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CHAFTER 1
THE PROBLEW OF RELIGION IN PUBLIC SCHOOLS
The Objectives of the Study

Within the past decade there has been an increasing con-
cern among educateors and religlous leaders over the problem
of religion in the public eschool curriculum, It is the pur-
poee of this study to examine some of the proposals currently
made by influential groups and individuals to introduce reli=-
gion into the curriculum of the public schools., The proposals
vill be evaluated in the light of published statements of the

Iatheran Church--KMissourli Synod.
The Rise of Concern

Conecern over the problem of religion in the publie
schocls has beccme more intense since 1948, At that time the
Supreme Court of the Unlted States, in the McCollum versus
State of Illinois case, rendered the decision that the re=
leased-time program for religious instruction was 1illegal in
the public schools of Champaign, Illinois. The decision a-
roused considerable interest in the entire problem of religion
in public schools. The interest has been reflected in numer-
ous articles found in newspapers, magazines, and books pube
lished since 1948, ifen of religious ceonviction have pointed
out that the decision of the Supreme Court in the MeCollum

case indicated that an ominous change 1s taking place in
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Americe as reflected by the secularization of its schools,
Elementary, secondary, and higher educational institu=-
_tiond in the early days of America were directed by the
church,: Religious training was a major objective in the es-
tablishment of schools, and religion penetrated almost every
subject, This i1s evident in the Massachusetts law of 1647,
The law reads as follows: ;
It being one chiefe plect of yt ould deluder, Satan to
. keep men f'rom the knowledge of ye Scriptures, as in
former times by keepina ym in an unknowne tongus, so in
these latr times by psawding from ye use of tongues, yt
so at least ye true sence and meaning of ye originall
might be clouded by false glosses of saint seeming de=
ceivers, yt learning may not be buried in ye grave of
or fathrs in ve churcg and commonwealth, the Lord as-
slsting or endeavors. '

The religious flavor of the legal statements of early
America demonstrates that one of the chief objectives of the
school was to cultivate religious morals and faith in the -
children, Since that time there have been tremendous changes.
These changes were brought about by a number of factors, poli-
tical and religious liberalism, the beginnings of the indus-
trisl Revolution, and the influence of the frontlier movement,
In addition to the factors mentioned the prineiples of reli=-

glous liberty in America and the separation of church and

state were very significant factors., Because of the many and
diverse aects'rapresented in the publie schools of the United

States, 1t has become necessary to eliminate elements of

la1vin W. Johnson and Frank H, Yost, Separation of
Church and State in the United States (Minneapolis: Unlver=-

8ity of ilinnesota Press c,1948), D EOQ




3
religion from the public schools that might be offensive to a
perticular donomination, This has resulted in a trend toward
an increasing secularization of public schools, Anything with
8 religious flavor in the public schools has been held in sus-

pect and carefully avoided if possible.
The Reaaon for Concern

The public school today meets with less legal and com~
mnity difficulties when it avoids religion and cleims to be
a merely secular institution. James A. Pike of St. John the
Divine Cathedral, New York City, claims that a non-religlous
Bchool is non-religious in theory cnly. It may be non-sec-
tarian if 1t does not teach any one of the denominational
religions. But, as long as a school cultivates in a person
& philosophy of life, a perspective, & worlde-view, or call it
what you may, it is cultivating in him a religion. Dr., James
Pike,.as quoted in A Manual of Information on the Schools of
the Lutheran Church~--iiissouri Synod, made the following state=
ment in a lecture on the secularization of the public schools:
The Supreme Court has proceeded on the assumption thsat
to exclude religious instruction in the achools is to
achieve to neutral aituation to which parents or clergy
can add whatever additional information or "blas™ they
mey wish., Actually, however, it is not posaible not to
teach religion in the publie schools., It is not possi-
ble to tesch anything without a perspective, and per=-
spectives are not in the nature of data, nor esre they

capable of proof. A perspective or world view 1aaa
religion., Humanistic secularism 1s exactly that.

211 ssouri Synod Lutheran Church--The Board of Parish
Education, Lutheran Schools:
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There is good reason for an individual as a citizen, a
Christien, and a ILutheran to be deeply concerned with the
problem cf religion in the public schools. The citizen sup-
ports the public schocl by taxes with the understandiﬁg that
public education will cultivate good citizens for the welfare
of the nation. Consequently, the citizen has reason to be
vitally interested in the contriﬂution of educeation tec the
advancement of the educationsl and moral standards of the na-
tion, If public educstion its in any way a contributing fac-
tor to the rise of juvenile delinquency and the declining
morals of the nation, the cltizen has reason to be alarmed
end volcs his thoughts.

The Christian must be concerned with the effect of pub-
lic education on the spiritual 1life of the pupil, If public
schools develop a negative attitude toward religlon or pro-
mote antli-reiigious rhilosophies, the Christian has reason
To be alarmed. :

The member of the Lutheran Chureh~-ilssourl Synod must
be vitally interested im the public schcols. Though the

Hissouri Synod has its own church school system, there are

8till about 65 per cent of the elementary school children

and 90 per cent of the high school children of the Hinsourl
Synod in public schools,® Even if the church had no okligation

A Manual of Information on the Schools of tho Luntheran Churche=
ﬂissourI Synod [5t. Louis: Ooncordia Publishi ng House, Nedel,
P. B

%0arl 8. Meyer, "Religlon in the Public Schools,"”
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to be concerned for the aspiritusl welfare of the children out-
side of its memborship, it still would have very good reason
to see to 1%t that the public schools were contributing to the
spiritual welfare of the students,

CGoals That Are ILimited

lany people with religious convictions feel that God
must be reintroduced in some way and in some measure into
the public schocls.. God muat not be evaded in the general
education of the child. Henry P.JianDusen expresses these
sentimsnte in his book, God in Education, when he quotes the
following words:

All things must speak of God, refer to Cod, or they are
atheistiec, History without God, is a chaos without de-
slgn or end or aim. Political economy, without God,
would be a selfish teaching about the acquisition of
wealth, making the larger portion of mankind animate
machines for its production: physics without God would

bée a dull inguiry into certain meeaningless phenomena.
Ethies without God, would be a varylng rule without prine-
eiple, substance, or center, or ruling hand. Metaphysics,
without God, would make man his own temporary god, to be
resolved, after his brlef hour here, into the nothingness
out of whieh he proceeded. All sciences o » » will tend
%o exclude the thought of God 1f they are not cultivated
with reference to Fim., History will become an account

of man's passions and brute strength, instead of the or=
dering of Cod's providence for His creatures' goodi
Fhysics will materialize man, and Metaphysiecs God.

An awarenesas of the vallid limitations of religion in

bublic gschools whlch arises naturally from the structﬁre of

Concordia Theological Monthly, XXVIII (February, 1957), 10l.

4Henry P, vanDusen, God in Education (New York: Charles

Seribners Sons, ¢,1951), p. 80. vanDusen quotes as his
source Newman wlithout further identification.
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our American soclety 1s necessary as one studies this problem,
The principle of religlous liberty prevents the existance of
any religious elements in the public schoeol system that would
bring herm tec any religlous sect. The principle of the sepa=-
ration of church and state, which is found in the first amende
ment of the Unlted States Constitution, forbids any form of
government support for religious education that would favor
any one denomination, Undsr thesc eclreumstances it is quilte
evident that the public schools cannot indoctrinate or inte=-
grate religlon and general education to the axtent that the
private church schoolg can. This should not be expected,

The most widely accepted proposals to introduce religion
in publie schools will be evaluated. The cbjectionable and
the favorable features of the proposals will be examined,
Greater interest in fhis eritical problem, especicelly on the
part of the church, should be stimulated. However, carsless
and thoughtless actlion in dealing with the delicate problem
must alsc be avelded, Careless action may lead to the ex-
tremes of a completely secularized publie achool, or to a
state dominated by the church, or to a church dominated by
the state,




. QHAPTER I
A PACTUAL STUDY OF RELIGION IN TSE PUBLIC SCHOOL
The Nature of the Proposél

Several influentiel groups have proposed and popularized
the propossl that a factual study of religion and religlous
activity be introduczsd into the curyieulu# of the publlc
schools, 4 factual study of religion, first of all, demands
an objective approach %o the subjects Sueh an cbjective ap=-
mroach to the study of religlon implies #hat all religions and
denominctions would be treated with the same respeats The
goal of a fectual study of religion is the development of o
body of Imowledge aboub religion and churches in the pupil
rather thon a persuasion tant one type of.religion or denoni-
nation ia superior to another, |

. Professor A, ¥. Johnson illustrates the fectual study of
religion when he proposes that publioc- schools teach religion

In the soclal studles program. The assumption « ¢ «

that participation in religious worshlip and religicus
activity is a part of the normal adult behavior, dig-
tates that the seme frank approach be made to a study

of the ghurches as is now made to the study of the ine-
dustricz, the press, the government and the ocultural
activities of "ouwr town". Vhere are the churches? lhat
are the churches? flihy do people go to ithem? What are
their common interests and what are thelr main differ-
onces? What activities do they carry on? This, it may
be- said, is studying about religion, not studying reli-
gion, «Quite mon, Studying about is the beginmning of
study. It is the way an oriontation -ia effected. But:
such inquiry has in it the element of particlipation based
on intercst, It is in the nature of group exploration an
"activity program", ‘It is cooperative iIn a very explicit




8

way, for there will alwaye be members of the various

cshurches in the student group who can give their fellow

students the benefit of thelr own knowledges

4 basic conalderation in dealing with the proposal 1s the
wethod by whick & factuval study of relisien shonld be intra-
duce ? inLe {ho present publie school curriculum. = The methods
Suzzested vary. Some propose that a regular course should be

Introduced into the curriculum. Tae majority, however, be-

lieve that religious facts should be integrated into courses
already. in the currlculum, such as social scicnce, music, his-
tory, literature, economics, and phllosophy.

Ixponentsz of the proposal that & factual study of reli-

gion be introduced in the public school support the proposal

With zeveral reasons.  They believe it would disturb the pro-
gont cducatlon lesu then any other proposal relating to reli-
glon in public schools. They make the olaim that 1t would not
dlsrupt the uaity of the present public school program. They
also feel that the program of this proposal would secure high :
standards, wring about almost universal religlous instruction,

and probably be declared legal by most states,?
The ¥xponents of the Froposal

Among the oxponents of the proposal, the American Council

on Ecucation is one of the mest important.,. Operating through

1y, P, Williams, The New Education and Religion (New
York: Association Pr;ns, 1645), p. 158.

2Tbid., p. 150,
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" been active and influential in promoting the proposal that a

© American Council on Educaiion published a pamphle® on the fasc-

9

ko Committes on Religion and Rducation since 194k, it has

factual study of veligion be developed in publie schools. The
Committee on Relizion and Educatlon in 1947 wac headed by F.
frnest Johnson and included the following members: Homer W,
Andernon, ILouis Finkelatein, Franlk P. Sreham, Jacob Greenberg,
Predericl: G, Hoohwalt, Galen Jones, J. Eillis Miller, John W,
Hason, Alexander G. Ruthwven, Hevrberit L. Seamens, Paul E. Vieth,
Roscoe Y., VWest, and George . Zook, ex officilosd

In 29h7 the Commithtee on Religion and Educaticn of the

tuel study of religion in publis schools, entitleg The Rela-

tion of Religlon To Publia Education--The Basic Frilnciples. - |

In 1953 the same committes sonducted a survey to_diséover the
extent to which a fuetual study of relizlon was being prace
ticed in publiec schoolz, and also to find out the reasctions

to such & progran. Responses to the swrvey were received from
the following educatore: tweniy-rouwr ohief atate school offi-
cers; elghty-two superintendcnts of schools, nearly all in
eities over £ifty thousand; one hundred presidentz of state

or municlipal colleges and Liniversitios; two nundred and foritye
one presidents of ehurch-related or indebendent colleges or

universities; eighty prosidents of state teacher's colleges

sAmeriean Council on Education, The Relation of Religion
to Public Education-~The Basic Prlnclgies (Washington: Ameri-

_ ¢an Council on Education Studies, S Deile
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and twenty~-nine deans af schools of education or heads of de-
partments of oducation in all types of higher educatlonal ine

i .
stltutions.* The results of this survey were resordsd in a

book, The Function of the Fublic Schools in Pealing with Rell-
@ion, »ublished in 1955, The work of this committee of the.
; Amevicon Counell on Hducatlon will be used as one of the ghief
Sourcecs of information concerning the factual study of reli-.
glon in this study.

The Edusaticnal Folicies Commlesion of the Hatlonal Edu-

cation Assoelation, a group equally as influential as the

Ameriean Council of Edueation, presented recommendations for

the suprort of a program of facitwal study of religlon in pube

lic schools in 1948, only & year after tho American Council

on Hdusation published 1ts convictlons, Three years later the
roport of the Educational Policlea Cormiission was made, It
resemblcs the proposal of the American Uouncil of Zducation

in nmany respects. & summary of the recommendations of the
Bducational Policies Commission was published in tho boolilet
entitled loral and Spiritual Values in the Fubliec Schools,
liembers of the commlssion a.t the time of the publication wore:
dohn X, FHerten, Goorge A. Selke, Ethel J. Alpenfels, Rut_:y
Anderson, Sareh €. Caldwell, James B, Conant, Dwight I, Fisen-
hower, Alonzo O, CGrace, Hugsne H. Herrington, Henry i, Hill,

William Jansen, CGalen Jones, H. D. Kolombs, T. R. Melonnell,

4American Council on Education, The Function of the Pub-

%:_:_nicho::a Eﬁggea&;?getith R:l;g;. on (Washington: ﬁgma:?
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Mee Newman, Lee i. Thurston, Willard Givens, Worth MaClure,
Corma A, Mowrey, Warren T. White, Willlam €. Carr, and Wilbur
F. Hurra.,5 The worlkt of this group will alco be considered in

this study.

