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CHAPTER 1
INTRODUGTINN

Thas problem presented in this thesls first suggested
1teelf when the avthor read John Dewey's Democracy and
Eduestion. The imvression of this book ocn the author was
that John Dewvey's vhilosorhy was an offgnring of Darwin's
theory of evolution. Tha guestion of how much Dewey's
phileogophy had entered the thinking of religlous educators
in Aumerloa bothered the author until he deoided to inves-
¥irate the problen. OFf necessity the problem was limited
in its Pinal aanects to the Sunday Scheol matericls of the
Luatheran Church - Miasourl Synod. The theesls vnreassntes a
bris? historieal rketch of the devalopment of aragmetism,
2 statemont of the vhllosophy, an analysis of its influenes
on contemnorary Amerlcan religlous educatlon, and an inves
tigation of the Sunday School materials of ths Lutheran
Church - Hiszgourl Synod to determine the extent of 1lts
influence on those materials, Af any.

The scurce meterlal for chapter two »resentas the
viewa of contemnorary religious educatoras avert Ifrom
%hoge in ths Lutheran Church - Missourl Synod,

The materlals investigated in chaptera three and
four of the thesila are elther listed in the General
Catalog of Ooneordia Publishing House, the offilecisl
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publlshing house of the Lutheran Church - lNissourl
S9ynod; or in cireulars and brochures distributed by
the Board for Parish Educetlon of the Lutheran Church -
Mizsourl Synod., The authors and sditors of such mater-
ials are all members of the Lutheran Church - Hissouri
Synod; many of them are directly connected with parish
education in that church body.

The investigation was carried on zltogether by means
of bibliogranhy, eriticel study of the boocks listed there-
in, and an analysis of the Sunday School literature of the

Latheran Church - Mi=gourl Synod.
Higtorleal Sketoh of Pragmatilism

Although »nragmatists themselves oclalm that they do not
orofeas & phlloscerhy or a ohilosophlcal syatem, but merely
2 method, thelr readers generally conailder pragmatism to be
a philogochy in its owm right. It is in this light that the
auther attemntad to study pragmatism and to ascertain the
extent of its influence, if any, upcn the Sunday School ma-
terlals of the lLutheran Church - Migsourld Synod.

Every vhilosophy, in its development, owes a aertain
amount of its charaeter to thse past and affects 1ts suc-

gesgzors. DButler found} in compering vragmatism with other

lponald J. Butler, Four Fhilcsovhile Practiocs
Eﬂugation and Relicion lFew York: ﬁgrpar anﬂ ros.. 1951),
Butler quotes Dewey 8 Democracy and Education.
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philosonhies, that certain germas of the pragmetic view were
dlseernible in authors ag anclent as Heraclitus znd the
Sorhists. He again plclied up the thread cf pragmatism in
Baoon and Comta. He olaimed that Bacon's inductive method
and sclenge as a soelal pursult were antieivatery of vrag-
matism. dJohn Dewey himegelf was quoted as adnitting the
provhetic quality of Bacon for the pragnatic conecept of
Enoviedge. Beoaunss of OUombe's positivistic treatment of
metarhysles and his intense interest in sociel raliations,
futler clazgified also him as a forerunner of prag;matiam.z
This le in no way te be ocnatrued to mean that Bacon and
Comte wers pragmatists, but merely that they held =zcms of
the tenets whilch were labter te be lald down as nart of -
the philosophy of cragmatism.

Pragmatian owed ifts grestest debt Uo Darwin, Tor it
wag Darvinta Orlgin of Species and The Descent of Han whlch
expliocitly stated the developmental quelity of nature which
the nragmaftiste apnlied te man in hils scolal relaetionshing
and hia guest for hnowledpe. MNoiklejohn made the sztate-
ment: “Pragmatism is Darwinism apnlied o human intellil.

gence."3 llicholas St. John Green, who was called the

21h1d., p. 405.

