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CiaPLER I
INTRODUCTION

It is seid chel Lie duty of Ghe Church is two-f£old.
The first task of vhe Church is indeed to save souls, that is,
U0 meie men wise unto salvetion through faith in Christ Jesus,
Part of this same task is thal Ghos: who have galned
forgiveness snd have become children of Cod might be pre-
served ond kept in she Curisbiasnu faith. As they grow in Lhe
nowledye of Gthe Yord, their faith must be firmly Erounded
andi stroasthened,

Tue second major Lask of the Church is Chat of Christian
cducnation, Wheu siuners have accepted Jesus Christ as
boneir Lord and Savior, they become new creatures. "Their
whole pecsonulity must become, not merely re-shufiled, bub
completely re—created."l

The Gospel supplies iLhe besic power which ennbles Ghe
Chrisgisn life, so that Ghose who have become wise unto sal-

vagtion ara led iunto godliness of life by Christian educa-

The purpose of Lhis Lhesis will be the discussion of

1The Iatheran Church--jiissouri Synod, Report of the
1954 mducational Confereuce, July ©-7, 1954 SGe LOULS: HeDe,
I2H)s DPe 45=350.

Eﬂdward He Lo Kouhler, 4 Chriscian Pedd,oyx (S6. Louis:
Concordia Publishirgz House, Col9s0), DR Llo-
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Gthe "inbegrativn of the Christisn personalily.” Something
is said to be integrsted when the parts of 2 Ghing a2re united
intc o harmonious whole. IXIf a personaliby is Go be inbtegrated,
there must be some central plesce or purpose which controls
all the parts of the persconality and zo unifies Ghem.
Heentzschel ssys:

ihen sincere faith, love, and trust in God hold the cen-

vral ovlace in 2 heart, so chat they furnish the meoasure

of velue and mesning for 2ll else, the way is opened to
sn invegravion of life Lnat cannot ve achieved by any
othier means. Then it becomes possible for one Uo see

sll the experiences of one's duy in the light of a single

great purpose and to harmonize z2ll one's sGrivings -

under che guidance of 2 single overmasbtering desire.

The goal of Chriscian education may slso bDe stated as
"Geaching for commitment." This would imply "tezching for
full coumitnent,”

e must recognize the rsadical nature of Christizn inte-
gracion, In seeking GO unite one'z powers and enbtire being
under the guidance and ruls of ChristG, it must te realized
thav this involves a "full-orbed commitment.," This comnltment
to Christ goes beyond mere knowledge sud includes full-
hearted responzes Go the demands of Ghrisc.4 “SGrong meat
is our goal, and we sre to ieave Ghe milk, which is for the

. g .."5

3 i1 vy 31 2 -

A. Hzenbzschel, Learning to Know the Child (S5C. Louis:
Concordis Publishing louZc, C.l9%4Ll), OD. 75=70.

4Clarice . Bowman, Yays youth Lesrn (New York: Harper
and Erothers, ¢.1352), p. J0.

5uandolph C. kiiller, BEducation for Christisn [iving
(Englewood Cliffs, W.J.: Prentice-llall, 1950), De 25
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Therefore, cue of the purposes of the Church is to make
Christ obeyed and exemplified in the whole range of individual
life; in body, mind, spiric, and in 2ll human relationships.
Brustat would call Ghis a "partnership with God,"

Partonership with God involves the complete surrender of

the individual to the Lord Jesus Chrisve.e I is giving

over Lo Him the buesiness of ruaning one's life. It re-

gulires the dedicu.ion of one's talents, gifts, strength,

e?farbs, will, heart, andJmaterial nossessions=-in &

short, bthe dedication of Sklf-=to the service of God.

Teaching for a full-orbed commibment or for the com-—
vleve insvegrabion of the Christiou personslity is nobt sub-
stitution for the work of the lloly Spirit. God has placed
the means for Christiasn education into human hands, for He
has piven the Church the command to Geach the Word of God
through which the Holy Spirit enbers into The hearts of men,
Christian educabors ars co-workers of the Holy Spirit in
gchisving the desired 5081.7

This, then, is the purpose of this paper: that we discuse
those factors which are essential in teaching for the fullest
possible commitment to Jesus Christ,

The first step iz to discuss the "dynamics™ of Ghe

Geaching process; in other words, the motivation from which

=
PAugust ¥. Brustut, Parbunership with God (Wew Yoric:
Ernest Kaufmann, IncC., 0.19475, Ps Xe

7Wm. A. Kramer, Relipgion in Iucheran Schools, Published
under the suspices of Ghe Bosrd for rarish Laucavion (St.
Louig: Concordia Publishing House, ¢.1949), p. 13.
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Christien nurture proceceds. This particulsr chapter will at-
benps to show how the love of Chrise¢, the message of the
Cross, is the ounly mezns whereby a commitment is pessible.

Sacondly, ohe poper will point out Ghe sbsolube neces-
e8ity for the coopsration bsbtween Church and home in Christian
education. AC Tirst, boih are Lreasted separstely. The
imporiznce of sach is pointed cui. In the concluding re-
meris of Ghis chapter, they are spokxen of as co-workers in
Gii¢ vas« of nurturing souls,

In the third place, 16 is nccessaery to desl with curric-
ulum theories. In this chapber, the writer would like to
seress Ghe importance ¢f the Christ-cencered curpiculum, The
eupheses of this curriculum is Christy, the full and finsl
authoriscy of tioly Scriptures, the Christisn trubths derived
Ifrom the Bible, and Ghe necessity of relating Lhese Lo che
Christisn life and experience of Ghe individusl,

Pinally, certain sims are discussed which appear so
valuable Ghat bhese ains muse Le mey if an integration of
the Christizn personality is Gto be realized, These aims
are: (1) to instil action, (2) to reach verdicts and
decisions, (%) Gto sensitize the conscience, (4) Lo creatbe

eif=discivliine, (5) to present a chajllenge, and (6) to

2]

maintain balance beltwcen ingGellect and emobion.

The Chesis will not¢ be limited Go she Chrisdisn nurcure
of ¢hildren and youth alone, AG Gimes, it may be necessary
to include the sdult. The paper, in general, treats of the

"Christian learunco" and does noet direct itaself Go a




\Ji

pargiculaxn HEE ZI'OUp.

Ceriain sections will nov be deslt with quite as ex-
tensively as others. This is not done for the purpose of
minimizing thet pert of Ghe thesis, bubt merely because Ghe
research uncovered litule mzteriasl concerning it.

Tinally, che thesis has not come close to exhausting the
subject under consideration. The scope of the topic is wide,
bui it is wvhe hope of che writer thab atvention can be ade-
quately paid to the more important aspecss of @ Christisn
education that seeks to develop fully-committed 2nd integrated

a 1 eids g P e
Christian believers.
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CHAYTER IX
THE DYNAMICS OF ThHi THACHING PROCESS
Froper Locivabion

The dynamice of bthe tezching process, which sims st the
integration of the Christian perscnsality, has its motivation
in the love of Christ. Thne Chriscian educator must begin at
Gthe basis and starting point of Christisn sanctification,

bis being the new spiritual life or new man which has beecn

or

wrovgnt through faith in Christ Jesus. Because the child
has been sanctified in the faith, he can now be Grained in
holiness of life.l This is CGhe underlying philosophy in the
approsch Lo Chrisbian veaching. 4 coanversion expericnce, a
perzonal experience in which Ghe individual accepis Jesus as
savior and Lord, is Uhe means by which the individual enters
ohe Christian life aud is che only adequate foundaltion znd
sufficient mobtivation for Christian growih. By conversion,
wé do nobl meau & dranatic or cabacysnmic experisnce, but aa
experience in which Jesus is sccepted as Savior and surren—
dersd (o as Lord.2

Dehovre, in discussing motivatbiocn for Christiesn growth
in accoré with Roman Catholic theology, states Ghac Ghe

cousciousness of the Divine FPresence is Ghe essencial vhing

lidward W. A. Koenler, A Christian Pedagopy (5G. Louis:
Concordia Fublishing House, C€.1950), 0. 1l&4l,

2Findley B. Ldge, Teachin; for Rosuleg (Washville:
Broadman Pross, €.1956), pPh. 2e=25.
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in developing Christian character. It is che principle which
animates the iife of ohe genuine Christizn, The Christian
nest carry Christ iu bhis hesrb. In Christ, the Lrue
Christlian lives, moves, snd has his being. This ig the sec—
ret of sanctity snd Ghe source of heliness in Ghe lives of
he saints. Yor ohese men and wonen lived cunsuanﬁly in Ghke

-

presence of God, And Ghis is whet sll Christisans musib en-
]
deavor Lo do.
Characlber-worth oust not bpe mezsured by men's accom-

plishmenss, but rablhber by the motives whicl prompt such a

lite, ''he novlest Gype of charecter is that whigh is void
of all zelfish conslderabions and is controlled by the love

" puioar e
of God,

Christian morsality 1s mob tivated by Ghe love of God, &s
Lagher expresses 16 in his expnsiulan of the Commandments.
Civic wa*.¢be bos as iUs driving power utilitarian
cousiderz.ions. The best synonym for ubilicerisn

bﬂnh*dﬁrdbﬁﬁdn 15 selfisbness., Selfishness is atb
vhe bobtom of every philoscphy of life Ghat i3 pot per—-

neated by Christiasnity. Selfishness is not Chriztiznity.

Iuproper Kotivetion

The emphasis of Ghe Jew was upon the ocutward aci. Very

seldow wes Ghere sufficient concern for inner motvivaiion.

aFranz DeHovrs, Catiolicism in Lducebion, Translated
from the French by kdword B. Jordan (Hew IbrL. Hengziger
Bros., C.195%), D. 346.

4goehler, op. Chte., D iii.

i;'.t\\z:-t;hu..u Brunn, The Church and the ChrisGian nducation
of the Chiliren (su. “Louis: Concordls Publisiiing nouse,

c.l?:';): Ge 7'

l

o
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This led to certzin uuforbunate and undesirable resulis. I6
saved & sysvem or imstitutlion, Gtreditional Judaisms bub i&
lost the inaivicduol. This type of education achieved zn out-
ward conformity, bubt 16 lost Ghe inner experience. Religion
came Go be a2 conduch legelly correct. Since Ghie motives wers
of an exbernel nabture, the result was an externalizing of Ghe
religious and moral life. Free moral acbtion became completely
crushed under Ghe burden of numberless legal requiremencs.6

In every area of life, ecbtion no longer procecded from

inward motive, was no longer the free manifestation of

a meral dispoazition, but resulied from Uhe exbernal con-

giraint of a legsl recuirement. All depended on the

axternal corrcectness of Ghe sction,

Improper motivabion also arises from a micconception of
nen's numan neture. MNodern educabors in both the religious
sod socular ficlds fail o vake inlo sccount Lhe original

sin with which man is born. HNaturally, a man who staris

=3

from Ghis premise is going Go follow an sltogebher different
educational process than cne who believes that the child

by naturce is corrupt snd depraved through sin. This sasms
Go be the currenv ovinion of Ghe status of Ghe child among
most modern educators: "Ths c¢hild is neither good nor bad,
the child's mind is & blenk, upon which mzy be writbten

€= Ty o} ] ;: - - =rs lib‘
vhings eitcher good or evil.

It is not true that masn is by nabture morally neutral,

GEd..;e’ ;G_Z_)-. Cilbey PP 10=-i1,

?Tbid.

4
CArunn, op. Cit., D. 4.
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neicher ;00d nor evil, and chat his moral character is solely
dependeni on the kind of trsining he receives. Scriplure,
observasion, snd experience corroborate this Gruth. lan's
oun corrupied and depraved nabure is an important foetor Ghab

must be taken inbo account, A Christisn approach o educa-

9]

tion bLesches Ghav before anybliing good ceén be written in

museé receive s new mind. A re-creation is uecessary.’

&xl 9 n

18]

Conclusicn

"Our dynamic is the love of Christ, snd in being our

dynsmic i6 becomes our messa@e."lo

God's love for mankind is
no% one important fact among others, oubt it is the master
fect of them all. Vhen this fact is permibced Go pervade the
wheole Christian besching, then that which withoubt it might
appear u4s a cold, rigid system of doctrine will become a warnm
living reality. When che [loly Spirit makes men conscious of
the full glory of Gou's love in Christ, bLhis will move Lo an
answeriag love. Only God's Holy Spirit cen cvercome the nat—~
ural resistance of Uhe humsn hesrt. Saving faith is born,
and divine love begebs love in man.ll

Feith dare not be mipimized. HREmpbasis musté be laid upon

G

Koehler, op. ¢iG., p. l1l3.

10henry Cook, The Theolopy of Evangelism (London: Carey
Kingszate Press, 1951), p. 129. -

11 ; y : d ;
A Hzentgschel, Learnins to Know the Child (8. Iouis:
Concordia Publishing House, G.i941), D. 50.
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faeith as Ghe power of growth. In Uhe end every single
effort in Christisn educazition is grounded in Christ,
"Christien educsbion is Christ-centercd, because Ghe
purifying end canergizing power in tre Christiasn comes
Chrough fuith in Christ, and faith comes by Ghe Spirit

of CGhrisi.":2

1L

lz&m. A. Kramer, Religion in Lutheran dchools, Fublished

under he suspicez of Ghe noard for rParish hauczeion (3%,
Louis: Concordie Publishing House, c.1943), p. 12.




CHAFTER IIX
THE RELATION OF CHURCH AHD HOK
The Role of Ghe Church
The Church tGeaches

Atmospvhere of Ghe Church.,--Atmosphere and environment

musi e laprgely relied upon in Christian education, which
attenpis o veach for a fuller comaitment on Lhe part of Lhe
individual, One viriver declares that bhe power of Lhe Sunday
School and other religious educationnl units of che Church

i8 mine-teniths in ics stmosphere and the versonalitcy

1 If we desire 6o sce spiritusl qualiicies

of Ghe tescher.
reproduced in Ghe pupiil, it is necessery Ghal Ghese same

ualivies are manifested in the life of Lhe Christizsn

e

school, lany rcligious cducabors stress Lhelir opinion thatb
nobhing is more conbegious bthen feeling, and they aim for
the goszl of creabing religious feeling as & part of the very
structure of the pupil's life.2 The church school in par-
bicular and the Church in zenerel is g "living agoncy," a
Place where life souches life. "Teaching is The conscious

act of the trained spirit of Ghe Leacher influencing Ghe

liade Crowford Barclay, The Princioles of Relizious
Teaching (few York: The Mevhodist Hoox Concern, c.i%20), pPD.
-101-'1 02 [ ]

21bid,

—
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less~trained spirit of the pupil.””

Faith of the teacher.—The faith life of the Christian

teacher is often vaken to Ussk as one of the reasons for tha
failure Go achieve desired results in Christian education.
someé feel that evau more vital Chan achievement of sbandards
is Uhe tescher's growing experience in the Christian faith.
It is held that the Church, in recruiting new workers, should
make the questions about a teacher's faich the pivotal omnes.
Church leaders find Ghemselves in deaparation when new
workers axre o be found. They often take for granted that
because a person is a church member he is sufificiencly
grounded in the faith. A mature faith om the pert of Ghe
Geacher is important before he can become the means whereby
this faith is imparbted to those for whose educabtion he is
responsible.4

Fersonsl religious expericnces sre a greabt help in under-—
standing Ghe religious experiences of others. Kaowing how
the Law and Gospel have affected his own life, Ghe Christian
educator is able wisely Lo use the Word of Goi, so as to
produce similar results in the life of his pupils, "EHis own

religious soul life teaches him betber to understand Gheir

BJ' 3.9 = = - " .
amnes DeForest Murch, Christisn Education snd the Local
Church (Cincinnati: Standard Publishing Coupeny, Celo4s),
po igb.