Other notable exponents of a factual study of religion .in
publie schools should also be mentioned. ¥illiam Clayton Bower

discusses a factual study of religlon in hls book, Church and
&

State in Education.  He proposes that .religlon be taught ob-
Jectively wherever it is sncountered in the subject matter of
the curriculum. He suggests that publie education explore the
Poasibilities of using religiocn as a prineciple of integration
of education and of the culture that education attempts to in-
terpret. Bower makes the statement, "Relipgion may well be in-
cluded in public education es a fleld of knowledge comparable
with flelds of literature, natural science, history, philosophy,
social science, and the arts."?

r, J. Py Williaems of the Congregational Church supports
the proposal of a factual study, but he ealls it teaching re-

ligion "descriptively." He stated the advanteges of the pro-

posal from a Protestant's point of view when he made the

following statement:

GEdueational Foliciles Commission, fMoral and Spiritual
Values in the Public Schools (thhing;on: NatIonal Educavion
Association of the United States and the Amerlcan Association

of School Administrators, 1951), p. vii,

6W1111am Clayton Bower, Church and State in Education
(Chicago; University of Chicapgo Fress, 1944). :

7Ibid., p. 60
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I fmerican ohildren and youth were taught the relligion
of thelr churches in vital commmnities centering in the
church and their home, and were alsc given ethics in pub-
lic schools, Protestant education would make striking
gains., TPurthermore, the half of America's chlldren who
now have no contact with any church or synagoguec would
- gain at least the beginning of an education in religion.
Iff church schonls could bulld their educztion on a solid
foundation of fsctual knowledge and ethical instruction
suppllaed by the public scheols, there wonuld be mueh morse
chance that the churek and the homs working together
conld bulld the kind of spiritual couimn?tz fn rhich 7i-
tal religlous education can take place.©
Meny mere statements favoring the factual study of religion
in publiic schools coculd be eited, but the 1llustrations above

will suifice to represent the support given to the proposal,
The Basic Principles of the Precposal

Principlss in report of the American Council on Education

The report of the Committee on Heligion and Education of
the American Council on Education Eegins with discussicn of
factors that led to tho present situation in public sechools
of Americc. The Qommitteo clalms that neither the founding
fathers of the nation nor the founders of the public zchool
gystem ever intended to separate religion from education come-
rletely. Tho report states that Horace ﬂhnq, whe is labeoload
as the person responsible for taking religion out of the pube
lic schools, tried to find a eoﬁmon faith that could be taught
in the schools, Mann's fight was agalnst community control

of the type of religion to be taught in the public school.

- 87, P, Wlliiams, "Protestantism and Public Eduecation,"
Christian Century, LXIV (March 12, 1947), 330.
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Hann vieualized the danger of ever changing teachings of doo-
trine depending upon the school board.?
The committee states that it was necessary to eliminate
8ectarian teaching in tﬁe public school, However, the report
edmits that the present educational system of the publie schoola

1s perpetuating a dualism in our culture by erecting a wall of

sapgpatlon between religlon and general educetion. In other
words, the school is emphasizing a division in the educative
Process whlch repudlates 1ts own philosophy of education. The
comnittee contonds that "to do this is to invite the same in-

difference to religion that we should expect to result in the

political syhere from ignoring the institutions of ngernnent.“ j
The avoidance of religion cultivates in the pupll either the
idea that religion is relatively unimportant end a sideline 5
interest, or the idea that religion is a matter so remote from
life that i¢ has no place in éhe general educatlon progran.
The report gives considerable attention to the term "re=-
ligion.”™ Varlous aspeets of religion arec explained. The com-
mi. oe defi.«z religion in 1ts simplest terms as an "ultimate
reality to which total allegiaence must be given."C In this

man fin&a the beslisz for his conception of ethics, of duty,

and of human destiny. Furthermore, the report claims that

from the subjeotive side religion means that "Man must respond

®american Council on Education, The Relation of Religion
to Public Fducation--The Basic Princivles, p. 7.

lolbid- s Pe 10,
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to the divine imperative,” which demands faith and the com-
mitment of will.ll The third aspect of religion 1s described
as the soclal, the corporate body, the inatitutions, and the
ritual., Though the committee feels thet religion 1s more than
& phase of culture, it bolleves that religion can bs used only
in that frame of rsference in public education. The report
states, ", . , religion is referrod to as & phase of the cul-
ture because we believe the responsibility of public sducation
with reference to religion i3 determined by fidelity to cul=-
ture in its entirety." ® This statement 1llustrates the fact
that public schools cannot be expected to lmpart religious
eduestion,

Another problem with which the committee was eonfronted
Was to dorive a method by which a factual knowledge of reli-
glon could be legally end satisfactorily tau:Lt in the publie
schoola, The comnittee suggests as an answer the prccess of
educaticn in whieh the aim 13 to teach the pupils how to think
rather than what to think. By this methed the teacher presents
only tie basic principles. The organisation of the thinking 1is
left to the pupil., The report states the argument this way:

Cur purpose at this point 1s to urge consideration by

educators of the possibllity of ralsing the ban on reli-

gious subject matter to the extent that the study of it

can be guided as is the case today in those schools which

most successfully direct the study of other materlal a-

bout whiech divergent views are recognized, 3Such a pro=-
cedure, however, rests on one positive assumption, namely

1lipnid.; p. 1.
22 1p14,,




18

that amweng the results whick the community has a right te

look for In graduates <f its schools is a positive atti-

tude toward the wvalues that religion represents in our
culture,

The committee does not recommend that religion be taught
s a scparate subject, but that religlous facts should be in-
tegreted into all of the subjects in the curriculum. For ex-
ample, soccial studies lend themselves particularly well to
references te religious institutions and practices. In litera=-
ture the study of religious classics should be integrated with
the regular course. 1u Listory, in the sciences, and in phile-
sophy, relipglon comes 1nto-thg ricture too.

Plnally, bhé committee had to give an enswer to the ques-
tion: where will you obtain teachers who can adequately impart
& factusl knowladge of relipgion? The report mentioned that
public achool teachers suited for the job counld be obtained
from the seame sourcs from which they are presently obtained.
However, the teacher-education program would have to be co-
ordinated along with locel experiments and demonstrations to
equip the teachers. The roport admits that this is no small
tesk and would take time, Virgil Henry, Superintendent of
Schools in Orland Park, Illinois, has outlined a practical
pPlan to carry out the proposal in hls book, entitled The Place
of Religion in Publiec Schools. He also outlined workshop

courses for the training of teachers,l4

131pida, p. 15.

1dys u -§
gll Henry, The FPlace of SHeligi=-n in Public Schools
(New York: Harper aﬁd Brothers, c. .
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A sumnmary of the entire report of the Committee of the
American Council on Education is given as follows:

l. The problem is to find a way in public education to
glve due recognition to the place of religion in the
culture and in the convictions of our people while
at the same time safeguarding the separation of church
and state,

2. The separation of American public education from
church control was not intended to exclude all study
of religion from the school program.

3. Teaching a common core of religious beliefs in the
public schools is not a satisfactory solution.

4, Teaching "moral and spiritual values" cannot be re=-
garded as an adequate substitute for an appropriate
consilderation of religion in the school program.

5. Teaching which opposes or denies religion is as much
a violation of religious liberty as teaching which
advocates or supports any particular religious bellief.

6. Introducing factual study of religion will not commit
the public schools to any particular religious belief.

7. The role of the school in the study of religion is
distinct from, though complimantery to, the role of
the church,

8. The public school should stimulate the young toward
& vigorous, personal reaction to the challenge of
religion.

9. The public school should assist youth to have an

intelligent understanding of the historiecal agd con=-
temporary role of religion in human affairs.l

Principles in the report of the National Education Association

The Education Policies Commission of the National Education
Association published a report in 1951 that conveyed ldeas

15Amertcan Council on Education, The Function of the Pub-
1lec Schools in Dealing with Religion, p. P. 21.
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similar to the Amarican Councll on Education proposals, The
report ol the Education Pollcles Commlssion 1s entitled loral

and Spiritual Values in the Publiec Schools. Dr. Carl 3. ifeyer

of the Lutheran Church--HMissouri Synod, refers to this report
a8 "a besic document In the philosophy of American education,?
énd he considera it "the most important educational document
1ssued during the past decade.™1€

It 1s necessary to distinguish between the Education Poli-
cles Commiseion propnsal and the proposal of other groups, such
as the John Deswey Socelety, who propose to promote moral and
apiritual values in the public schools. The Education Policies
Commission recognizes religion as the basis of moral.and spir-
itual valuses, wherses the John Dewey Soclety and its followers
have & naturallistic philecscophy undergirding moral and spiritual
values, 17

The Education Policies Commission defines moral and spir-
itual values az "those values which when applied in human be-
havior, exalt and refine life and bring it into accord with the
atandards of conduct that are approved in our democratic cul=-
ture,"18

The report continues with some basic assertions. The

claim is made that public schools are not antireligious but

16car1 s, HMeyer, "Religlon in the Public Schools,™ Con-
dordie Theological Monthly, XXVIII (February, 1957), 84

1750hn 5. Brubacher, The Public Schools and Spiritual
Values (New Yorks Harper'aﬁa_brothers, c. 1944).

18Edueation Policisa Commission, op cit., pe S
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that "the policy of public schools is, in fact, hospitable to
ell religlous opinions and partial to none of them."1® fThe
commigsion points out thet religion is an important element
in Amoricen life and that moral and spiritusl values are basic
to all other educational objectives. Furthermore, the report
indicates that eurrent trends accentuate the role of values in
education, 20 The importance of morel end splirituel values is
reinforeced by the following statement of the commission:

whether we consider the social effects of recent wars,

the vemoteness of workers from the satisfactions of per-

sonal achlevements, the mounting complexity of movernment,
the inereasing amount of aimless lelsure, the changing
ratterns of home and family life, or current international
fenalons, the necessity for attention to moral and spir-
itual values emerges again and apain, More decislions of
unprocendented varliety and complexity must be made by the

Arerican people. An unremitting concern for moral and

sﬁiritual values cenbinues %o be a top priority for edu-

ecation,*+ :

The commission listed ten moral and spiritual values that
it felt American people considered ez basic. The values were
"listed as follows:

1. Human perscnallity=--the Basic Value

2., Horal Respcnzsibility

¢. Institutions as Servants of ien

4, Comacn Consent

5. Devotion to Truth

6. Reszpect for Excellence

191bid., p. 4.
201bid., pp. 5-13.
21Ibid., p. 12.
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7+ loral Equality

8, PBrotherhkood

9, The Fursult of Happiness

10, Spirltual Enrichment®®

The first two values listed include the self-respect and
Personal integrity of the individual plus his sccial responsi-
Bility in treating others with respect and consideration. The
Shird value 1s a nabural successor to the first two. The in-
dividual with self~respect and integrity will make institutions
gerve him and his fellow men.

Friendly cocoperation is the objective of common consent.
This is a necessary virtue for a successful democracy. The
commission asserts that devotion to the truth can be incul-
cated in the pupils 1f the public schools "provide youngz peo=-
ple with experience in the processes of seeking the truth, of
comparing opinlons, and of arpealing to reason cn controverted
Questions,"23 The word truth is not defined.

The sixth, zeventh, and eighth values are social, which
centribute to the welfars of the sociebty and countefact the
denger of complotely selfish interest. Respect for good in
others, moral standards, justice, and concern for the fellow
ﬁan are included in these thres values., The final two vslues
listed, the purauit ¢f hepplness and spiritual enrichment, are

within the structure of the precsding values, The report

221bid., p. 18-30.
231p1d,., p. 24.
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.states, "Beyond reasoned moral conviction and officlent social
action there is the inner 1life of the spirit which glves warmth
and drive %o dispassionate precepts of morallty,."24

The report explains that there is an interrelation of the
moral and spiritual valucs. The commission admits that there
micht Lo disagresment in the religious bellefs concerning val-
ues, Bub, the much mors cruclal problem that the commission
feoed wasn the divergence of opinions concerning the sanctions
for the moral and spiritual values, The report suggesta that
the tsschers in the public schools use sanctions that will co-
ineids with moral and religlous teaching of the home, sanctions
vhlech will allew for the greatcst possible freedom for the
chlld?s reason, and sancticns which will be adaptable to e va=-
riety of reasons and motives.®® Illustretiona of methods by
wvhich this may be done are presented under seven differunt
sanctionss justiee, the lew, property rights, integrity, group
amproval, and puldanca.26 _

Finally, the report presents a nine-point program indi-
enting the means Ly whlch moral and spiritﬁnl valuss ¢an, te
achieved in the public schools. The nine points were the
following:

1. GHoral and spiritual values should be uabtated as aims
- of the school.

241bid., pp. 292-30,
R61vid,, p. 48.
26Tpid., ppe 48-49,
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2. Initiative by individual teachers should be encour-
aged,

3¢ The education of teachers should deal with moral and
aplritual values,

4. The teaching of values should permeatse the entire
educational proceas.

5. All the school'!s resources should be used to teach
moral and spiritual values.

6., Publie schools need staff and facllitiea for whole=-
some personal relations.