3a1ex. Meiklejohn, Education Between Two Worlds (New
York: Harper and Eros., 1942}, ». l2%.
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fgrandfather of pragmatism®” by .T':uame.l" was Influenced in
his interpratation of the law by Darwin's theories of ave-
lution and dsvelopment, according %o W!.ener.s Chauncey
Wright becams & convert o Derwiniem almost immediately
upon reading the Opigin of Spsoiles in 1860.6 Willlam James
roaadily adnlitted his debt to Darwin and Darwinism modes of
though .7 Although many evidenses ocould be cited for Deweyls
rellance unon Narwin, his own reference to the fact is suf-
£ient.®

The a2bove paragraph showed the reliance of the founderz
of uragmatism uwoon Darwin. The actual formulatlon of the
philosophy ccourrsd as an outgrowth of the disoussions of
the Hetaphyslcal Club, a2 asmall group of men who ocame Sogether
ag the spirlt moved them and as opportunlty avpeared. This
club hegan during the ocollege days of meny of 1%s members.
It inciuded such men as Chauncey Vright, C. 8. Plerse, VWm,
Jamnes, and 0, ¥W. Holmas. All these men were influentlal

in the formulatlion of pragmatlam. Ghe.uﬁey Viright wes sipg-

“@all Kennady, "The Pragmatic Naturalism of Chauncey
Upight, " Studles in the Hiatory of Ideas (New York: Columbla
University ‘reas, 1939)s Llll; 500,

Spn111ic Wlener, Evoluticn and the Founders of Fp
matiam (Cambridge: Harvard University Press, 1949), ». 95.

6@, Kennedy, ob. git., @. 483,

7P, Wiener; op: oit., Fp. 125 Tf.

E‘D. pybler, oo, git., p. 435, Butler quotes Dewey,
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nificant neinly in the transition frm:a traditiconal empliri-
clam %o the wore radical empiriciam of hi2 successora. C. S,
Plerce enunclated the nrincinles of pragmatiam to James
sometine after -186?.9 It was Jemea, then, vho popularized
tha idea, aan_ecia.l‘.!.y in kis lecturea entitled, Pregmatiam:
A Hew Name for Some 01d Ways of Thinking, delivered in the
winter of 1906-07 at Columbla University.:0 Jonn Dswey,
the latest of the great rragmatiasta, develored these con-
cents into a full-fledged nhilcsorhy.
Velfinition and Charaoctariatics of Pragmatism

Pragnatlsm 1s a vholly naturalistie ohilcsophy. It 1s
violently oonczed to all formz cof dogmatic, 2 driori, or
fixad belisfa. Truth b2ccmes only temporarily staticnary
until later develonmentas indlcate a more practical truth.
Truoth is Judged to be true by its abllity to work in a gliven
situation. While pragmotism esncuses the free wlll of man,
1% hesitates to ascribe to him the position of a ceuse in
the world, although he is considsred capable of a kind of
interaction with the world which changes the dirgetion of
events at certain cruolal po:‘,.rita. Pragmatism always locks
to conse.uences rather than to sntecedeni phencmena, %o poasi-

bilities of aotlion rather than to precedentsa; to ths future

9]’. Wiener, on. eit.; ». 75.

1043171am James, Pragmatism: _A Hew Name for Scme 01d
Ways of Thinking: Peypular Lectures on Philogsovhy (Wew York:

Longmana, en end Co., 1925, 1907) D. vil.
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rather than to the past. Its persilstent question is: "What
aractloal difference will it make if this or that plan or
jdea is used?"

In his major work on nragmatism, James twice made the
point that oragmetisn was & method of incuiry and eonﬂnct.ll
This method wag characterized by several aapects., Ths first
was the motion theory which pragmatlsm stated,

Iverything is in motion in one direction or another.
Soclety itgelf is in motlion, There is notlion or flow between
soclety and the individusl., Individuals experience motion
or flow from themsalves to other individuala and vles versa.
Ideas are in a conatant state of fluz. Butler described
this rather coneclsely:

Pragmaetlic method i3 nothlng more than a2 gonsclous
formulation of what goea on all the time in our experi-
ence, &and has gone on in human experilencs for centuri=s.
Five things sre evident in the progmatic methed: 1)
There is always movement in some direction; 2) the
direction of movement changes when an obstacle i3 met
(thesas movements sare the most wvital); 3) to determine
the new direction. of movement, the individual or: groun
ohgerves a1l the facts (but this ia not just an orgy
of fact-gathering); &) meaningful wnatterns appear in
the data, suggesting one or more possible hyvotheses
tc be tested; 5) the hyvotheses ore tested and either 12
accented or rejected on the basls of their workability.

Thiz motion, however, doas not guarantee vrogress, nor can
this motion be halted for any cne's perscnal benefit. But-

leyr indicated thia:

1ranes, on. git., ®p. 51. 65.

