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CHAPIER I
INTRODUCTION
The Growth of the Sunday School Curriculum

The rapidly expanding Sundsy school is reaching mem-
bers of the church on all levels, and it 1s reaching mors
church members and more unchurched people than any other
edueational sgency. The followlng statistlics reveal the
rapid growth of this agency of Christian education in
twenty-Tive years: In 1931, the number of Sundaﬁ schools
in The Lutheran Church--¥lzsourli Synod was 3,041, while in
1956 the number reached 4,398. During this same period of
time, the number of pupils enrolled increassd from 223,024
in 1931 te 607,405 in 1956.1

Such an extensive educational system demands concern
for what is being taught to the members of the Sundaey school.
"hile Scripture does not specify the agencies of Christian
education, God does demand sffective Christian education.
In Deuteronomy 6:6-7?, the command, "These words which 1
conmand thee thiz day shall be in thine heart, and thou
shalt tesch them dillgentiy unto thy children," indlcate
the church's resvonsibility. It 1s the task of the church

1prmin Schroeder, compiler, Statistical Yearbook of
The Lutheran Church--ligsourl Synod (5t. Louls: Concordia
Publishing House, c¢.1957).
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to use the most effective means to accomplish this purvose.

A% firet 1little attentlon was given to instructional
meteriala in the Sunday school. Robert Ralkes in the first
Sunday school would "tell stories from the Bible and speak
of moral precepts whose worth and importance he sought to
impress upon his charges."z From the beginning, the cur-
riculum of the Sunday schools included learning to read,
learning the catechism of the Church of Englend, eand st-
tending church services.3 Sunday schools of the type that
Raikes introduced began in Amerlca in 1785. Among the
materials of instruction in the American Sunday school,
catechiems held first place during the quarter-century
1750=1815. The use of catechisms did not decline rapldly
until after 1850, and they are still used in many Sunday
achools., Yet the Bible has bscome central although extra-
Biblical materials have been included since the beginning
of this century.k'

Confuzsion existed until 1872 among the materilals used;
some materials devended upon memorization of the Bible,
others used prepared lists of lessons. In that year the

National Sunday School Convention in Indianapolls adopted

“Relph D. Heim, Leading a Sundey Church School (Phil-
adelphie: Muhlenberg Press, c¢.1950), p. 8.

31via.
b1via., p. 10.
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the International Uniform Lesson plan. In this system, all
classes from the youngest to the oldest have the same Scrip-
ture passrge to study. The same Scrivture lesson, title of
the lesson, and the Golden Text are the same for the be-~
ginner depariment to the adult department. The methods of
treatment vary as the writer tries to adept the selectlon
to the punil's age, interests, and capacities.5 A8 a re-
sult of the growing criticism of the uniform curriculum,
graded lessons were later introduced. Throughout the early
twentieth century a number of denominations felt the need
for producing their own course of study and materials. At
the present, many denominations are examining their materi-
als and preparing new editions and revisions of their
exlsting materisls in line with devselopments in educational

methodology and modern publishing methods.
The Problem

An effective Sunday school program will reduire at-
tention to four factors in the curriculum: defining the ob-
Jectives, selecting learning experiences in the light of
these objectives, providing learning materlals in the light
of these objectives using the selected learning experiences,

and eveluating the learning process in the light of these

51bid., p. 11.
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ObJeotivea.6 Thus the question that wlll always bear in-
vestigatlon is, "How do the Sundey school msterials of-
fered meet these objectives?" If learning experisnces and
learning materials are to be selected in the light of the
objectives, 1t is necegsary to evaluate periodically how
this 1s being =ccomnlished. Those responsible for the
Christien education of children must evaluate the total
program continually. Appralsals of the pupil's growth must
follow every phase of the child's growth "unto the fulneas
of Christ.” Thus the primary purnose of evaluation 1s to
promote further growth, as well as efflclency of learning.
While must of the evaluation must take place in the local
cengregatlion, by the teacher of & glven group, producers of
the curricular materials must alsc evaluate. All evaluation
mus% be done in the light of the objectives established for
the curriculum. Such statements clearly identify bases for
evaluation. Evidence can be gathered to show whether ma-
terials meet these requirements. It should be remembered
thet the total program must be evaluatied, not merely the
curriculsr materials. Total eveluation would include time,
teachers, spsce, growth of pupils, as well as materials.
Thig is the purpose of the Sunday School Standard of the
Lutheran Church--Migsouri Synod, which dlvides the Sunday

6Board for Parish Education, The Lutheran Church--
Mlssouri Synod, The Sunday School Curriculum (1949), ». 7.
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Bchool vprogram into five areas:?
I. A Sound Edueationel Program
A. OUrgenizetlion, Leesson Materlials, and Teaching
Alde
B, Sessions
II. Adequate and Trained Leadership
A, Officers and Teachers
B, Teachers Meetings and Teacher training
III. Planned ¥ission Endeszvors
A. Migsion Education
B. Boul Accounting
C. Soul Winning
IV. Gocd Administration and Equipment
A, BSupervision
B3, Plant snd Equipment
C. Finences
V. Vital Home and Church Relationships
A, Homs=Sunday School Co-operation
H., ZJunday School=Church Relationshipsa
The present astudy attempts to evaluate one phase of the
Sundsy schocl program, the currlcular'materials for the in-
termediate Sunday school pupil. The results of this evalu-
ation cannot be used alone but must be ccnsidered in the

light of the total progrem of the Sunday school.
The ¥aterials

in this study of the curriculer meteriels for the in-
termediate Sunday school pupll, the primary source of ma-

terlal was the lessons prepared for the use of the pupll

?S0ard for Parish Fducation, A _Gg_x_lg!e? Yo E_Q% %p_ndf;x
School Standard of The Lutheran Church--lissouri Synod
(St. Louls: Concordis Publishing House, €.1956).
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and the quarterlles prepared for the teacher. These served
28 the examples to which the objectives and criteria of
evaluation were anplied. A gecond source was the renort
of o conference held in February, 1949, under the auspices
of Concordia Publishing House and the Board for Parish
Zducation of The Lutheran Church--lissourli Synod to study
the Sunday school curriculum. The report of this con-
ference, which included a report of “An Interview by Mail,"
gave background information. Ae a result of this confer-
ence, the "Life in Christ" curricular materials were later
produced in 1951.

In May, 1957, a Sunday School Curriculum Evaluation
OGonference was held: (1) %o review oritically all of the
pregent materiala, (2) to weigh the content offerings of
the varlious courses, (3) to provide a forum for a dlscus-
sion of the methodology used in the Sunday school program,
(L) %o indicate some specific directions in which the Sun-
day school curriculum is to head, (5) to consider the func-
tion and adequacy of the helps provided for pastors and
teachers, (6) to give some attention to such matters as the
supplementary napers, sctivity materiels, leadership ma-
terials ond the like.® The “ﬁummary Report" of this con-
ference provided conastructive criticiem of the materials

produced.

EBoard for Parish Educatloh, Sunday School Curriculum
Evaluation Conference, Summary Report (1957), ». 1.
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A third source of information were the orosvectl pre-
pered for the "Life in Christ" curriculum. Three of these

Rrognectl were produced to describe the published materials.

The firat of these was issued in 1951, when the "Life in
Christ" series was first mede avallable; the second was 1s-
8ued unon Gthe comvpletion of the four year cyole of leasonar |
in 1955. The third prospectus wes produced in 1957, %o
describe the currliculum materials available from 1957 to
1959. These ovrogovectl provided detalled desoriptions of
the curricular materials, proyided the objectivss of ths
Sunday school program, and listed the Bible content of the
lesscns. Background material wes obtained from standard
and recent works in curriculum development and child

Dsycholaogy.
Definlitions

Commonly &accepted terms, used in speclal sltuations,
need definition. Those used in a specilal sense in thls re-
port are defined here, except where they are particularly
defined in the discussion of some phase of the study.

| Sunday Scheool--This designation refers to schools gen-
erally conducted by churches on Sunday mornings offering
classes for all age groups. While some authoritles prefer
the term, "church school," this term may be confused with
the other educatlional agencles of the local congregation.

Reference is made to Lutheran Sunday schools since the

: .|
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curriculum msterizls under consideration were prepsred for
Sundsy schoole of The Lutheran Church--Missouri Synod.

Curriculum--The word "curriculum' has many defini-

tions. I% mey be used in the narrow sense, meaning the
lesson bock or the lesson guide used by the teacher. ' In
the broad and more universel meaning, "curriculum" includes
the total experience of learning. The editors of the Sun-
day school materials define 'curriculum” as "course," im-
plylng a planned program of sctivity from nursery to adult-
hood. Heim defines "curriculum" as "a seriles of sctivities
through which a learner is gulded by leaders so that ds-
sirable sorts of change teke place in his living and greater
sbundsnce of 1ife results.’’ “Curriculum" then is that
which is done with and for the learners with the purpose of
confronting them with the Gospel, bringing them into a
gaving relatlonship with Jesus Christ, helping them to grow
in the 1life and work of the church, and enabling them to
bear =ffective witness in the world. Hence, it 1s not a
set of Text-books, but a living exverience.

Core Curriculum--A "cors curriculum” inecludes those
learning experiences fundamental to becoming a Christlan and
rrowing in Christian faith and practice, based upon the doc-
trinal vosition accepted and taught by a church group.

9He1m, op. eit., ». 1i71.
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Intermediate Pupil--This study concerns itself with an

examination of certsin vhases of the curriculum aimed at

the intermediate level. Vhile most Protestant groups con-

glder as the intermediate pupil the child who is twelve,
thirteen, and fourteen years cld, attending the seventh,

eilghth, and ninth gradses of junior high school, the inter-

mediate materials of the "Life in Christ" Sunday school
curriculum are aimed at the ten- and eleven-year-cld child, .
who attends the fifth and sixth grades. This distinction I
must be kept in mind when coneidering the content of the l
leason materials.
"Life in Chrigt" Series--The complete vrogram of Sun-
day schecol literature produced by Concordia Publishing
House for the Board for Parish Education of The Lutheran
Church--iisaouri Synod 1s called the "Life in Chriat"
serieas. Originally the program included only Blble lessons
for agea four through fourteen, but in 1955 Eible lessons
were prepered for high school, ycung people, and adult lev-
els. The "Life in Christ" series includes curricular ma-
terlals for nursery through adult levels, designed for uae
in the Sunday schools of The Luftheran Church--iilssourl Synod.
Scope--Yhat shell be included in the curriculum of the
Sunday school and how much of this "whet" to cover are the

problems of scope. The arsas of Christian experiences %o

be ineluded or execluded are considered under "scope."
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Sequence--3equence refers to the "when" of the cur-
riculum. I% determines in which grade or at which age
level en area of study should be placed. Usually the term
“sequence” refers to the order of the learner's exverience
rether than to the order of loglecally crganized subject
metter in the educational ladder. HRecent terms used by
educators to imply sequence are "articulation” or "con-

tinuity, "10

Limitatlions of the Problem

Lhe purpcse of this study 1s to study a particular
phase of the "Life in Christ" curricular materials to de-
termlne whether these materlsls are meeting the needs of
the pupil for whom they are aimed. To study the entire cur-
riculum would be impossible since curriculun evaluation
must be an ongolng process and must involve a large number
of verscns, those who develop the materlals, those who use
them, those who are taught by means of them, snd those who
administer the programs in which the materiala are used.
In this study the intermediate curricular materilals ere
singled out for close study. Two areas of the materilals

will be examined in the light of accepted educational

105ee. €.8., Assoclation for Supervision and Curriculum
Development, A Look at Continuity in the School Program, 1958
Yearbook (Washington, D. C.: Assoclation for Supervision and
Curriculum Development, 1958).