7. Fublie schools should be friendly toward the religlous
beliefs of thelr students.

8. Public schools should guard religious freedom and
tolerance. 3

-9, The pgglio schools can and should teach about reli-
Eion. z

The Education Policles Commission was convineed that re-
liglon could be taught objectively in public schools so that
no specific denominational beliefs would be favored. The fol=-
lowing statements of the committee have been culled from the
report to 1llustrete the commlssion's convictions:

The public schcol can teach objectively about religion
without advoecating or teaching any religlous creed. , s -«
A knowledge sbout religion 1s essential for a full under=-
stunding of our culture, literature, art, history, and
current affairs, That religious beliefs are controversial
1s not an adequate reason for excluding teaching about
religlon from the public schools: « « « Although the pub-
lic schools cannot teach denominational belliefs, they can
and should teach useful information about the religious
falths, the important part they have played in establish-
ing the moral and spiritual values of American life, and
their role in the story of mankind. . . . The unite of

our own country, our understanding of the other nations

of the world, and respect for the rich religious tradi-
tions of all humanity would be enhanced by instruction about

€7Tbid., pp. 49-80.
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religicn in the publle schools,28

Evaluaticns of the Proposal

The Luthsran Church-~Missouri Synod encourapes its con-
Btituents to hasve an open mind for the proposal that a factual
8tudy of religion be intrcduced into the publiec schcol, The
Board of Parish Education made the following statemsnt 1in its
report to the Synodical Convention of the Lutheran Churche=-
¥lasourli Synod in 19853: .

Third, the public school can teach about religion. It

can point to the large role that religlon plays in the

lives of many people. It can point to the influence re-
ligion has exerted upon society in maintaining morality.

It can very properly study religious art and religious

music and make use of such materials in the school pro-

pram. It can provide for Bikle reading without comment
in tho regpular schcol program. Such factual study of

religlon does not commiE the public school teo a parti-
cular religious bellef. e :

This Hosrd secms to bhe pleased about the general concern
over the problem of religion in publle schoola.. Cauticusly,
the Bcard of Parish Eduecation indlcated a measure of willling-
ness to support a policy of a factual study of relligicn in
publiec schocls, It is aware, howover, that thers are dangers
* Invelved, and that certain definite limitations need to bte

set on such a proposal.

Ssveral questions sre raised to the proposal. Can the

283{6161', _o_p_' c’.t', PDe 89-90

- 29Luther.an Church=--Missouri Synod.n:roceedin a of the
orty-Sccond Resular Convention of the theran EEuroh--
Elssourl Synod igt. Louls: Concordia Publlshing House), 1953,
p' 3mo
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Prineiple be carried out in practice? Can such teaching re-
main purely factual, or would the subject Le ccloraed Ly &the
Pérsonality and convictions of the teacher? Th; Latheran
Church, like many other religlous denominatlions, would fear
the interpretation of religious events, religious eclassiocs,
and relipious insztitutions by a teacher whose interpretation
would be bassed upon his own religlous convictiona.

Furthermore, the ILutheran Church fears that the subject
of relipion mipght be taught in such a way that would lead the
puapil to helieve that all religions offer equal spiritual ben-
efits « Such a prineiple would be a detriment to the sduca-
tionel proprem of the Lutheran Church, whiéh toachss that man
recalves spiritual benefits only by the grace of God through
faith in Jesus Christ.

The testimony of lr. Edward Worrel 1llustrates that the
wvarnings of the Lutheran Churoh'aré not unfoundsd or mesre
nebulous speculations, Mr. Worrel reported the following ex-

perience in als book Restoring God to Edueation:

Az a history instructor in & secondary schocl, the writer
often had ccoasion to deplore the woeful lack in the av-
erage. textbook in aneient history, of the proper histori-
cal treatment of the truths of Judaism end Christlanity.
Jn cne standard text containing over 700 pamges, less than
60 pages dealt with the religions of the world. The He-
brew religlon recelved scant treatment, while more atten-
tion was given to the military phases of thelr history.
The true role of the patriarchs and the prophets was
largely ignored: pupils depending upon the gutdance of
the writer cf this text would never gein the proper con-
caption of the peeuliar mission of the Jews amcng the
natiomn, Also inadequate consideration was given to the
idesis of wiphtecuaness and Judgment that the provhets

of Jehovah consistently upheld,
This same textbook dismissed the subject or the l1life and
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werk of Christ with only an abbreviated discussicn, His
unique origin was not mentioned; His miracles were omitted,
and Hla death was astated in terms of the result of incur-
ring Noman disfavor. Ignoring our Lord's cardinal doc-
trines, the historien summarized His sthical code by
quoting a few key passages from the Sermon on the Hount,

& noticeably longer discussion was given to the writings
of the classicel poets and philosophers. S0, the som=
parative amount of space devoted tc Christien snd non-
Caristian thought in the respective contributions te the
progress of ldeas, seemed calculated to lead tha pupll

o draw the authusrfs own foregone ccnclusions of the rela-
tive worth of the two systems,

dnovther toxtbook on this subject glves a disproportion-
ately larpge place to tho Egyptian religion. Following

& lenpgthy description cf 1t there is an epitome of 1ts
sallent features in which the author poorly conceals hiz
intention to play it up.as "the greatoat religion of the
ancient werld." In presenting other religions tho his-
torfian created an lepression of the indebtedness of
Christianity to pagan rsliglons. Thus the distinctive
elexent of revelatlion ls scarcely mentioned and the trie
urphant character of the life and work of the apcstlec,
martyra, missionariss end outstanding leaders of the
Church, does not appear., The New Testament is not ac=-
ereditsd as having full historicsl worth, If, in addi-
tion to these misrepresentations, the teacher shares the
views of the author of the textbeock, then the damace be-
comes almoat total to the distortion of the pupilsf® his-
torical judgment, end sven of the destruction of his
faith in Ghrist.éo

The writer belioves that 1t 1s necessary to be awars of
a double denpor in the proposals to solve the problsm of re=-
ligion in public schools. On the one hand, advocataes of proe-
posals often fail to define the function of instltutlons in
sooicty, and, conssquently, there is a readiness on the part
of soms men tc make &ll institutions serve the state. On the
other hand, there ls the danger, tyough less imminent, that

religicus groups use the suste to advance thelr own cause.

E0raward K. Horrell, Restcring Cod to Education (Vheaton,
Illinois: Vankampen Press, C.1950), pp. 67=-G68,
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If an authoritarian relipgious denomination were to monopolize
the favor of the state the religioui liberty of our nation
would be seriocusly threatened. Norman Pittenger mentioned
these danpers. He stated:

we have a twolfold war to wage in these days. We must ses

to it then no religious group, howsver powerful in num-

bers, assumes the position of dictator; on the other hand,
we must ses to 1t that the national culture, the zenius of
the American people, and the values which ripghtly we es=-
teem are kept in thelir proper place. America cannot be
our religion: it cannot take the place whiech belongs to

God slone. %e can suprort and defend our nation and we

must be reandy to do this, but we dare not let it take the

Place in ocur thought and in our reverence 'héfh belongs

tc the Cod of ereation and redemption alone,

The principle of the separation-of church and state must be
carefully guarded,

Seripture spoaks of the funotion of the state as an in-
stitution when it says, "For rulers are not a terror to good
works, but to the evils « « o Por he is the minister of God
to-thee for good.,® (Rom. 13:4 K.J.) The government was es-
tablished for the welfare of its cltizens., Therefore, it is
the duty of the state to provide favorable conditions for the
oxercise of religion and morallity in addition to its funetions
of protecting, regulating, and guiding. Meyer writes, "The
functions of the gevernment in a permissive sense may include
@ positive program of inculcating civic riphteousness; they

do not inelude the teaching of religion."38 Pilttenger, as

Sljorman #. Pittenger, "Religlous Liberty=-=The Other
Side," Religicus Liberty, XLV (Fourth Quarter 1950), 10.

sglﬂeye:'. OB cit., p. 103,
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quoted by Msyer, expresses his fears concerning the use of
religicr to serve national ends in the religlous training in
the Armed Service., He writes:
It is precisely this prostitution of religion to citizen-
ship which is the gravest peril facing not only Christi=-
anlty but Judalsm and other deeply grcunded religious
falths in our day. For i1t is only a step--and that a

short one-~to the subjugatiocn of religlon to national ends;
and that is fascism or the present situation in Communist

Egs:iuiﬂzgggﬁeiha church appaagg to be regarded primarily
ment of the state.

Separation of church and state means that religlous groups
in this democracy have ne right to expect the astate tc be an
instrument to help the ehurch carry out its responsibilities.
Reliricus pluralism is the principle upon which religious lib-
erty exercised in this country makes the situation in America
@ unique one. FReligious pluralism means that each religious
Erocup lg pgranted the privilege to carry on its program and
activities as an independent group with complete rights and
Privilepes, but it must also reapect the fact that the same
righte are piven to all other raliglous groups. Any state
intervention or aid %o one reliplous group would casily upset

the balance of equality between the mhny religious denomina=-

tions in this eountry.34

S31bid. As quoted from Norman W, Pittenger, "Religious

Liberty--The Cther Side,"™ Religious Liberty, XLII (Fourth
Quarter 1948), 14=-15

4Yenry Enlers, editor, Cruclal Issues in Education (iHew
York: Henry Holt ana COmpané. ©.1955), pp. 118-122,




CHAPTER III
TEACHING 4 COMMON CORE OF RELIGIOE IN THE PUBLIC SCHOOL
The Nature of the Proposal

The proposal that a common core of religlous belief should
be taught in the rublic schools is a relatively recent one and
has received considerable public acclaim. The supporters of
this proposal believe that there can be found in all the vari-
Ous religlous denominations represented in America a few com=-
wen and basic religlous boliefs, They believe that this
common core of religious bellefs could be transmitted to the
pupils of the public school elther by a course in which these
common bellelfs are systematized, or by the ineorporation of
these common beliefs in the textbooks and in the curriculum,
Inther A. Weigle, Dean of the Divinity School at Yale Univer-
8ity, sald in an address at the 1940 Annusl leetings of the
Internation Councll of Religious Educationg

The common religious falth of the American people, as

distinguished from the sectarian forms in which it is

i e e e ) e Gl

Basically, thls proposal advocates that the public school

become the instrument to tranamit a sort of theistlc teaching.

According to the proposal, the objective of the publie school

Luther A. Weigle, Public Education and Religion (Chicago:
International Counecil af Religious Education, €.1940), p. 1l.
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in teaching a common core of religious belief would be to win
the allegiance of the puplls to the basic bellefs of what might
be termed a Judemo-Christian faith, Exponents of a common -
core of beliefs clalm that democracy ultimately rests upon
thls Judeas-Christian Toundation of religion. Dr. ¥eigle
states that idsa in the following words:
The publie schools may and siaould refer to religion, as
cccaslon arises, naturally and wholesomely, wlithout dog-
matism, without bias, and without affectation or strain.
They should in all of their teaching manifest reverence
for God and respect for religious beliefs. Teachers
should understand that the principle of religious free=-
dom i3 desipgned to protect rather than to destroy reli-
ﬁigus falth, and that this prinelple gives them no right
either tacitly to suggest or actually to teach secularism
or irreligion. The publie schools should aim at the de-
velopment of a citizenship which is founded upon character;
and they maoy in thelr efforts tc educste for charscter
give due place to religious motives. They can tsach that
morality is more than custom, public opinion, or legal
enactment: they cen point to 153 grounding in the struc-
ture and in the nature of God.
The argumenta offered in favor of the proposal that a
common core of rellgion be taught in the publlic schools are
a% least three in number, Flrst, this proposal upholds the
baslc principles of democracy. Seocond, it is legal because
it gives no preference to any religious denomination. Third,
the proposal inculcates religious bellefs in the child more
adequately than any other proposal for religion in public

schools that has been offered.
The Exponents of the Proposal

In 1947 the International Council of Religious Education

21pid., p. 12,
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appointed = committee under the chalrmanship of Luther A, Weigle
to study the problem of religion in publiec schoecls, Authori-
zatlon was glven te the committee by the followlng statement
of the International Councils

That, in view ‘of the mounting cocuntry-wide intersst in

the »roblem of the relation of religion to publiec edu-

cation, and the growing concern of constlituent groups

of tho Couneil, the International Council set up a Com-

mittee representative of all its interests to undertake

a serlocus sbtudy of this problem and to recommend plans

whereby public schools and religious leasders may face

this issue topether, through such means as conferences—-
national or repional=--jolnt research projects and experi-
mentation, articles in religious and odugatlanal Journals,
and othsr means. (p. 111, 1947 Yearbook) :

The committee appointed by the International Council for-
mally reported its support for the teaching of a common core
of religlon in public schools on February 12, 1949, Whereas
the Internationel Counecil of Rellgious Education is the wmost
influential exponent of ths proposal, this study will center
attention mainly on the proposal presented by the committee
repors.

licwover, other noteworthy exponents, who supvort the
teaching of s common core of relipion in public schools, must
not be overlocked. EFugene Carson Blake, Chairman of the Na-
tlonal Couneil of Churches, states his advocacy of a common
ecre of religion in the public schools 1ln an erticle appearing

in Relicious Educaticn. It is significant that in this arti-

cle Mr. Blake quctes a statement of the National Council of
Churches, a group represented by thirty-five million protestant

SInternational Council of He%:giggs Eggoat%ggi Report %g
the Committee on Religion and Public Education capot Inter-
naticnal Council of Rellglous Education, 1949), p. l.
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and orthodox churches. Blake helped to form the following
statement of the National Council of Churches:

The erucial problem concerning religion in sdneatlon
emerges in relation to the public schools. We belisve
in our public school system., It is unfair to say that
wvheres religlon is not teught In a pubtlic school, that
school iz seenlar and godless, The moral and eultural
atmosphere in a scheol and the attitude, the viewpoints
end the character of the teachers, can be relictcus and
sxert religious influence, without religion being nec=
essarlly taught as & subject. On ths other hand, a way
mist be found to make the pupils of Americen schools a=-
wars of the herltage of falth upon which this natlon was
sateblished, and which has been the most transforming
inflacnce In Western culture. This we believe can be
done In complete loyalty to the basie prineciple involved
in the sceparation of church and state. On no account
mist an educational system which is permeated by the
phlloscphy of seecularism, asomething quite different from
religious neutrality, be allowed to gain control of our
public schools., Wo cannot, moreover admit the proposi-
tion that in a public system of education the state
should have the unchallenged right to monopolize all the
hours during which a boy or girl receives instruction
five days of the week. In some constitutional way pro-
vislons should be made for the inculcation of the prin-
ciples of relipion, whether withing or outside the
precinects of the achool, but alwaeys within the regular
schedule of a pupilfs werking day.