123111:191'. on, oit., p. 428.
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¥e must courageously face 1ifs when it is unﬁleaa-
ant as well ag when 1t is plezsant; 1% will not 4o %o
aticnp the olook In an attennt to pro}gng agome subjective
ptate just hecaumse 1%t is enjoyable.

Little dooumentation is neoeszary for the Tact that
nragnetlan was againgt a prlori assumptions., James! own woirds
reavenled pragmatism's aversiocn to such beliefz.

A pragmatlst turns away from . . . bad a vricri
reageng, froem £ixed prinelnles, from pretended obsc-
lutes and origglns . . « Truth haonens to an idea,

I% becomes true, is mpade true by events . . . Vs

have to 1ive today by what truth we can gatlﬁodaw,

and be ready tTemorrow Ue call 1t falsehood,”

Pragmatisam was often sus»nected of beling overly zealous
in the accumulatlon of faeta. Thia charge was denied by the
vragmatiste, Thelr clalim was that facts are merely the tools
throusgh which ~me muet operats in order tc arrive at con-
clu=iona. Az more feaobe are acquired; cne may be ecmpalled
to alter his ocncluzions.

Ag might e deduced frem pragmatism’s dlstaste for a
priori assumptlons, the manner of collecting the faocts was
through sense nercevtiona. James cited an examnla of this.
"Barkalay's oriticism of 'matter! was . . . abzclutely rrage
netistic. HMatter is known as our gensaticng of acolor, figure,
hardness, and the 11ka."15

As was stated above, nragmatlsm 1s naturalistlo and

anti-religlous, as religlon is traditionally vlewed. How

131b3d., p. 451
Wrames, ov. oit., Dp. 51. 201. 222.
151pid,, n. 45, itellcs mine.

PRITZLAFF MEMORIAL LIERARY
COSCOMHA SELMALY



4]
£

ever, the nreguatists olaim = form of religiogity for thelr
vhilosophy. They use terms and words of religicn although
they do not bulld on a supernatural ba’».zue.:"6 3

Te the vragmatist the idea of one single supreme being
was out of keeping with the reat of hls philosorhy. Spiri-
tual multiplicity rather than monism allowed room for im-
nroverment, an opening in which the v»ositive effects of man
could come to grips with realitles vhlch are yet indeterminate
and unfinished, and in so doing to help in the realization of
the ultimate gond.l7 This led to the insiatence upon manis
freedom of will,

Progmatism's aversicn to dogmatism cen be gleaned fronm
Japmes® owm words: "Pragmatlam turns avey frem . « o prinelples
« « op haz ne rigld canons. . «; refrains from looking
beckwards at « « « & Dealgn., . . , has te postpone dogmatic
snavers. . o o"°

The philosophy of pragmatiam demanded the freedom of
manls will, It claimed that only through a fres will could
man make any orogresa at all. The world is neither frilendly

nor unfriendly towards man: .i% 1s indeterminate. v“hat makes

nrogress possible is man's abllity, through interaotion with

1613111:1&:‘, on. oit., p. 482,
171!)1(1-. p- £:']-6l
18 ames, on. oit,, pp. 55-300, nagsiwm.
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the eventa of the werld, to redirect those evenss and coursss
of acticn in such a way as to determine the future.lg Jamas
himself elailmed an improvement in his physilcal and mental
wall~being as & result of hia developing belief in the
freedom of his own will,.

Since pregmatism iz antl-religlous and not conocerned
with contecting the asupernaturasl, it follows thet the philo--
sophy should dsal wilth day-to-day living. The "religion?
of the pragmatist 1z an attitude toward "lifs as we know it
in the humen sphere. v20 It offers to day-to-day living
the advice to tahé one exverience at a Time, eince the nast
ia nagt and the future is yet unformed.21

The god whilch Dewey set u» was & get of hazy ldeals
seen always in the future. CGod exlsted not in the nreaent,
but was always in the urattainable future. Butler has de-
sorlibed it as followa:l

Man is within the framework of experience., AL
certain peints he stands at the threshhold of the future.

In the future he aees ideals. These ideals are the

legitimate Amagery of man's mind based on his present

experiences. Ixperiences are made to flow in the di-

rection of nanisg idezsla. This uniting of the id=al and

the actual in the experilence of man is what Dewey calls

god. Cod, the ideal, then, is not 1n2§x13tanoe in the
oregent, but la always in the future.