J-_____———a
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orinciplees. Thesge aress are the use of the Bible in the
intermedinte lezsson materials and the uee of i1llustrations
in the materiasls to convey the Biblicsl concepts under con-
slderation. At best, this study can examlne-currioular
materlals in the 1light of two of the many essential and
desirable elementa in the curriculum. The study can not
determine whether the materials are meeting the needs of
the individual learner, for this is the responsibllity of
the teacher. It can only determine whether the materials
themselves have those elements which meke for efficient
lesrning. Sinces the four-year cycle cf lessons would be
Too broad an area to consider, the evaluation 1s made in
terms of the two-year cycle from October, 1955, through
September, 1957. This 1s the first two-year cycle in which
the kindergerten-primary departments use the same Sible
story content as the junior-senlor departmente. It remains
for the users of the materials to study, adept, and develop
these tools which will eccomplish thelr purpose in their

perticular time and place.
The Procedure

Briefly, this wae the plan followed in studying the
vroblem:
First, the curricular materisls were exsnined in the

light of the essentlial and desirable elements as they were

presented in the prosvectl produced by the publishers of
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the "Life in Christ" meterisls and in the lighf of current
educationsl thought. E

Secondly, the growth and development characteristics
of the age level under consideration were examined on the
bagls of current child developmental texta.

Thirdly, criteria for the fwo areas of study were de-
termined from leading works on religlous education and ed-
ucational methodology, and these ecriterila were then applied
to the lesson materials of the intermedlate department of
the "Life in Christ" geries. Throughout the study use was
made of the reports of the curriculum conferences held by
the Board for Parish Education of The Lutheran Church--
Hisasourl Synod.

The Appendix contains a table of the two-year cycle
showing Bible ecntent, unit objectives, end desirsd out-
comee for the intermediate lessons and also a chart showlng
the growth characteristics of the intermediate child which
should be considered in the study of the curricular ma-

terials.




CHAPTZR 1I

DESCRIPTIION OF THE "LIFE IN CHRIST®
SUNDAY 3CHOOL CURRICULUM

Christ has glven to the church the responsibllity of

oroviding 2 comprehensive program of Christian education at
all age levels. That this 1a true is evident from Christ's
command, "Teach all nations . . . to observe all things
vhatsoever I have commended you."l Among the meny esgencles
of the Church, the SBunday school maey be considered the pri-
mary agency for three reasons: (1) 1t 1is comprdhensive,
vroviding a programin for the total membership of the church;
(2) 1% enrclle more individuals than any other egency for
Christisn education in the church; (3) 1t providea a year-
round course of study and Christian exparlenoe.z
Ihe curriculum of the Sunday school must therefore be
, & core curriculum, one that includes those learning experi-
| ences conzidered fundemental to becoming 2 Christian and
groving in Christien faith and practice, based upon the
doctrinal positlion held by the Lutheran Church. The Sunday
school curriculum "must be well balanced and well rounded,

transmitting effeotively the fundamentals of the Christian

1 atthew 28:20.

2
Prospectus of Concordia Sunday School Literature
(S5t. Louis: Cecncordia Publishing House, n.d.), D. 1.
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felth sand leading to a total Christian life at zall stages

of development."
Objectives

In studying the curriocular materials of the Sunday
school, 1% is necessary %tc consilder the objectives of the
Sunday school program. Objectives stress the essentinl
elements cf a2 Yeachlng situetion and set up standards
whereby their achlevement can be judged. Tyler statea:

If an educaticnal program is to be planned and if ef-
Torts for continued improvement sre to be made, 1t 1s
very necessary to have some conceptlon of the goeals
that are being aimed at. These educational objectives
become tThe criteria by which materials are selected,
content 1is outlined, instructional procedures are de-
veloped and tests and examinatlons are prepared.

Seripture lndicates at lesst seven goals for Chris-

tlan education.

1. All men should know Him, Hls power, holliness, and
rightecusness sas well as His goodness, grace, and
mercy, through Jesus Christ as revealed in the Holy
'fl’!'itings . =

2. This knowledge and understanding should lead to an
acceptance of CGod's plan of salvation, a love of
God, & trust in Him not only for forgivenees but
for all of l1life, and a life with Him as Father
both now and forever.

7. This entrance intoc a 1life of sonship wlth CGod
through acceptance of Christ Jesus as Savlior and
Lord ghould in turn lead to devotion to Cod's will
and conformity to Christ-~-Christlan character.

3Tbia.

J"H‘e.].]ph W. Tyler, Basic Frinciples of Curriculum and
Ins;rugtion (Chicago: University of Chicago Press, c¢.1950),
P. 3.
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L. This conformity to Christ includes 2 growing love
of fellow human beinge--a growlng wlllingness to
help them.

5. This growing love of God and man should be directed
eapsclally toward the household of faith and should
find expression in growing relatlonships to the
church and activity in the church.

6. This desire for a growing life in the kingdom of
Christ should lead to a greater use of the mezans
by which the Spirit of Christ operates in man,
Word, and Bacraments.

7. Yhere there is a growing life in Christ, there
wlll be & consecration and dedicatlion of the whole
life of the individusal to Christ and His kingdom--
a 1life of stewardship.5

These gosls have been translated into objectives or

desired cutcomes by a workshop in Religious Education held

% Concordia Tescherg' College, River Forest, Illinols, in
1949, esponsored by the Board for Parish Education of The
Lutheran Church--lMigsouri Synod. These objectives are ap-
Dliceble to 21l age levels and to all agencies of Chris-
tian education. For specific age levels they will require
sppropricte adaptation. In general, these objectives have
been sdopted by the editors of the Sunday school currlcular
materials:

I. Understanding of the nature of CGod and of man's
reletionship to Him.
II. A growing Christian character resulting from a
ready obedilence to God's will.
III. A Christiasn personality expressing itself also in
love toward all people.
IV. A rich devotional 1life of prayer and use of the
Bible. i
V. Active participation in the life and work of the
Church.

S5Your 1957-1959 Sunday School Materials (St. Louls:

Concordia Publishing House, nads )y Ds P
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VI. Dedication of talentg and treasure %o God in a
life of atewardshilp.

These objectives were then extended and esmplified by
the committee.? There are obvious weaknesses in these ob-
Jectives. For examole, they are not written from the
learner's viewpoint, and are written in terms of generalized
terms of behavior. However, they will gerve as the basis
for the evaluation of the curricular materilals offered and
must also serve as the evaluative oriteria for the local
Sunday school as well as the individual teacher. The ob-

Jectives must become the major concern of the curriculum.

Theyvmust govern the cocntent, the sequence, the methods,
and the tesching guildes of the curriculum. Content of the
Sunday school curriculum will be selected with the purpose

of achieving these objectives. OConsideration of these ob-

Jectives wlll asgsure proper emphasis on all areas of Chris-
tian 1living, and the curricular material will be selected i

only if 1t will serve to meet these objectives. n

Essentlal Characteristica of fthe

",ife in Christ" Lessons

The materials of the Sunday school curriculum must seek

Sppog ectus, o. 4.

7An extension and amplification of these general ob-
Jectives may be found in Religlon in Lutheran Schools,
edited by ¥William A. Kramer (S5t. Louis: Concordia Publish-
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To achieve the objectives outlined asbove. In accomplishing
this, and %o insurs effective organization of learning ex-
perliences, s number of characteristics must bs found in the

BSunday school msterials.
Bible-based and Bible Directed

Foremost among these charncteristics is that the Bible
must be the scurce of curricular content. Since the Bible
is the Yord of Ged, given to make man wise unto salvation,
it must be the basic source for all information relating to
Christian education. Ths “Life in Christ" lessons are
strictly Blble-based and Bible-directed. Every lesson is
besed upon a Bible selection. These lessons acquaint the
child with Biblical content and are aimed at directing the
puplil intc this content. On the intermediate and senilor
levels, the pupil's quarterlies serve as guldes, and the
pupil 1s expvected to read the Bible selection from the Blble
1tself.

On all levels the Bible content functions as much more

than a mere reference in an arbitrary treatment of some

gsocial or moresl problem and experience. Every leason
1s based on the dynamic doctrinal truth of the Bilble

content End is directed purposgefully toward 1its desired
outcome. ©

8ppros ectus, »n. 4.
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Christ Centered

Since the Bible reveals God's love to man through His
Son, Jesus Christ, the lesson materisls must exprssa Justi-
Tleation through fz2ith in Christ as the way of selvation
and the new 1life in Christ. This is to be the sole purvose
of a Bible-directed curriculum, as Saint John writes, "These
are written that ye might believe that Jesus 1is the Christ,
the Son of Ged, and that, belleving, ye might have life

through Eis Name,"?
Life-directed and Functionz2l

Christian education is effective only when it mests
the needs of the individuzl. At each age level the ma-
terlals of the curriculum must focus on life situatiocns and
indicate how God'g Word supplies guldance in solving the
leerner's problems of 1iving as a Christian. If certain
attitudes, skills, habits, and knowledge are considered as
essential, they must be incorporated into meaningful ex-
periences for the learner. The writers of the "Life in
Christ" materlals have recognized this characteristic of the
curriculun,

Their purpose is not only to pass on the record of

God's will and grace in Christ Jesus, but also to

integrate that divine knowledge into every aspect of
human life. Hence the doctrines of the Eilble are

9Jonn 20:31.
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brought to bear on the learner's everyday life, and
the challenge of the new 1life in Christ 1s presented

reallstically and applied to the experiences of the
learners.