Randolph C. Hiller, iducation for Christisn Living
(Bnzlewood Cliffis, N.d.:'Prentice-ﬁali, 10955), De B2




religious soul life.
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True faivh snd love of Christ will inevibably produce a
Christion mind, ghriscliche Ge innunﬁ which is thab

Quul1tf snd state of beina minde disposed to be like
hrist and bto do what is cccept able to Him, o¢ = IP

ciien the ucr&onﬂl influence of vhe Christisn teacher
is bo suppor¢ his wﬁua-eg;cgl efforts, he must neecds
be truly Chrisb-minded.

peraonalilb

Life and of Ghe Geacher.-—-Bowman speaks of

she dead sericucness of whe quality of a Christisn Seacher's

life. He ssks whether bthe guelity of life the tescher leads

i5 an essencial witness, ond also whether this witness is
affirnatively for the Chrisbtisn way, or valely nsutral, or
even ﬁgbiﬁﬂﬁ.? An sffected entGhusiasm is a mask which is
casily discovered. 3incerily is csseanbial in religion. If
one is not coamia#ed to vhe Chriztien way of living, he will
be an iandifferent Geacher, To cultivabe true Christ-minded-
ness, Lo develop & ChristGisn character, Lo live an exemplary

Chrisgian life, che teacher must constaznily walk in the pres-—

[~
ence of his-God and sﬂvior.d

‘vhe Geacher should demonsvrate Ghe validlty of the
shristien life, ¢« « « « The'teacher should not oanly
be acquainted with the subject matter in the vextbook,
but he should hzve demonsbrabted in vhe laboratory of
life Ghav he umows what he is Galiking abouby.e « « o

How much more effective our work would be if Lhe pupil
could realize Ghat his teacher is a living example of

2hdward W. A. Koehler, A Christisn Peda zogy (St. Louis:
Concordia Publishing House, C.1950), P. O3

6Ibid ®9 PD e 66-67.
7Glsr1ce li. Bownzn, Ways Youth Leern (New York: Harper
snd Brothers, c.1952), pp. 8=9.

Boehler, op. Gib., pp. 73-74,
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9
the truth he Geaches,.
Czre must be exercised in using such a statement as,
"gharacter comes not by dArill bat by conbagion."lo The zph-
orism, "peligion is caught, not Gtaught," is also widely

11 These phrases are often utilized sl the expense of

used,
ChristGien doctrine, but they do stress the fact that charsc— i
ter is purtly nurtured by personal influence., The contacts }
which & pupil may hsve with a bLrue Christian soul plays e !
tremendous part in charzcter growth.

fispecially in She treining of youns children is Ghe |
Chriatisn life of ¢ he Leacher important. TFor the young l
child, & temcher is one of the earliest exemples of morality.
Toe character of che teachsr is not a substitute for teaching

n its own sphere it is 2 necessary quali-

fure

gbilily, but
ficavion, for the personsl associsbion bebtween pupil and
teacher caunoct be avoided. Teazching cannobl bs defined in

terms of instructiosn slone, but chis relationship becween
12

versons aust also be Gaken into consideration.

Christien prouth of the tescher.--The place o begin

the improvemens of our tesching is with our bLeschers. Then

teachers are the kind of tGeschers whose lives embody Ghe

9Murch, op. cit., pP. 169.
10

11

Banrclay, 0B. ClLGey Do 10.
lfurchy, Ope Cit.y p. 1ll.

12Victor A. Wurrey, Bducstion Inbto Religion (New York: !
Herper and Brochers, 19535), P. l24.
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Gruths thet they seek to beach, greaber resulbs can be ex-
pected.t® Bowman asks, "If every unit for young people
themselves iz 'for a verdict,' and bids for life~changing,
wnat sboul rccommitmeni on the nart of the beacher?"14 Is
the Geacher himself & betler Christizn as Ghe resuls of his
tesching? In what ways has he grown? To what decisions has
it led him?

The Gescher must be whet ke would lead his pupils to
becone., If he wishes tc train Ghem, he must continue Go
train himself. FHe must never be content with what he is
but should always wori on bthe imprcovement end perfecting

[ =
of his cnaracuer.l)
darclay aavises Ueachers,

fou are Go Gake yourself in band and meske of yourself

the person you know you cught to be. Your first con-

cern vherefore, row snd always should be to develop

Jour personality, constently o grow in grzce snd

strength, in power of mind, integrity of will, beauty

of spirlt, in suowledge, in generosity--in all

Christian graces, Your supreme gosl is ngghing less

shan compleveness of Chriscizn character.

Suality of tne Geasching steff.--I6 is seid that reli-
sious education has been a playground for "amatGeurs." The
word "amateur" is used in btwo senses; namely, Ghose who have

ngs vrofessionsl braining and Ghose who do it for the love of

13F. . : : A
indley B. Edge, Teuching for Results (Washville:
Broadman Press, c.l9963..v..2'>.

lq-Boi'ﬂﬂﬁ.Il’ 92. Citl.’ p. 132.
lsxbehler, OD. Cilbey be /0.

léBsrclay, Ope Cibe, we 11,
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the work and fecl thabt this is all that is required. The
one is the hard-headed praciicsl man, and che obher is the
carnest enthusiasy. ne has no use for vheory, and the
other is suspicious of enything thzi requires a hard intel-
lectuzl craining. Some view religious educatcion as reli-
gious instruction alone; and others view religious education
as & mavter, not of insvruction, but of what is called "si-
mospherc."l7 AG any rebe, the key to z2ny educationsl program
is the beacher, ond Ghe cuality of vhe program in any
scirtool will be debermined largely by bthe aquality of the
teasching staff. This has been the pesrennial problem of

Christisn oduc&tion.la

But if che lives of teachers are Go count, Ghey must
commit vhemselves wiGhout reserve bo the Xingdou. This im-
plies full commitucnt Co bteaching; snd to be a good teach r
means earnest worik. Many have failed; bubt just as with
explorers in cthar fields, bthis should zll the more
challenge snd inspire Ghe ChristGian teacher.t”
The teacher should be invimeiely acquainted wich ohe
pupils in his class and mow their problems. He must have

a knowledge of the Bible and religious heritage. I[le must be

17,

Lurray, Ope Cibe., Ppe. 19=34,
85emes De Smart, The Teachingz Ministry of the Church
(Philadelphia: The Yestminster Press, e.IGEﬂ), Pe 73

13 - 3, . T . - :
Ae J. ¥im, Myers, Tesching Religion Creabtively (Wew
York: Flemin;; H. Revell dompany, c.iﬁ%ﬁj, De 20,
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up bto date in educstional method and be = constant studenbt

of the best meterials for teachins.zo

Consecrated teschers are nseded, bubt also.those who comn-
bine a Ghoroughly trained mind psychologicslly with consecro-
Gion. IL is mnotv expected that the teachor is Lo be 2 special-
ist in psychological principles, bubt it should be expected
that che Gezcher know the content of the pupil's or child's
mind, in order that the pupil might be preoperly baughB.Zl

Leadership training has been a recent development in
many rrotestanlt churches. Since much of bthe Leaching has been
placed iunco the hands of bthe lsity, many provlems heve arisen.
ODften lay people are unirained in vheology, eGucationzl Ghe-
ory and method, and the knowledge of children. Beczuse of
the nerrow linibestions of evailsble Uime, Ghese lacks have
hampered Che educationsl effectiveness of the Church.aa lLg=
sides church representacives have cloaked over the bigness
of Lhe Geaching task in an eagernsss to find Geechera. The
demanda as to prepegration, Greining, snd tGime are ;.n.:i.:;ui.!:li,z:r.*d..235

The entire Church ueaches,--It is the Church that has
the respomnsibility for Christian education.. This meuans Ghe

whole Church, not just e few specially chosen Geachers. The

EOMurch,-gE. Citieg Pe 296,

2lcharles Willism Heathcote, The Essentisls of Relizious
tducation (Boston: Sherman, French and Co., CeLTlB), pPe LOZ2.

22,., ¥
ii:l-l 1 [ ] c i;. [ )
Mgt i) B CoNCO nuu\ semmaav
““Bowuen, op. cit., p. 163. lB \
f LOUIS S, MO.
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primary educastional force is Ghe impact of the totzl Church
upon Ghe lives of ciildren, youth, and adult s3 well., 'hat
is done in a Church school or what is said by a Gescher oc-—
curs in Ghe context of the Christian community. IbL is che
thought of many that they feel no reéponsibiliuy for Christ-
isn education because tGhey hold no office or position with
the Church. However, the work of the Geacher and represen-
tative of Chriscian teaching will be doomed Go failure if
Gheir witness on behalf of Ghe Christian faich is contradicted
by the witness of chez remasinder of the consregauion.a4

FPersons must be related Go Ghe Church from Ghe time of
birth Ghroughout their lives, so that at eech stiage of Gheir
development tGhey may find true nurture and expression of the
Caristian life, The life and spirit of Ghe Church nust be |
ubilized in norturing Ghe Christian life of azch person in
the fellowship., The agencies of Christian education musi be
invepgrated so thalé each may make a peculiar contribution &o
bhe life of those within the Church.2” Thus, Ghe cabire
Church program bteaches, and all who help in any way are

L
beachers.=>

i‘) =
‘4Smart, op. eib., P 113,

25 . -
Paul Vieth, The Church and Christisn Bducation (St.
Louis: Betheny Fress, C.19%7), D. Lbs

': 5
‘GBowman, op. cibt., D. 40,
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The fellowshin of Ghe Church

ihe Church being whut it is.--The Church serves zs an

agent of Christvisn educstion, not simply by what it teaches,

io
but also by whet it is.

Yhet we Ghink aboub Ghe church makes & difference, too,

for if the cougraegation is just a group of men assembled

o reaffirm Uheir belisfs with @& musicel sccompeniment,

Chelr educational procedures canunct be a matter of life

and depth. Butb if Lhe church is the Body of Christ, e

fellowship of the Holy Spirit, which is Ghe channel of

God's grece by which men are redeemed, then what happens

within Ghis cgamuuion of feibbhful peonle is of ultimate

sipgnificence.

The Church is not a club, chrarity, or & grcoup which
lays dovn rules o keep people straight, but & divine re-
demptive fellowship. Christion educetion nust provide for
the zrowth of the individual iunto this fellowship. The word
"fellosship® vormally sugiests o the mind recreaticon and
social activities. Fellowship in Ghis respect is thought of
s & "suger coaving" for religion, and entirdainment engle
which musté be provided in order to hold Ghe member, bub
which has ilittle or nothing to do with the Christisn faith
itself, If this were a velid end complete underssanding of
fellowship, then we would have {o agree with Lhose churches
which ben £11 socicsl activities as being the introduction of
the purely secular clement into the-Church.aa

If we vnderstand that in Ghe Church, God in Christé not

27Miller. Ope CiGey Do ©

283nart, ope eibt., p. 122,
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only binds men o Hiuwself and opens to them Ghe joy of com-
aunion with Himself; but e also binds them Go esch other in
love, and one of bGheir greatest joys is this fellowship of
faith, then the fellawship of the Church will be distinguished

from an ordinsry good fellowship which can likewise be fousnd

elsewhera outside of Ghe (‘.'hu:.*ch.aa

This is not an attemnpt vo wgive a definitcion of the
"Christian Church,” bué merely to point out the essentisl
fellowship which ia found within Ghe Christian Church snd
intc which ivs members must te built.

The deficiency of che modern congregaticn can be uacov-
ered when iv is compared with the followship of the esrly
Church. The blame is laid Go the intense individuslism of
our consemporary sociely whieh has also impregnated the

Church. 3Smart says,

Countlesas church members Ghink snd 2¢t 23 Ghough Gheir
relipgion were a8 purely private matter. They do not leb
thenselves ve bound Go snyone in Ghe church, or only Lo
2 small group of persons with whon they feel happy =2nd
comfortavle. . « « This is nothing leass than e Tailure
of Ghe church to be the Churchj; it has become a conglom-
eration of individusls resher Ghan a close-knit fellow-
ship. IG is an swareness of chis failure, withoub any
undersvanding of ivs source or remedy, bthat makes men
import inso the Church & purely seculsr tyrpe ol back-
slapping mocd fellowship Ghat is really only a super-
ficial impersonsbion of Christian fellowship, concesling
o bagic unwillingness of men o take Gheir relatcionship
withh euch other seriously. . « « Falth involves us

6% every »oint in a two-way relationship--with God

end with ocur fellow man.30

29 3
Smert, op. cit., p. 122,

501pid., p. 123.
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Relationships are involved in the fellowship of the
Church. BSince Christian inltegration arises in the personal
relationships between man and God end bebween man“ggd man, 1iG
resulvs from a right religlous adjustment by meaé§:9f shich
the human person comes inbtc bhe presence of a‘Diéiﬁé Person.
And the radical nature of Christisn inbegration invdlves Ghe
Lotal personality of the individusl in his relaﬁianéhip with
God end with his fellowmsn.>» ' |

The necessity of fellowship.--iintrance into and life
within the Christian fellowship are basic in Christian educz=-
ticn. The sense of "belonging" provides favorable conditions
for growth, The young child should have a2 real semse of
membership in the Church, Through the entire life of the
member, he should have a sense of belonging to the fellowship.
Since every group of the Church should be s manifestation
of Ghe life of the Church, growth toward full fellowship
mey vrogress throughout Ghe individual's life within the
Church, 22

Chriétian education is just this process of growing up
within the life of the Christisn Church, snd it goes on all
the time. The "atmosphere in which grace flcurishes"™ is Ghe
environment of Christian education. It is actually God do-
ing the educating through the Church. "We sre channels of

his pgrace, doing bkhe planting =2nd the wabering, and the

Slyiller, op. €ib., p. 1l.

52Vieth, op. Cit., p. 90.
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incerease is a glft of Ged.
sven the few individuals who have been converted by a
Seripoure (exe owe Lhe preservetion of that Cext Lo the
Christien community or fellowsnip. lie must seck within che

Gty of the Church an opportunity for furcher light

o
g
15
£
=
ot

tnd a field of service. IG is natural Ghat persons who have
connilbicd Ghemselves Go vhe Christian feith are also devoted
o Ghe idesls znu purposes of Ghe Kingdom of Chrisé. The
Chirch is Lhe organiszacion Ghat @ffords him outual stimulse-~
tion, expression, fellowship, and bhe promotion of the
ceuse of Chrisvienibty. Lxperience has demonstrated chat the
mest fruivful end most rewerding Christian lives are those
lived within the Church upnder stiamulabing conbact with obh-
ho are seeoiing Ghe same spirituvael velues and ends.34
Az Ghe group of Christiens becomes & living redemaptive

cell within the life of bthe locali congregation, they also

I

increase in sikills of group procsedure. Together chey sitimu-—
late the development of Christian maturity. The need is for
something decper thar an cubward orgsnizetion aloune, This
czlls for & kinship or reletionship which is deepened by
worship, shezred responsibilities, a mubtual edification, and
concerns which are felt and sanswered bogether. Secular org-

anizations use this psychology or mutbuzl resporsibility.