195utler, o. gib.. P 436
20fp1a,, p. 463.

2l1pid., p. 476,

2213d., pp. B72-473.
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Man, thsn, created hls god, To be capable of thiz, he
muat by nature have a worth and dignity. Pragmetism rejected
any theory vhiloh stated that man was totally depraved. HHan
had & certain dignity in standing up to his experiences, and
he nad cerbain nossibilities for z2otion. He had the possibili-
ty of making the best of his ciroumstances and achieving
a purpeseful control. Evl), then, was not a guallty or
auantity of itszelf, but wara the faillure of man tc stand up

0 1ife and face the situations vhich experlence preaenta.23
Lonlicotions of Prapgmatlsm %o Contemaorary General Education

The goal which pragmatism set for ifself was social
afficliency. "The vragmatic imperative iz that the nost im-
nortant nossible difference in the 1life of each individual
ba achieved 30 that es a result soclety aa well as he may be
happiﬁr.zu Dewey atated essentially the same thing in his
Common Falth., 91t ls the nart of manliness to inslast upon
the capacity o' mankind to strive to direct natural and scoial
fora=a to humane ends.“25 Wahlauist stated that for Dewey

the comon causs was sooial.as

zglgﬁi;s . 475.

zuwhomas H. Briggs, Pragmatism and Pedagogy (ilaw York:
lacmllian Co., 1940), p. 7. ¥

2530nn Devey, A Common Faith (New Eaven: Yale Univ.
Preas, 193%), p. 24,

26John 7. Wshlquist, The-Philosoahﬁ of Anerican Eauca-
tion (New York: The Ronald Press 00., 1942)s De 75.
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Pragmatismis definition of the punil became confusing
e% times. In some instancss Dewey emphasized the individueal,
‘a% other times he seemed to have submerced the individual
below the aurface of soclety, emphaslizing the total mass of
goolety instead. The pupil 1s not a self-substantiel mind
and goul, but is merely a whitecap and wave on ths ever-
flowingy everchanging flow of soclety. So sald Butler; but
ha lmmediately continued that this did not negate the idean
of a'pergon as an individuel. Indeed; »ragmatlsm reoognized_
& multitude of individual alfferences.2? This same confusicn
was evident in VWahlquiat!s description, for hr stated thuot
1ife was o prooess of interaction between man (thus, between
tha 1ﬁdiv1dua1J an? his environment. Man became a part of the
environment {(and was thus submerged and lost his idsntlty.)zu

The theory and method of education which nregmatism
espoused has already been given in part. Wevertheless,
by putting together vhat Rugg.29 Butler.3° Hahlquiat.al

end BriggsBz have gald, the follcwing secuence was con-

strueted:

27putler, op. eit., »n. 458-459,
zswahlquist. oo, eit., ». 77,
29Har014 Rugg, editor, Readings in the Foundations of
Education (Wew York: - Teachers College, Uolumbia University,
Oh1), » D.. 167-168,
30Butler, on. 0lt.; DPpP. 428-429 and WEL-hE6.
Jlyenlquist, oo, eit.; De 73.

'335riggs. op, elt., pr. 3. 68,
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1) All learning takes plzce vhen things and ideas are
in motlon. Thersfore activity ia ecsential. The leirner must
have exnevience from which ideas moy arise.

2) Aectivity arouses the recognition of 2 problem end
impels the individusl to seek a aolutlon.

3} In attempting to solve this »nroblem, the individual
sets up & munber of possible hynotheaes,

It) These hynotheses ere teated by taking eacticn on
theme. The pragmatlc method 13 to try to internret sach
notlon by tracing 1ts resvective nractical consesquences.

5) The poor hypothoses are rejected and the accevntable
ones are »ub 1ntq prectice, These precticzl, workable zo-
tions onen un new problematlc areas, nscessitating the re~
netition of the above cycle of zotivity.

Pragmatism actually is willing to accept any method.

It mekez but one stipulation, and that iz, that the method
must work, Three of the most frequently used metheds follow.
Ona methed practically developed by nragmatism was
the nroject method in which oreative and eonstructlive projects
are the vehicle through which effective learning takes place.