Scope

What shall be included in the Sunday school curriculum
and how much of this "whet" to cover are the problems of
scope. Scope consliders the curriculum from a horizontai
rolnt of view. VWhat areass of Christian living should be
included in a given curriculum are to be considered under
scope.

The CGreat Commission of the Savior reveals the two-
fold concern of Christ to make disciples of all nations and
to teach them all the commandments of Christ.ll The saubject
and content of Christian education must be evangellsm and
education into the Christian way of 1life. Areas of study
must therefore provide a comprehensive program ln con-
formity with the objectives of the Sunday school.

As was pointed out, the Sunday school curriculum must
be Bible-based and directed. The child must lsarn how to
use Scripture, learn to love and resvect it, develop a pro-
gram of reading and study in 1%, and apply these teachings

to his life activitles. The "Life in Christ" Sunday school

loProsnectu s De 5o

1lyptthew 26:19-21.
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curriculum meets thias requirement by basing all the lessons
on Blble etories and by providing exercises in the use of
Scripture.

A second area of study 1s missionary education. To
etrengthen the mlssionary emphsais of the Sunday school
materiels, nictures of missionary asctivity have been in-
cluded in the pupil's quarterly. Beginning with Volume V,
number 4, of the Concordis Sunday School Teacher, "Chil-
dren's Miseion Lessons” were introduced. These stories are
intended to be used in the Sunday school worship perlod on
The last Sunday of the month, which h=g been suggested as

a migsion emphasls Sundey. The suggestions for the worship

perlod of the Sunday school also suggest 2 mission hymn and

orayer for use on that Sunday.

A third area of study are the great hymns of the Chrig-
tlan church which declare Biblicel truths and ere scurces of
inspiration, pralse, and comforié for the individual in daily
life, as well &8 useful in groun worship. [Iach monthly |
unit in the "Life in Christ" series includes a hymn for use |
in the worshlp period of the Sunday school, which the
varents are to use in home devotione.

Prayer is another area of study which finds & place in
the Sunday school curriculum. The elements of prayer must

be vresented to the learner in an ever-developing under-

| standing so that he can use prayer as cccasion demands of

- him. Zhe great prayers of Christendom must be appropriated

'w 1
T e
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and memorized and used in private and corporate worship.
Prayers related to the topic of the dey are given in the
feacher's Jusrterly for the worshlp period of the Sunday
school. Under the heading, "Through the Week with God,"
the intermediste pupil's quarterly gives the pupil sug-
gestlons for gx corde prayers. For example, in the lesson
which ueges the Bible zccount of Elil snd Samuel, the lesson
has the theme, "Living in the Fear of God." In developing
this theme, the »upil's quarterly suggests:

Jesus 1z the only One who can save you from an ungodly

1ife such &8 led to the downfell of Ell's sons. Ask

Him to keep you from such a 1life and to give you true

wisdom, so that you wlll love and obey God's ¥YWord and
have His blessing.l?

sSequence

Sequence refers to the "when" of the curriculum and
determines the grade placement of learning experiences. . Se-
quence congiders the ecurriculum from a verticel placement
of materials by age grouping tc assure developmental con-
tinuliy of leerning experience, to prevent needless over-
lapping 2nd to hold and increase pupll interest. A Guide
for Curriculum in Christian Fducation streasses these inm-

vortant elements of segquence:

125 rno14 C. Mueller, edltor, "Intermediate Bible Les-
sons" (St. Louls: Concordia Publishing Fouse, ¢.1957), VI
(April-dune, 1957), 57=60.
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1. Depending upon the number of years or days of at-
tendance in the same school, some progress of
idesa must be cssumed.

Z. The church year calendsr will govern ineclusion and
plecement of lesson content especlally in the lower
gredes,

3. Variety in lesson.materlals should serve %o hold
and lnecrease interest. '

&, Knowledge, skills, appreciations, aend attitudes
should show a cumulative effect from year to year.

5. Frequent cumulative learnings should lezd to com-
witment or sction.l3

Zhe "Life in Christ" Sundey school curriculum attempts
to meet these criterla in thls way:

The extension of the former two-year Concordia series
of besic Sundey school lessons to four years will make
for a2 more comprehensive study of the Bible. At the
same tlme, the yearly cycle of each departmental course
le balanced around a carsfully defined set of objec-
Tives and is complete in itself. Also each lssson 1s
& unit in a monthly unit in harmony with the church
Year. The over-all plan covers the most ilmportant
Blble stories four times every ten yeara, providing a
well-rounded course that can Ea taught thoroughly
through balenced repetition.l

ihe curriculum is plenned so that during the first two
yearas of the four-year cycle, both the Klndergarten-ﬂegiéner
and the Junior-Senior divisions will use the same basilc
Bible centent graded to the learner's needs, abilitles, and
experienceas. In the third and fourth year, the Junlor-
Senior division will have lessons based on a second series

of Bible lessons. They will, however, have the same theme

(Chicago: Office of Publication and Distribution, National
Goungglbof the Churches of Christ in the U. S. A., ¢.1955),
'Qp- = '90 .

eroenectus, o. 5.
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which is correlated to the Xindergarten-Beginner lesscns.
Thus, the "Life in Christ" curriculum msy be considered
uniforn in the sense that the lesaons provide for uniformity
of theme, and graded, in the sense that the lessons consider
the learner's level of meturity in terms of ability, ex-

verience, and need.
Graded

It should be noted that the "Life in Christ" curricu-
lum provides a comprehensive program for the individual.
ilursery Bible lezsons provide for the chlld to the ags of
four years, with twenty-six leaflets and = teacher's guilde,
slong with supplementery pictures and play packets. The
Kindergarten Bible lessons asre almed et the four- and five-
Year-cld, and include a teacher's quarterly, sctivity
backets, and teaoching pictures, as well as a pupil's leaf-
let. The Primary Bible lessona are dirscted to the six- and
fseven-year-o0ld, or the first- and second-grade pupll, This
level alsc provides pupil's leaflet and a teacher's quar-
Terly. No asctivity packets are availeble for this age ievel.
The Junior Bible lessons are aimed at the eight- and nine-
Year-old, or the third- and fourth-grade pupil. The Inter-
mediate Bible lessons are almed at the ten- and eleven-year-
old, or fifth- and sixth-grade pupil, and the Senior Bible
lessons are dirascted to the seventh- and eighth-grade pupll,

or thoae twelve and thirteen years old. At these three age
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levels a pupil's guarterly and teacher's qusrterly are pro-

vided. Puplile are expected also to use the Bible ss 2
source of materlel. Generally, the Bible class area ls
included in the "Life in Christ" currioculum series. The
Blble class material provides for three levels of grading:
high school, young people, 2nd adult groups. For the
pupll, Bible Discusslon Cuides are avallable, and for the
teacher, a teacher's manual. To complete the series, a
teacher-training program is provided, offering twelve text-
Dooks and teacher's guildes in all areas of Christian educa-

tion. Supoplementary meterials are also offered. Theae

will be discussed later in this chapter.
fhe "Life in Christ" curriculum differs from the
everage PFrotestant Sunday school currlculum, since the In-

ternavional Uniform Lessons provide for a three-year cycle.

For example, in the International Lessons, the Junior group
includes ages nine through eleven, the Intermedlate group,

ages twelve through fourteen, and the Senlor group, agss

fifteen through seventeen.
Systematic Review

The "Life in Christ" curriculum provides for quarterly
reviews of the units.covered. Beginning with Volume V,
number 1, October, 1955, the puplil's quarterly of the Junior

through Senior departments haa included a program of achleve-

ment teasting. These teats are designed to be glven at the
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end of the quarter and to review the lessons of the quarter,
but also attemnt to sample the child's attitudes, under-
s8tandings, and behavior patterns. The test is divided into
Tour sections: (1) Knowing the Stories; (2) Understanding
the Lessona or Understanding the Truths; (3) Knowing What
T0 Do or Living the Truths; (4) Knowing the Bible Verses.

The firat deale with the factual content of the lessons,

the second with judgments and conclusions based on the
stories, the third apolles the Bible content to life
eltuations, and the fourth tests knowledge of the memory
verses of the querter. The tests are graded in difficulty
from Junior through the Senior lessons. In describing the

purposes and values of the achlevement testing program in

The Sundeay school lessons, Arthur L. Filler states that:
The basic purpose of the testing program 1s to help |
pagtore, teachers, department leaders, and Sunday 1
school superintendents identify the progress that has -

been mode toward achieving the objectives of the Sun- |
day school.l5

While these tesets have the limitations imposed upon |
eny testing vprogram in measuring attitudes and skille, there
are s number of characteristics of the program which merit
consideration in a study of the curriculum. Hiller states
them thus:

l. The test will be based on the twelve lessons of
the quarter.

15arno14d C. Hueller, editor, "Concordie Sunday School
Teacher! (St. Louls: Concordia Publishing flouse, c.1955),
Junlor to Zenior Division, V (October--December, 1955), 3.

l
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2. The test 1s a part of the Sunday school booklet.

3. The test iz provided on three levels for Juniors,
Intermediates, and Seniors.

%. 'The cost of the teet is absorbed by Concordia Pub-
lishing House.

5. The tests fceus on the total objsctives of the
Sunday school.

6. The test 1s a sampling of the lessons of the
guarser.

7. The test 1s usable os either a self-scoring test
or a hand-scored test.

€. The testa have teaching value--that is, they are
2 part of a geood tesching program.

. 9. The testa are comparable in difficulty, so that a

. comparison from querter to quarter 1ls possible for
individusals, classes, and departments.

10, Norms will be developed on scores provided by =
nunber of co-operating Sunday schools., This co=
cveration will be soliclted from fifty to one
hundred Sunday schools.

11, The %est 1s different from a simple review or
checkling exercise. The reviews are largely factual
and permit the lndividusl to refer back to the
lesson material. The test 1s concerned with
knowledge, attitudes, and conduct.

12. 7The tests have been developed by the Sunday school
editors in consultation with the Committee on Tests
and Yessurements of the Board for Parish Education.

Supplementary Alds

The "LAife in Christ” currlculum is implemented by a
nunber of supplementary aids. For the nursery and kinder-
garten departments activity packets, conslating of paper
activities, are correlated to the Bible lesson for the day.
Hible pictures for the nursery and teaching pictures for the
kindergarten are designed to focus attention on the central

gosl of the lesson.