In the meantime, the state should continue to accord
freedom %o religlous bodies to carry on their own schools,
but those who promote parochial schools should accept the
responsibility to provide full support for those schools,
and not expect to recelive subsidies or speclal privileges
from public authorities, The subsidization of education
carried on under religious ausplces would beth violate

the vrineciple of separation of church and state, and be a
devastation blow to the public schecol syatem, which must
be meintained. The solutlon of the problem lies in loyal
suprort of our public schoola and in lnecreasing their a-
wareness of (od, rather than in state support of parochial
schools, The reverent reading of selection Ifrom the Bible
in public school assemblioes or classes would make an im=-
prortant contribution toward deepening this awareness,

4Fugene Carson Blake, "Strategies for Making Adequate
Frovisions of Religious Education for All Our Young," Rellgious
Education, XLIX (March-—April, 1954), 102-103,

Fi
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¥r, Blake continues in theo artiocle with an explanation of
hie own proposal. He believes that the fundamental belief in
God as Creator, Raler, Judre, and Father eould be introduced
into the heart and 1life of the puklic schoel curriculum. He
beliecver this would be an avoidanca of sectarian teaching be=-
ctausoe the prineiplea of relipion tsught would be an area of
agreement. Thi:z: proposal, Blake explains, would entaill a re-
woriing of bthe entire publiec school curriculum from primary
grades to university level, It would attempt to rooct out all
the secularist and humanist assunmptions on which;, he fsels,
the present vublic school eurriculum is too largely bazed,®

Harry 2., Broudy lends similar support to the propecsal of
& ocomwon core of rellision in education., He contends, in an
article in Religlous Education, that teaching atout religion
is insufficient. He states his arpument as follows:

the contention that knowledpge sbout religion will not by

1%self accomplish what ought tc be aceomplished. The

point of religiouz education, this view would held, is

that loyalty to and practice of & particular religious

node of 1life be strengthensd. Vhat profiteth a man, it

might be asked, to know about religion, 1f he ends up

br losing his soul suzhow? Concelvably, knowlsdce

about religion mipght destroy even simple faith and open

the way of agnosticism, skepticism, or atheism itself,

It must ve sald for the proponents of this kind of argu-

ment that they know exactly what eort of education it
would take to get 1t.°

Hr, Broudy proposes that a set of textbooks that impart

51bid., p. 103.

€Harry S. Broudy, "Religious Literacy end the Ameriecan
School,"™ Religious Education, XLVIII (November-December,

1963), p. G856,
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relipious litersey in the public schools be compiled and pube
lished for use in the schools,

CGonrad Heuser in his book, Teaching Religlon in the Publie
School, published in 1942, explailns a-method by which a common
6ore of religious beliei's could be compiled and would be ac-
ceptable for use in the public schools. He uses the beliefs
of the thres major faiths in America; namely, the Jewish,
Protestant, and Roman Catholle. Hauser contends that a com-
mon eore of relizion could be teught in public schools by
elther a theistic epproach or & humanistic approach to rell-
8ion. The common core of religious beliefs in which there is
general agreement if religion were tsught by a thelatic ap-
Proach are stated by Fauser as follows:

belief in a Supreme Being and that he is a personal Ged;

that God is the crestor and preserver of the universe

throuph the reipgn of moral and physical law, and the be-
lief in a divine revelation of Gode?
The areas of common agreement in a humanistic approach to re-
ligion ere as follows, according to Hauser:

lian is the creature of Cod, and subject to him, he 1is

couposed of body, mind, and spirit. As a prerson made

in the imege of God, man can hold fellcwship with God,

is caepable of receliving a revelation of God, that men

of every race, faith, end color, all men comprise the
family of God.S8

Basic Principles and Evaluation of' the Proposal

7Conrad Au
; gustine Hauser, Teaching Religion in the Publie
Sohools (New Yorks: Found Table Fress, I oaB L) g L prt T

8Ibid., p. 12.
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This study will now concentrate on the report of the Com-
mittee on Religlon and Publie Education of the Inteimational
Council of Religious Education for a eloser examination of the
basle principles involved in the proposal to reach a common
ctore of religion in public schools,

Thé comnlittee begins 1ts report with a discussion of the
historical situation underlying the relationship of religion
and education. The committee points out that there has been
8 unite between religion and education throuphout history,
This unity is treced through the role of the 0ld Tesatament
Priest as teacher in Judaism, through the practice in European
history, and ' hrough the eduoétionnltideaa of the reformers=-
Iuther, Zwingli, and Calvin-=to the early history of schocls
in America,

The change in the Aﬁarican scene, which has resulted in
the ssparation of religion from public education, 1s attri-
buted tc the religious diversity and religious freedom of our
nation. The committee claims that education in this ceountry
has generally failed to take into account the role of the
Christian religion in national 1ife and the place of Christian
feith in the perscnal lives of youth because of the sectarian
8pirit that exists. The execlusion of everything that has been
‘labeled sectarian teaching in public schools has resuited in
an almost complete exclusion of religion from public schools.
The committee bolieves that it 1s an unjust accusation to say
that the present situation 1s the result of deliberate action

of either the public school leaders or the clergymen, The
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Secularization of the public schools has come about unnotlced
and unintended,

The report points cut that a divergence of practice and
of opinions econcerning the problem of religion in public
schools exizted, eapeecially before the Supreme Court decisions
in the NeCollum case. The growth of private church schools
and en inersased smphasis on Sunday Schools 18 attributed to
the fact that public schools in more and more sommnities have
eliminated all religious elements from the curriculum.

Thres basic convictlions are discussed by the committes as
the support for the proposal that 2 common core of religion
should be taughit in public schools. The first basie conviction
reads as Tollows:

We belisve that education 1s weakened and its usefulness

impaired %o the extent that it is separated from the

disciplines and insights of religious faith, Whetever
other religions underlie national culture, the Christian
faith underlies the history and philosophy of American
1lifo and its public education. Were we to depsrt from
this foundation, all our democratic institutions and prac-
tiecez, including our public school system as we know it,
would be imperiled. We acknowledge the insights of our
forefathers and some contemporary religious groupa who
have provided for the frank and generous inclusion of re=-

ligious materials in curricula, of the religicus spirit
in teaching, and °5 relligious musle, art, and architecture

as teaching media.

This first basic conviction of the committee arpears to
be a valid arpement, but certain fallacies should be pointed
outs The atatement that "the Christian faith underlies the
history and philosophy of American life and of its publie

®International Council of Religious Education, op. eit.,
Pe. 4,
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éducation" must be carefully examined bsfors it can be used es
& basis to derive a common sore of religlous beliefs to meet
with the doetrinal enpreval of 211 reliplous denominations in
America. Christien denominations were in the majority among
g€roups ceolonizing in America., However, 1t is another matter
to say thet the majorlty of denoninations in early America
vere Christ-centered, the easential meaning of Christien,

The Lutheran Church--Missour! Synod defines the Christian
relipion as follows:

the Christlan »eliglon 1 not a wmoral code, teaching men

how they may reconcile God by good works, but it is di-

vine faith in the amazing fact that God through Chriast

Eraspassen uigo Shens |Bi0SE] BELOLON I SR L
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Thie definition would probably exelude a large number of the
_ founders of the new American nation from the catogory of men
with Christien faith, Delsm was quite prominent amons the
founding fathers. Delsm exeludes Christ as the Son of God and
the Fedaemer of man. This fact would eliminate many of ‘the
founding fathers and thelr basic philosophlss from the realm
of what might be called Chrisztian. Can it bte sald that "the
Christian faith underlies the history and philosophy of Ameri-
ean life," when the history of our nation reveals that the
religion of many excluded Christ? A common core of religious
belief formulated on the basis of such a free use of the term

Christian would not mest with the approval of Lutheran theology,

1050hn T. Maeller, Christian Dogmatiecs (St. Louis: Con-
cordia Publishing House, o 10BL): po Z5.
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which considers religious beliefs valid only if they are con-
tered in Christ.
The second basic convietlion of the Committee on Rellgion
and Public Educatlon 1s:

Ye bellieve that religion is seriously weakened if 1t 1is
not intlmately related to general education., The three
basic institutions of education--the family, the school
and the churche-have different roles to play, and each

has 1ts imvortent contribution to make to the total sdu-
cational experience of the child. In order for: each of
these basic institutions to function effectively, thers
Glat be opportunity for happy relationships between all

of thems The home and the church have these opportunie
tles. 5o have the school and the home, But what about
the school and the chureh? Certainly the church's re-
ligious teaching has been handicepped by the lack of con=-
tacts with the dailly processes of public edueation.
Helipious education under the direct control of the church
haa freedom to deel with a group of children who share

Or whose parents shere a fairly large body of common re-
llpicus beliefs., Thus 1t is possible to deal with vartic-
ular aspects of a faith, and to encourage by the procesases
of reliplous nurture a religlous response to this teaching.
But along with this opportunity there 1s the attendant
hezard thet lmpressions will be given that however impor-
tant religicus education may seem to ministers, Sunday
school teachers and parents, it is_of little conaaguence
as compared to general education.

The Lutheran Church--Missouri Syncd is in full ggreement
with the second basic conviction of the Committee. It also
feele that a child needs religlous training in connection with
his general education. However, the Lutheran Church feels Fhat
religious beliefs and education can be integrated only in church
operated schools. For that reason the Lutheran Church--Missourl
Synod opocrates its own school system. MNr, A, F. Schmieding,
writing in ILutheran Educatilon, stites:

Urnternation Couneil of Religious Education, op._ecit.,
PP. 4"50
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If our public achools recognlze the yalue of substantial
homea and so0lid churches and inform the pupils ahout these
Soclal and spiritual instituticns, what more can we expect
of them? The public schools, being inatruments of the
stabte, certainly ceannct impose a religious faith unon our
children. Or are thore such as would prefer a shate church
or church-reloted schools, We assume, of course, that ig
eddition they will follow high ideal of civie morality.

The final baslc convictlon of the Committee on Xeligion
and Publiec Education reads as follows:

e believe that a frec American public school system is
indisvensable te the malntenance and dsvelopment of our
democratie institubtions; and we believe Christian people
should acknowledge the debt we owe to public education,
Our nation 1a truly E pluribus Unum. We have been fashe-
ioned oui of many natlons and {rom many tonpues. The
remarkable degres of unite which prevells in our life and
euliure iz Lpraceable to our aystem of free public edu-
eation more than to sny other single factor. Protestant-
Ism has consistently supported the principlelnf publie
eéducaticn sincc the inception of that policy.**

The report proceseds by taking issue with those who encourage

and maintain & completely secular educaticn in publie schools,

‘On the cther hand, the report asserts that if Protestant paro-

chial education were universally adopted public education and
demoeracy would be seriously threatened. The statement con-
tinues as rfollows:

e repeat that we are committed to the public schools,
But we believe that public education ean and should give
more explicit recognition to the fact that its owa spiri-
tual values and democratic cbjectives rest upon the foun-
dation of the Judaeo=-Christian religious tradition, and
that 1t should sesk at all times to reinforce and build
upon this foundation in the life of the school. We be-
lieve that in making these provisions public education

124, F. Schmieding, "Are Our Public Schools Irreliglous
and Godless,” Iutheran Education, XC (April, 1955), p. 371,

: 18International Council of Religious Education, op. cit.,
p. L]
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itsell will become immeasurably stronger.14

These basic convictions of the committee lead tie the pro-
Posal which the International Counell of Education supported.
The aim of introdueing a common core of religlous beliefs into
the public schocl curriculum is to develop in the student a
"Belief in God as the Sourse of all spiritual values and mate-
rial poods, the Determliner of the destiniea of nations, and
the loving Father of mankind."15 The report continues in eox~
plainings the objectives as follows:

Ve belisve further that the source and hope of this eul=-

ture 1g in maintenance of faith in the Fatherhcod of God

and the brotherhcod of man. We expect that the schoolsa

wlll exposc our children to this point of view. Ve go

further in our expectations. As fast as the achocl can,

in view of the religious diversity of our pecpls, judl-

clal opinions, and our American tradltions, we expect it

to teach this commen religicus traditicn as the only ade-~

quate basls for the life of the school and the personal

lilves of teachers, students, and citizens in a free and

respenalble democracy.l

The American Council on Education disapproved of the pro-
pogal of a common core of religious belief in public schools
for severzl reascns. First of all, it stated that the veople
outside of churches and synagogues and those opposed to the
teachings of the major falths of America have their cleaim on
public achools as well as others. Secondly, the American
Council stated that "a common theology to be used as the besis

of instruction in the sense of lndoctrination would be bitterly

14ipid., p. 6.
15Ibid., pPe 7.
161pi4.
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resented by many peraons.™7