5Jyiller, op. Cib., Pp. 37C-37L.

%willisa Clsyton Bower, Religious Education in bhe
Hodern Church (8t. Louis: The Dethany Press, C.LJ29), De 45
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"Has the church of soday, in its zZeal for numbers apd in ics
adninistirabion end organizational efficiency failed Lo fosber
uhls deeper fellowship of the spirib?“55
The Gospel of Jesus Christé is offered So she iandividuasl.
As individuals they musit personally accept che offer. Bub
individuels sre nobt isolsted uniits, They do unot live 28 com-
plebely independent beiugs. No one lives Go himself or by
fimself, aud 50 it is with Ghe Chrisvian within Ghe Christian
fellowship. A man cannot grow into Chricstisn maturity save
as he interacts with other Christiasn pversonelitiss, It is
undsratood Ghat Ghe Christisn is not cthe product of his own
naxing or of o- few Christians, but the result of countless
Christians, living and dead.56
The Christian can nob live unco himself. Those who are
oune in Christ Jesus sre necessarily orne in the fellow-
ship of the church, and only such as are one in Christ
Jesus can truly we one in vhe fellowship of Ghe church.
By living united to Christ, the Christian is uunited in
vhe fellowship of'ahe_church, Ro ggrt of che local
church can live unto itself alone,
Bushnell is slsc one who poincs out Ghis orpanic unity which
affects the character of the individuals of Ghe Chriscian
Church. ¥or him the pure, separste, individual men, living
wholly within and from himself is mere fiction. F#o such

verszon ever existed or sver can. Luch of the power within

35}30%‘”&&11’ O cit.’ Pe 28,

“Syesner Fallaw, The iodern Parent and the Teaching
Church (lfew York: Macmillan Compeny, L1990), De 7e

37Hurch 3
9 _0_2. 015.. pl 987.
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Christian education lies in this organic connection between
persons.53

The failure to relate persons to the Christian fellow-
ship has resultved from this regarding of some individuals
8s sepuralbe entlities apert from the Church. Several writers
have applied this to the area of youth work. Vieth hss
summed up Gthe hesitation of churches to build up the young
people into Ghe congregation:

Heving made provision for them with an organization snd
allovied them the uze of & part of the building and
equipmnent, the church has often felt that its duty was
done., IG was expected bChet in due btime These joung
veople would grow into Ghe church. This may not hspren
automatically. Young people need vhe more mature guid-
ance which the adults of the church can give them., They
need the sense of fellowship which comes from more inGi-
mate contact with vhe whole church.39

Only by building them into the life of the Church for in-
gstruction, fellowship, snd worship can we hope to make Ghem
stroug and lasting Christiens. Cook says in a lecbure to

sbudents of tGheology,

We are not ordained to be preachers; we are ordainsd to
be ministers of Christ who have a church as our sphere
of service; that is to say, we have a living relation

to the Church =s well ss to the Gospel, and our every
effort in the pulpit and out of it, should be to get
peonle not so much to come in and swell our congregation
as to come and enber invo the Church's vital fellow-
8iiipy, « +» o that they should become livingly associated
with the Saviour and the Church He created. Only by
building people into the Church can we secure permanent

“Bhorace Bushnell, Christian Nurture (Wew York: Charles
Scribner, 1865), p. 350.

39Yieth, op. cib., pp. 114-115.
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results.“o

The fellowship's influence upon bthe individual .-—-Recent

studies in psycholopy, sociology, cultural anthropology and
related disciplines together with studies from the educa-
tional front agree that man is far more a "socius" than has
formerly been recognized. The forces which play upon grow-
ing personalities are potent. A person, Lo & very grezt

extent, becomes 2 part of all that he bas met, and sll Ghat

e has met becomes a part of him.l+l This impact upon indi-

viduals by a greater force has been transferred to the area
of religious education. Vieth claims thal this is Ghe
Church's most effective way of teaching. As such it re-
cuires forethoughi, so that results mey not be simply acci-
dental, but designed. It requires a plan whereby the less

maturc may be enabled to flow into more and more mature par-—

l;ic:i.pa'l;:i.on.“"2
The church is such a body tGhat from its spirit, life,
and work there is aun influence which flows inGo its
members. « « « The church unites its adherents in such
characieristic sctivities as worship, fellowship, sbudy,
and service. Bulb the church is more than these
activicies through which iC seeks Lo express its life.
The church is its peuple, their lives in home, in Gheir
socisl convacis, in their work, and in their play.
Wherever the life of the fellowship impinges upon and
trensforms uvbhe life of every day, there is the church,
It is the quality of life in all these phases that most

g 4oHen.z-y Cook, The Theology of Evangelism (London: Carey
Kingsgate Press, 1951), pp. L1l9=-120,

41
42

Bowmen, 0pP. Cit., p. 55.
Vieth, op. cit., pr. 89=90,.
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powerfully ceaches children, young people, and zdulis,
both within and without the fellowship.4%

Hany Church groups in recent years have experimented
with group dynsmics. If persons are in s group Ghat accepis
. as Ghey are, they tend o accept other persons within
the group. This change that comes from mutual accepbtance
wibhin the group breaks down barriers to communication, snd
Giic concerns of the group become the concerns of the individ-
ual, i iller feels shat here John Dewey's educational insights
and the Gruth of the Gospel coms Gogether, People learn
%o beccme persons in s group, and Ghe nabure of che group

determines Go & cerGsin extent the kind of persons Ghey

’ Z
will become.‘4

This achievement of becoming & group is in itself s
Christizsn experience when seen in its deeper signifi-
cznce, Although much of bthe evidence for vhe working
of group dynamics is on & seculer plane, the elements
of accepivance and of breaking down barriers between per-
sons is 2 seculsr psrallel of the Christisn experience
of redemption. The healing of relationships and Ghe
bringing of those who are lost into the redeaptive
community are elemernts in Ghe Christian expericnce of
forgivencss, The formabion of & group in which the
individuals have learned %o understand and accept
tremselves, and in Gurn to become more understsanding
and accepting of obthers, lies at the heart of Ghe
Christisn religion. The church, tGhen, needs to under-
stand clearly the process of group dynemics and to use
¢he insighits of the secular experiments in this field
for increasing its own effectiveness.45

The impact of person upon person is one of che crucial

4Jyietn, op. cib., pp. 89-90.
“yiller, op. cib., D. 66.
#51bid., pp. 222-223.
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poings in all cducacion., This personzl element even Trsns—
cends educational philosophies, so vhau one learns from
great persons even wnen Ghe philosophy is wrong.4ﬁ The
tragedy of the Church and its effecuiveness as a religious
educavor lies in its failure Lo De a church where Christisn
graces and virtues flourisan, The eanvironuent of Christian
educatioun is spoiled when une quality of life of cke local
conpregacion faills Lo rise o Ghe lecvel of mature Choristian

iy
living.*7?
The Kocle 0f the Home
The home is vhe best teacher

One of vkhke most hopeful signs in religious educabion
Goday is Ghe growing edphasis ou church-home cooperation.
Leaders in ohis field feel that nowshere else may religion
be taught so easily and with such abiding results as in the
home. Typical today in religious educstion are such state-
ments 28, "Ths family is primary in God's ceconomy. IG is
the most pobent iufluence ia the development of personalilty.
It may be Ghe most effective means of Christcien educaaion."46

Buge gives Ghese regsons for Ghe centraglicy of the home in

religious education: (1) The Lome hus the child during the

“O4iller, op. Cib., p. 42.

“710id., p. 5.

48yieth, op. CiG., D. 163,
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nost impressionable years of life; (2) The home has the
child over an extended period of ctime; (%) In the home,
Geaching is done in mormal life situations; (4) The home
offers opportunity for repeated teaching; (5) The home
offers opportunity %o observe results; (6) In the home, the
child learns by observabion of other members of the family,
especially of perents; (7) In the home, there is a variety
of experiences; (8) The home is the source of authority;
(2) There is within the child a desire for family approval;
(10) In the home, parents have time Go deal with the child
as an individual.49

Since fathers and mothers are the natural and divinely
appointed Geachers of the children, thzs home is the grestest
school of Chrisbtiasn worship, of Christian living, a2nd of
Chrisvian learning. The Christian home should be a home
church, & home school, where Ghe housefachers sre both house
priests and house Geachers, performing the office of the
ministry in the home just &s Ghe pasbors do in cvhe churches.
Carl Berner quotes HMartin Luther on this subject:

he kingdom of Christ is publicly preached in Ghe

church for the purpose that it may te preached ab

homeé. « « « Every housefather is a priest in his own

house, every mother is a priestess; therefore see that

you help us to perfom Ghe office of the ninistry in
your house as we do in the church.50

49Edge, OD. cit., pp. 130-184%.

bOCarl uﬂlaer Berner, Spiritual Power for Your Congre-
fatlon (St. Louis: Concordia PuDLiching HOUSE, C.1950),
. 28,
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Dehovre states the same principle, when he says thatb .
the aim of Divine Providence was toc sefeguard the generabticn
end the education of the humzn race by estsblishing che fam—
ily and giving to it its twofold character of unity and in-
dissolubiliGy. Christian education needs the cooperation of
father and mother. Without the mother, it is ocold and un-
feeling; and without the father, it is weak snd vacillating.
The best sort of education will be defective if it is car-
ried on without the parents or against Gheir wishes.51

Is the Church or the home the first teacher? Since the
bome is the basic and divinely ordasined unit of human society,
Ghie home i=s Ghe firset school for every child. Here the
small child receives his firsb impressions, his first know-
ledge concerning God ani Christ, his first expariences in
praycr, his first inculcation of Christisn love and devotion.52
The school and the Church in our time play a2 larger role than
in earlier Gimes, and their importance is not to be mini-
mized; bubt they are supplementary or complementary. However,
in point of time, the home is still the first teacher.53

The teaching in the home is constant. Learning con-
stantly takes plece within the family circle. Naturally,

easily, end effectively Ghe thinking and living of all are

*lpranz DeHovre, Casbholicism in Education, Translated
from the French by Edwerd B. Jordan (llew York: Benziger
Bros., c.1954), p. 239.

52Murch, ope. cit., p. 537.

55yieth, op. cibe, pP. 170.
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being shaped by Ghe evenss of daily home life. The experien-—
ces of Lhiz ionbimate group, Ghe family, determine lasting
atbitudes and habiuvs of the individusl units of the family.54
Koehler quotes from the Electic Dictionary:

Generally speaking, every one is bLeing educated, his

powers, intellectual and moral, are being developed

for good or evil, by all he sees, hears, feels, or

does. In this sense education begins when one ecnters

the world and continues z2ll the cime when he is in it.

In a more specific sense the term is applied to a pre-

nedicated effort on the part of perents and Geachers

to draw out one's intellectual and moral endowments,

encouraging what is good Lo oneself snd society and

discouraging what is hurtful.

The home exerts Ghe greatest amount of influence. The
home has a profound influence on Ghe character of individuals.
Sone years ago the Character Education Inquiry measured tGhe
knowledge of right and wrong possessed by children., They
measured (he resemblance tGhere was between bthese children's
Judgmentcs and the Jjudgments of those with whom they were in
daily contact. liothers and fathers proved (o be Ghe greatest
influence, snd the results point to the moral potency of the
home. "The coefficiens. of correlation for parents was found
o be 54.5 per cent. Almost at the bottom of the scale were
Church school teachers with a correlation of .2 prer cent.
These statistics concern mere moral knowledge and not actual
conducsv.

Therefore, s bthe basic unibt in society, the family

wields major influence upon the young child. The Gesching

54Vieth, Op. citi.; p. 169.
53Koehler, op. citsy ps 3.
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of parents is effective because they teach on the basis of
life. The influence of the home will usually overcome any
other educabionel impacbt. By the fsithful inssruction and

example of Christisn psrents they can exert the most power-—

ful infliuence upon the formative minds of their children.56

In the home tGender regard and sacrificisl sdult conduct
are maintained as nowhere else, if bthe home is emo-
Gionally, intellectually, snd ethicslly hezlGhy. It is
this sort of home that a child has the right co have,
And if, in addition, he has & genuinely ChrisGian home,
he is off o a most fortunate start. « « « Individusals,
adults snd children, within a family sre interactive.
The life of vhe child, his personality, his conduct,

his Ghinking, his faith, are noc oanly colored, guided
and very largely deternined by the personality, conduct,
Ghionking, end faith of his parents, or by those closest
to him who may serve as substitutes for parentcs; that is
not Ghe whole story, « « « » While Ghe pareant is
affecting the nature of the child, the child is modifying,
sometimes radicelly changing, Lhe hsbits and values of
Bis parencs.>?

|
Therefore, parents are the real teachers, or as Fallsw
hos put 16, "parents are the reasl teachers of religion, or
irreliaion.“ES liost parents to sune depree atitempt Go be
Geachers. They teach their children their own acceptznce of
right and wrong. Large numbers of Ghem endeavor o guide
Gheir children into the "good life." Parents seek o incul=-
cate @ high degree of moral responsibility. They support
character-building agencies in the community. But "character

education" is one thing, and Christian education is anoGher.

56Berner, on. cit., pp. 85=-86,
57pallaw, op. giti., pe 16.
“B1bid., p. ix.
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It is ab this poinb of "purposeful Christian nurture," where
the home fails.59 All too few homes are equipped for this
Geaching vask, but under favorable condiGions it is vitally
important that, "the child's mother, who will hsve the first
opporvaniiy of making educational impressions, kaow God and
His Word emd manifest His living Spirit."60

AG Gnis point arises & fundasaental problem which was

lso discussed in chapter three.sl How is religion best

3

Gaught in Ghe home? Two. poinis of view are prevalent.
These are Ghe direct and indirect spproaches. One view '
euphesizes direct instrucvion, Ghe imparting of religious
inowledse; and Ghe other holds that Ghe most lssting and
effective kinds of Geaching are the atmosphere in Ghe home

and Ghe kind of relationships which the child experiences

in the home.62

Smart chows the extrenes of Ghe latGier view:

Phillips Broox's phrasse, "Truth mediated Lhrough per-
sonality," was misinterpreted to mean that Gruth does
not need Lo be medisted in any other way Ghan Through
personality, that Ghe expression of the truch in
conprehensible words is cuilte unnecessary. The smug
complacency of & parent who tells himself that his per-
sonality has so much Gruth in it Ghat nothing nore is
needed to complete his Christisn ministry to his chil-
drer is not hard to detect, and when this is used as a

*vieth, op. cibe, Pps 171-172,
GGE;Eurch. op. citi., P. 277.
5lSu ra, pPp. 15-16. ;

5253ge, op. cite, pp. 185-186.
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basis for evading Lhe responsibility of coherent Chris-
tian conversation in the home, it becomes a serious

natter,o
Neither would the family want to depend upon instruction

alone in seeking to develop Christian charscter. Certainly

both views are essential.
The re-establishment of the home and msrriage

liore is needed than just the encouragement for parents
G0 do a little religious Leaching in the home. Something far
more crucial is involved., This is the recovery of the divine
order of the home. The modern generation has consented
to this abandonment of ¢ he divine order of the home gnd is
presently suffering the consequences. To restore this
divine order is the first step in making the family cell the

rimary unit in the Church as well as in the community.

l;:'

The divine order for the home is Gthat it should be a
aecdbed of faith, that in its intimacy the environment
should be created in which human beings can best grow
up in the knowledge snd love of God. Abandon that div-
ine order and its surest foundation has been pulled outb
from under thie home. IGs life has been condemned &o
superficiality. It has lost out of itself those ele-
ments which alone enable it to meet the deeper needs of
human life and to Gouch GLhose levels of existence on
which Grue reverence and Ghankfulness are awakened.