161134,

16
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Story papers for all age gfoups of the Sunday school
are avallable. For the nursery and kindergarten ages
"Story Time" is the weekly paper containing a full-color
cover and pictures to color, stories, and puzzles. "Pal'
is the weekly paper for the junlor and intermediate depart-
ments. This publication was formerly titled "Child's Com-
panion" but was revised and renamed in October, 1957. The
weekly paper for the senlor depertment is titled "Junior
Hi!" and was formerly titled "Young World."! The articles
are aimed at the needa and interests of the seventh, eighth,
and ninth grade pupil. In all of these papers, an attemdpt
is nede to correlate the Bible lesson and goal for the unit
and day with life situations. One or two stories usually
develor the desired outcome for the lesson.

To Indicate to parents the purposes of the Sunday
school lessone snd to suggest ways in which varents can use
the lessons in teaching thelr children the 1life in Christ
&% home, the "Life in Christ" series also provides a four-
pege quarterly, "Parent's Guide.” This Guilde is available
in two editions, one for the Kindergarten-Primary depart-
ments, the other for parents with children enrolled in the
Junlor, Intermediate, and £enior departments.

To complete the curricular materials for the Sunday
school, Concordia Filmatrips have been produced end esre de-
slgned to be integrated with the "Life in Christ" series of

lessons. All of the filmstrips are in color with leader's
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guldes. A number of the filmstripe have been degigned as
worship serviees which include hymns and an order of ser-
Vice. For the pession stories and for several of the
Christwas filmatrips recorded narrsotions are avallable, one
8lde of the record being designed for use with younger chil-
dren, the other side for use with older children and adults.
In Januvary, 1957, a series of 0ld Testament films were re-
leased, end filmetrips sre to follow.

Hot directly =2 part of the "Life in Christ" series of
Sunday school lessons, but designed for use with the cur-

riculum, are a number of other supplementary alda. A

teacher-tralning o»rogram of twelve lessone covering the

areas of Bible history, doctrine, church history, methods,

child development, and administration are available. A
nunber of manuals have slso bsen vprepared: Bullding the
Sunday School, Legding Children into the Bible, Sundey School
Handbook, and Bullding Better Bible Classes. Most of these

were written by the editors of the Sunday school curriculum,
For leaders in the varish education program, a monthly
megazine, Advance, ig prepared. It often contains articles
deeling with Sunday school evangelism, adminlstration, and
methods.

The "Life in Christ" curriculum provides Bible-directed,
Christ-centered materials for all ages which are graded %o
meet the needs, attitudes, and skills of the age group for

which the materials are intended. Materilals are uniform in
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thaet there is one theme for a glven unit in all depart-
ments; the materials are group graded in that the Bible
content considers the learner's level of maturity in terms
of ability, experience, and need. Also provided are
numerous supplementary alds., A detalled description of the
"Life in Christ" serles is available in the form of a
prospectus which may be obtained from the publishers of the
materials, Concordia Publishing House of Saint Louls,

Missouri.




CHAPT¥R III
CHARACTERISTICS OF THE INTFRMEDIATE CHILD

The general atages of maturlity through which children
passg can be described with a falr degree of accuracy. Not
all children, however, reach the same developmental stage at
the same age. Studying developmental levels sffords an ap-
broximate plcture of the child at any given =ge.

The intermediate child will attend the fifth and sixth
grades of the elementery school, about ten and eleven years
of age. It should be remembered that a developmentzl stage
is not something that, once achleved, 1s a stopping point.
Rather, it is merely one step in the ongoing process of
growing up.l

Geeell indicates that the individual will tend to ap-
proxinate the sequence pattern, but will show varlations in
the most Typical behavior. Curriculum sequences should
therefore reflect what is known of the learner's develop-
mental pattern, but fectors of age must be tempered with
factors of 1ndividuality.2 These patterns of growth can be

divided into four areae: physical-motor development, mental

larnola Gesell, Frances L. Ilg, and Loulse Bates Ames,
Youth, the Years from Ten to Sixteen (New York: Harper and
Brothers, c.1956), p. 22.

2Ibid., ». 26.
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develeopment, soclal development, and spiritual development.
Only thoae tralts which have = major significance for the
internediate Sunday school curriculum will be included in

this study.
Physical-Fotor Developnment

The ten- and eleven-year-old child shows slow, steady
growth., GLome, especlally girls, will reach the resting
period which orecedes the adolescent growth spurt. Very
few enter the stage of rapld growth merking the etart of
vuberty. !uscles are better coordinated than at other
Times untlil later sdolescence. Eyes begin to function as
vell az those of adults, =so that the child is ready for
close work with less stralin. Because of a high energy
level and rapid muscular growth, fatigue and listlessness
may result. Unconscious of his limitations and unaware
that growth saps energy, the child may often play to a
point of ratigue.3 The teacher must reallize that pre-
occupation with himself often causes the intermedlate child
to appear self-centered, thoughtless, meking attentlion to

routine tasks difficult to sustain.

EGladys Gardner Jenkins, Helen Shacter, and %Willlam ¥,
Bauer, These a2re Your Chlldren (expanded edition; lYew York:

dcott, Foresman and Co., ¢.1953), p. 29k,
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Mental Development

The intermediate child has = high level of assimila-
tiveneas. THe i1s attracted by the literal, the factual, the
useful; he llkes toc memorize, to identify facts, to spot
citlez on 2 map. Authorities differ as to whether the
child is able to form concepts that are based upon personal
experience. CGesell states that the ten- and the eleven-
Year-old child 1s "less inclined tc correlate and to con-
ceptunlize or generalize his facts.“u Randolph C. Miller
feeles thot the child has formed “several thousand concepts,
mest of which are baszsed upon personal experiences.“5 It is
probably true that Af the child 1s able to form concepts
from personal experience, they are somewhat undeveloped and
in need of refinement. The intermediste child will need
concrete experlencees in Christian living to foster such
growth. These could be drawn from his own experiences or
the experiences of his peers.

Varioue znd fluctuating interests are toc be expected
during this period of restleseness and disorganization.
Long-range 1ntnfesta do not flourish, and attention spans

are short. In interviewing eleven-year-olds, Gesell found

“gese1l, ov. cit., p. bO.

SRandolph Crump Miller, Education for Christian Living
(Englewood Cliffs: Prentice-Hall, Inec., 0.1953§. p. 83.
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them ready to meet the interviewer halfway. They showed
impelling curlosity by roeming about the room to expvlore
their physical environment, to ask miscellaneous questiona.6
The intermediate chlld eeeks to develop his own talents and
bursue his own interests. A variety of activities should
be providgg %o sustain pupil interest. Handiwork, projects,
and extra-class sctivities should be used to make the les-
son meaningful and to afford opportunities to carry into

practical Christien living the aims of the lesson.
Soclal Development

The scclal attitudes of the intermediate child show
that he 1s concerned with the needs of others. He has a
geogravhlcal orientation and is capabls of sympathy with
those in other lands. Intersests in foreign mlssions may be
arcused at this age level and may be correlated with the
curriculum of the elementary school grades.

The geng spirit is strong at this age. Usually these
groups sre closely knit even without formal organization.
As o nember of the gang, the child has a2 sense of belonging
and being like cthera. Generally, boys keep their gang
interests longer than do girls. On occasions youngsters who
are otherwise Christien will show unkind manifestations by

heartlessly excluding a fellow pupll from the inner circle

6Gesell. op. cit., p. 68,
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of the gang.7 Teachers must gulde this spirit in a whole-
some direction. The pupll should be brought to realize
that in all his behavior and activity he must live up to
his Christian faith and principles.

Interest in teem sports is high. It may be hard for
the chilld to distinguieh between sinful rivalry and whole-
sone competlition. The intermedilate will also enjoy com-
petition in school work, and ‘e favorite method of competi-
tion 1= for one sex to be agsinst the other. 8 Competitlion
in memory work, in completing assignments, may be & part of
the curriculum if the proper emphaesis 1s present for the

pupil.
Moral and Spiritual Developnent

A%t the intermediate age, the child may develop hero-
worship of an sdult to whom he is especially attracted.9
However, he may not have developed enough Christiesn Judg-
ment to choose the right kind of hero, end he may not derive
his hero from religion, 10

The ten- and eleven-year-old has a strong sense of

falrness. The ten-year-old ias concerned that his parents

?Jenkins, op. cit., p. 186.
8Gesell, op. git., p. 99.
9Jank1ns, op. cit., p. 188.

104311er, op. cit., p. 8L,
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treat him fairly, but as he develops, this sense of fair-
nese carrles over to the gang, and he senses any unfalrness
ameng hls playmates. He accepta the rules of ths game when
he understands them, but the most important rules are those
of hls peers.ll Curricular lessons should emphaslize that
unfalrness is unchristian, and the intermediate must be
warned agnainet the temptation to ignore fairneas for the
sake of hls personal gain. For this point Scripture pro-
vides both vositive and negative i1llustrations.

Attitudea of conscience are beginning to develop in
the intermediate child., A small number are beglnning to be
troubled by their conscience when wrong has been done, but
a greafter number make wrong-dolng & relative matter; they
indicate they "might do wrong" against someone they dis-
like, 12

The intermediate child is beginning to understand the
meaning of worehip. He participastes in adult services, sl-
though they may lagt too long for him to keep hils attention. 13
He 1s growing in his ability to worship slone and with others.
Although Gesell's studies centered around the "natural”
child, it is intereeting to note that the ten- and eleven-

Year-old chlild i1s generally unconcerned about death: "If

1lgesell, op. eit., p. 100.

= -~

121p1a., p. 473.
131p14., ». 103.
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you dle, that's all there 1s to i1t." He 12 less enthual- |
astic about 3Sunday achocl and attends less frequently than
formerly. 1
All of theee needs, charactsristics, snd traits war-
rant conelderation for both the teacher and for the cur-
riculum of the intsrmediate Sunday school child. Although
they do not preclsely describe every child at this age
level, these traits provide sufficient background for the

development of the intermediate Sunday school curriculum.

1hrpaa., ». 102.




CHAPTER IV
BIBLE USE IN THE INTERMEDIATE LESSONS
Outcomes of Bible Use

"All Scripture 1s inspired by God and profitable for
teaching, for reproof, for corresction, and for tralning in
righteousneas, 41 Soripture is God's revelation of Himself,
His nature, and His plan of salvation for sinful men. The
Bible alone reveals Ood's plan through Jesus Christ. It
is only through the Vord, particularly the Gospel message,
that faith in Christ is born. The YWord is the medium through
which the Holy Spirit calls and sanctifies the Christian.

Continued study of Scrinture 1s essentlal for the be-
liever %o live & sincere Christian life. "Falth in Christ
requires that 2 Christisn live according to Ged's VWord and
that Christ live in the concrete situations of 1lifs."?
Faith must bsz nourished by continual study of the Bible.

