily denoted by "learning." {[Christian concerns are)
+« « » changes in the depths of the self, that is, the
deeper changes which take place in the structure and
functioning of the total self.l

Again, the learning we mean by relationships implies a
deeper meaning of learning and of Christianity than is

161p34.
17jonnaon, on. oit., p. 6k.

18snerrill, op. cit., p. 145.
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ordinarily connoted by these terms.l? Grimes agrees:

The most significant learning occurs through the ex-
perlence we may call personal and creative encounter.
From a Christian point of view, nothing has really
been learned until it affects one personally ('"ex-
lstentially") in terms of his relationships with the
God and Father of our Lord Jesus Christ. Thus
Christian learning involves, at least on its deeper
levels, this personal encounter betwsen the learner--
in terms of his understanding and basic experience--
and the Lord of Life.Z20

We educationally aim at the deeply personal encounter with

Christ, at falth.
The Word as Bible

Lastly, we want to summerize by modificating all that
hes preceded this point. Ve want to emphasize that all at-
tempts here to assert that growth in falth is by relation-
shlp are made by overstatement. Verbal teaching i1s hardly
excludsd. fViords and person must be held in balance for a
complete doctrinal approach. Carrington says:

The pattern of that growth will depend far more upon

the quality of the child's personal relationships and

his personal experilences than upon the actual teaching
¥o which he is exposed. That 18 not to deny the ex-

treme importance of goocd teaching, but to emphasize
its need for the whole-hearted backing of personal re-

lationships.?1l
Our earlier discussion of the Yord of God was concerned

ngohnson, op. git., p. 64.

20Grimes, op. git., p- 93.

21y, L. Carrington, P and Human

2sychology, R
Need (New York: Channel Press, 1957’. p. 38.
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with the channels and methods which involve people in the
Vord, practically expressed. ‘e spoke of all the final
Practical presentations of the Word, not its originel pre-
sentation, that is, Soripture. However, we want to remenm-
ber that, naturally, sll expressions of the Word have the
Sacred Scriptures as their source. The Soriptures are the
gole and orimary reference for 2ll we communicate as the
¥ord. But we are not examining source here. The source is
bresupposed and bsyond our present consideration. Only to
maintain clear balance, we mention both source and re-ex-
pression, both content and form. Educational form must
hang from Seriptures and draw from thls source, Without the
Serintures as content source, it would be like cutting a
chandeller off at the celling. Howe writes of a vital unity
in which both are needed:

Christian education must be personal; it must take

place in a personal encounter and, only secondarily,

is it transmissive. . . . Both are needed. The

Church as a "tradition-bearing community" contains

both poles and does not want to subordinate one to

the other. %Yhen the content of the tradition 1is losat,

the meaning of the encounter is lost, and in the end

even encounter itself. . . . We are not saved by

knowledge alone, and yet without content a relation-

ship c%n become formless, purposeless, and destrue-
tive.?2

A word of warning is needed. Some have reacted against the
dogmatism of a message-centered approach and have alao
therefore missed the meaning of the relationship between

zzHO’HB, _O‘A. Olt-. ppl 114’ 1150
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the divine meseage and human need. But a person-centered
education is not intended to reduce the message. It cen-
ters attention upon the human person because of the mes-

sage.?23

23j0hnson, gp. git., pp. K1, 45.




CHAPTER III
RELATIONSHIPS AND THE CHURCH
The Church Is a Word Relationship

The Yord of God is in the Church, among the veople.
"Learning takes place within a particular context. The
Church is the context within which Christian learning takes
place. Ho one 1s a Christian in isolation."l Without
needing to study the obvious relationship nest centuries
have known in the much examined New Teetament terms

(ecclesia, "body of Christ," ®living stones,” "vine and

branches," koinonla, John 17, etc.), we confess the Church
%o be the matrix wherein we were born and are sustained.
In their discusslon of sanctification, the Fathers of our
Church, though they did not employ the term "language of
relationships," knew the power of relationships. We too
believe in the Church, "in which Christian Church He for-
gives daily and richly all sins to me and all believers."
Cully writes that the Church is an important concept:
The Christian faith as it exists today is found in the
church. The institutional structure is not the church,
but within the institution there is a fellowship of

the Holy Spirit that flows from communion with Jesus
Christ. 7The church has possession of a great truth:

11pie V. Cully, The Dynamies of Chr Educatio
(Philaedelphia: The Vestminater Press, 1958;. p. 36.
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This divine-human society was founded by God through

Jesus Chriat and one dwells in this fellowship through

faith, and yet a man cannot acquire this faith exoep;

as he 1s nurtured within the 1ife of the fellowship.
This fellowship 1s the relatedness for nurture.>

A faith 1s nurtured in the fellowship. And in turn it
engenders nurture for the reat of the fellowship. The Gos-
pel in terms of personal encounter develops committed in-
dividuals who become persons for encounter.? "Those who
have experienced this transformation within the church are
enabled tc medieste Cod's redemptive influence in the other
relaticnehips of their 11733,'5 as COully confirms:

Those who have found a new relationship to God (through

Christ, within the fellowship of the church) find also

8 new relationship with one another. . . . 6The church

then can be truly the redemptive community.
In the Christian community the relationship with God is re-
Tflected in relationship with each other. Or better, it is
& relationship repeated.

This fellowship nurtures itself, as before stated, by

the Vord. Cully reminds us that, practically expressed,
the YWord 1s called kerygma, or didache:

2
Randolph Crump Miller Egggggégg,ggg,c rigtian Living
(Englewood Cliffs, N. J.:@ Prentice- all, Ine., 1950), o. 50.

3Gully, op. eit., pp. 38, 39.
b1via., p. 9n.
5Ibid., p. 93.
61psa.