A commen cors of religlon taught in public schools would
not meet with approval from the Intheran Church-=-Missouri Synod.
The Iutherarn Chureh teaches that the only true Cod is the Tri-
une God, Father, Son, and Holy Chost. All other god's are
false. It would be impossible to find a common agraeﬁent a-
meng all the religious faivhs of America even on this very
firet and fundamental principle of religlon,

Farthermors, the Lutheran Church would take exception to
the statement of the committee of the International Council
wnich states that "We belleove that the scurce and hope of this
culture Is in malntenance of falth in the Fatherhood of Zod
end the brotherhood of man."™8 ILutheran theology conslders
all men as brothers and God as Father of the human race in so
far as God has crested men, and in so far as all men are fel=-
low creatures under one Creator. However, the commitise of
the International Council implies that the relationship of the
Fatherhocd of GCod and brotherhood of man gces beyond a relation-
ship of creature to Creator and ereature to fellow creaturse.
The commnitteo seems to imply that there is a common spliritual
relationzhip between all men, and that all men ultimately re-
spect the same God, '

Latheran theology asserts that man is in a apiritual

17American Couneil on Education, The Function of the Pub-
lic Schools in Dealing with Religion (Washingron: American
ouncil on queation, Cel003)s PPe 16~17,

. 18International Gouncil of Religloms Education, op. cit.,
p. @
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relationship with God as Father only if he has faith 1n Jesus
Chrlst as Saviour from sin, Farthermore, Lutheran theslogy
claims that a splritual brotherhood of men exists only awmong
those who have a common faith., That common faith must be bvased
on the Biblical principle that man recelves eternal salvation
only by the grace of God, by which grace God has adopted us as
His ehildren through the redemptive word of Hls Son, Jesus
Ghrist.lg The Imtheran, therefore, cannot consent to a re-
ligious educetion thalt proceeds from the assumption that all
men who have falth in a Supreme Being and in some way mailntain
& proper relationship with that Supreme Being are spiritual
brothers and heirs of eternal 1ife. The Lutheran Church can-
not endorse a common core of doctrine that would execlude the
very core ol Lutheran theology.

Purthermore, the proposal that a common core of religious
beliefs be teught in the public schools and by publie school
teachers indicates a misconceopbtion of the propsr funcbion of
the State. Advocates of this proposal are trying to impose
the duties of the home and the church upon the state. As was
mentioned in the previous chapter, the state was astablished
by God to execute civic duties, whereas it 1s the God given
duty of the home and the Church to teach religion and culti-
vate faith in the child. Wartin Luther 1llustrates this clear
cut dietinctiocn in hils comments on Psalm 2:7. He astated:

Their own duty 1s, therefore, not to tesach, bescauses they

19poh, 2:1-22.
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do net rule over conscience or hearts, but only to re-
strain the hands. And just as a swinehord drives the
Pips and leads them to pasture simply according to the
five senses, so the kings of the world ars hsrdsmen,
governing not the consclence but the bodiss, lilke cattle.

This is the difference which dlstinguishes our Eing from
8ll other kings, and it must bs most carefully observed.

For His kingdom stands in the YWord, and His offlce 1s %o
teach. He left the care of swine to the kings of the
world, t'or thevy have been provided with a staff with which
they can drive cattls, But Hla office is, as the psalnm
says here, to preach, to tell of CGod's decree., This defi-
nition of the kingdom of Christ is elear enough and the
propar distinction,Z0
Advoeates of the proposal thet a ccmmon core of religious
beliefa be taupht in publie schools overlook the fact that
America Is fundamentally a nation of religious pluraliam rath-
er than a Christian netion. This proposal blurs the principle
of the zsparation of church and state. I% alsc takes a dan~
Zerous step to a positlon thabt 1s very wulnerable to & nation-

alistie relicton,

20par1 S. Mever, "Religlon in the Public Schools,” Con-
cordia Thoological Monthly, XXVIII (February, 1957), 104-105.
As quoted irom Lutherls vorks, American edition, ed, Jaroslav
Z’glﬁgan (5t., Louls: Concordie Publishing House, 1955), XII,




CHAPTER IV
RELEASED-TINE PROGRAM IN THE PUBLIC SCHOOL
The Nature of the Proposal

The released-time program is the most widely practiced
Proposal and has generated more controversy than any of the
Proposals discussed up to this point. According to the re-
leased-time program the public school pupil is either released
from classes for a period of time in the course of the regular
school day, or he 1s dismissed from class early at the alose
of the school day in order that he may attend a course of re-
ligious instruction conducted by a leader of a certain denoml-
nation., All religious denominations are permitted to conduct
classes cn the released-time plan, The child may attend the
denominational instruction of hia choice by the written per-
mission of his parents,

Released-time instruction is conducted in a variety of
ways, depending upon the choice of the community in which this
Program is adopted. In scme areas local congregations inde=-
Pendently set up and conduct claasqa for the for the public
school children after agreeable arrangements have been made
with the local board of edusation. In other communities sev-
eral churches in the area may cooperate in sponaoring a course
in religious beliefs., Each church that is cooperating in the
endeavor takes part in conducting the course for a period of

time. In still other communities several churchea unitedly
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organize a single echurch school syatem and adopt a curriculum
that is satisfactory to every denomination involved.

Rellgious leaders have weleomed the released-time program
because 1t plves them an opportunity to teach religlon to the
Publie school chlildren, whom they can otherwise reash only
during a short perlod of time In Sunday School or not at all,
Host religlous leaders recornize thet the released-timo pro-
gram is not a total sclution to the problem of the dhurch 1n
Providing adequate religious education for its children. Nev-
ertheless, the released-time program is welcomed as a step in
the right direction. The program does introduce many public
8chool puplls to the doetrinal content of the church, and it
doce counteract the nepative attitudes toward religlion that a
completely secular school might foster in its pupils.

The main objections that are ralsed against the released-
time program are: it disrupts and shortens an already crowded
Publie school curriculum; the time alloted is too short for
effective teaching; it 1s unconstitutional because it favors
religious denominations; and it creates dissension and dis-

unity ewmonpg the students.

The Legel Aspects of the Proposal

L u’

The relsased-time program hlaievoked a considerable a-
mount of' legal actien. In addition to the United States Su-
preme Court action on the matter in the MeCollum versus State
of I1linoie and Zorach versus Clausen cases, a greig number

of state courts have been invelved in legal action regarding
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released=time programs in putlic schools. ‘A study of the court
decisions will denomstrate that these decisions vary greatly
and often contradict one snother., The majority of the decisions
are dependent upon the interpretation of the principle of sepa=
ration of church and state. It is not the purpose cf this study
to discuss the principle of the separatlion of church and state.
A thorough study in this area, however, would lead to & clearer
eveluatlon of the legal statements on the released-time program.
The most significant decision on the released-time program

is the United States Supreme Court ruling in the McCollum versus
State of Illinois case, March 8, 1948, Difficulty arose in the
public schools of Champalpgn, Illinois. The board of education
sanctioned = released-time program of religlous education in
the public school buildings. The children were taught by their
respectlives guldes, Protestant, Catholie, and a Jew. Mrs,
Vashtl MeCollum, an avowed atheist, objected on the grounds
that a hardship was imposed on her son Terry by soclal pressure
since he was the only one in the achool that did not attend the
¢lasses., The prosecutor claimed that the social pressure in
support of religious training was so strong that a de facto,
if not a de jure, "establishment of religion"™ had been created.
On these grounds the prosecutor contended that the First Amend=-
ment of the United States Constitution was violated, '

~ Furthermore, the charge was made that the use of public
school rooms was a violation of the constitution of the state

or‘Illinois. The supreme court of the state of Illinois ruled

that sueh classes
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do not violate the freedom of conscience of any individual
or group so long as the classes are conducted upon a purely
volentary basis., Freedom of religion as intended by those
who wrote the State and Pederal constitutions means the
right of an individual to entertain any desired religious
belief without intverference from the state. Our gov!rnmsnt
does not pecopnize or subscribe to religious ideals,

hen the cane reached the Supreme Court of the Unlted
Statos the decision of the Illinois court was reversed by a
vote of elght to one. HMr. Justice Black in delivering the
majority opinion of the court said the following:

The forepoing facts, without reference to others that
eppsar in the record, show the use of tax-supported prop-
erty for relirious instruction and the close cooperation
between the school authorities and the religlous couneil
in promoting reliplous educetion. The operation of the
state's compulsory education thus assists and is inte-
gratod with the program of religious instruction carried
on by separate religicus sects. PFupils compelled by law
o go to school for secular education are released in -
part from their legal duty upon the condition that they
attend the religions classes, This is beyond all question
2 utllizetion of the tax established and tax supported
public schocl system to aid religlous groups to spread
their faity. And it falls squarely under the ban of the
Firat Amendmsnt (made applicable to the States by the
Pourtesnth) as we interpreted it in the Everson versus
Board of Education, 530 UsS. Is « ¢ ¢ Here not only are
the state's tax-supported public school buildings used
for the dissemlnation of religious doctrines. The State
also affords sectarian groups an invaluable aid in-that
1t helps provide pupils for their religious classes
through use of the state's compulsory public schecol ma-
chinery. This is not separation of church and state

Justice Reed, representing the lone dissenting vote, wrote:
Tha‘prohibition of enactments respecting the establish-

ment of religion do not bar every friendly gesture te-~
tween church and state. It 18 not an absolute prohibition.

1A1vin W, Johnson and Frank H, Yost, Separation of Church
and State in the United States (Minneapolis: Unlversity of Min-
nesota rress, ¢.1048), pp. 89-90.

2Ibid., p. 90.
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» « « Devotion to the graat prineiple of religious liberty

should not lead us into & rigld interpretation of the con-

stitutionel pugrantee that conflicts with accepted habits
of our people.*

Strong rrotests were ralsed against the decision, especially
by the Roman Catholie Chureh and certein Protestant churchea.
The protests pointed out that ecomplete separation between church
and state was not possible in the United States, and that such
@ principle was not being observed in other areas in which
church and state were coopersting. The protests, furthermore,
arguad that the Supreme Court in the MeCollum decision was fa-
voring a mincrity of secularists, and was ignoring the interests
of tho majority of citizens. The argument was also presented
that the statements of the founding fathers was being misinter-
Preted.

fluch confusion resulted from the decision in the MeCollum
case. Many boards of education were wondering whether their
_ 8pecific programs of released-time with varying detalils of
practice were bioiations of the Supreme Court ruling. Many
grocups continued their programs tc wait and see if any action
would be levelod agalnst them. A survey of the International
Council of Religious Education in 1949 revealed that less then
ten per cent of released-time programs had stopped as a result
of the ieCollum decision,

The HeCollum Case was only the beginning of legal action

regarding the released-time program. In 1948 a court in New

SMerrimon Cunninggim, Freedom?!s Holy Light (Kew York:
Harper and Brothers, c¢.,1956), p. . .
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York City rendered a decision that the practice of released-
time classes 1n NWew York City was not illegal according to the
eCollum declsion. The New York court justified its decision
with the claim that the Champalgn school system supported an
1llegnl released-time program because 1t used the public schoocl
building for the program, whereas the released-time program in
New York City was legal because the children left the school
Hhilding to receive instruction. In the mame year a situation
almost identlcal to the New York case was brought before the
5%, Youls court in St. Louis, Missourl, The St. Louis court
riled that the MeCollum case was binding on the 5t. Louls
fichools oo well as on the Champalgn schools, beceuse in bhoth
¢ases the public schools were being used to aid sectarian
frouns to disseminate thelr doctrines.4

The relessed-tims program was given impetus in 1252 when
the weelrday rellsfion program of New York City was eontested
and brought before the Supreme Court of the United States in
the Zorach versns Clauson case. By a vote of six to three the
Supreme Court found enough difference in the New York and
Champai rm rractices to grant approval in the New Yerk case.
The difference was that the New York system conducted its pro-
gram outside of the publle schoocl building, thoush the rrogram

wag held on school time. The confusion concerning the right

4R, Freeman Butts, The Amerigan Tradition in Ralis%an and

Education (Boston: The Eeacon Fress, C.
Paken from People ex, rel. MsCollum versus Board of’ Education,

896 Illinols, 14 (1947).




48
interpretation of separation of church snd state according to
the constitutlon wes evident in the many briefs presented on
oné side or the other, Justlco Jackson's dissent to the de-
elaion expresszed ths confusion In the following words?

The dlstineilon attempte between that case and this 1s
Crivial tec the point of oyniolsm, magnifying ite nones-
Sentlal detalls, o « «The wall which the Court was pro-
Lesaing to erect bebween Church end State has become
éven more warped and twisted then I expected. Today's
Judgment will be more interesting to the students of
PSychology and of judlcinl pgocesaos than to the stu-
dents of constitutlonal law.

in splte of the confusion, the declision in the Zorach
84se pave heart Lo many lsaders who saw merit in the releassd-
tlme program. Thils decision was stated as followss:

The First Amendment within the scope of 1ts coverage per-
mits no exceptlon; the prohibition is absolute. The First
faendment, howaver, does not say that in every and all
respects there shall be a separation of church and state.
father, it studiously defines the manner, the specific
Weys in which there shall te no concert or union or de=-
pondency one on the other. That 1s the common sense of
the matter. . . « %e f£ind no conmstitutional requirement
which mrkes 1t necegsary for government to be hostile to
religion and to throw its welght against efforts to widen
the effective scope of religious influence. « « « ¥hen
tpe state encourapges relirious instruction by adjusting
the schedule of public events to sectarian needs, it fol-
lows the vest of our traditions., For i1t respects the re=-
liglous nature of our people and accomodates the public
service to their spiritual needs. « « « We cannot expand
it (the icCollum decision) to cover the present released-
time program, unless separation of Church and State means
that public institutions can make no adjustments of their
schedule to accomodate the religious needs of peoprle.