Sceripnpture, of course, can be excerpted, and books
based on the Bible, catechisms, and other useful alds have
their place in the Christian education of children. But
the source book for the Christian life is the Bible, and

1> 2imothy 3:16.

2A1len Hort Johemann, editor, Leading Children into the

Bible (St. Louls: Concordia Fublishing House, 1950), D. 5.
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A8 soon ~s chilildren are old enough, the Blble should occupy
an important nlece in the instructional program. The pur-
pose of the use of the Bible in Christian education may be
summerized in the stetement that Bible study is to bring
the ilndividuel to Christ esnd Hie way of life.

v In zSudying the use of the Bible in Christian educe-
tiocn, the Workehop in Religious Education, held at Seward,
Hebraska, in 1949, liasted the following specific desired
outcomes of Bible use:

1. A sense of wonder toward Cod's Book, a desire to
lesarn more end more of 1ts content;

Z. Acqusintence with the Bible, its story, content,
ourpose, and mechanics;

3. Development of necessary skills required for Bible
etudy, such as use cf & concordance, a Bible
dictionary, cross-references, and maps;

. Abllity to search the Scriptures for information,
guldance, strength, comfort, and Joy, and the hablit
of turning regularly to the VWord of God;

5. A growing ability to teach others and a desire to
share the Blble_and ite message of salvation and
life in Christ.

In addition to the resistance of sinful nature to the
YWord of God, there are also a number of other factors which
maXe it difficult for children to use the Bible itself. The
most evident of these 1s the antigquated language of the King
James Version. The Revised Standard Verslon has helped
toward overcoming this obstacle. Alsc, edlitions of the
Blble are generally published in iwo columns, with small

tyve, and with no distinction between poetry, direct speech,

3Ipaa., p. 0.
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or narration. Children are using textbooks in elementary
schools with large type, colorful illustrations, and para-
graph divisions. As an adult book, the Bible is a large
book, and it is difficult for children to find their way
in it. To overcome this obstacle, curriculum writers have
broken Bible content into small pieces that can be handled
by children. However, as a result of this process, many
teachers have taught as if no Bible searching were necessary,
so that children become unaware that the Bible is the
source of the story they are studying or the memory verse
they have learned.

In spite of the difficulties that exist in leading
children into the Bible, the need to do so is continual, -
and the possibilities for doing this are numerous. This
chapter will not examive the need for parental and teacher
example and cooperation in meaningful Bible use, nor will
it examine the importance of the child's attitude, the need
for graduation, or the mechanics necessary for successful
Bible study. The purpose of this chapter is to comsider
the objectives of the Sunday school in the area of Bible
study to establish general aims for purposeful Bible use
with the intermediate child and to determine how they are
achieved in the curricular materials for the intermediate
child.

Teachers may be conscious of the need for Bible use

in the class and will therefore have pupils find one or
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two meaninglesc references in the course of the lesson.
fere knowledge of the Bible and its mechanics is not enough.
Attltudes and understendings must also be included. The
bible is a means of grace, not an end in itself. "Con-
tinued use of the Book is for the purpose of gaining fur-
Ther knowledge for personal enrichment of falth and for
more help in living the Christian 11fe."“ The obJectives
of the Sunday school vrovide for growth in understandings
and attitudes as well as knowledge, and these objectives
can be spproached through meaningful Bible use.

1t cannot be assumed that because the Bible 1s an
adult beok that it lacke interest and value in the Chris-
tian eduwcation of children. Use of the Bible with children
ie commanded in Zeripture: "These words, which I command
you ithls day, shall be upon your heart. And you'shall
teach them dlligently to your children."’ But such use
requires guldance which recognizes the ability, needs, and
interests of the child in the light of physical-motor,
mental, morsl, and spiritusl development. Alms end activi-
ties can then be suggested in the light of these growth

charszcteristics.

b1bia., o. 27.

5Deuteronomy 6:6,7.
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Age Level Alms for Blble Use

Jahswann suggests elght age-level aims for Bible use
with the intermediate child:

| o
(]

The personal possession of a good Bible for life.
Incressed skill in the use of the Bible.

Ability to resd selected portions with profit.
The habit of daily Bible reading.

Ability to relate the Bible to daily living.

A desire to study the Bible for the purpose of be-
ing eble to gulde others.

cpeclal attention to cheracter study.

Ihe learning of Bible verses after studying con-
text: some larger thought units such as Isaizh
53:3=10; John 10:11-16.

(A G B S V)
[ ] [ ]

o~
.

In o atudy by William A. Kramer prepared for the Sun-
day School Curriculum Conference of February, 1949, aims
for the use of the Bible were divided into categories of
attitudes, knowledge, and skills. While meny of the aime
overiap, and while one would not wish to achileve one aim
wilth one activity and asnother a2im with a different activity,
these categories help in determining a balanced selection
of activities. However, some zctivities will lend them-
selves to the achievement of one aim rather than another.

dlms suggested by Kramer include:

Attitude Aims

1. Reverent use of the Bible. (This i1s continued fron
previous age levels.)

2. A desire to study the Blble for personal beneflt
end for the purpose of being able to teach others.
(The child et this sge should increasingly develop
the missionary consclousness. YWe do not study the

6Jahamann, on. eit., p. 71.
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HBible only for personal benefit, but for the bene-
it of others whom God brings within teaching dis-
tance of us.)

Knowledge Alms

Je

fver-expanding knowledge of Bible content and mean-
ing. (Both knowledge and meaning must be stressed
in 211 instruction, because meaning without con-
tent is impossible, and content without meaning is
incomplete.)

Hablt of daily Bible reading. (Until we have
established this habit we have not succeeded in
cur effort. Yhen we have succeeded and have es-
tablished the hablt, most other problems connected
with Bible use are likewilse solved.)

Abilli%y %o read the Bible independently with
profit. (This 1s related to the vrevious aim,

but 1% requires initiative and cholce to a greatsr
measure than the former. It also requires the
soral stamina to read the Bible even if other men-
bers of the family don't and if the surrounding
example 1s bad.)

Facllity in the use and handling of the Bible.
{Thie skill can be developed to a2 rather high
vitch_both of interest and competence at this

age.

Under each category, Kramer liats activities useful to

achleve thesge ainma.

A suumary of the aims may be stated thus: Each inter-

1.

2.

medizte chlld is s2ble:

To think of the Bible as the foundation of Chris-

Tian knowledge and faith. :
‘To grow in the knowledge of Bible content, in ap-
preclation of the Bible, and in ability to apply 1its

7%il1liam A, Kramer, "Use of the Blble in the Agencles

of Christian Fducation," The Sunday School Curriculum
(Board for Parish Hducetion, The Lutheran Church--Hissouri
Synod, 1949), . 76.
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teachings to Bis oyn 1ife.

3. 7o use his own Bible in the Sunday school and in
the home.

k., To develop skill end ease in finding passages.

5. To begin to make use of Christian resources, such
s concordance, Bible dictlonary, commentecry, and other
helps. 3Such activity must be related to his etudy and he
muet s=ea the need for 1t.

6. To seek God's help in making decisions. The child
learns that through the Bible God shows whet His will is.
He will incressingly realize that God's will should be done
in his 1ife and that he needs God's guldance in his de-
clelions,

7. To become a witness for Christ by inviting un-
churched playmates to ettend Sunday school and church with
him and by his corduct. He learns that he witnesses for

Chriet or againast Him by the way he behaves.
Bible Use Activitles in the Intermedlate Lessons

The intermediate lessons of the "Life in Christ" series
sccomplish these ailms in several ways. Conslideration will
first be glven to activities which appear in the published
materials. Other possible activities for meeting these salms
will then be suggested.

To promote the use of the Bible in the intermediate
lessons, the Bible version of the story has been omitted
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from the nupill's querterly. In place of the story, & sum-
mary of the Bible story 1s given, followed by the references
in the Bible. Uherever possible, several references are
gilven, All references ore not intended to be read. It 1z
understecod that the opuplls will poesess their own Bibles
for this cetivity.

Following the presentation of the Bible story that is
To e the basls for the lesson is = section titled '"We
Study the Bible Zogether.” This section will oblige the
pupil %o handle his Bible end aims to give skill in rsfer-
ence finding. The diresctions for the pupil indicate thet
the waterisls are to be used not only for the Sunday school
¢lazs, but elso in horme study.

In esch lesson, the first activity under this sectilon
treats the Bible story for the lesson. This sctivity con-
8lsts of questions, followed by the Scripture references
from the story. Generslly there are one or two queastions
relating to the pupil's experisnce or attitudes. This sec=-
tion is designed to assist the pupil toc develop an "ever
expanding knowledge of Bible content snd meaning.“s

In the story, "Jesus, the Friend of Children," the
sctivity 1s based on Mark 10:13=16, and the questions, "How
do adulis today sometimes keep children from coming to
Jesus?"' and "Mention ways in which we can bring children to

81bid., ». 75.
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Jesus, "’ are simed at developing the use of the Bible for
the purncse of being able to teach others.l® Other lessons
Tollow thie pattern. In the lesson using the Bible story,
"The Giving of the Lew," thie activity concludes: "Why do
believers love and obey God's commandments?®ll In the
Blble story, "The Good Sameritan" the question 1s asked:

“When cen any vperson become our neighbor?“lz These ques-

tions are aimed at helping the pupil to develop study of

the Blble for personal benefit and for the purpose of teach-
ing others.

The second activity under thls section aime at develop-
ing the emphasla of the lesson. In every case the sctivity
is divided into two sections. The first points the pupil
to other Seriptursl references which develop the same goal.
This mctivity develope the pupil's skill in using and han-
dling the Bible. References zre given to 0ld Testament and
New Testament examples or proof texts. Hence, the pupil
will lesrn to search the Bible books and develop sklll and

ease in locating them.

?nrnola C. Hueller, edltor, Intermediste Bible Lessons
(St. Louls: Concordia Publishing House), V (October-Decem-
ber, 1¢55), &, Mereafter cited as P.Q.

loﬂramer, oD. eit., p. 75. ‘
1lp.q., VI (October-December, 1956), 18.