The divine order of the home may involve a conception of
the home as & christian "cell," a miniabure community in

which the relationships are those of love, law, growth, end

GESmart, op. cib., p. 175.
&% 1hida., p. 184.
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the nystery of God's grace. These are besic to an under-
standing of Christian education in the home.65

We must think of the family in its relationship to God.
If the relationships of huéband, wife, snd children sre part
of the divine order, then the family may be thoughbt of as a
cell within the larger organism, which is the Church. Thus,
che small family unic has a tremendous role in vhe Church's
program of Christian educauion.66

Smert claims thalt we must go back a step further and
understand, first of all, the very nature-of Christian mar-
riage, by which the Christian home comes inito existence,
Christian marriage is a miracle, for it is Ghe union of two
persons into one person. There is 2n indissoluble oneness,
but Ghis oneness is centered in God. Both parties of the
narriage estate nmust have found the center of life in God, so
thet He is the decpest bond of union between them. This
humnbling of the self to the rule of God is Ghe work of Jesus
Christ. Christian marrisge must¢ uvherefore be rooted in
the Christian faith. As children come, Ghey enter into Ghe
marriage circle and share in iGs life. By their presence,
they strengthen and enrich the marrieage bond. The entire re-—
lationship is transformed by the child's coming, because the
third person is added not as a unit outside of the family,

but a3 a person within the unity of the family circle. Fur-

®Sui11er, op. cit., pp. 69=70.

66Ibi&.. P. 5.
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thermore, the parent will noi count the cost of sharing life
with vhe children on the deepest levels, especially where
questions of faith are involved. Thus when the parents
ignore Ghe function of Ghe home to bring Christian faith and
life to the young, Gheo situation brings into question Ghe
Christian character of the home snd of the marrisge. "It is
not the loss merely of a single function of the home, but the
loss of the divine order of the home. The home is becoming
something other then, in the order of his creation, God
intended it to be."67
Bruce quotes Luther on the subject of the home:
Luther held & very lofty conception of Ghe marriage re-
lation and held the family in the very highest esteem.
"That," he says, "is indeed a very beautiful and happy
marriage relation, which has inscribed boGh on the table
and the bed: 'Here is God's fevor, will, and mosti gra-
cious pleasure. Here are the real and immeasurable
great blessings and riches'. A truly Christian home and
family life is a real church, an elect cloister, yeay =
varadise, for the father snd mother here become like

God, because they are rulers, bDishops, pore, doctgg,
pastor, preacher, schoolmaster, Jjudge, and lord."

Horace Bushnell's contribution o tGhe home.

Horace Bushmnell's Christian Nurture wss, in Ghe minds of
meny, the most significant book of the nineteenth century in
the field of Christizn educztion. In the Jjudgment of these

people, modern work in religious education begsn with the

575nart, op. eit., pp. 180-182.

686ustav liarius Bruce, Luther as an Educator (idinneap-
olis: Augsburg Publishing House, C.1925), D .
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publicetion of this book.69 Bushnell was in reaction against
a nsrrowly evangelistic Christianity which was widespread in
Wew England snd closely associated with many of the Sunday
Schools, While his thesis is developed almost exclusively in
reference Go Christian nurture in the family or home, he
has profoundly influenced the development of agencies for
Chriscien education within the Church.70

Horace Bushnell denies some of the fundamental doctrines
of the Chrisbtiun faith: original sin, the remission of sins
in Baptism, the mecans of zrace, and almost equates Christian
nurture to the Gospel of Jesus Christ; yet he is important
for this thesis because of his high estimate of the place
of the home in Christian education. A short synopsis of
Christian Nurbture is in place.

Bushnell's major premise was that "the child is to grow
up a Christisn, and never know himself as being otherwise."
His sntire book is developed around. this opinion. The aim
S0 be sought is notv that Ghe éhild is to grow up in sin, to
be converted after he comes to & mature age, but rather that
he loves what is good from his esrliest years. However, the
assunption camnot be made Ghat every child may be so trained

that he certainly will grow up a Chrisbian.7l

69John 0. Gross, lkducation for Life (Wew York: Abingdon-
Cokesbury Press, C. 19485, Pe 193.

7Oyieth, op. ciG., pp. 19-20.
7lBushna11, op., cib., P. 10,
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Truth is revesled in the lives of purents even before

the child is of age to understand words. The Christian gos-

pel is wrapped up in the life of the parent and beams out
like a living epistle. The "Spirit of Lruth" makcs bGhis
living truth as effectusl as the actuel preaching of the
gospel., One can unever begin too soon to communicate truth.
I is not necessary that the pliant, plastic nature of
childhood first be hardened into stone before it becomes &
candidace for Christian charﬂcter.72
The intention is Chat the Christizn life and spirit
of Ghe parents, which are in and by the spiribt of God,
shall flow inbo che mind of Ghe child, to blend with
his incipient and hslf-formed exercises; Lhat they
shall beget their own good with him--their thoughts,
opinions, fzith, and love, which are to become a

litéle more, and yet a little more, his ova separate
exercise, but still the same in character. 5

The child, in the beginning, is_a mere passive luap,

and he c¢pens into conscious life under the soul of the par-

enc, 'The kind and degree of psssiviby are gradually changed

s he progresses Ghrough the years. They do noi infringe
upon Ghe rights of Gthe child. They only fulfill their God-
given duly. "Their will and charscter are designod to be
che mebrix of the child's will and character. By & gradual
process he agpproeches Lo Ghe proper rsnlkk of an individual

creabure.“74

721bid o9 Pe 22.
?51bid., p. 30.
741-016- (Y P [ 28-29 [ ]
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Bushnell pleads for a whole-hearted devetion to Ghe
task of Christian nurture. The following quote shows the

sincerity of his endeavors:

After all, there is no chegp way of meking Christians

of our children. Nothing but to praciically live for

i makes it sure. To be Christians ourselves--ah!

there is Gthe difficulty. Fflow can sn unchristian, or
only non-christiar spirit reigning in the bhouse, quicken
Che spirit of life and holiness in bthe hearts subjected
to its sway? Even if our false modes of nurture are
miscakes, who can expect bhat mistakes will be es good
as verities? O, thou, bleased, Son of God, advocate
and friend of the little ones, rid us of our falsi-
ties, end set us in thy own true spirit, that we may 75
fitly dischargse Gthese most sacred a2nd Genderest duties!

The child will. not exezctly resemble his parents in char-
acier. Yel, he will bake the moral disease of Ghe family.,
Unless some odher spirit, from outside of the family,
reaches hims che orgenic character of the home will shape
and suvbordinuate his cheracter. The spirit of the home is in
the individual child by nurture, because it is CGhe very air

which he breathes.’°

The most genuine Geaching will be that which interprets
tréhp tc the child's feeling by living example. HNo Gruth
is really teught in words or inberpreted by intellectuzl or
logical methods. Truth must be lived into meaning before it
can be Gruly known. Every kind of teaching in religion

which sheds no light upon it from & good and beautiful life

?BIbid. 9 p'. 89-
?61p3id., pp. 101-107.
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is nearly or quite worbhless.77
Home and religion are kindred words; home, because it is
Lhe seat of religion, znd religion, becazuse it is the sacred
element of the hone.
This CGraining, in short, of a genuine, practically all-
enbracing, sll=imbuing femily religion, makes the fami-
lies so meny little churches, only tGhey are as much
bevter, in many points, as ithey are more private, clos-
er Gto the life of infancy, and more completely blended
with Ghe common sffairs of life.
In short, the religion of the parents is more powerful
then any other influence in determining what is to be the
religious direcition of the child's life, This would sum up

Christisn Nurture. We can go part of the way with Bushnell

in recognizing the continuous unconscious influence of the
parents' charactor and convictions in shaping the life of

Ghe child. Yet he comes Lo an erroneous conclusion, that the
child's life is so directly determined by the life of tGhe
parent Gthat the parent's life inevitably becomes the faith

of Ghe child.
The family-centered curriculum

The Church must not fail to use the Christian family
to the fullest. The Church cannot isolate the child from
his family and hope to educate him religiously. This is

to operate contrery to what we know ebout how learning and

77Bushnell, op. cib., pp. 370-371.
?81bid,, p. 406.
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growth takes place. Wesner Fellaw maintains that Ghe

Church must establish an educabionsl progrsm centered sbout
the family unit. This would call for work with adults in
addition Go spending time and attention on classes for Ghe
individual child., Such religious training is confronted by
the present lack in curriculum materials.79
Fallzw preszents Ghe progran sumgested for femily-center-
ed educaition as a threefold Gask: (1) Curriculum materials
Husts Le provided for use in Ghe family group; (2) These msteri-
als aust be gesuged to vhe various types of families such as the
ciiidless femily, the family wiith pre-school chiidren, etc.;
{(2) Tue fownily curriculum must e correlated with content ma-~-

verizl of Ghe public school sad Lhe graded church school.au

The Interrelabion of Church snd Hone
The Church in past bas worked alone

Incressingly with the years the churchh school has be-
come che Church's only agency of Christian Gesching. Smars
¢laims shab in the main Ghere should be Ghres agencies; the
Chrisbian congrepgavion in 1Gs worship and fellowship, Che

hyrisgoian home, and the church scﬂuol with i6s related organ-
izabions. In some communities ke would add the public school;

81
but this, he believes, 1ié® oculzide Ghe scope of Lane Church.

7%&113‘-‘7' ._O_E. Cit.' py. 93—91.
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Smart poinbts to the place of the home in Bible Gimes.
In Old and MNew Testement vimes the parents in the home carried
Lthe primary responsibility for the educstion ¢f their children
in Ghe faith., The facher was recognized as having a priestly
function, DNDuring the Reformetion the tesching office of Lhe
home again geincd prominence, Both perents were expected to
pulde the children in the study of the Bitls and the Catechisn,
Bugs during vhese present vimes the agzency of the home has be-
come almost wholly inoperative for nost children, not just
for children of non-Chrissisn homes, but also for children
of Christian homes, Smnart escimates that the percemtage of
parents who educsue Lheir children in the Christisn fszith bhe-
yond the stape of elomentary Bible stories can rarsly be
w.l_ 1 . . . .82
placed hipgher than ten per cent.
his hazz been the patuern of the modern dey Church. IG
secms as if ul = Churc! of today does not expect that Ghe
porent should w0 much in Ghe way of Christisn teaching,
Afber the Firat few years of the child's life the church
school Gook over chat tasi snd btne parent wss free of
ity » o ¢ o The church school curriculum was planned es-
sentielly for & teacher and pupils, not for Gteachers,
pareats, and pupils. The parent was on the outside,
looking in. IU was nob illogical for him to form Gthe
conviciion Giat hs had no very important place in Ghe
Churca's program of cducation. All thess forces together
nave combined Uo bring abount Une ebdication by the Chris-

tian perent of his teaching funceion znd the empiying of
the home of much of iius Christien significance,.>?

Smart, obe CiG., LD. S0-3L.
Ibid., pp. G0=81,
851pid., p. 177.
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Furthermore, bthe home has not been given Ghe guidance
which iG needs to come to its own self-realization Ghat it
is the basic institution of Christian education. #Huch com-
pleint is pointed at the home because of whzt it has nob
been doing. Yelt Ghere has been little constructive help
Vhrough which parentcs might know what they ought o do and
how to do it. This is the chellenge which the Church nust
. &ék .
face and meet,

Once parents become aware that Ghe church is interested

in helping bthem Go share family life at its highest

level, once they experience the satisfactions which in-

Gelligent ChrisGisn family life can afford, many may be

convinced that what goes on in Ghe church on Sundays
is of supreme importance.8D

The one often counberacts the other

Ofcen Ghe teochings sund lessons of Ghe Church and home
are inconsistent with each other. If the home has been in
error and tends Lowsrd evil, it is very difficuli for all
other sgencies to counteract and set right whst the home has
done emiss. The child, in most czses, will go vhe way of
the home, If the home has fsiled as a pasicive influence

for good, every other cducabtional agency must fail o &

very great extenu.aG

However, on the other hand, sometimes Christizan parents

B4 ieth, op. cib., pp. 183-184.

-

\

Tbid., p. 191.

Koehler, cv. cit., Dp. 24-25,.
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fuil in the religious training of Gheir children, because
the Church counteracts their efforts and example. Bushnell
s8ays of the Church,
It meakeg po element of genial warmbh and lowve about the
child, accordiny Go bLhe inteuntion of Christ iv ics ape-
pointment, bub gives to relizion, rather, » forbidding

aspect, and thuz, instoasd of assisbing the psrent, be-
cores one of Ghe worst imvediments to hie success,S

fonclusion

In concluaing, i¢ must be admiuvied that UGhe Christisn
home ana ¢he Christian Gezching sgency of the Church are the
WO nosat eifecrive egencies for the Lraininz of children,

In point of importance and responsibility the home stands

fir=p."~ bLut even if the home shouid resch the highest effi=-

ciency ac a teacher of religion, this sCill would nct lessen
ohic need fbr the local chureh to ucilize vo its fullesu its
Cclbher ggoencies for Uhristian nuruure; Vieth gives several
ressons for vhis: (1) The Church is Ghe zediator of Ghe
Christisn faoith ana must gulde the home in its btask; (2)
There sre howes in the locol church which are not Christian
or are incapable of giving Chrissian'nu;ﬂure; {?») The btask
¢f Chriscien educaztion is grest enough for the wholchearted
effort of buth Church ond howes (4) The Church is needed

because all of its members need the fellowship and Uraining

é""7.73.::.shne}.ZI.., CPe cit., BDe 21=32.

bal{ochlﬂ.[" Cbe citlg Pe 5’?.
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which come from learning the Christian way of life in a
larger social f.;::-ou.p.tsﬁﬂ
There is g necessity for understanding between Ghe Church
and Lhe home, Instead of parents sssuming thet sending a
child Go a church school is equivalent Go providing him with
a religious education, parents should realize Ghat the accep-
Gance of a pupil inco vhe church =zchool should carry with it
an aceephance on tGheir part of an obligacion o carry for-
Jard Ghis seme process in home religion,
This is no¢ achieved by cricicizing purents for nob
doing their part. Iv is much better achieved through
helping porents o understend how religious growtch
Gakes place, and what pert they must have in the process.
The church which will dare Go assume thait che family
is bapic in religious education and will refuse to
gccept pupils uniess parents agree to carry on with

& home program will find itself not only growing in
effectiveness but also in munbers.