Since 1952 there has been a growing interest in programs

scunninggim, op, eit., p. 117

®5card for Parish Education--The Lutheran Church--Missourt

Synod, Weekday Schools of Religion on Released Time (St. Loulsgs
ConcordTa Publishing House, I§§5,. Pe. B,
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for relessed-itime in publie schools. The Court decisions have
Served to popularize thls program for introdueing something

religicus into the putllie schools,.
Heleased-~Time in Practice

The Committee on Weekday Keligious Education of the Na=-
tional Council of Churches conducted a survey to determine the
extent toc which relsased=time programs were in operation and
180 to find out the organizational patterns of the various
Programs, The results of this project were presented at the
First National Conference on tieakday Religious Education held
at Oberliin Collepge, Oberlin, Ohlo, June 25-28, 1956,

The survey, which was presented at the conference, had
been conducted in questionaire forme One hundred and fifty-
tWwo responses were received from twenty-seven states. The
Pesponses previde information about released=time programs in
the following arsas: What do the children enrolled in weekday
church schools learn? By what means are they brought togethor
in a learning situation? Who does the planning? How are the
bills peid? Vhon and where do the classes meet? How are these
classes related to the hone, the church, the school, and other
organizations in the community? How can the question be an-

Swered: What could I do to see children studying religicn on

& weekday in my community?7

"Erwin L. Shaver, "Weekday Religious Education--A Sympo-

slum," Relipious Education, LI (Jamuary-February, 1956), 9-10.
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The eonference reported on the basias of the survey that
Conservative estimates indicate thet 3,000 communities in forty-
flve states huve some kind of weekday religlous class programs,
and that approximetely three million children are enrolled.

Some of the pertinent facts presented in the survey will
be stated in the fellowinge pages. On the basia of these facts
a better - understanding of the charactaristics of a releasasd-
time program can be pained,

The orgenizational patterns for relecased-time classes

Bccording o the survey indicated the following practicea a=~

mong the schools surveyed:®

Mothods to include the weekday classes:
867 The children, excused by parents request, at-
tended classes while the other children were

., Ainvolved in other activities.
625 All pupils are dismizsed from class while week-

day pupils are in class,

aponsors of the program:
297 The program is under the direction of 2 ccuncil

, of churches,
67 The program is under the direction of a minis=-

terial aesociation.
19% A special weekday council is established te

, Sponsor the progran.
127 The pupils are released to individual churches

which eonduct their own program.

™ands fgr support s
S27% The finance committee of the Veekday Councill

, Traises the money.
137 The support is received directly from the

churches.

Attendance:
15 systems One hundred per cent participated.

52 systems MNinety to ninety=nine per cent partlecipated.

8Ibid., pp. 10ff.
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Time for instruction:
247 The classes met one hour a week.
6%Z Classes met two, three, or four times a week.
64% Classes last from 45 to 60 minutes.

The Curriculum materials used in the one hundred and fiftty-

two released-time programs surveyed were as followsi

Twenty-six use the Cooperative Series of Weekday Church
School Texts produced by the Cooperative Publication
Association.

Thirty systems use the Cooperative Test in combination
with other series,

Thirty-six systems use the Virginia Council of Churches
Curriculum, Adventures in Christian Living.

| Fifteen systems use the Massachusetts State Council'a
Curriculum.

‘ Four use the courses developed by the Allegheny County
| Cocuncil of Churches.

Four use the courses developed by the Protestant Council
of the City of New York.

Three systems reported the use of the series developed
by the Southern California Council of Protestant Churches.

Ten use courses from other sources.

Eight reports indicated that denominational Sunday church
schoocl material was used.

Nine reported the use of the denominational weekday church
School material.

lline reported the use of the denominational weekday church
school curriculum of the United Iutheran Church (iuehlen-

berg Press).

Twelve systems reported that the local groups developed
their own course of study.

The report on the survey revealed the following statistics
to indicate the type of personnel used to teach these classes,

&nd also the number of pupils taught by one teacher.




TABLE 1
TYPE OF PERSONNEL
Type of teachers lumber of teachers

Full time employed teachers a7
Part time employed teachers 72
Volunteer weekday teachers 39
Hinisters teaching 48

TABLE 2

HUMBER OF PUPILS TAUGHT BY ONE TEACHER
IN 112 SYSTEMS#
#Erwin L. Shaver, "Weekday Religlous Education--A Symposium,”
Helipious Education, LI (January-February, 1956), 28,

Average Number of Pupils Systems Percent

6-10 5 4.4
11-20 16 14,3
21=-30 31 27.7
51-100 4 Se5
101-500 18 10,8
501=600 7 6.2
601=700 5 4.4
701-800 12 10,7
801-200 2 1.7
901-1000 1 0.9
1001-1100 6 Bed

According to these statisties, full time or part time employed
teachers are used in a majority of the released-time programs,
This indicates that the teachers in most cases are employed on
the basis of their quelifications,

The findings of the survey indicated that in one hundred
and twenty systems the average of percentages of possible
churches cooperating in the weekday released-time prozram was
seventy-seven. The Roman Catholic, Jewish, Southern Baptist,

Seventh Day Adventist, and Kissouri Synod ILutheran were the
denominations l1listed that did not cooperate in one or more of
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the released-time programs surveyed. The reasons advanced by
these denominatlions for not eooperating wore ehiefly dostrinal,
althongh soms protests wore on legal, practicsl, financial and
other grounds.

In an enralysis of the community reection to released-time
Programs the survey indicated that the program seoms to be re-
ceived with favor and good will by the parents. It states
thet in many cases the released=time program receives the par=

ent's active assistance and cooperation.
Evaluetions of the Program

Although there has been a great deal of enthuslasm for
and support of the released-time program, educators and reli=-
plous proups heve raised cbjections to the program., Several
Statenents qf public school administrators are gueted in this
study to illustrate the opposition to released-time,

The bLoard of directors in Harrisburg, Pennsylvania, dis=-
continued the released-time program in the public schools of
Harrlisburs after the program had been in use for three years.
The reasons for the discontinuation were stated as follows:

1. Elther by law, by pressure, or by design to mest
changing conditions, the program of service and ac=-
tivities in the achools has been filled to the pre=
sent time limits, and additional encroachment from
external sources will more strongly emphasize the
need to extend the school day or the school term in
order that the schools may have the opportunity to
accomplish those things for which public schools

were organized.

2. Vhen the privilege of the "released-time" program is
granted, the school and not the parent is expected
to assume the responsibility for the progressive
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advancement of the child even in regard to the other
extra~=curricular or elective activities. In order to
meet this prcblem, there must be a curtaillment of ac-
tivities in the scheol which often are the actual
characbter-building agencies of the schcol itself,

Se¢ As in Harrisburg, other communities have found that
the "released=time" program has nelther met the needs
of' religicus educetion or justified the eoffect upon
the publlie school program. The publle schocl gener-
ally has been our most democratic institution and any
progrem which emphasizes the differences of the puplls
iz harmful,

4. A recommendation cof many persons interested in con-
trolling juvenile dellnquency is that there should be
more opportunity for utilizing the slack time of "out-
clf=schcel™ hours for character building purposes.

In San Diego, Callfornia, after nearly a year's trial of
dismizsed time for religlous education in tern schools of that
c¢ity, the following appraisal was made by the board of educa-
tion:

The year's trial of 'Released~time for relicious education
has demonstrated that the program interferes with the pro-
gress of school work during the entire day, increases the
work of principals, and teachers, and results in certain
confusion and loss of time to all children in the grade,
both those who ars released and those who remain. The
evidence does not show growth of character or deslirable
behavior beyond that of the ones who did not participate
in the released-time program. The resulis do not Justify
a continuation or extension of the plan,

Similar disapproval wes voiced by the Board of Superintendents
of the public school of Baltimore, Maryland. The report of
the Board of Superintendents was as followst

We ars opposed to a program of Released Time Religious

Education because such a program nmight have the effect
of viclating the principle of church and atate whioch is

8Johnson and Yost, op. cit., pp. 81-82,
10zbid., p. 84.
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so fundamental a concept in Americen domoecracy. Moreover,
we have found no indicetion either in the plans presented
to us for the local program or in released time programs
slsewhere which have been studies through observation and
published reports that the purpose of education for charac-
ter and cltizenship would be furthersd more effectively by
work carried on outside of the schools than by the type oi
educational activity now being carried on in the schools.il
DJr. Louis Hurwich, representing a Jewish opinion, oppcsed
the rcleaced=time program on the basis that one hour a week,
alloted by law, ls insufficient for any kind of religlous in-
struction. He claims that the program may excite many bacanse
it may give a false 1llusion of achievement. Dr. Hurwich be=-
lieved that released-time classes would turn minds away Lrom
the real problem of attaining a genuine religion. He said,
"Instead of furthering ocur purpose we shall become entangled
in the administrative problems, and in issues between denomi-
nations."2 1t is interesting to not that in the same publi=-
caticon in which Dr, Hurwich's statement is made, Mr. Judah
Pilch, alsc & Jewish educator, comments favorably on a success-
ful pregram of released-time for Jewish children in Rechester,
New York,1S
Released=time programs have received much favorable com-

ment. Dr. Shaver, Executive Director of the Department of

111bid., cp. B3-84,

%2Louis Hurwich, "Religious Eduea:ion and the(Releaso-Timo
Plan, Religious Fducation and the Fublic School (New York:
American Assoclaticn for Jewish Education, n.d.), PP. 26-27.

L8 :3Judgh Pilch, "A Year's Etper%::;: W1t§ tho(gelq;po;Tima
an Religious Fduecation and the ¢ Schoo ew York:
American Assocliation Tor Jewlsh Educatlion, N.de.)s Pe 4.
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Weekday Relipious Education, National Council of Churches of
Christ in America, states the underlying principle and the
basic value of a released-time program in the following words:

1, The inslienable rights and dutles of parents and
othere interested teo provide for the religious edu-~
cation of children. The declsion of the Supreme
Court of the United States some years ago in the
Orepon case was recalled: "The child is not the mere
creature of' the State: those who nurture him and di-
rect his destiny have the right, coupled with the
high duty, to recognize and prevare him for addition-
al obligations."”

2. All children have the right to education in religion
as well as in other areas of learning. "There 1s al-
moat universal apgreement that neilther parsnt nor the
state should withhold from any child the accumulated
knowledre of soclety'!s experience with relicion.”
(Mideeniury VWhite House Conference Pledge)

“s This additional instruction is a program of the church,
not the state. There are certain things the publie
achocls may do in this area, but weekday religious edu-

cation aa 1t has developed is a program of the church
and 1s one practical answer to a truly great national

necd,

The Lutheran Church~-Missouri Synod has looked upon the
released=time program of religlous education with favor. It
does not believe that the released-time program 1; adequate to
provide a thorough religlous education for the public school
ehildren. Nevertheless, since 1t is impossible to teach any
religious beliefs that flavor of any denominational theclogy
in the public schools, ;he Lutheran Church favors the released-
*time program as a substitute by which the public school children

can at least come into contact with the churcht's message

147, practical Answer--A Report of the First National
Conference on Weekday Religious Education,' International - ..
Journal ‘of Relipious Education, XXXIII (September-October,

» 6.
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concerning the eterna) salvation of mankind,18

The Imtheran Church--Hissouri Synod has objected to cer-
tain released-time programs for doctrinal reasons. The type
of released-time program to which objections are raised ia the
pProgram in which churches of the community organizs a single
church school system and teach a curriculum of amalgamated
theology of the various denominations represented in the pro=-
gram, The Lutheran Church-=lissouri Synodi conslders this
unicnism because such a program gives the impression that the
participating churches are in doctirinal unity, whereas they
may differ in very vital areas of religious beliefs.

In casaes of released-time programs which do not ineorpo=
rate unionistic practices, the churches of the Hlissouri Synod
are encouraged to participate in the program., The Forty-third
regular convention of the Imtheran Church=-iiissouri Synod a-
dopted the following resolution:

VWhereas, A4 large percentage of our children have no op-

portunities to attend a Christian school; and VWhereas,

Heleased=-time instruction is not 1in conflict with the

Constitution of the United States (Zorach versus Clauson)

and can be legally conducted in many areas so long as

classes are not held on public premises; therefore be 1t

Resolved, a) That we commend those congregationa which

operate released=time schools and encourags all congre=-

rationa, where local conditions permit to mske use of

this agency also in thelr effort to increase the oppor- -
tunities of more of our children for religious instruc-

tion: and be it further

Resolved, b) That congregations that cannot conduet a

1530ard for Parish Education--The Lutheran Church--
Missouri Synod, op. eit.




released=-time school be encouraged to provide additional
time for Christian education classes conducted outside of

8chool hours,.16

The Lutheran Chuprsch; whose main concern is to teach people
the way to salvation, not necessarily to win peopls to membere
ahip in a particular church, considers the released-time pro-
gram a wmissionary opportunity. The chureh finds avecial delight
in the faet that one=third of the children enrolled 1n.;oleased-

time programs over the past decade have come from non-Iutheran

homas,
TABLE 3

RELEASGED-TINE CLAGSES CONDUCTED BY THE
TITHERAY CEURCH~-=WMISSOURI SYHROD FROM 1946-=12566%
¥Board for Parish Education=-The Lutheran Church--Missouri
Synocd, Veekday Schools of RHeligion on Released Time (St.