12z 4., VI (Jenuary-liarch, 1956), 33.
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The following example illustrates how this aim 1s de-

veloped:

Faith is the meane through which Christians win their
Viciories,

l. Failth ie trusting in God. Hebrews 11 is the great
falth chaonter. Who is mentioned in Heb. 11l:4%? v. 57
Ve 7% wv. 8?7 Joseph i1s mentioned in v. 22. (hat com-
mend did he give regarding his bonea, Gen., 50:257%
Joseph firmly believed that God would lead His people
out of' Egypt. His body was embalmed. Who brought the
coffin from Egypt to Oanaan, Ex. 13:19? What caused
the walls of Jericho o fall, Heb. 11:30? For what is
Rahab praised, v. 31?13

The second section further develops the goal of the
leason using the Bible story, but with frequent references
to other vasssges. The following example from the Bible
lesson, "Auth” illustrates thls orocedure:
God rewards children who honor and obey thelr parents.
2. CGod richly rewvarded Ruth's kindness to Naomi, The
Lord gave her a godly husband and a happy home. God
will reward you, too, Af you do all in your power to
spare your parents grief and make them hapby. Your
future happiness depends on how you treat your parents.
Absolom despised hls father. Did he die young, 2 Sam.
18:5? He died a shameful death. Solomon respected his
parents. With what did God reward him, 1 Kings 3:12,137
Prasy %o the Lord for help to treat your parents well,l®
Yhere content or topic warrant, this activity may be extended
to include = third section.
The Catechism selection, which follows, and the memory
verse, which appears near the end of the lesson, are corre-

lated with the central truth of the story. It should be

13p,q., VI (October-Dacember, 1956), 35.
Wrpia., o. i,
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noted that the Catechiem selections present Bible truths
which are helpful to the punil in expanding Eible meaning.

he cctivity "The Lesson for ¥y Life” consists of

=3

various types of exercises, generally directingz the puoil
to check the correct enswer, to mark "yes" or "no," or %o
111l in the missing words.
The vurpose of these exercises is to challenge the
oupll to think; they are to provoke discussion and
enable the learner to see the meaning the story has
for him. They may slsc bas assigned as homework g;
they may be made the basls for class discussion.
The exercilses relate the Bible story to the pupil's life,
and attempt to show that the Bible may be used for peraonal
beneflt, and train the pupil to apply its teachings to his
own life. This setivity also will help the pupil tc seek
God's help in making decisiona. Through the Bible story of
the lesson, the activity 2ims to lead the pupil to know
Godls will for him,
The following example from the "Ascension of Christ"
Bible lezson illustrates how this is attempted:
ihe Lesson For ¥y Life
A. Thon does Jesus mesn when He says, "go ye," ete.?
Put an X in front of the names of persons who are
to do miselon work: wpastors; teachers; Sunday
schocl tTeachers; Christian boys and girls; all

the people in the world; every believer, includ-

ing myself.
B, HNearly every child could save & little more money
for missions. In the followlng, check the three

15arno1a o, dueller, editor, The Concordla §gggg¥
School Ts=acher (St. Louls: Concordia Publishing House), I
ioctober-December, 1951), 3. Hereafter cilted as CSB8T.
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three ways of getting money for mlasiona thet
should make you the happlest:

agk my parents to glve me more

et money from my uncles and aunts

sell megazines and give the money

Bive some of my allowance for misslions

earn sone money for misslions

earn some money by doing odd Jjobs

deny myself candy, ice oresamn, or pop

C. &Some people think one must be rich and give large

gifts to nlease Jesus, but Jesus may be more pleased
wlith a nickel than with a thousand dollars. In the
following, check the two right answers. dJesus is
pleased with our gifts when we

glve bscause we do not want to be ashamed

glve asccording to what others ere giving

&lve cheerfully as much 2s we can

give grudgingly or unwillingly

give, expecting to receive somgthlng

give because we sre thankful.l

"Through the Veek with God" ia & brief parazgraph de-
signed to remind the pupil "thet religion 1s not a Sunday
affair, but thet the truths he learned on Sunday morning are
%o go with him through the week as a gulde for thought and
action. "7 Thig activity contains suggestions for prayer
during the week or relstes the lesson to the pupil's 1life in
goue way.

in "The Feeding of the Five Thousand," the emphaslis for
the intermediate lesson is that "Jesus expects us to trust
in Him %o supply all our earthly needs and to make the
oroper use of His gifta.“la The prayer thought for the

16:.4., VI (April-June, 1957), 26.

17¢ssT, I (October-Decembsr, 1951), 3.
18casT, v (October-December, 1955), 51.
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veek sugpests:

Think of Jesus, the loving S8avior, who feeds your

soul with His VWord and provides everything you need

Tfor daily life. Thank Him daily whether you have

1i%tle or much. If you have much, ssk Him to glve

you a kind heart and toc teach you to share with

others, instead of being stingy or wasteful. If you

have 1ittle, remember He may be testing you to see

1Y you %rust in Him to care for you.

¥ach leseson concludes with = section titled, "For
Home Study of the Bible." The questionsz under thia heading
have to do with the lesding characters, facts, and in-
cldents of the Bible and are intended to fasten upon the
child's memory vital and interesting date of EScripturs.
This activity aims to develop the pupil's skill in handling
the Bible, to widen knowledge of Bible content and meaning,
and tc develop hls 2bility to use the Bible independently
with profist.

It would asppear that the intermedlate curricular ma-
terisls emphagize certain aime for Bible use more then
othere. Knowledge end skill attitudes receive greater em-
phagis then sttitude sima, although these aims are not neg-
lected.

All of the =ectivities aim to develop the pupil's skill
in handling the Bible and in finding references in Scoripiure.
The pupil is given exteneive practice in chapter and verse

finding in each lesson. He 1is also given practice in locating

192.4., V (October-December, 1955), 31l.
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books of the Bible. He 1s to read the Bible story for the
lesson from his personal Bible. Since only the references
are given in the lessonz, the pupil 1s directed to the Bible
ae the sourcs of Chrisgtisn knowledge and falth. This will
glve him przctice in epplying the Bible to his own 1life, and
directs him to seek God'e help in making decisions. The
life relatlonships drawn from the Bible in the lessons show
the pupil that the Bible shows him what God's will is.

In almost every instance, the pupll is directed to a
Bible passege by gilving him o resson for finding and read-
ing it. Purpossful finding and resding develops lnterecst
in the Bible and guldee the pupil in developing skill in
locating paseages, finding meaning in the Bible pessage,
and in relating the Bible to dally living.

Attentlicn is given to learning the names of the books
of the Bible in order, although the child ie acquainted with
the books through activities. He should learn the books in
order through repeated use. The pupil is directed to "name
the twelve prophets,” to tell "which book of the Bible pre-
cedee, and which followe, the Psalma?"l In activities such
g these, the puril begins to learn the names or’tha books
and to develop an understanding of the various types of books.

A weakness may be found in the Cetechism sections. In
general, the selections are related to the emphasls of the
lesson. However, the lesson should diract the pupil to

find the references in the Bible. While this 1a not done in
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the pupil's quarterly, the teacher should point out that
the Catechism is based on the Bible. This should be made
cleer in the teacher's quarterly, and occasional activities
could dirsct the pupll to Seripture references.

A% the intermediate age, the child can begin to use
the cross references in the Bible by looking up and com-
baring perallel passages. In the intermediate lessons
there is no mention of the use of croes references. Activi-
ties such as reports will encourage the use of Bible cross
referencez and study helps, such as Bible dictionary and
concordunce,

The Bible will become mors meaningful Af the child
learne to use mepe to locate places mentioned in the Bible.
Locating towns, bodies of water, mountains, and the like
give the Bible story meaning and develop appreciation. In
the intermediate lessons there i1s only incidental map work.
The pupil may be directed to locate a city or body of water
that is unrelated to the lesson. However, each quarterly
contalng a2 map printed on the back cover. Specific inatruc-
tions for the use of these maps should be given in the
teacher's quarterly, and occesional activities should be
directed to the pupll. Some pupils will be able to under-
take map proJjects.

The use of some kinds of craft work will deepen the
child's understanding of the Bible. ~Palestinlan homes,
dolls dressed in Biblical costumes, models of furnishings
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used in the homes and diorames of scenes from Blble stories
all contribute to & better understanding of the Bible and
Bible times., While the average Sunday school hour is too
short to provide time for such pupll activity in the les-

son perlod, some incentive could be given for such projects

to be prepared by the advanced child.
The child should be encouraged to memorize Bible verses

That haove a special message for him. In general, the memory

verses gelected are related to the emphasis of the lesscns.
The teacher's querterly could provide direction for the
teacher in explaining the meaning and importance of the
verse before asking the pupil to memorize 1it.

Une of The attitude aims 1s that the chlld have a de-
sire to study the Bible for perscnal benefit and for the
purpose of using 1%t in his personal worship. Selections
for daily BEible reading could be given, and pupils could
be direcited to the devotlonal use of the Psalms and other
great Bible passages. Methods for doing this should be
offered in the teacher's quarterly. The child could also
lead in worship or prepare prayers for use in the class
worship program.

Naturally, 1% 1s a2 simple matter merely to provide
guch activiiies for the pupil. ¥uch depends upon the
teacher of the class. If the teacher is well tralned, he
wlll be able to provide enrichment activities for hls pu-

pils. However, many teachers are poorly tralned. For this
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reason, the teacher's quarterly should provide speciflc
directions for the activities prepared to achieve these
knowledge, attitude, and skill aims. Also, enrichment

actlvitles should be suggested in the pupil's quarterly.

Such addltional material, however, will increase the size
of the quarterly, and would probably.require an increase in
the cost of procduction.

Generally, the activities in the pupll's quarterly
provide for develcpment of skills in handling the Bible and
for growth in knowledge of Bible meaning. DJNore emphasis

could be placed upon attitude aimas.




CHAPTFR V
USE OF ILLUSTRATIONS IN THE INTERMEDIATE LESSONS
Purpose of Illustrations

ELducation involves the making of suitable classifica-
Tions of experiences. This i3 the process of concept-
bullding. The process operates from the time a child be-
gins to draw certaln conclusioneg from experience and aoply
these tc = new situstion. "The process continues from new
experiencea and ITrom experiences in which the new and old
are combined. "l

Pictured naoteriasls of meny kinds are used by teachers
to provide vicarious experiences meaningful to children in
building concepts.

It is now clear that we cannot incorporate = specific

experience unlesa 1t relates to one of our needs in

two waya! unless we ore both interested in the ex-
perience and capable of having 1t. It 1s egually cleer
that ocur interest in having an experlence 1s tled up
to its purpose and goal--to its "use!" Thus the four
stages--needs, experiences, incorporation, and use--
ere resally inseparable. MNone of them functions by it-
Eelf- =
From this process the child forms concepts, mental

imeges formed by generalizations from particulars. It 1s

1Edgar Dale, Audio-Visual Methods in Teaching (revised
edition; New York: The DIryden Press, 1954), p. 31.