Such a plen will recuire a program of adult education which
is vitsl and comprehensive, so nmuch so, that it may beconme
the mos¢ imporbant phsse of Lhe Church's program of Christian
education.gl

@oaether with this cooperative attitude on the part of
the parents should be Gthe zbility of Ghe local church to un-
derstend bthet ibs finest nature is expressed by the word
"family." Every church should be 2 family where "mubtualiby

and dynumic interacvive gualities enrich the individual z2nd

S%vieth, op. cib., p. 110.
9prllaw, op. cit.y PP. 94-95,
“l1bia.
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strengthen the whole." #he best way for any local church to
attain its wholenese iz for Lhe fumily units to nurture grow-
ing persons in the moods and purposes, which Ghe Church zs
the Body of Christ possesses. "The church ought to be also
femilies and a family."92

It is not a question of Lhe church calling upon the
fanily to help put over Ghe church's prograzm, Ior is
it a question of the femily calling in the church to
make up for iits failures or to Lake over s difficult
part of its task. Rather it is e relationship of
compleve mubuality. The family finds its richest
self-realization in the larger community of Christian
love and community of femily life. Together they seck
to develop each person to his fullest spiritual
capacities and Gto extend that_love end comamunity Go
encompass all mankind., . « .

Actually, it is not the home or the Church as primary
teacher, but the home and Church as co-partners in the task

O4

of nurturing Christian souls.

*21pid., pp. 19-20,
251bid., p. 92.

“*yieth, op. cib., p. 110.




CHAPTER IV
CURRICULUL THEORIES
Introduction

wWwhat shall be the orgsnizing princiﬁle of a curriculum
which aims at the complete integration of the Christian per-
sonalisy? There hes been much confusion in curriculum
theory. Generally speaking, chere have been two points of
View under which other tGheories fall. One of these is the
so=-called content-cenbtored view, which regards "mat=srial o
be taught® asz the hesart of the curriculum. Under the content-
cenbored view, educabors take into consideration such Gheories
as the Bible-centered and doctrine-centered curriculums,
The other poinb of view is the so-called life-situation idea,
which regards the ongoing life experience of the pupil as
Ghe ‘heart of the curriculum, A satvisfactory synthesis of
the two poinits of view has nol been achieved.l
In our own nabional history there haes been the Lheology-
centered school, calechisu-centersd school, the "conver-
sion &b Ghe age of accountability achool"-centered school,
Bible-ceuntered, Ghen child-centersd, 2nd now experience-cen-
uéred school. However, at any cime in history, it huas no®

been as gimple as bthat. Several kinds of school have been

lPaul Vieth, The Church snd Christian Education (St.
Louis: The Bethany Press, C.l9%7), DPe L39-1540,
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in existence at the saume i;ime.2
The problem would no?¢ be so difficulté if a simple choice
of one of Ghese would suffice. But bLhe momenit such a
choice is conbemplated, it is al once clear Ghat the
other holds so much of truth that it camnnot be left
out.,. Wkither point of view, Go Ghe exclusion of Ghe
other, will not give & sabtisfaclory curriculum, An
exclusive use of bthe first runs into the danger of
remoteness from life, fruitless intellectualism, and
redantic authoritarianism. An exclusive use of Ghe
second runs into the grave danger of trying Go educate
wishout confent, in sn inbellectual and a culturzl
vacuumn, cut off from the rich heritage of Che past snd
the eariching conbacts of the preseni. . « « e are
forced Go conclude vhat any satisfacbtory curriculun
must come out of a syntheslis of Ghese two opposing
points of view., This is more than merely bryingz to
reconcile opposites. IC is an attenpt to see them in
proper relation Go each obther in ths light of the
needs of persons.”?

The Iife-Situation Poinb of View

The life-situation point of view in Christizan education
is copied from "progressive education,” and includes the fol-
lowing feabures. Racial experiences, community life, curric-

ula, methods and Geachers ail exists for the pupil and not

(

the pupil for Ghem. The theory stresses pupil participation
aund demands 2 place for Gne pupil in government, planning,
and tezching for self-education. IG uses the project method,
whereby the pupils themselves purpose, plan, execute, and
Judpge the measure of their success. They learn by doing.

Insbruction is given only when the pupil desires iG., - The

aﬂaymond B. Johnson, #¥hat is Heppening in Religious Edu-
cation (Bostcn: The Beacon Press, c.%%ﬁgi, Ps 10,

Syieth, op. Cib., DP. 144-145,
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psychological method of personal discovery and experience is
used, There is free discipline. 1Its experience-centered
aspect does not depend upon & course of study but upon vital
experiences which the pupils will find themselves, The "new
education™ is not a pouring-in or a molding from without,
but 2 reconsbtruction of experience in the light of changing
sibuauions.#

Porhaps ohis would be an over-simplificatcion, but at
lesst in general, it states the aims of progressive educa-
tion. Applyin;; this progressive education of Jhe secular
field to the religiocus field, extreme advocates of Ghis Gype
of education would conclude:

(1) The pupil determines the process and program of rel-

igious education. (2) Like the Grecks, Ghey say that

the nind of Ghe pupil is vhe measure of all things.

They deny the existence of absolube realiby. To Ghem

Ghere is nothiuy that exists except that which is known

and experienced, snd this exists only as it is known by

' the pupil. (%) The project method has v prominent
place. (&) Discussion and conference are substituted
for instruction. (5) The idea of a sel curriculum
which contains gsuthoritative and ultinate Gruth is
rejected.,. The Bible is swept aside as a collection

of myths and outdated experiences. In its place they

put human experience. (6) Adjustment to the pregratic

sense is their only concern.

The progressive rcligious educator keeps sbreast of edu-
cational progress. His aims nust be progressive and psycho-

logical, in terms of the Grue learning process, of pupil

4James DeForest hurch, Christian Education & d the Local
Church (Cincinnati: Stsndard Publishing Company, C.l945),

2Tbid., p. 132.
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expericuces, snd thelr reaction to stimuli in all Gypes of

: . 5
situations.

hAccording, to Hasrner, this means:

The firet seep in Chnrisbticn educsbion is Go come o
Gitiank firse, last, and alusys of people. In Gechnicsl
phreseolopy Ghis is colled tvhe "life-cenGered principle"
cr the "experience-centered principle."” AC root, how-
ever, there is nothing techmical sbout i, but, racher,
sometiiing very homely znd human, « « « « To see clearly
na 6o feel deeply chet a&a church existis for people, this
is Ghe first commundment wibh oromise in the bGask of
Chrisvien educabion,.

According o Myers, the gosl for az teacher of religion
is Gou help his pupils have an expericnce in which bthey arrive
et ap intelligent ¥Xnowledge of God in keepips with the scien-
biflic sand culbural enlipghntenment of Ghe day. Yel it is Lo be

waprn, persgasl snd intimsce, so Ghat the pupil mey feel a

"loving spiriuv" nermested bGhroughout svery aspect of his life.

This experieunce is Lto be crezted. Wyer's slogen is, "crzao-
Give teaching.“a

Anogiier writer claims vhat Ghese vhree major experisn-
¢as sre nceded by the pupil: (1) Seek a workeble solution to
needs and problems in hasrmony with Christian princinles; (2)

Gather informetion zsnd relate it to the problems of living;

GPhilip feary Lotz and L. #. Crawford, editors, dtudies
in Religious dducation (Nashville: Cokesbury Press, ¢.19%51),
De P

?Hevin ©. Harner, The Bducabional iork of the Church
(Mew Yorik: Abinsdon-CoiesbUry Press, CelJ59), De 20

3 gl S ; »

Ao Ja ¥m, Myers, Teaching Relipgion Crcatively (Kew
York: Fieming H. ﬁevell COpany s ColUB2)y De ADa

e il e e o
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(3) Open hearss Go the wonders and mysteries of God.9
I'ne emphasis is placed on Uhe experience of the pupil.
Tuis expeprience comes Garough Ghe person's resctions Lo
iife in the many situations it presents. While it may
usilize expericuces of Ghe pest, Ghe pupil's experience is
conbemporary, aund thav is bthne problem which must be dealt

withe This goes Go say that if the lesrring is Lo be

-

effecoive, the Lhings Lo . La learned must be related to the
pupil's 10

interests 204 needs,
Furtnermore, it is argued Dy Ghe progressive religious
educavors Ghot Ghe Geaching of religion is not synonymous
with Ghe lecrning of 2 body of meaterials. This type of
learning has its plsce as a means, but i¢ is not vhe end.

It is vo lead the pupil o convictions, purposes, and &
coasciousuess of needs. Ooometimes Ghe pupil is not, quite
conscious of his needs; snd so, Ghese vital needs, not felt,
nus, be uroused.ll

Together with the svress on experience and meebting the

need of Ghe pupil, the "progressive" has Ghe Gendency to un-
dermine any sabsolute subhority. It is believed Ghai Ghe
weakness of educstion zs instruction hes been Ghat it binds

life Go bthe past snéd seeks Lo.reproduce the past under the

9Olarice Hie Bowmszn, Ways Youth Learn (Nsﬁ York: Harper
and Brothers, c.1952), P. 3%
loViech, OD. Citi., pe 75.

llmyers, Ope CiG.y Pes 36,
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changed conditions of Lhe vresent., Instruction with an ab-
soluve authority would be %o tie progressive religious educa-
bor backwerd-looking, static, authoritarisn and formal., But
they elaim "educaticn is an initiation into the ongoing life
of bthe present race and into the ever—expanding world, in-
cluding the world of God.“12

The daungers of Dewey's philosophy and "préaressiviam"
upon religious education are evident. First of ell, it has
placed such an emphesis upon the pupil end the pupil-centered
curriculum that: the Bible consequently has been minimized.
The much speaking of "the qguest for God" and "the cuest for
truth" hints Ghaet Ghe Bible does not contain Ghe ultimate
truth, Indocbtrination has been abandoned for work projects
in which the pupils advenbure in experiences. And, finally,
the new life of a Christian is not superinduced by the Holy
Spirit, bulbl comes through tGhe reconstruction of experiences.
flany religious educators have 8o compfomised with progressi-
vism that bthe reel vital program of Chrisbtisn education has
been hiudered.l5

"Progressives" in Christian education are abandoning

the Christisn methods for what they consider superior

secular methods. Prof, Iaird T. Hite spesks 5 word of

warning here: "One very dangerous snd very couwnolnly

made assumption is this: The public schools are out-

standing examples of effecitive educationel mechods.

The church may indeed learn many thipngs from Ghe pub-
lic schools end has lesrned such, but the public

12-’Jilliam Clayton Bower, Religious Education in the
liodern Church (St. Louis: The Bethany Pross, Ce.LJ29), De L56.

Lturch, op. cibi., pp. 101-102.
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schools are frankly secular in the content of Cheir in-
struction and cooly sciemnvific in their methods. The
wiiole trend of Americon life asz reflccued by its pub-
lic schools is Go depersonulize God snd then to ignore
h%"; to abandon pruyer; Lo neglecy Ghe reading snd che
abudy of the Bible; so ignore Jesuw as if Jie never
iived, and o cester life in other interests tzen reli-
Bilon. This is the spirit of our sge and vhe Lendency
of Ghe public acnoola, becsuie Lne public =chools cend
Go “‘]10Lh ¢he spirit of the sge. IT Ghe church extends
this Goo far and applies sclentific methods too closely
6o ites work it will stray still furiher away from its
objecsive, 14

Crivicism i8 alsco weighed zsgeinst Ghe expressional
scbivivies of Ghe progressiviastas iu Che field of religious
educavion, Nauurslistic psychology has been somewhat respon-

4 T n
sibl«

b=y

ohe: great cccent on expressional activities, bub
relipious educators of the opposite school of thought question
Lie motivabtion 1 provides for such activities, "The natur-

eliat looks upon activities sc mesns of establishing desira-

U'

t’:

reflexes in Like individuel and 2 'Zood socliety' cnmong

groups, a view which is fundamentally selfish."lb The Fhar-
igees, it is menvioned, were zlsc busy in ascvivivies, but

they were selfishly mobtivated. Furthermore, it is poinced

out thst, all oo ofien the leaders of Lhese expressional
sctivities in the Church are worldly leaders who have been
chosen Decause of plessing csersonsliby and orgsnizing sbility.
Tihey have ligule or no true concention of Lhe real purpose

of the Chur ca, and they bhave reduced the church school
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to the level of "sublimated Rotary clubs.“15

The system of Lhe progressivist has no place for Ghe
mention of sin, repentance, and conversion., The purpose
of the system is to surround the child with & Christian
atmosphere, free from any influences which will nob permit
fevorable growth., Furthermore,

He must learn Vo recognisze his faulls and failings,

bubt to call them sins is likely Go burden him with

a sense of gnilb shat will only impede nis prosiress.

In 5 process of wrowth there are bound to be imperiect

stages and mistakes, but uhey con be forgosten as one

passes on Lo greater heighis.

Thue she cupriculum has been thinned out and watered
down Go a point where Ghe Bible, docbrine, and church his-
bory ore neglected, because meny feel Ghat they do not

]

neet un observavle need of the pupil., O©Of such & curriculunm

I6 is concerncd with what the child needs in order to
fulfill an ideal of character which nmay be only
ulightly Christian, and nob with what the child neseds
in order one day vo grow Go his full Christian
stabure as au intelligent member of & historic Church
and an active wilnessing-disciple of his faith.+

The Doctring;cenbéred Curriculun

Te the sadvocates and lecaders of this Gyve of curricu-

lum, the task of Christian education is to impart a given

ls‘-’iui‘.‘ch, Sbe citc’ De 93—.

17 ' g
James D. Smart, The Tegchipn: Hinistry of Lhe Church
(Philadelphia: The me%tnlnsuar Fress c.TaE#), De 10

laSmant, OPe cit., DPhe 155=156,
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body of knowledge. The method is largely transmissive,
whereby the teacher acts as (he channel through which know-
ludge is transmivted to the pupil. It is external in that
Che knowledze comes from a source oubside of the pupil; and
it is authoritstive, in thet the mind of the puril submits
itself Lo scome outside authoricy. The content-centered idea
of wshich the doctrine-centered curriculum is s psrt appeales
largely Go the intellect. The knowledge gained may or may
not be related to the experience of éhe pupil. In actual
practise, it often is nov so related.

In the religious field-it finds its fullest fruibtage in

tie Romen Cathelic Church. It is an educabional system

which conserves Lhe experience of the pest to s remsark-

2ble degree, and secures stability_end perpsituity for

the instGiitubtions which sponsar it.

The opponents of Lthe docirine-centered curriculum
claim thaet zcceptance of orthouoxy is Ghe goal of Ghis par-
ticular metheod of Christien education., Some will even paral-
lel this btype of veeching with Communism, where correct-—
ness of doctrine is elevated above tGhose qualiuies which
make for decent .Liv:i.n.'f,.gD

These same opponents will zive a position Lo docirine,

but vhis place given to doctrine will derend upon one own's

conviction of vruth. One ought vo accept those doctrines

which "speek o our condition,” and btherefore Chriscisn

lgmu.l'.‘ch, 9_;-?.. cir'-, ppc 152-1330

2°Vicbor A. lurray, Educstion Inbto Religion (Hew Yorik:
Harper end Brothers, 1953), p. 1L,
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truth is msde relative to the individuzl. In order for doc-
trine to be sound, it must be void of sbstrzctions znd must
represent the heartfels experience of Christian men. Ideas
of love end forgiveness have their psrallels in Christian ex-
perience and can therefore be expressed in doctrinsl terms.21

The misuse of doctrine occurs when "it is used &3 the
initisl quslification for membership instead of being the fi-
nzl expression of that splritual echievemenu which it is the
function of membership to make possible.“22

In defense of Lhe doctrinal method, Miller sitresses
that Gheclogy is relevent to life. His key words are "rel-
evance® snd "yrelationship.” Rélevant truths of the Christian
revelation must be made (o speak to man in every condidisn.
It is likewise just &s importent to have & sound Gheology be-
hind the kindergarten lessons as behind the adult discussion
Dro&ram.2§ This is because doctrines and theological con-
cepts arose as means whereby relationships are described.
The ideas snd concepts of God are descriptions of relation-
ships bebtween God and man, The creeds are stavemencs of
faich in & God who 4id qertain things in his relationship
o men. He "created the world, seni Jesus Christ and the

Holy Spirit, inspired the foundation of the church, and gave

2l1pid., pp. 154-160.