Louliz: Concordis PuBTIsHThg ouse, i§537o Po B.

Yoar Congregationa Fupils Children of
Participating Non=-members
1946 82 14,747 4,922
1647 371 14,234 5,254
1948 682 17,548 5,646
1249 708 12,407 5,184
1950 200 135,998 4,194
1251 548 14,452 4,262
1952 414 18,156 5,376
1252 455 19,499 5,560
1954 426 21,354 6,372
16556 361 22,695 6,539

The sharp deecline after 194¢ reflects the effects of the Su=-
preme Court decislon in the HeCollum case. Notice that in

167ne Lutheran Church--Hissourli Synod, Proceedines of the

Fortv=third Repular Convention of the Imtheran Church-=iilssouri
Synod (St. Louls: Concordla Publishing House, 19G6), p. 507.
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8plte of the decline in the number of schools the enrollment
has increased by 7,948.

In conclusion, the Iutheran Church--Missourl Synod by no
means considers the released-time program an adequate means to
Provide religious education for the public school children,
éspecially its own members., However, the ILutheran Church does
welcome the opportunity offered by the released-time program
as & supplement to its present training program for children
during off-school hours. The Lutheran Church also is thank-
ful for an opportunity such as released-time offers to reach
and teach maeny young people who recelve no religious training
outside of school, The Lutheran Church, furthermore, 1s
pleased to see that the public school gives recognition to the
i1mportance of religlon by supporting a released-time program

of religious training.




CHAPTER V
THE USE OF THE BIBLE IN THE PUBLIC SCHOOLS

The Nature of the Proposal

Attempts have been made to introduce the Bible into the
Public school for religious instruction by one method or an-
other . 5Bible reading without comment during the school hours
1s the most widely practiced method., By this method a selected
section of the Bible is read each day by a puplil or by ons of
the teachers, 1In some instances the Bible reading is followed
by a prayer, usually the Lord's Prayer. Sufficlent interest
was shown in Blble reading without comment in publie schools
that the Public School Publishing Company, not a religious or-
ganization, printed a booklet of Bible readings for daily use
in the public schools.l

Although this study shall deal chiefly with Bible reading
without comment, mention may be made of several other methods
by which the Bible i1s used in the public schools. The public
schools of Chattanooga, Tennessee, have successfully included
an elective course on the Bible for the public schoocl children.
The Bible is taught once a week in the elementary schools and
Junior high schools and every day in the senior high school.

Bible stories are told and portions of Seripture are memorized

lw$11is E. Pratt, Daily Unit Bible Readings for School
and Home (Bloomington, IIIIﬁbIBS Public SEEEEIEFHBIIhEIng

Company, ¢.1956), pp. 1=98,
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in thée ecourse., Teachers are employed by the Bible Study Com-
mittee, a group representing the ¥Y.,M.C.A.,, the Y.VW.C.A,, the
Pastor's Associatlion, and the public schools., The program is
Supported by contributions from various organizations and
churches, Although the course is only an elective, nearly one
hundred per cent of the pupils take the course on the Bible.Z

The Conference on Religlon and Public Education, held in
St. Louls, Missouri, November 8, 1955, appointed a study group
to consider the subject of the BRible and the public achool,
The conclusions of the study are noteworthy. The study group
agreed that "When the Bible is used in public schools, its
most effective use 1s as a reference use when it has a bearing
on a course of atudy."5 How much should an educated person
know about the Bible? was one of the questions the study group
tried to answer. The group declded that the following was the

answer:

the educated person should know the role of the Bible in
Judaism, Christianity, and Islam. ...,

that the educated person should know the content of the
Bible ineluding its concept of God, 1is major personali-
ties, 1its history and chronology, its ideals and teachings,
and its literary composlition. « ¢ »

that the.educated person should know something of the in-
fluence of the Bible in American history, on culture, on
the Americen concept of liberty, freeéon and justice, and

8y, P, M, McCallie, Course of Study for Elective Bible

Classes in Elementary, Junilor, and Senior High Public Schools
_o_z E‘Eﬂtt?ﬁbﬂ » enne;seo ‘n.;’.. Igzs,l PPe. - Eo

3tmye Bible and the Public Schools," Report of Study Group
III at the Conference on Religion and Public Education, St.
Louls, Missouri, November 8, 1955, p. l.




on current moral standards.?
Another question that the study group attempted to answer was,

"What 13 the responaibllity of the publie schools in transmit-

ting the blbliecal portion of our cultural heritage to futurs

génerstions?™ The conclusions of the group were as followss

1,

4.

Se

6.

7

In the treatment of history, the public school should
help young people to appreciate the relation of the
Bible to the development of the Judaiec and Christian

cultures,

In tracing the distinctive qualities of the Americean
citizens, the public achools should point out that
the founding fathers and succeeding genarations rec=-
ognlzed the Supreme Belng and looked to him aa the
anghor of liberty and justice.

That in teaching social living, the public school
should make reference to the Judalec and Christian
prinelple of conduct that have been a vital factor
in shaping American law and standards of behavior,

That in teaching the arts, the public school should
recognize the influence of the Blble in art, musiec,

sculpture and so on.

That in teaching literature the literary aspects of
the Bible should be treated on a similar basis with

othoer great literary masterworks.

That in teaching the great universally-accepted
ethicel ideas and princirles of societies, the publie
school should use the Bible as a source book on the
same level as other soureces,

That in teaching biography, the publie school should
make use of the blograrhies of biblical personalities

as well as those of other individuals,

That in teaching English, the public schools should
make use of the Bible and show the influence it has

had on the development of the language.®

4Ibid., p. 2.
5Ibid., p. 3.
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The study group was cereful to point out that 1t used the word
teaching in &« aense that did not include memorization and in-

terpretation.

Fractice and Legal Aspecta of Bible hReading
in the Public Schools

The legallity of Elble reading in public schools has been
challenged quite frequently. General litigation in courts
over the subject falls pretty well under these three cate=
geries: (1) Bible reading is required in public schools by
statute or administrative order; (2) Bible reading is por-
mitted by statute or court decisions; and (3) Bible reading
12 prchibited by statute or constitutional provisions as in-
terpreted by stete courts,

The Netional Education Association made the statement in
its 1946 report that "No State constitution prohibits Bible
reading in the public schools, and it 1s a question of judi-
cial interpretation whether Bible reading is sectarian or
not."€ The mejority of the court decisions on Bible reading
in public schocls rest on the definition of the Bible as a
sectarian or a non=sectarian book,

Twelve state constitutions specifically prohiblit any kind
of sectarian instruction in the public schools. These states

are Arizona, California, Colorado, Idaho, iMinnesota, XMontana,

6National Education Asscciation, "The State and Sectarian
Education,”™ Research Bulletin, 'Vol. XXIV (PFebruary, 1946), 13.
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Nebraska, Nevada, New York, South Dakota, Wisconsin, and Wy=-
ominz. However, none of these specifically mention Blble
reading as a sectarian practice.

Twenty=-four states have passed laws prohiblting sectarian
instruction in the public schocls. These states are Arizona,
Californie, Deleware, Idaho, Georgla, Indiana, Kansas, Kentucky,
Maine, Maryland, Mississippl, Massachusetts, Montana, Nevada,
New Hampshire, New Jersey, New lexico, North Dakota, Oklahoma,
South Carolina, South Dakota, Utah, Wisconsin, and Washington.
The majority of these states do not interpret Bible reading

as sectarian instruction.

Twelve states require by law that the Bible be read in
the schools, Out of these twelve, the seven states of Dela-
ware, CGeorpgla, Idahc, Kentucky, Maine, Massachusetts, and New
Jersey have laws prochibliting sectarian instruction. Alabama,
Arkansas, lorida, Pennsylvania, and Tennessee are the other
five states that require Bible reading,

Six stetes permit Bible reading in public schools, in
spite of general statutory prohibition agalnst sectarian in-
struction. Nine states of the elgnteen states that are listed
as states that require or permit Bible reading provide that
Bible reading should be without comment, and seven of them

provide that children who object may be excused.

The Natlional Education Association made a survey of the
practice of Bible reading in public schools. The survey in-
dicated that Bible reading was required in twelve states and
permitted in twenty-five other states, either by law, by . -
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interpretation of courts, by attorney general ruling, by state
department of education ruling, or by loecal custom. A total

of' thirty-seven states require or permit Bible reading in pub-

lic¢c schools, 7

Arguments for and against Bible reading in public schoola
have been most carefully stated in court cases. Tor that rea-
son same of the typical court cases will be reviewad,

The legality of required Blble reading was upheld in a
court trisl in the State of Georpgia., The e¢ity commission of
Rome, Ceorgia, passed an ordinance that selections of sither
the 0ld or New Testament of the King James Version of the
Eible be reed without ccmment, and that a prayer be offered
in the delly sessions of the public schocls, The devotions
were to be conducted by the prineipal or some other rerson
appointed by him. Pupils were permitted to be excused by the
request of their parents, Opponents of the ordinance chal-
lenpged its legality on the ground that the practice of Bible
reading was both a violation of the rights of conscience and
a2 violation of the constitutional provision that public funds
should not be used for sectarian purposes.

The decision of the court was that the ordinance was not
in eonfliet with the constitution of Georgla, and that the
practice did not constitute a sectarian use of public funds,

The court snswered the contention that the use of the King

7R. Freeman Butts, The American Tradition in Religion
and Education (Bosbom"l‘he Beacon rress, Ca&o ’T'ﬁﬁ-ﬁ’bﬂ‘.
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James version of the Blble was contrary to the beliefs of the

Roman Catholics and Jews as follows:

It would require a strained and unreasonable construction

%o Tind anything in the ordinance which interferes with

the natural and inalienable right to worship God according

to the dletates of one's own consclence. The mere listen=-
ing to the reading of an extract from the Blble and a brief

Fetmte |romrmch HnuERessunte A R R

In a case brought beforz the supreme court of Kansas,
Bible reading and prayer in the public schools was again upe
held as legeal practice. A challenge was made to the practice
of a school teacher who repeated the Lord's Prayer and the
Twenty~third Psalm without comment, as a morning exercise in
her classroom, Pupils were not required to participate. How=-
éver, the challenge was made L0 the legality of the exercise
when a chlild was expelled for disturbing the devotion.

The court held that the teacher was not condueting a form
of religious worshlp nor teaching religious or sectarian doc=-
trine, and that the exercise did not constitute a misuse of
public funds. The court claimed that the teacher made no ef=-
fort to teach or inculcate any religious dogma. It held that
though the Kanses constitution prohibits religious worship or
religious instruction in the public schools, there is nothing
in the constitution or by-laws that excludes the Bible from
the public schools, The court contended that the Bible con=

tains the "noblest ideals of moral character. = « To

Balvin ¥, Johnson and Frank H. Yost, Separation of Church
and State (Mlnneapolis: University of Minnesota Press, 1048),

Pe 486,
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emulato these is the supreme conception of olti:onship.“9

Finally, a court decision in Illinols provides an example
of lagal statements directed against Bible reading in the pub=-
lic schools. In the case of Psople ex rel. Fing versus Board
of Education, certaln tezpayers and members of the Roman Catho=-
lic Church brought actlon against the board of dlrectors of
the scheools because all pupils were required to stand and as-
Sume & devotional attitude durlng the reading of the King James
Version of the Bible.

The court was asked to decide if such a prectice was a
viclation of the freedom of worshlp as guaranteed by the Illi-

neis constitution. A charge was alsc made that public funds

were being used for sectarian purposes,

The decision of the court was stated as follows:

The wrcng arises, not out of the particular version of
the BEiblo or form of prayer used, whether that found in
the Douay cr the King James Version, or the particular
songs sung, but out of the ecompulsion to join in any

ferm of worship., The free enjayTBnt of religious worship
includes freedom not to worship.

The court made the following statement to the assertion

that the practice in the Illinois achools showed discrimina-

tion against the Jews and Cathollcs:

Tne Bible in its entirety is a sectarian book as to the
Jew and every believer in any religion other than the
Christian religion, and as to those who are heretical or
who hold beliefs that are not regarded as orthodox., ihe-
ther it may be called sectarian or not, its use in the
necessarily results in sectarian instruction. There are

®Ibid., pp. 46-47.
104414., p. 62.
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many sects of Christiana, and their differences grow out
cf thelr differing constructions of various parts of the

Seriptures == the dirfefgnt conclusions drawn as the ef-
Tect of the same words.

the law knows no distinetion between the Christian and the

Pagan, the Protestantism and the Catholic. All are citli-

ZeNns. « o « The state 13 not, and under our constitution

cannot be, a teacher of religion. « « « In our judgment

the exercises mentioned in the petition constitute reli-
glous worship and the reading of the Bible in the school
constitutes sectarian instruection.

The court of Illinois, therefore, defined Bible reading
&8s worship and on the basis of the state constitution declared
1% uncenstitutional.

No standards have been set that govern the constitution-
ality or the advisablility of the practice of Bible reading
wilthout comwent in public schools, Some states have defended
the practice and even promoted it, and other states have of-

fered legal decisions against 1it,
Evaluation of Bible Reading in Public Schools

As early as 1870 the leaders of the Imtheran Churche=-
Mlssouri Synod expressed themselves in favor of the practice
of Bible reading in public schools. The following statements
vere found in thesis XVI and XVII of the Western Districe Con-

vention of 1871.