2Ibid., ». 17.
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bossible, then, %o move into the abstraction only through
the concrete, and pupils should be helped to build concepts
that are thoroughly useble. The test of the understanding
of an abstraction is the ability to put it back into the
concrete muterlsal out of which it was bullét.
If & plcocture contains en element that can be associlated
with an abstract ideas that 1s to be taught, either by
comparison or contrast, the teaching effectiveness of

thet vleture is higher or greater than that _of a piec-
ture that doee not contain such an element.

In almost any learning situation, the danger of ver-

balism, the use of worde that are not understood, is present.
This is especially true in religlous educstion, which re-
quires that such absiract terms as God, Justification,
sanctificatbion, forgiveness, and love must be explained to
the pupil. There is often the lack of association between
verbal subjects end 1ife outside the classroom. Unless
these concente are attached to actual sensory-motor snd as-
goclational exoeriences at the time of teaching, these tles
will net be made spontaneously. A child showa very little
concern about experiences that are remote in time or dls-
tance and that do not concern his immedilate welfarg.“ The

task of the Christian educator is to provide the child with

3arthur L. Amt, "The Importance and Possibllities of
Visuslizing Teaching in the Sunday School," Ihe Sunday
School Curriculum (Board for Ferish FTducation, The Lutheran
Church--¥issourl Synod, 1949), ». 63. -

49&13. op. eit., p. 2&.
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experiencesz to wvhich he can attach these concents and grow
“into the fulnees of Christ." Ae Rendolph C. Miller warns:

Pduention takes place when we generalize on the basls

of experience. Any means we have of making vivid the

concrete experiences of life will lead to more accurate
concepts.

But too often we get lost in the trees and cannot find

cut what the forest 1s like, which is Just as bad as

having =2 genersl ldea of the forest without ever hav-
ing seen o tree. Ve must deal more than we do with
the concretes experiences a2nd relationships of deslly
life before we can have any general idea of what God
is like. Abstract definitions of God are of no use
wlthout the concrete date of the events whereby He:
has mede Himself known, but concrete eventza do not
provide the mesaning without proper intervretation
through the development of concepts.

Eecause pilctures make such & vivid impression, they
need to be chosen cearefully. Pilctures giving distorted,
partlal, one-slded concepts of processes, pzoples, and con-
diticns maey result in more damage then any emount of read-
ing might do. Accurate concepts should be the result of
the use of nicture materials.

Pleotures are used tco enrich meaning and to add clarity.
Edgar Dale 1lists elght contributions of still plectures to
education which are applicable to curricular materlals for
the Sunday school.6 Pictures can be used to translate word
symbols in%o visual plctures. What might otherwise remain

e verbal abstraction can be sharply defined through the use

SRandolph C. Miller, Fducation for Christian Living
(Englewood Cliffs: Prentice-Hall, Ine., 19535. p. 198.

6pale, op. gif., p. 250.
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of visual pictures. Pilctures may also be used to enrich
reading. Direct experiences are more meaningful, but
Plotorial substitutes can be applied to reading where this
is not possible. A third use of plctures is to introduce
and to motivate the pupil. Pilotures may be used to arouse
the punil's curiocsity for some new topic or may motivate to
action. 7They ere also useful in assigning research and in
breparing reporis. ¥ritten materials often lack the rich-
nees of detall necessary for proper understanding of a sub-
Ject. A sixth important use of illustrations is to correct
mistaken lmpressione. Pictures can make meaning clear and
correct pupile' misteken impressions. Abstractions are in-
trinslceally non-pictorial, and pictures can help to develop
them and to prevent the development of false abstractions.
Illustrations may also be used to recapitulate a unit of
study. Finally, picturees may be used to stir the emotions.

Pletures are seldom neutral in effect. Even the least

intense s8tir some emotionsl response. And the more

atriking ones play upon the whole range of feelings,
from breathless beauty to agonizing horror. In short,

a picture comvels feeling.7?
Pictures, then, can and should do more than break the

monotony of vrinted pages. Some plctures, naturally, add
to the attractiveness of a book by thelr presence. But
pPlctures ehould be used only if they add to the teaching

value of the materials.

7Ibid., p. 251.
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Types of Illustrations

Arnold C. Mueller hes divided the pictures found in
the curricular materials of the "Life in Christ" series into
three classificatione.®

First of these classifications are picturea used to
1llustrate Dible stories. Such pictures are designed to
Tasten the Bible story to the pupil's memory. Each Bible
lesson for the intermediate department of the "Life in
Christ” series contains such a picture. Generally, the
pletures relate one event from the story. Figure 1 shows
the illustration for the Bible story, the "Healing of the
Lame Man.®

A second type of illustration used in the "Life in
Christ" series 1s the 1life application pileture. This type
of illustration is found most frequently in the intermediate
lessons. Hueller states the purpose of these i1llustrations:

No Bible story is to strike the child as something

that hsppened long ago and is unrelated to life today.

Each and every story has s fundamental truth which 1s

not only to be woven into the pattern of the child's

thinking, but is also to become a principle of action

end is to control his behavior. The life application

piectures show the child the meanins the stories of
long ago have for his own conduct.

BArnold C. Mueller, editor, The Concordla Sunday School
Ieacher (5t. Louis: Concordie Publishing House), I (January-

Harch, 1952), 1.

2Ibid.
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These pictures are designed to help the child move into

the abstraction through the concrete. The 1llustrations
fall into two types, drawings and actual photographs. The
following illustration demonstrates how this classification
ettempts to lead the child into the formulation of a con-
cept of forglveness. The central truth for the lesson,
"Joseph Forglves His Brother,” is "God's Word is true, and
what God hos promised will happen in due time. Trusting in
God, His chiidren can forgive the wrongs of others." The
general ourncse 1s "to show how Joseph's faith in God en-
abled hin %o be forgiving and helpful to his brothers."

The desired outecome is “"that the children may believe God's
Word, trust in His love, and thereby receive the grace to
forgive as Joseph did."lC The intermediate emphasis drawn
from these goals 1ls that "having experienced God's unde-
served forgiveness in Christ, we will cultivate the loving
and Torgiving disposgition of God's children.' The drawling
presenta this concept in terms related to the chlild's deally
life.

Letual photographs are used to develop concepts of
Christian growth in the child. For examvle, in the lessocn,
"Neamen and Fllsha,” the central truth i1s that “we can help
others get God's forgiveness and blessing by telling them

to hear end believe God's teachers. The general purnose is

101pad., Vv (July-September, 1956), 80.
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"to show how Naaman wes blessed bscause a little girl told
him to go to Eligha." The desired outcome for this lesson
1s that "the children may believe what God's teachers tell
them and may desire to help others learn how to be saved
from their sins. "1l The intermediate emphasis drawn from
Ttheee gosls is "even children have opportunities to speak
and work for Jesus, and their love of the Savior ought to
Prompt them to use these opportunltles."lz The life applica-
tlon picture for this lesson in Figure 3 shows how. the
Blble lesson has meaning for the pupil in his life 28 a
witness Tor the Savior,.

The third classification is the general plcture:

One or more miesion pilctures will appear in each quar-

terly. These plctures are a reminder to the teacher

%0 discuss the miseion endeavors of the church during

every quarter of the year. About Thanksgiving time

there will be a harvest plcture or a plcture related

to Thanksgiving. Vhen space permits, there will be e

Luther pilcture, a hint to the teacher that he 1s to

tell his puplls something about the Reformation. Oc-

casionally there will be a victure of a city in
Palestine or a pleture that illustrates life in the

Holy Lend.l

Illustrations which show this classification of plc-
ture are found in Figure 4 and Figure 5. Plctures illus-
trating life in Bible lands today are less frequent. In the

wo-yeer cycle examined for this study, only two such

11l1p1a., VI (July-September, 1957), &41.

127p14., ». 52.
13Ib1d., I (January-liarch, 1952), 1.
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pictures were found.l* However, the back cover of each
pPupil's quarterly contains a simple map of Bible lands on
which are located significant places from the Bible lessons.

¥“ention should be made of the color illustrations
found on the cover and in the center sprecd of the pupil's
quarterly. These pictures may be woven into the teaching
plan 2nd used to illustrate a truth, to apply a doctrine,
or to glve meaning to a Bible story from the leasons.

In examining the illustrations used in the intermediate
leszons, criteria for judging them may be established. Poor
pictures can cause confusion Jjust as good plctures can
clarify. If plcturez are to serve their optimunm purpose,
they should be selected with certain criteria in mind.
Quallty rather than gquantity should be the first criterlon.
Kinder suggests six others:

(1) The illustration should have a central theme and

should avelid details which detract; (2) the i1llustra-

tion should be rich in thought content; (3) it should
definitely supplement the text and sid in its clarifl-
cation and interpretation; (4) it should be clear,
dietinet, artistic; (5) 1t should furnish a vicarious
experience which corresponds closely to the original

situation; (6) the titles should be meaningful and the
source indicaied.l5

b,
See, e.g., Intermedlate Bible Lessons, Arnold C.
liueller, editor, 'V_(——Ju1¥-Septe-m'be' ¥, 1956) . 21, end VI
(October-December, 1956), k2.

155ames 8. Kinder, Audio-Visual iiaterials and Iech-
niguea (ilew York: American Book Co., 1950), p. 112.




62

In general, the illustrations in the pupll's quar-
terly for the two-year cycle studied all have & central
theme. However, several contaln too much detall for the
size of the illustration, and thues detract from that theme.
The Bible story 1llustration used for the lesson, "The
Second Coming of Christ," contalna too much detail for the
8ize of the reoroduction (Figure 6). 3Since this 1s also the
game plcture used in the color center spread, another il-
lustration could be substituted which contains less detaill.