22

Ibid. 9 p- - lq"q'c ]

2§Randolph C. BLiiller, £ducation for Christian Livi
(Englewood Cliffs, N.J.: Prencice-Hall, 1956), De. 50.
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us promise of sverlasting life.“aq
ilany perents and teachers err in holding bo the idea
Ghet an ethic can sbznd by ibtself. Therefore, Cherc is the
demand Ghat echica be rootéd ia doctrine, in order bhali con-

duct may heve mesning and supporb. Perents feel Ghat they

huve done their duty by impsrting a stenderd of comnduct,

even Ghough shey have done nothing in the way of imparting
Christion truths, The child's understending of the Christian
faith remcins om the level of & vague morality. The Christian
Gospel itsclf and other related doctrines have no relation

6o uho whole of the child's life, However, the Christian
Sbandaxd of conducy ¢an vnly be realized as a supsrnatural
possibilivy, when it stems from Che redempiive power of

Jesus Christ through the Gospel. [Horalism is an impossi-
bility, teceuse it is not founded upon Christian truth.2?

It is well alsc Lo undersvend Luther's concepeicn 9f the
docorinal mesvhod, especially z=s it is found in both of his
Catechicms. Aluvhough me=ny modern religious educators pass
over cabechetical imstruction with jibes snd ridicule, they
do s0 in igporznce for Ghey do not understand. cha use for
which ILuther meant iv. Luther used it in Ghe genersl accep-
ted sense ss the essencizl subject matier of ths Christian
faith., He did not use catechetical instruction for the sake

of intellectural verbslizavions, Bruce says of Luther,

24Miller, OB. CiG., ©p. ll=12,

£5Smart, ope. cit., L. 79.
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Hence when Luther speeks of hinself dexly reciting the
Cetechizm, he does not have reference Lo the Cabechism
as & book composed by himself, but bthe subject astler
of that book, Lhe rudimentary and fundamental points of
Christian doctrine. So also when he insists on the
learning of uhe Catecnism, it is not the book, guu
again the essential points of Christian truth,2

The Church-Centerced Curriculum

Believing that the Cohurch-centersd curriculum re-
solves the antighesis between Ghe Bible-centered and child-
centered curriculums, Smart de;ls #itsh bhe Church-centered
curriculum %o somc lenghbh., He feels thab'uhe doctrine of

the Church iz the foundation uron which Ghe entire strucbture

o

f Christian cducaivion rescs. [fhe entire procezs of a
Church=cenvered curriculum is concrete, spndg it is conbrasted
o Ghe sbstractness of an education which stresses Ghe
making, of character or of a generalized Christianity. Many
owe their allegiaace to Christianity, but Lhey have no

sense of responsibility Go the Church, even though they were
educated in ths Church. Their thipking never went beyond
abstract ideals. They lesrned nothing of the history of the
Church., A4lso, there were people who were interested in
holding them for the Church, but rever confronted them with
Che idea thal chey might be She Church. And so Shey have
made no contact with the divine-human reality which is in

the Chureh.2?

26Gustav Marius Bruce, Luther as an Lducator (Minnesp-
olis: Augsburg Publishing HousSe, C.L1320), DCe L77=178.
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God comes Go sinful msn in Jesus Christ, 2ad when man,

in (be nskeduess =nd despair aund hunger of his soul, re-

ceives the mercy and goodness of God in Jesus Christ,

he beginsg life 2 second cime, he i.: born snew, this time

with God ss Ghe ceniver of his being in the power of His

Spirit. He is bound inco a fellowship with all wio

share with him in this new life through Jesus Christ so

that he has his life in the Church, and not just Lhe

Churck of the present but the Church of all ages. He

suow himself one with the whole Church of God across all

the earth and through s1l1 the centuries,

Libersl theology has tended to define a Chrisvian as one
who holds to a certain body of liberal ideas, and conseguently
the Christian's relation to the Church hss been a matter of
secondary importence. They feel thet the Church is not es-
sentisl for Christian growth, snd some will even sugsest
thal one might serve Jesus Christ more effectively outside
of the Church, Fundasmentalism likewise has tended Lo mini-
mize Gone doctrine of the Church.29

In conbrast, Smert points out thai the Christian and
Ghe Church belong together. The one who has come Go faith
is no¢ isolaved, but he is & child whom God has called into
His Church throuzh the Word of whe Gospel. The needs of che
believer are to be fed snd guided, so that he may gZrow up Go
take hies plzce in the Church of Jesus Christ. It is Ghe
grovwsh of person from infesncy to old sge within Che Church

which is the concern of Christian educabion.?C

27smert, op. cib., pp. 111-112.
23;912., pp.-llo-lll.
291bid., pp. L0Y-110.
20Ibid., pp. 103-109,
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This would then imply loyalty Go Ghe Church, [iller
states that Christian educsztion depends on loyalty Go the
local church, the denomination, and to the ecumenical Church.
However, he feels that the primary loyalty should be dirscted
Gowards the local congregsbion. Nevertheless, he reminds us
that we are baptized into the community of believers of which
Jesus Christ is the head; therefore, we belong to the univer-
sal coapany of believers, which is the historic meaning of
51

the "Catholic" Church. He also warns that tchis loyalty to

Ghe local church can become idolatry, especiully when the
local narish becomes the sole cenber of 1oyalty.§2

Although Miller and other educators place much emphasis
upon ecusenical interests, which many confessional-minded
Christisns do not wholeheartedly accept, there is much Go be
gained by Gheir incerest in building Christians into Ghe

Churche
The Bivle~Cenbtered Curriculun

The Rivle-cenbered curriculum hess centered its primary
interests in the study and use of the Bible. It hss been
one of Ghe most severely criticized curriculums during past
years. Nazturalistic views especially have caused radicsl
changes wibh regard to Ghe place of Ghe Bible in the curric-

ulum. The Bible has just becn one book smong many according

3lyiller, op. Cit., pp. 154-155.

521pid., pp. 174-175.

i
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o the naturelist. BPBible study is of minor importance. To
this type of educator, the Bible conteins only religious
experiences of great and good men. The lives of these men
Hay or may not have value for the pupil living under modern
conditions. The Bible is merely used to supplement other
activities carried on in the church school or Church. "The
impact of Ghe living Word is foreign: to his beliefs and
therefore to his educational practises.“93

OGhers would advocste & new approach to the study of
the Bible. A represeatative example would be Lotz, when he
writes,

The results of critical, reverent, and constructive

Diblicel scholarship were of course rejected by many

conservavive and reactionary religious bodies, butb

where Ghey were adopted and used, the Bible assumed

a new siguificence and functioned with a force and of-

fectv nibtherto unknown. AC Cthe present time, it must

be confessed, it is still being studied by some for Ghe

supporc it may give to what one has been taught Go be-

lieve rather Ghan for the help it offers in Ghe conduct
of the good life.5%

It is clear Ghat this advocate of the "new approach”™ has no

place for Scriptures as the full and final revelation of God.
Those interested in the Bible-centered curriculum will

Gthemselves admit the dangers involved. The goal of such a

curriculum has often been the mastery of a sst of facts or

of the conients of Scriptures. The methods are often mechan- .

ical and introduced long before the child is able to grasp

-

55}‘“0.‘1. 22. cito',po 115.
34Lotz, op. cit., P. 33,
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certain meanings, HNuch Bible information is learned by rote
&nd accepted in Lhe abstract. The goal is often knowledge
for its cwm sake. "The Bible becomes an end in itself, and
there is the danger of Biblioletry that stends in the way of
a right relationship with God."22

AG Gthe present, there is & trend in religious education
bsck to an emphasis on Ghe content of the Bible., 4nd zl-
though it is felt that this trend is wholesome snd much
needed, warning is given zgainst the belief that Ghe return to
Gthe Bible will be the cure for zll of the problems in reli-

gious education. There is more to the tasic of Christian

teaching then an emphasis on the content of Holy Scriptubea.56

If Scripbture is Go be central so Lhat God may be known,
it is not to be studied for its own sske, but for the sake of
God's revelation and truth which is found in it. Scripbure
nust net be studied by itself and divorced from the life sit-
vation of vhe pupil. It muet ve related Go the whole of
life,??

The ccnbent of religious instruction is first of all tGhe

Bible; then the materials which have been directly drawm

from the Bible or are based oan it, such as Che Catechism,

Bible History, and the Confessional Writings; finally,

all materimls, sources, aids--such as prayers, courch

history, liturgics, hymns--which in some way contribute
to the faith end Christiar life of the child, to active

55miller, OPs ClGey De 174,

36Findley B, Edie, Tsaching for Results (Washville:
Broadman Press, c.19565. Pe 4o

§7Smarb, op. cit., P. 118.
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aﬁg intelligent church membership, and %o good citizen-
SDLDe
The Christ-Centered Curriculum

The advocates of the Christ-cent=red curriculum look to
Jesus Christ as the aubthor of Christisn feith and life. All
faith and experience nust be derived from Christ who is Ghe
source of foith, As a result bhe will of Ced is pubt into
the pupii's own experience, The task of Ghrisbien education
is then 6o relate the life of the pupil to the will of God
throggh Christ, 88 it is revealed in Hely Scriptures. The
curpiculunm is larpgely transmissive, aubhoritative, and ex-
¢ iU aces not fall Go Gske into consideration Ghe
59
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growing life of the nupil.

Because Christisn education centers in Christ, we call
i6 Christisn cducabtion, and we spesk of Christ-centered
education. This immedistely distinguishes our objec-
tives as Heoovene-inspired and leaven-direcited in contrast
to man-directed, child-centered, community~centered, or
other earth-bound educsbion that never raises its heavzo
¢lay feet zbove bLthe ground zlong which it is plodding.

Conclusion

The chief problem in escerbtaining the correct approach

o curriculum theory has been one-sidedness., Various Gheories

W

8, : Rade b 2 .
Wime A. Kramer, Religion in Lutheran Schools, Fublished
under Ghe auspices of Tho Board for Parish Educstion, (St.
Louis: CGoncordia Publishing House, ¢.1l949), p. 23.

3iparch, gp. gib., pp. 133-134,

q'Olt:r.'a'.ne.r;', op. €iG., P. 135,
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have been stressed at the expense of others. Iach theory
must be measured by Christian standards. e cannob entirely
reject that which has been presented by the exponents of the
expericnce-~-contoered theory. A Christisn education which
fails Lo boxe into counsideration the life and experience of
the pupil is pructicaslly useless, On the oGher hard, a
Christisen eduecation which ignores the Word of God aa bthe con-
tent of its message and as Ghe source of ita life end faigh
hes nothing upor which to build. Wo curriculum can be uti-
lized to Ghe sole exclusion of the other. However, the
Jdrist-cenbered curriculum is the most effective, inasmuch
s it has ils source in the life and death of Christ, finis
its strenpgth in Ghe revelation of Holy Scriptures, builds
its members into Giie Church as the Body of Christ, and prop-
erly relabtes Christien Gruth to the life and experiences of

the learnsr,




CHAFTER V

ATMS TO BE “E? IF FULL INTEGRATION
IS TO Bl REALIZED

To Instil Action
Emotlion as an impulse Lo action

Activity is necessary to the educacional growth of a
oupil, Seculsr education haes considered this of supreme in-
portence, and in more receub years religious educators have
aiven Ghis much thought. When proper Christian instruction
has taken place, somethinyg positive must be done with Ghe
aroused daesires of Ghe pupil. A body of wholesome activities
Should be provided Ghrough which the emotional responses
may find expression.l

Looking at Gthe life of Christ, we see Gthat "his para-
bles were based upon life situations of the people, and they
concluded with an appeal for achion.“2

o recepbion wibthout reaction; no iapression without

correlative expression. Christ may well heve said that.

Tn {foct, it was out of Christ's practise that world

Geachers have cought the method. MHis recorded utter-

ances are full of words like: "Come." "Follow." "Go."

"Watch.,"” "Arise.," "Walk," "ijJork,"” "Tell," "Make.“3
I was a@lways, "Hear, then do," with doin;; emphasized.

ltomes DeForest Wurch, Chrisbisn Bducation snd the Local
Church (Cincinnati: Standard Publishing House@, Celo49),

aﬂandolph C. Hiller, Education for Christian Livin
(Eazlewood Cliffs, W.J.: Frenbice-HRall, 1956), De 2Le =
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darne“ would zdd:

And yet many a boy hus gone through ten years of church
school and church without once bteing given an opporitune
LGy %o "escape into a wholehcarted deed.” ALl Goo often
we say oo him, in effect: "Now sit down, talk and bLe
talked to, pray and be .prayed aboub; we shall open

to you every avenue of Christisn growth excert the real
one of losing your life for the kingdom of God." The

boy wonders why the Christien life is so dull snd unin-
teresting, and what is meant by the strange talk in tke
Hew Teatanent of joy, and peace, snd an abundant life.

He has experienced nouhin& of Lhe sort. « . . ilence lies
the greatest oresent weakmess in Christian educsbtion!

Tre child and younyg person need to have Gheir hearts
warmed, bub they nced guidance in moving to the next stewp.
That is following throuzh bthelr Christian concern into zsctioan.
Youn. people as well as adults feel a sense of frustration
if the impulse has 6nly resulted in passing a resoluﬁion.5

Bdge says that in leadiné.bcople to have an "emobional
catharsis," there is grave danger. “They have thelr emo-
tions stirred zo often without making an overt response that

they identify Ghis emotionsl stirring with having had the

>
religious experience they discussed in class. "™ They rec=
ceive a sabtisfying experience by merely speaking about the

| experience., imotions play @ big role in religious

hiurch, ops Cibes PPe 183-18%4e

tMev&n C. Harner, The Educational Work of Ghe Ghurch
(lTew York: Abingdon-Cokesbury Press, C.1959), TDs De 202~

5%iller, ops Cibay Pe 221,

6"i:'dlez;y B dﬂe, Teaching for Rezsults (Washville:
Broadnan Press, C. 9)6), DDe —-1Ge
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eéXperiences, but the experience iz not complete unbil it
has expressed itself in life snd action. In the church school,
cgurch, and in the preaching service, these people come both
to desire zud to be satisfied with having only bhéiﬁ enotions

: "
stirred.’
Aetion es o response o purpose

These actions must have a purpose in the life of the in-
dividual, Purpose is said to be a formative power in life.
Compelling ideas nuzt be present. Acbually this calls for
decision-making., Tnbil young people are led u; grapple with
such matiers as sin and evil in Gheir own lives, much of
their actlion will be purposeless. Young persons oflen become
bored with ucbtivicies which are made up to keep them busy or
out of mischief. They musit experience a2 need and feel its
pull, And if something has gripped them, they will prepare
Lo do something sboub it.

Church work with youny people in the past has done too .

little exposing of them to the real problems of Ghe real

world, aud has offered Goo little challenge. Go do or

guidance in finding the places to take hold even now ab
their age @s yoush.