It 1s to be regarded as a graclous providence of God that
the reading of the Bible in public schools is still per-
mitted by law,

1l1bid., p. 63.
181p14, .
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Vhere Lutherans can do so according to the law 1t 1s their

duty to prevent Eho Bible from belng banished from the

rublic schools. -

At the turn of the century the attitude of many of the
Lutheran Church leaders changed., The practice of Blble reading
without comment was frowned upon as a violation of the principle
of separation of church and state. This attitude is reflected
in some of the printed pamphlets and addresses of Missouri Sy-
nod pastors.14

At prezent the attitude of the leaders of the liissouri
Synod toward Bible reading without comment in the »ublic schools
varies. Some favor this practice, others oppose it, and others
are neutral. The Board for Parish Education of the Lutheran
Church=-{igsourl Synod has been encouraging the members of the
Missouri Synod to support satisfactory efforts by which reli-
glon is brought into the public school systems. In the Pro-
coedings of the Synodical Convention of 1950 the followlng
statement was recorded:

In principle, our Church sannot approve of a general edu-

cation from which religion is absent, for an education

without religion 1s incomplete. « « ¢« The Church has a

commisslion from God to educate and the State has an in-

terest in education. Unleas the Church is given an op=
portunity to fulfill in part its commission in the context

13the ILutheran Church--iissouri Synod, ProoeadlnEs of the

Fortieth Rerular Convention of the Lutheran asour
Synod, S 8T Concordias Publishing House, 1947 , Ps 290

l4g, H, Seltz, "Bible Reading in Our Public Institutions,”
N.P., n.d, Pamphlet in the possession of Dr. A. L. Miller,

St. Louis, Missauri, P. 1=-8,
Fr. Meyer, "Reading of the Bible in State Schools," A

lecture delivered before the Lutheran len's cilub of Saginay,
Michigan. (Saglnaw: The Goodwyn Printing Company, n.d.), pp. 1=15.
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of the school it is greatly hampered in the performance
g{cigzhgggz i%"ard children who can attend only the pub=
.
Bible reading in the public schools is consided as one memns
by which the large vacuum of religion in public schools can
be partlally filled.

Dr, A, C. Mueller, editor of the Sunday School ILiterature
of the Lutheran Church=--Missourl Synod, wrote an essay on the
subject of Bible reading in the publie school,l® Dp, Hueller
presents a strong case in support of Elble reading without
comment. The followling statements are brief summaries of Dr.
Mueller's answers to the objections to Bible reading in publie
schools,

Objections have besn levelled against Blble reading in
public schools on the grounds that the Bible ia a "sectarilan
book™ or a "religious book." Dr, Mueller grants that the
Bible 13 a "religious book" but he challenges the ébjectora
to prove that religlous books muat be kept out of the publiec
achools., The wlsdom of any church that demands the exclusion
of' the Bible from the publie¢ school ia questioned. Just re-
cently England put the Bible back into its schools because of
the decline of morals and religicn in that nation,

Objectors have labeled Bible reading a religious exercise

15The Lutheran Churche-=Missouri Synod, Proceedings of the
Forty-rirst Repular Convention of the Lutheran Ohurch--iissouri
5 no%, (St. Eaﬁfa: Concordla Publishing House, 1050), De 571.

16, ¢, Mueller, "Bible Reading 1n the Public Schools,"

(Unpublished manuseript, dated December 17, 1246. Iutheran
Bulilding, St. Louls, Hissourl), pp. 1l=1l.
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and on that basis claimed that Bible reading should not be a
function of state schools. Dr. Hueller believes that Bible
readin; may just as well be regarced as a part of the moral
inastruction program of the school, He contends that the state
has the right and the duty to ineclude moral tralning in its
programs. Since the school's moral training must be consia-
tont with human nature 1t must teach morality with reference
to Cod. The following varagraph 1s taken from an essay read
at the VWestern Distrlict Convention of the Lutheran Churche==
Misscuri Synod in 1871.
Should some one obJect that the reading of the Bible is
in the last analysis already confessional religlous in-
atruction, and since such instruction is prohibited by
law in the public schools-=we answer: the latter by no
means fcllows, It 1s indeed true that the reading of
the precious ¥Word of God is confessional religious in-
struction, but alsc in this we are to admire the gra-
cious guldance of God. The Americans do not want a o« -
conf'easional religion and yet they recognize the Eible.
They hate Lutheran doctrine and yet they tolerate the
Eible which centains nothing but the teaching of the
Lutheran Church. That they do not see this 1s blindness.
Eut that they permit the Blble to be read and thereby

unintentionally help to spread ILutheranism, 1s due to
the abounding grace of God. Do we, then, wish to hinder

:nd destroy this work of grace by agitating {goliahly
gainst Bible reading in the public schools?

Some contend that through Bible reading in the »ublie
schoocls the state teaches religlon and thereby invades the
province of the church. Dr, Mueller contends that those who
upheld that argument are confusing morality and religion, He
grants that 1t is very difficult at times {o draw the line be=-

tween religlon and morality. Dr. Mueller 1s defending Bible

171btd., pp. 9-10.
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reading without comnment, which practlce leaves no room for

private interpretations of the Scripture.
The selectivity by which portions of the Blble are chosen

for readings in the public school has been a point of conten-
tlion. BSome contend that only the ethiecal portions of the Bible
are selected to be read. The complete concentration of these
portions of Scripture presents a distorted and falsified plc-
ture of the Bible to the pupil, Dr, Mueller grants'that the
heurt and core of the Bible is the doctrine of sin and grace.
He pcints ocut that the state is not using the Bible to teach
relipgion but morality. Since the Christian child is under the
influence of the Gospel at home and in the church, ths frequent
reading of the Law in the public school will be beneficilal to
keep the child conasclous cof his duty under God.

Finally, an objection is raised that teachers will com=-
ment on the readings from the Bible. Dr. Mueller points out
that the Bible 1s read in the public schools with the under-
standing that teachers who partleipate should never discuss
problems lying in the field of theology, but should refer any
theoclogliecal questions to proper perscns, There 1s the danger

also that some teachers may read the Bible as the law requires

.but by attitude and demeanor display contempt for the Elble,

Bible reading without comment is not a fool=proof method,

nevertheless, that right use should not be condemned because

of a possible abuse,
Sound arguments have been offered in favor of Rible read=-

ing without comment in the public schools. Though opinions in



T THOT T

B

75
courts concerning Bible reading have differed, the majority of
states allow Bible reeding in the public school. Bible reading
ﬁibhout comnent cannot be considered religlous instruction, but
it i2 2 means by which Cod and religion have a place in the
public schoocl. The pupils of the public school may at leaat
learn to respect God's Word and to recognize the church and

1ts message as an important factor in life,




CHAFPTER VI
SUNMNARY AFD CONCLUSIONS
Summary of the Chlef Characteristics of the Froposals

The proposals that have been dlscussed in the previous
charters are the most widely promoted proposals to introduce
religion into publie schools, A brief overview of the dis=-
tinctive features of each proposal will be presented in thias
chapter to demcnstrate the eourse ocutlined by each. After
the overview of the proposals this study will terminate with
some basic findings and conclusions culled from the examina-
tion of the proposals evaluated in the previous chapters.

The prcposal that a factual knowledge of religion be im-
parted to public school children within the public school cur-
riculum may be summarized as follows,

l. The proposal is based on the fundamental assumption
that in the course of time religion has inadvertently
passed out of the publiec schools, The cause is at-
tributed to the diversity of religious denominations
here in America, The present day situation is that
public schools avoid any reference to religion, even
to the externals of religion.

2. The proposal asserts that it is the duty of the pub=-
lic schools to teach facts about the organization

and history of the church, and about the place of
religion in society. The proposal maintains that
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the presentation and inculcation of religlous beliefs
have no place in the public schools.

Js The proposal suggests a program whereby féctual in-
fermation about the ;hurch and religion would be in-
tegrated into the regular curriculum of the public
school, such es, ln social studies, histery, music,

and other subjects.

129

« The cbjective of the proposal is to impart 2 body of
knowledge about the church and religion te the pupil
so that he 1s at least informed on the subject. The
inwerd conviction and Inspiritation must be cultivated
by the home and the church.

The proposal that a common core of religious beliefs be
taught in the public schools differs considerably from the
proposal that a factual knowledge of religion be taught. The
characteristics of the proposal that a common core of religlous
belielfsz be taught in the public schools may be summarized in
the following four points,

l. The basic assumption of the propcsal is that the en-
tire American phllosophy of life 1s based upon princi=-
ples derived from a Judaeo-Christian relligious
foundation. Therefore, certain religlous beliefs are
common to all denominations and to the American way
of lirfe,

2., The proposal states that the responsibllity of the

public school is to teach the common core of religious
belliefs that are basie to American democracy, and
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necessary for the survival of the natlon.
The proposal suggests that the commoen elements of
the warious re}igious denominations be aystematized
and taught in the public schools either as a separate
gourse or as a part of the regular curriculum,
The objective of the proposal is that the publie
school pupil reach a conviction in some of the basie
religious beliefs through general education. The
ultimate objective 13 to bulld the moral character
of’ the publie séhool pupils,
released~time program for religious inatruction rep-

another approach to the same problems The released-

time zrdpoqal has the following characteristics,

1.

2.

Se

The proposal is made on the assumpticn that 1t 1s
impossible to legally introduce an effective program
of religiocus instruction into the public schools
using the public school teachers. This proposal is
based on a fundamental principle that a child should
receive religious treining in the course of his regu-
lar workday to develope the attitude that rellgion

is related to daily life. '

The propcsal labels the public school!s role in
teaching religion as a subsidiary one. The publie
school should cooperate and assist tke church to
effectively operate lts program of religious training.

The released-time program offers a plan by which pub=-

lic schcol children are released for a period of time
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during the regular school ‘day for the purposes of re-
ligious instruction by a ra;iglaus leader of the
church denomination of their cheolce. |
The objective of the released-time program is to cul-
tivate a religious conviction in the publie school

vupil and to intepgrate religlion into his daily life.

Finally, Bible reading without comment 1is proposed as a

mesna by which religion is brought into the publie schools,

The basle elements of this. proposal are as follows,

1.

4,

The basic assumption of this proposal ia that the
Bible is the foundation of the majority of religions
in America and that the reading of 1t imparts reli-
gious indeas that are not dencminational.

This proposal implies that 1t is the duty of the pub-
lic school to give recognition to the Word of God and
foater in the pupils a reverence toward the message
of the church, ‘
The vproposal suggests that the Bible be read without
conment in a devotional setting for a short periocd of
time during the regular school day. .

Tho objective of the proposal is that the pupils in
the publie school respect the church and treat God's

Vord with reverence.

Findings

This study has revealed that there are certain limitations

and also certain possibilifes in solving the problem of
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providing religioua education for pupils in the public schools,
l, The followingz points are the findings that 1llustrate
the role of the public school in teaching religion,

a. There 1s confusion in the public schools regarding
the responsibllity and the duty of public sduca=- \
tion in teaching religion. As a result there is
a diveraity of practice among public scheols in
dealingz with religlion.

b, Ib is impossible for publiec schools to integrate
religion and educetion in their program to the
extent to which Christian Day Schools can. The .
principle of separation of church and state and
ths principle of religlious freedom mmast be re-
spectad in the United States.

¢« The public schools cannot teach any tenets of
religious faith te the puplls with the purpose
of’ leading the puplils to religious convictions.

d. The public schools can eliminate textbooks or w
other materials that promote anti-Christian or
anti-religious philosophies from the curriculum,
The philosophies of a minority of people in the
United.Statgs should not occupy a leading posi-
tion in a system of education that serves a
majorlty who have religious convictions,

e. The public achools can give reccgnition to the

importance of religion and déqgggtrate the place

of the church in soclety.
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The public school can teech relliglous elements as
they are found in other subjects, such as scocial
atudies, asclences, music, literature, and hiatory.
The public schocl can fester reverence and respect
for Cod's Vord and the message of the church by
the practice of Blble reading without comment,
The public schools can emphasize moral and ethieal

virtues and insist on the application of them,

* The public schoola can teach facts about the

church and religion. Public education ean teach
the pupils the various aspects of the different
religlous denominations in the United States.

The public schools can encourage the pupils to
participate iIn the program of the ehnroh.

The public schools can assist the chureh in its
program of rellglous édueation and indoctrination
by & released-time program, ‘

The teachers in the public schools can demonstrate

e positive attitude toward religion, and themselves

participate in church work.

2. The church can be of assistance in dealing with the

problem of religiocn in public schools,

be

The church can show that 1t is vitally coneerned
that God and religion have a place in publlc edu~-
cation, '

The church can offer guidance, assistance, advice,

and constructivo eriticism to public school
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officials that are dealing with the problem,

¢. The church can encourage Bible reading without
comment 1n the publiec schools,

d. The church can request a released-time program
of relligious inatruction and offer to oooperate'
with the publie school in the program,

e. In view ol the fact that public education cannot
erovide a truly Christian education, the church
mast expend greater efforts in providing adequate .
educetional agenciea to fill that deficiency.
Christian elementaery and high schools, in which
religion and general education are integrated,
migt be Improved and expanded, Sunday schools,
Bible schoola, Saturday achools, and week=day
religious training programs must be strengthened
to provide adequate religious Instruction and to
supplement the home and general education in
which religious training has been so meager,

fe Finally, the ohurch nast insist on the proper
distinction between the function of the church
and that of the state. The state must be limit-
ed to an institution whose function it is to
provide for the physical welfare of its citizens,
The church must recognize that it has the respon-
sibility of providing for the spiritual welfare
of people, and thus the duty of religious train-

ing 1a the church's,

- I_I o e e
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