All of the illustrations are rich in thought content.
Thls is especlally true of the drawings for the life ap-
plicatlon plotures. In 2lmoet every instance, the 1il-
lustrationa supplement the text and aild in its clarifica-
tion and interpretation. Problems of space and layout may
explain the few exceptions to this criteria, where pictures
apparently were sdded to fill space. All of the illustra-
tions sre clear, distinet, and artistic. Art work for the
Bible story pictures was done by artists who were acquainted
wilth the unit goals and emphases. They are of high quality.
Drawvings are sufficiently clear to be easily understood, and
vhotographs are of sufficlient contrast. All of the illusira-
tions furnish a vicarious experience which corresponds
clozely to the original situation. Titles are provided for
illustrations relating the plcture to the story in such a
way thet it will reinforce the ccncept or experlience em-
phasized in the Bible lesson. Finelly, in the case of

vhotographs, the source 1ls indicated.
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In summary, these conclusions may be drawn from a
study of the illustrations used in the intermediete lessons
of the “Life in Chrigt" geries. A good teaching picture is
clear and definite. This 1e true of the illustrations found
in the intermediate lessons. They present vividly that
which ie being porirayed. The scenes drawn or photographed
are authentic and represent the situation as one might see
it if one could visilt the scene personaliy. Simplicity of
composition ls essential; a complex picture distracts at-
tention and scatters interest instead of focusing it on the
meln points. In several instences the illustrations are
too complex for the size of the repvroduction. Those 1l-
lustrations deslgned to present Bilblical concepts are well
drawvn snd clesr. The explanatory text 1s sufficlently
clear. fccording to o survey made by Amt, nictures con-
telning an element that cean be assoclated with an abstract
ldea to be taught eilther by comparison or contrast are a
desirable and effective means for teaching an abstract con-
cept.16

In the Sunday School Curriculum Evaluation Conference
held in May, 1957, only one suggestion was made concerning
the illustrations used in the Bible lessons: "The plctures
in the present junior, intermediate, and senlor materisls

often seem pointless. Ye ought to keep the pictures

16505, op. git., pp. 61-68.
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relevant to the content."l? After a study of the illustra-
tlons used during the two-year cycle from October, 1955,
To Sepiember, 1957, this criticism does not sppear Fc be
valid. Plctures used in these lessons were purposeful,

meaningful, and well reproduced.

1780ard for Farish Education of The Lutheran Church--
“lssouri Synod, Sundey School Curriculum Evaluation Con-

ference Sunmary Reoort.
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CHAPTFR VI
"VALUATION AND THE CURRICULUM

Lvaluation 1s the means used to dlscover group and
individuel growth, rather than determining whether children
boesess or do not possess certaln knowledge or abilitiss.
Evaluation is alsoc useful to determine how well the cur-
riculum iz providing the conditions of growth and the ex-
periences which make for Christian living.

No agency of Chrietlan education can be sure of the
effectiveneas of i%s inestructional nrogram without a pro-
gram of continuous eveluation. It must know the changes
that are taking place in individuals. It must also know
whether desired changee are not taking place.

All evaluation in Christian education must be in terms
of the extent to which pupils have attained the objectives
of the agency which is under consideration. The evaluation
of the agency involves three aspects: defining the objec-
tives of the program, providing content, activities, and
materials which will guide the student in achleving these
objectives, and finally, ascertaining the extent to which

the student hae reached the aneetives.1

1Arthur L. ¥iller, editor, Iests and Heasurements in
Lutheran Educstion, Fourteenth Yeesrbook of the Lutheran

s sce—go———

Education Assoclation, River Forest, Illinecis, 1957, ». 29.
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Studies which exemine the curricular materials of the
Sunday echool sre useful only in so far as the conclusions
ars integrated with the total evaluation program of a
glven Zundsy school curriculum. To examine the materiale
elons will not give any indication whether the activities
Provided are helping the pupil to =chleve the stated ob-
Jectivea. Hence, studies of curricular materials can only
deternine whether activities are provided for the attain-
ment of the objeatives, and can point up areas which need
further develonment. It is the responsibility of the
supervisor, the teacher, and the pupil himself to determine.
whether growth in grace and in the knowledge of Jesus Christ
hee taken place. Naturally, this growth is dependent upon
the ministry of the Holy Spirit in the life of the indi-
vidual.

Interest in evaluation of the total program of the
Sunday scheool is evident in the publication of the Sunday
School Standerd of The Lutheran Church--Missouri Synod, and
i%s companion materilala, A Cuide to the Sunday School
Stendard of The Lutheran Church--lissourl Synod and a

necster which sets forth the general purposes and content of
the Sunday school program of the church. These point out
that one area of the curriculum cannot be evaluated without
considering other areas which influence the total curriculum.
Ultimately, evaluation of the effectiveness of instruc-

tlon muet be done by the teacher himself. He must ask: Do
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the puplls show attention, interest, and a desire to learn?
Do the pupils show that they understand the lesson? V%hat
changes of attitudes and skills are shown in the pupils?
How do the punile show in their conduct the application of
the lesson to their 11fe??

This study has examined two areas of the Sunday school
curricular materiasls for the intermediate child., The two
Questiong asked of the materials were: How do these ma-
Terlals lesd the puplil into the Bible? and, How do the 1il-
lustrationa in the pupll's materisle develop the concepnts
prezented in the lessons?

In the examination of the activities designed to lead
the punll into the Bible, it was found that the curricular
naterials for the intermediate pupil provide exercises de-
signed fto inecrease his knowledge of the Bible and to de-
velop skills in handling the Bible. Activities centered
in attitude soims were less frequent, but were present in
the materizls. No suggestions for projects or enrichment
activities were provided.

The illustrations used in the curricular materials
were found relevant tec the concepts develoved in the les-
sons, elthough there were a few instances in which the 1il-
lustration wes inserted merely to consume space. Illustre-

tlons were of three types, Bible story victures, life

21b3d., p. 30.

P
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application pictures, and general pictures. General pic-
tures which present 1ife in Bible lands or related topics
were found infrequently.

Ihis study hes examined only two areas of the inter-
mediate curriculum, the ways in which pupils are led into
the Bible and the use of 1llustrations. Other areas remain
to be investigated, such as the relation between the home
and the 3unday school, the mission and stewardship em-
bhesis, and the like. During Jenuary, 1958, a study was
begun by the Intergroup Research Project of Yale Divinity
School, ilew Haven, Connecticut, to determine the extent to
whlch the "Life in Christ" serles reflect a concern for im-
proving intergroup relations.

Such studlss of curricular materisle are valuable in
determining the extent to which the materials contain
dctivities and elements which are useful in attaining the
objectives of the Sunday school progrem. But they must
never stand s2lone. They must be used in conjunction with
the ongoing program of evaluation by curriculum writers,
supervisors, and teachers.

Much has been written recently concerning the use of
actlon resesrch in curriculum improvement, where many ver-

sons are involved in the study of the curriculum.> This

33ee, e.g., The Sunday School Standard of The Lutheran
Church--Hissouri Synod, Board for Parish Education, 1956,
and #iller, on. cit.
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effort %o involve =211 concerned with the curriculum is re-
flected in recent publicatlons concerning evaluation in
Lutheran education. Ultimately, the effectiveness of the
curriculum must be found in the changes produced in the
lives of the pupills. BStudles of various aspects of the
curriculum are useful in determining these changes when used
by all those involved in the curriculum. 7The use of docu-
ments such as The Sundey Sghoeol Standard will help Chrils-
tian educators in determining how these changes are bsing
accomplished. This document 1s to be used with 1ts com-
panion instruments, The Guide to the Sunday School Standard

of ihe Luthersn Church--Kissouri Synod, and a poster which

g2ts forth the purposes of the Sunday school »rogranm. These
three items will help the Christian educator in the task of
ereating end maintaining an effeotive Sunday school prograu.
They will suggest ways to examine the areas of the educa-
tlonal program, lesdership, mission endeavors, adminlstra-

tion and equipment, and the home and church relationship.




APPTHDIX I
INTERHEDIATE GROWTH AND MATURITY CHART

Significent Characteristics Yhich Affect Selection of Con-
tent and Materials for Sunday School Experilences.
Fhvsical-Xotor

Slow, =teady growth for most chlldren.

somg reach the "reating" period before puberty.

Lungs, digestive, circulstory system almost mature in

gize.

fHeart mature in function, but not in size.

Fye function mature.

Yuscles coordinated, manipulative skill increasing.

Mental
Attention spsn longer.

fGrowth in ability to understand space-time relationships.

Growing concern with fects and realistic picture of world.

varked growth in ability to use vicarious experiences.

Rapid growth in 2bllity to generalize and make deductlona.
Social

Beginning of self-direction.
"Gang" stage scute.

Strong emergence of racial prejudices, awareness of
class etratification.

Selectivity of friends.

Self-centered, but gradually becounlng less egocentric,
more altruistic.

Spiritual-Moral
Strong sense of loyalty.
Hero-worshiper.
Growing asppreclation of worship.
Strong sense of falrness.
Development of attitudes of consclence beginning.




APPENDIX II
SANPLE UNIT FROM THE INTERMEDIATE SUNDAY SCHOOL CURRICULUM

Unit Title: Going to Church
Lesson 1. Jesus end the Children

Central Iruth: Children have an important place in the
Church of Jesus Christ.

Cenoral Purpose: To show that children should be led
%o Jesus so that He might touch and bless them.

Ugaired Outcome: That the children may be happy in
the knowledge that Jesus loves them, be aasured of
thelr place in His church, and be moved %o bring
other children to Jesus through thelr Sunday school
and church.

Intermedinte Emphasgis: ¥We are to love children end
lead them to the Savior.

Lesson 2. Fishere of Men
Centrel Truth: All followers of Jesus are to partici-

pate in building the Lord's kingdom through bringing
others tc Him; and He willl bless their efforts.

General Purvcge: To help children to see that all
Tollowers of Jesus and members of His church are to
be "fishers of men" and that He will help them bring
others to him,

Degired Cutcome: That the children might trust in
Jesus for help in ell things, also for help in doing
His work of bringing others to Him and His church.

Intermedinte Emphasis: As followers of Jesus we ought
to do His will and look for opportunities to win
souls for Him,

Lesson 3. Jesus and the Semaritan Womsan

Central Truth: Jesus is the Christ, the Savior of the
world. Therefore we are to trust in Him and eagerly
%o bring souls to Him.
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CGeneral Purpose: To teach children that Jessus loves
all oeople, regardless of race or nation, that He
le the Savior of all, and that those who know Him
arergo go and tell others of Him and bring others
‘GO .‘: M

Deglred Outcome: That chlldren may practice friend-
liness and kindness towerd those of other nations
and races and may be eager %o share the story of
Jesue with any persons who do not know 1it.

Intermediate Emphagig: dJesus is the lMessieh and Savior
of all, and we should let no differences of race or
color hinder us from telling the good news to others.

Lesson &, Mary and Martha

Central Iruth: "One thing is needful” for life with
God, the hearing and learning of God's Word.

General Purpoge! To develop the underatanding that a
congregation 1s a family of Christiens Jjoined in
Tellowship primarily for the purpose of partaking
of and sharing the Viord of God--the one thing need-
ful for the life and work of the church.

Dasired Outcome: That children and future members of
the church of Jesus Christ may rsalize from the
start what the most important activity of the church
is 2nd may put "first things first" in thelr vat-
tern of church life--the hearing and learning of
Godls Vord.

Intermediste Emphaglis: God's children need to hear
Eod e Vord on Sunday in order to serve God durlng W
he week. |
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