The unit method

The methods, whéreby purposeful zctivity may be

7Ed5e, OBe Cibey Pe 17.

SClarice 4. Bowman, lays Youth Learn (NWew Yonrk: Harper
and Brothers, ¢.1952), b. 92.
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actualized, ore innumerable. Ve might meke mention of one of
these beczuse of ius importance =nd widespresd use today.
This is Ghe unit method. Hach unibt represents a possible area
for growth in cﬂriscian faith and life. The unibt presupposes
action on the purt of the student himself.”

4 uwrlt focuses on oue problem which the pupil is Go
WOrk at. IPrinted matter might confront the pupil and make
him feel & umeed, It should also gulde him Go want Lo find
a solution. The question method may be used to probe him
into &Ghe problem, so thast he feels it is his. Before leaving
a certuln unif, the pupil should be able Lo put into words
Ghe things which he has learped and also any growing convic-

Gion which may huve resulted.lo

Woridng with youth

Finally, in speaking of purposeful activity it is in-
porbant that church ieaders realize What their task is noé
working for yoush, but rabher working witkh them., This im-
plics that Ghe adults of bihe Church do not meet alone and
plan Ghe youth program, thus robbing the youth of participa-
Gion. On Ghe other hand, it may mean 2 failure on the pard
of zdulus if Ghere is a "leb Joufh do it all™ atvtibude.

There must be a ccoperascion and sharing between leaders and
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"o Reach Verdicts and Decisions

In Geaching Gowsrds the goal of reaching verdicits snd
decisions, there 18 always the tendency of undue emphasis
upon enotion wibhout sufficient Chrisbien instruction. Huch
evangelissic presching has made a lot of emotion, and utili-
zea invitabions snd appeals. They feel that without the

invitation, the svangelisbic messaze is incomplete and the

effect of the message unknown. "The evangel of God's redeem~

p

ing love deserves an immediate and wholehearted resgponse, snd

the invitasion calls upon men to meke Ghe response in some

19
§) ==

"

clic manner.
~I6 is admiuveed GhaC in Ghe HSeripbturses, Ghere is not

found sn exact exemple of the modern evsngelistic inviGe-
Gtlon, but yet it is contended that énything which helps bo
carry oubt the principles end bteschinzs of Lhe Scriptures in
g more effective way is Scriptural. 15 Whitesell in parbicu-—
lar believes Ghet people need s definibe end viial Christian
experience. People brought into the Church through Baptisam,
the cutechetical class, and the membership class are less

lizely to have Ghis experience than if they have made a

llIﬂldo 9 Po 35.

12 - - 3
Paris D. Whitesell, 65 ¥Ways Lo Give Evangelistic In-
vitations (Grand Repids: ioﬁéérvan Publishing ﬁouse, C.1945),
p. ii. .

o1pia., p. 12.
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response (o a public evaangelistic invitation. He does not
insist that a public response is necesssary Gto salvation, but
rather chat it will bring Ghe Christian to a higher degree
of the assurance of his salvabiou.l4
However, evangelisbtic sermons and Ghe public invitation
are more specifically for the purpose of winning people Go
Christ.l5 Tor Ghe purpose of Ghis paper, we arec nore exactly
interested iﬁ Ghe Christian nurture of Gthoss who have already
been won for Christ. Whitesell believes that zlso in the
area of Christizan nurbture, the evengelistic invitation
would have its place, for:
The evangelistic invitation is an appeal to the will
for decisive, wholehearved and immediate action. The
influences or motives that move the will ars nob Ghe
same vith all people, We have a right Go appeal Go all
the various inceatives Ghat may bring action, provided
the anpeel iz on a high moral level and is consistent 16
with vhe Gruth and dlgnity_pf the Gospel of Jesus Christ.
Morningstsyr has slso sbressed Ghe invitation as an in-
bortani phase of Christian cducation. 3She believes that
there have Deen an old and a new method of training children
in spiritusl things. The old method consisted of Geaching
children Bible stories, facts about the Bible and Christian
behavior during the Gime when they were young and believ;ng.

AS Ghey become older, they are asiked to receive the Lord

%1pia., pp. 18-19.
151pia., p. 16.

16151d., ps 3l.
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@s their personai Sevior in & specisl service of decision.
Under the old method, Lbe invitation comes at the climax
of Christian inebruction.l7

The new mevnod comsistis in presenbing the mozt vital of
8ll Bible Lrubhs and giviﬁg the child an opportunity o re=-
ceive his Savior. Lessons wiich follow will seek to tLeach
bim to live for Jesus and to become established in the Word,
In the new mebhod, Ghe invibavion has beeu placed st the be-
Sloning of ChrisGian instruction.la

I7 by the old method, Morningsvar means that Jesus Christ

iz never prezented as the BSsvior from sin until the conclu-

0]

sion of gowne Chrisuien inssruction, we must agree that the
old mebhod iz worthless. With such & method the source and
mobkivavion of che Christian life has been omitted. However,
the new method, which she speusks of, seems Lo assume Ghat

2 person's acceptunce of Christ can bte fixed (o a specific
Gime or instunce. lere she is consistent with those who éd-
vocate the evangelisvic ianviGation arnd response., However,
it must need be that Christ is presented as Sevior nob at the
beginning or ead of Christian ianstruction, but coniinually
throughout the entire process. Ag has been discussed in

the chapnser on proper motivation, ChrisGian nurture proceeds

only from the love of Christ. The love of Christ must be

17Mildred Morningstar, Reaching Children (Chicago: loody
P.l:'ess, CUIWI')' p. 12!

181pid., pe 13.
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manifest at all Gimes in the task of Christian nurture,

Although a Christian may nobt be recuired to make a
public response to a demand of Scriptures or bhe will of God,
he iz s3ill involved in moral choices. Throughout the entire
precess of Chriabian nurture and growth, as long as Ghe
Christian lives, -he consbantly is making choices. There are
conflicts of ideals end loyalties. "PThe choice of ‘either/
or' has %o be made by the Christisn, and to refuse to make a
choice or uo be blind Go the existence of zlbternscives is
more chan @ misunderstanding."lg

Many of chese alternabtive or controversicl issues have
not teen faced. Thers is a temndency to keep them on a
strictly neubtral plane. They have been dealt with in vague
sbsbractions and generalities., Christians have bsen taught
o look at all sides of a question, but not to mske up Gheir
minds and o take a stand. YChristian living today demands
decisiveness. 'Teaching should be 'for a verdictl'“zo

In urging pupils Go "make up bLheir minds and take a
sband," Lhe ChristGian Geacher nmust always take csre Go show
the way of life which Christ has commsnded. The Christian
teacher should oporate only with the "demends" which please

God. One of the weaknesses of the modern Church is its wil-

lingneas Go please men insbead of God. Christians often

lgVictor A, durray, Educsbtion Into Religion (New York:
Harper and BrotGhers, 1953), P. i>.

doBo‘Vﬂan’ ODe cib-’ De 28,
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pay heed to bthe demands of fellow members in the Church, and
the resuli for the Churech is a climate in which the man=-pleas~

ing spirit dwells.ot

On bhe contrary, the Christian believer
should see that his obedience is to Christ and the will of
the Fabher. This means no less than full subjection to

the will of God as it is found in Holy Scriptures.
To Sensitize the Conscience

aurpsy asks whether the comscicnce 1s a subject for re-
ligious education. He answers in the affirmacive snd says
that we must esbablish the habit of children acting by Gheir
conscience, Bubt he furbnﬂrmore asks whether conscience is
relative to Ghe individual;

Is conscience Ghen simply scmething subjective? what is

rimbh for me is pight, and I sllow other people to differ

f£rom me. Hub this would be no princlple at a;l for Ghe

situation in which every moan does what is right in his 22
own eyes is clearly one of anarchy eand irrespon31b111by.

" A sense of weglues is a rock upon which character is built.

But Gthe atbitude thes one thing is 25 good as another and Ghat
noGhing really matters has destroyed many foundations for the
building up of character.25

In the final analysis, Murray does admit to the relativ—

ity of the conscience. He concludes that the education of

Elcarl Walter Berner, Spiritusl Power For Ibur Co
btion (8t. Louis: Concordis Publishing HOUSE, C.lJ50), De EE
calﬂurray’ ‘_P-. clb-’ Pe 1)90

231bid., p. 154.
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the consclience is introducing the pupil Lo wider spheres of
interests and helping them Lo exclude @ll matters of expedi-
ency from bhe region of absolute values. "And then the
further discovery will be made that conscience can be
educated by deeper insight a3 well as by wider. knowledge,
for there is & 'beyond that is also ﬂibhin.'"24

Likewise Waberink claims that Ghe content of comscience
consists in norms which have Goken possession of Ghe con-
science, but he hesilbates Lo limit Ube norms of conscience
o the will of God or any special revelabion.25 And Fickes,
althouph =dmitbing Lhet & men's ideals are the result of
relijious instruccion Lo a very marked degree, concludes
thet 2 man's conscience ought Go fuucbion according to whe
norm of these ideals. The norm of a final authority in Ghe

Word of CGod is nob nenﬂioned.zs

iz the tsak of Christisn cducation Go provide Ghs

Ci

I
necessery Dunowledpe Lo make right cnoices. 16 must show Ghe
values which arise from nmaiking right cholces, and the harme
ful effect which results from making wrong ones. Not only
ére Lhe choices, which we make, essential for the individual

but also for the society in which we live. That exists

241bid., p. 136.

25 R e - . % - = . = -
Jan Vebeprinik, Basic Concepts in Christiaan Pedseos
(Grand Rapids: Wm. B. Terdwans Publishing Gompany, c.EégL),
PD. 8435,

o [
a°George He. Fickes, Principles of Religious kducation
(New York: Flemiug H. Revell Company, c.Taﬁ#%. De Lli32.
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today is Lhe resuli of choices made in the past. And what
choices are made Loday will effect the world of bomorrow.a?

The failure in meny churches has been tGheir neglect to *
present Lhe criterion for Jjudging between ripht esnd wrong.
Our judgaens hus o & great extent been modified by the soci~-
ety in which we live., A pensbn nay be & good "churchman™ in
the broad sense of che term, but yet bis attitudes and cond-
uct may be unchriscian. This confusion of adults has added
to confusion among children.as

Koehler stresses Ghe importence of properly educsting .
the conscience: '

If we succed in cuickening and reguleting the con-

sciences of our pupils, we have indesed done much towards

Gheir education; for conscience will continue Lo exert

168 infiuvence on theu. even wheun our personal influence

ceases Lo operaic.

But Koehlor, in contrast to many other religious educa=-
bors, pives zssenbt to 2 sinrzgle norm. Although 2 person must
dot be made Go act apgainst his comscience, it may be neces-
sary Go set his conscience right, s0 that its witness agrees
with the Jord of God. Since conscience is the assent Go some
noris, it is importunt vhet Ghe person sccepts the correct
norm, Ghe divipne aubthority of God's Word., ‘this is Ghe norm

by wkich his conscience should be regulabed znd concrolled.

27John Guincy Schisler, Christian Teasching in Ghe
Churches (New York: Abingdon Iress, C.i954), De L.

281hid,, p. 33

2%%dwerd W. A. Koehler, A Christisn Pedagopy (St. Louis:
Concordia P*ublishing House, c.19355, Pe 1Y3.

O
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It is also necesssry that we have an "absolute” morm, if
there is %o be o proper distinction between right a2nd wrong,
good and evil., This norm cannot be modified by the human
opinion of men, but il must be in complete accordance with
the Vord of God, which is the only infallible rule of cond-
uct.gg

Children usually recognize very readily what is meant
when the aciivisy of bthe comnscicnce is described to
GRGMy o « o o LG insists indecd that man do the things
ne thinks is right sud avoid what he Things is wrong,
bpus ic does not slways dependably point out what is
right or Wrong, « « « Ghe conacience can be trained,

e« « o but also cun be treined bto speak wWrongly. How—
ever, when only chose Lhings are made matters of con-
science Lo which Cod Himself has bound us in His holy
loru, and all of those, Ghen bthe conscicnce becomes a
relizble and invaluable monitor to us as we go through
life. 7The trainin; of Lhe consciences of children so
that they will speakt faithfully snd accurately in ac—
cordance wibh Ghe revealed will of God is one of Ghe
most important ains of true Christisn education end
one of iGs moat blessed results.”?

To Creabe Self-Discipline

The creating of self-discipline might be called Ghe
braunsfer of cuter suthority iunto inmer judsmeni. Spiritual
end moral fiber, the abilibty Lo choqse wisely and o desire
correct paths of conmduct must eventually come from the pupil
himself. The only restrsinbts which are lesting and effective

are those Lhab come from within., "The only commandment

Y%oehler, op. cili., pp. 127-128.

51&. Eaentzschel, Learning o Know Ghe Child (S6. Louis:
Concordia Publishing House, C.L9%L), Pe. o&e
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willingly obeyed iz Ghat which one maizes for himself." This
naturelly could leszd o relabivity, but not if correct con-
Copis and idenls are @ part of one's cducation. These ideals
are transmitted throuph Christian imstruction. In proper in-

2 Gen-

struction, they become one's own by willin: adoption.5
uine grocth resulta on the part of che learner, when he has

= NEEY e % ; 3%
been impressed with truth from withouib,

Especially in the cuse of Ghe adolescent, independence
is needed., Vhile avtewpting Lo achieve freedom from parents
aund other adults, he svill looks for security. He npust be
mede o szee that Ghizs freedom s%ill implies responzibilicy.

Ana alGhough a person mey achieve freedomy it is a mis-

Gake to Ghink Ghat a pupil cen create Christisn character oub

(o)

£ bis cun ungulded experieace., Authority is svill present,
when g person feels himself free. It is a2 part of Christian
educavion o present to the pupil the Cruths ana facta of
Chpigtianity, so that they may make Gheir appesl o the mind
of the pupil. Christian education musi present these facits
and convictions wibh all che welght of the sushority of Scrip-
bures.”* "ihe moot of sll disciplime is to Geach Ghe child

o understand 'that you are not your cwn.'“ﬁp

jaFickes, ope Cit.y po 183%.

335}.’:31:.1 Vieth, Phe Church and Christian Educacion (3t.
Louis: The Bethany Press, C.LU47), De 75

*Tbid., p. 80.
Esvﬂaterm, 92. cib., Pe 72'
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This shen is the aim: thev messures are baicen which are

needed Go bring che pupil to self-discipline. Discipline on

the pari of the educotor ard parents often restrains and bri-
dles in = negetive sense, but this is nob Ghe exclusive use.
There is z certain idesl bo be raached, and discipline is
28lso a means to abbtsin that idesl. Its final purpose is to
bring the pupil ©o Ghe poinb where he uno longer renuires the
discipliae by others, Self-discipline will then be his guide;
self-guidance according to Goe norms laid down in the Word
of God.”"
The process of condicioning must be lifted co the level
of sell-cundibtioningy « « « « The condisioning is done
by some onc ocher than the person so Ghat te is wrought
upon by indluences external Go himself, Obviously, in
the earliesc staoges of growth much of the conditioning
process must be brought sbout by ovhers, for the reason
Ghul Ghe immature child hss neither Ghe knowledge nor

Ghe cxperience Go condic§$u his own experience. o « o
This iz viGal education.”

Deliovre spesks of Ghis in the field of Homan Cabholic

educabion. ¥Precdoun is essenvisl in his thinking, bub he does
not% counsenance the demand for Ghe rejection cof auchority.

He believes shait the Lwo concepits are inseparable. "We can-—-
not educave for frecdom without authority."” Freedom does

-y

not imply license.”™

36Wuuerink, 0D« Ciley.PPe ©5-64.
3745114 . : 2 ; Lk
fiilliam Clayton Bower, Keligious Education in Lhe
Kodern Church (St. Louis: The Betnany Press, Ce.lLvu2v), PPe 129~

=L .
““rpanz DeHovre, Catholicism in Educstion, (Yranslated

from the French by Edward =. Jordan (Wew York: benziger
Bros., c.1954), ppn. 1l87-188.
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&nd here is where the role of the teachsr is importent.
The doctrine of self-sctivity is often carried to exbtremes,
but where real learning is to Gake place, the work and in-

fluence of vhe vescher cunnot be minimized. Bducation is

the product of the combined activity of the pupil and Geacher,

and it involves activity as well es passivibty on Ghe nart

of Ghe pupil. "He umusbt contribute to kis own formation

but he must also allow himself to be formed by obhﬁrs."ag
There are therefore two sides Go discipline—=the

teacher cnd the pupil., Discipline is the zct of becoming

a diasciple, of sccevting authority. This would meer that

a leader is o be followed, Eufray directs this Go chosa

who would become ceachers:
If vhe children arc to be disciples, are you worthy to
be & Leader? If it be said shat they a2re to become
disciples nobt of the teacher bubt of Christ, how can that

happen excepaﬁahe Lescher himself is & disciple worthy
of imitation?

To Present & Challenge

lany religious eﬁuc&tors point out that onre of the
greatest wealnesses in the churches and Christian education
is the lack of the element of challenge. Some churches have
few high spiribuel idesls. In reality Ghey have & low re-
spect of themselves.aznd do not clainm the respect of oiLhers,

On Ghe contrary, Christian demands should be exacting and

391vid., p. 244.

4Ox‘&urray, obe CiG., P. 137,
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present a challenge. Eerner more specifically applies this
to the entronce reouirenents for membership in the Church,
"Any church wiich is worth joining should be hard to join,.™
He believes that incoming membsers must be afiirmative in
bheir intentions to hecome fiu for steady growth within Ghe
(Hﬁ.urclz-.."':"l

In the area of working with youth, the Church often bLe-
comes apologetic and Guakes on a defensive character. If Ghe
Churci: iz Go be effective, it must do away with Ghis defen-
give mentality and confront the young with "the full,
rigorous claim of Chrisbian discipleship."42

Other ozencies of the community demoand much time of Ghe
Jouth, The Church should nol demand less of Gheir tinme.

"o apnesl for voluntary service should be more insisbtent and

aore attrzaciive to lay people then that of Lheir own churches.

Very often uhe most cepoble persons in the Church have

their aclivibties in Ghe community, while the less able find
Gheir acuivity in the Church. Iembers should be Gaugnc Ghab
anyone comniited Go bhe Lord Jesus Christ should place serv-

ice in his name first,

4l

Carl Valter Bernmer, Spiritusl Power for Your Congrepa-—
Gion (SG. Louis: Concordia PUDLishing Hous@, Cel955), De 3&.
42

Jaues D. Sasrb, The Teachins Hinistry of the Church
(Philadelphia: The WestmiusSter Press, Cel9o4)s De 150

2 S

“Vieth, op. cit., p. 207.

4ypsd,
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It is basicuslly important that developing Christisns
realize the cost of Christiasan discipleship. Mott says thab
Christ never hid his scars to win a discipla.45 One of the
#oals of Christinn education ought to be that it directs and
stimulates people to strive after the highest ideelsz withoutb
counting the cost. IbL must show Ghat the "highest life is

not built up by adding from wichoub."qb

To Maintain Bulance Becween Intellect and Emobion
A matter of mind and heart

In Geasching for commitment, it is nécessary o under-
stand the relabtionship between the intellect and the emobions.
Undue soress hus, at different Gimes, been placed upon both.
dhen relipgion has been confined Go emotion, it has deteriora-
bed fron sentiment inbo senvimentality. When confined exclu-
sively to the intellect, religion has become a substance
without feelius.47

Some look dowa upon emotions as if they were something
harmiul, or Ghat onc would rezret having. This asctitude of

suspicion is a result of experionces where emotions have not

LS

““John R. LOGG, Phe Larcer Evenzelism (Wew York: Abing-
don=-Cokesbury Fross, C.iSi&), Ds I7e

46

Ae Jo Wme Myers, Teaching Relipgion Creatively (New
York: Fleming H. Revoll Company, c.Ivggjg De .

47Wesner Fallaw, The Liodern Parent and the Teachi
Church (New Yoric: The HMacmililsn ComMDany, Lo30)s De Oe
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besn properly guided and conbrolled.48 Han& lives have been
wrecked through unconbtrolled impulses, but this is because
they hzve not been Gaught how emotional control may be gained.
‘The relipgious educator must be led to recognize the impor-
tance of emotions snd then to understand their plzace in
human Imuu..":ts:."'“"J
Feeling is intimacely relsted Go religion. There has
been much discussion as to what is the main root of re-
ligion in humsn nzturs. Ry some it hes been locabted in
Ghe feelings and by others in the will., Doubtless it is
nearer Ghe vruth to zay that religion roots both in the
feelinys and in the will, . . + o A religion without emo~-
Gion is pale and colorless, without viivaslity and wibthout
vower. TG comes fsar short of Uhe ideal pcocrtrayed in Ghe

Pesalns cnd in Ghe lLpistles, in the lives of the prophets
and the apostles.

Intelleclual one~sidedness

Chriscisn ecducabtiou often becomes subservient to the
intellectual elewent, Ié serves only cold propositions,
methods, and programs which are purely intellectual. It may
lack warmth snd consider the evangelistic sttempt as foolish
and too deeply emotional., It tends toward a Gype of humanism
which is void of religious experiences.sl-

There is progress on Gthe intellectual nlane but not on

the emotional. Everything becomes intellecbuzlized or at

48 : S
I""11.'5em'.a.'sv::hvszl.. ODe CiGey D 43,
z! 5] . L=
“pickes, OD. Citey Do 53,

fio?Jade Crawford Barclay, The Principles of Religious
Teaching (New York: liethodist 'B—_ook'To_'—B__ncern, Ce1920), Do

51, S :
#urch, Ope. cib., p. 152.
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least Ghe imGellecbtual predominntes at the expense of emo-
bious or feelin;. BEnotions arc in a cacepory by Ghemselves
and are left Lo develop on their owne. They are cultivated
apart from the intellect or are nob considered necessary.sa

A brapsition from the inGellect to the emobions does nob
vake place, The knowledge oxists, bub there is no feeling
in accordance with that imowledge. There are many who have ,
been shorougsily indocurinzted into Sceripture but who remain |
emobionally untouched by it. The works of Christien life are
done ar o matter of duty. This is a mechanical Christianity |

AL i e e 53
insvead of =z living Chrisvian character, }

Emotions malke religion personal

Bince religion is & personal encounter, relationship,
or exparience with Cod, moere verbalization is not the de-

sired aim. This personsl religion cannot be Gaught. It is

an experisnce of the heert, and iv is worked in man‘through
doctrines which he learns of God end his Savior., The know-
ledge is nou }dentical wich religion itself, Such knowledge
‘ may result in religion, but "religious educsition, bhen, can

only mean to Geach religious truths with a view to producing

54

! thereby that personal religion of the heart."

o produce this personzl religion, emotions sre necessary

52murray, op. cit., P. 100.
5aﬁaentzschel, OPe CiGey Do 48.

i

|
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} bqkbehler, op. eit., pp. 6-7.
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and hold 2 *vibal place in God's plen regarding man., »Pear,
love, and trust arc densnds which are nade upon nun's
emotions,

‘hen man failed in his ducy, it was the love of God that
devised 2 way of salvation, and the love &nd pity of
Jesue moved Him to make His great sscerifice for lost
maniiné. The full fruit of this sacrifice becomes
man's own through faoith--not, however, & faith chat is
& mere accepLence by Gthe intellect, but one that
includes sincere Grust and confidence in the Savior.
Sueh faith is on @cetive power in men. I6 Nindles in
him true fear snd love toward God and so restores, in
ils beginnings, man's original sttitude toward his
Creator.”” y

Fiotions conorol behavior

One result of the Paculby Theory has been i%s sharp dis-
dinction belween knowing ond willing, snd becween thought and
action. There is a difference bebween the training of Uhe
heart asnd che training of the mind. Religious instruction is
rot confused with relizious education. "There are meny in-
stances in which men become wiser without becoming beuter.“56

EmoGion may especielly be necessary in order than an in-
dividual break some evil habit and substitute for it a habit
which is Chrisbticn., In the case of Ghe irreligious and
immoral, it may take a tremendous emobional chunge to nove
his will and e replece it wibh bthe Chriscien 1ife.”?

dmotionalized countrols of coanduct are most potent in

55Haenﬁzscnel, OP. Cil.y Po &6.
56.DeHovre, Op. Cil., PPe«3%34=33%5,
57Barclay. CP. CiL., P« Y8,
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shapiog behavior, « « « « From this fact it is evident
thut coe of Ghe most crucial problems of our schools is
the selection and tGezching of desirable emobtionalized
consrols of conduct. Units must provide experiences
(self-sciiviiy) through which pupils will acquire the
righ$ emotvionslized conduct - comtrols in atéitudes,
Gppreciations, interests, and habits of conduct,

Conclusicn

The danger has been Ghat intellect snd emotion have
often been regarded os slternatives. They may be so at
different levels, bubt Ghe ginm is to keep them in close
relationship, so Ghuit one does unot predominate over Ghe other.

»

The implanting of vhe fscts esboul the Christisn evsngel

18 Ghe work of religious education. However, when a

Gtruvh is implonted end a standerd of value accepted,

enotional power is needed to fix it in life.2Y

Thus instruction and the cultivation of feelings become
28 single process. Willer states,

Religion Lhus involves and expresses the whole porson

in all his relatiounships. Thought, feeling, will, reas-

onable belief, disciplined and directed emotion, purp-

osive conduct; 21l are bound up wiGh it.9Y
Ve might sum up Ghis section on "intellect and emo-
tion" with & quote from Haentzschel:
eaching children, it is vical that we consGantly

them reminded of the love of God, no&t only show-
them how it illumines the bteaching of the Bible

—

and how it enfolds their own lives, but also how it

58|* s £ = et . T S 1
Wme A. Eramer, Religion in LutGheran Schools, Published
under Ghe suspices of The bBosrd for Perish hducation (S5t.
Louis: Concordia Poblishiag House, C.1949), De. 45,

59Jahn 0. Grose, hducavion for Life (New Yorx: Abing-
don=Cokesbury Press, C.Llyw5), Ps. 20%.

6Obtiller, OPe CiGey Do 47,
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treces out for them the path of duty. If then, by Che
grace of God, faoith in Christ is kindled in them, this
faith will guide them into the Christien life (which it
alone can do) und will become in them an agenqyéio bring
all emotions inbo harmony with the will of God.

Glﬂeenbzschel, op. ciG., P. 51.
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CONCLUSION

The purpvse of Ghis thesis has been to discuss Ghe
laportant principles and fectors whereby the Christien person-
ality ond chsrecter are nurbured, with the gozl of teaching
for & full commibment in order thut Ghe Christian believer
might be fully inteprated under the reign snd rule of Christ,
With & few exceplions, vhe paper nas avoided the discussion
of uneGhods, deschodology is cutside che scope of the dresent
discussion, but it mizht be added Ghab sny meshods eaployed
will be closcly cssociuted wiGh the principles znd factors
which huve been set down on Ghe foregoing passs.

Tae prise facbor under considerstion is the motivation
@specty of Christien education. Christian growch and anurbure
Gust have i6s rooGs in the love of Christ. Christian nur-
ture eguels Christian sanctificution, and this ssnctification
proceeds only from the Justified ChrisGian believer. So
throughout bhe entire process of Christisn educetion, the
Gospel of Jesus Christ remains the source, mobivation, and
dynsmic around which all Christisn lesrning takes placé.

During Ghe course of the naper, Ghe Christian learning
which occurs Ghrough "atmosphere® and "example” bas been
stressed heavily. This hes 2ot been done Go minimize Christ—
ian lesrning througih "instruction." It is the writer's opin-
ion that one of che greatest wesknesses in the Church is in

this srez of learning Ghrough bthe Christian character end
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¢xample of fellow Christisns. Wien Chrigtien lives are in-
conaisGens wigh the revealed will of God, as it is found in
Holy Scripsures, the result upon the growing hearss snd minds
of children will be o negative one. The Church and home,
pastor, parenta, and Leachers must reelize Ghe impact which
Gheir lives play upon Ghe forming character of developing
children,

losely releted is Ghe intGeraction of the Chureh and

(o]

ome as co-worlkers in vhe tesk of Christisn education. The
home is Ghe firsi sna foremost Geacher in point of time and
iz the gmount of influence. Bub iznasmuch as the Church is
the medicbor of Christian truth Ghrough che Word of God, bhe
“orlk of the Churca may not be lessened. It is not the
Church or the homej; but the Church and the home., The Luth-
eran Chuprch--gissouri sSynod has dome much in recent years Go
Stres. . the necessiuy for closer Church-hone relationships
and Lhe reburn of the family alter and Christian education
to the home. Wob usnbtil this is brought down &o vhe level of
Ghie local church snd until Ghe local church brings it Go

bear upon cach individual femily unit, may Ghe Church feel

that it has done ibts task, This would involve adult educa-
tion, whereby che aduli is made fit for Ghe taak of Geaching
his children. I& has been said that our job is no% so much

o "evangelize" our church members, as to "christianize"

them, If the home units of the Church cen be "christianized,"”
then the goal for fuller commibment and integracion cen more

readily be realized.
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For the home then, as well as bhe Cburch, the Christ-
centered curriculum will become the organizing principle
of curriculum theory. The zreatest part of the bibliography
pags little stienbion to such 2 point of view. lio3G of the
aushors have advocated = theory which centers about ths
child cor his sxpariences., blisgny of Ghe writers have neglect-
ed Chrizt &= Ghe cencer of Christisn education. A Christian
education which sims for the complete nurturing of the be-
liever's soul must be built around Jesus Christ, Ghe Savior
0f sicners. Altrough the Christ-centered curriculum centers
its aGoention on Christ, yet the Holy Scriptures, Christian
doctrine, and the experience snd life situsiions of the pup-
il have the ubtmost significance.

Finzally, in discussing necesaary zims, we might conclude
Ghat purpocsive scoivity resulting from properly-motivabed
impulses of tne regeunerabed Christian is indispenssble in
Christian integravion. In sddibion, the Church and home
mss present Ghe full challenge which the Christisn life
demands, This will inevitably lead the learner to Ghe place

where verdicts and decisions are made, where the Christiasn

"Gakes a stand" eibther for or against Ghe demands of Christ.
The Christisn, who bss had his conscience sensitized accord-
ing Go the norm laid down in the Yord of Cod, and has his
intellect and emobiocna coordinated as a result of Christ's
love and work of the Holy Spirit, will have arrived atb

& clearer understonding o!f the Christisn verity Ghat "ye

are noc your own.,"
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