It s readily seen that the flve gteps outllned above ere
eaally adaptable to this method, for the rroject method either
finds a problem or crsates cne, aotlviiy ls esszentieal,
hypctheases are projected end tegted, and workable ones
are acoepted. <

A gsecond fecture emnloyed in the pragmatic type of

sducation was dlscussion. Butler stated the reason for
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thls. Discuasion constituted the means by wvhich group
thinking could go on, not only in the classroom, but also
in the 1ife of the community.’->

Pragmatic forms of education are aotive in the aearch
Tor faots, but they strenucusly avold anything that amacks
of fagt-gathering orglea. The facts must be ralevant,
Ultimately, however, the method of searching for faets iag
morae imnortant to the pragmetist then the facts themaslves,
Tor it is felt that once the method is ingrained, the
individuel will be dualified to form his ovm Judgments,

Regardisss of which method or ald ls used, the true
pragmatiat Tfeels that sexamdle ls mors potent than words
and methods. MelkleJohn can be cuoted: " 'A community
teaches, not sc much by what 1t says as by what 1% is and

]
does,! la basle to the pragmatioc zr;:e‘('.lm::('i.“3"L

33Butler, op. oit., p. 467.

3#Heiklsjdhn. oo. cit., p. 145,



CHAPTER II

THE INFLUENCE OF PRAGHATISM ON CONTENPORARY AMERICAH RELICGIOUS
EDUCATION

The varlous religious bodies in fmerica are so divergent
in their doctrinal baaes and practical administration that no
attenut vas made to study each dencmineticnal body ssparataly.
However, Tor the nurposes of this atudy, the term "religilon
education? wvas esquated with the broader aspasots of educatien
ag carrlied on in the Protestant churches in America. Refere
sntaring vson & discuasion of the influence of pragmatism on
fmericen religlous aducation, 1t was conaldered adviscbis
and necessary to establish & background by stating briefly
what the traditional ooncepte of religlous educatli n wers,

Religlous sduecatlon has traditionally been conoelvad of
sz the agent of a dogmatle or denomlnatlonal vosition. This
attitude wes brought to the Amerlcan continent by the earilest
colonisl sgettlers and reinforced by later immigrations of
peoples, especlally by thosz who left the continent of Eurcne
vegause of religlouz persecutlions of a gr"aater- or leaser
ferccity. HNotable among such immigrents were the CGerman and
Seandinavian groups wvhich came in the mlddle and late 19th
century. After the advent and general accentance of Sunday
Schools in Amerlca, the nurpose of the Sunday School waas te

ground ohildren in the doctrines peculiar to the specific
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denominetion.t
The very purpose of the Sundey School necessitated

that 1its currioulum be content-ocentered. From the middle
of the 19th century to the bveginning of the 20th this was
predominent., Elllott stated thet the Sunday Schaol of 1860
and later was subject-.centered and that the Biblleal and
theologleal avproach to religicus education was daminant.z
D2 Blois oontended that this very ailm was the general sim

of all Protestant educatlon for 400 years.3

The purnoses, alms, and content of tréditional religious
educstion determined 1ts method. The object bshind the method
waz ths assimilation of the faots of Christianity. A4As such
the method of religious education was memorization, drill,
recltation, %elling the storles, and stating the doctrines,
The punilla religloua educetion was consldered adeuyuate if
he could repeat the faots as he had lesarned them by rote.

The aource of traditional relligious educatlon was the
Bible, or at least a set of & priorl accepted facte vhich
ware qften viawed as having the quality and status of
revealed truth.

Elliott recognized a olearly defined confllot bhetween

lgarrison S, Elllott, Cen Relicious Edugation be Christian?

(Hew York: Maomillan Co., 1541), p. 23.
2Tvid., D. 25,
3Austen X. de Blois and Donald R, Gorham, Chrigtian
- ’Hew York:

Religious Edugat%on: ?rinoielea and Practice (
'1em1n{?; H, Revel e 39 2 Do 108,
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historic Protestant conceptions of religious sducation and

/i
- It was inevitable

modern educatlonsl theory and vractice.
that elither one aids or tha other should be defeated, or

thet a modifioation of both br effected.

The Influence of Pragmatlsm on the Philosophy and Princinles

Bagic to Religlous Education

Hot as a result of the changing philosophy of the Amepr-
ican neople in general, but as a result of religlous leaders!
deference to the best thinking of esducated Americans a notice-
able change has taken place in the phllosophy basic to reliig-
ious edueatlon. Becauze of the zimllarily between the newer
viawa of rellglous leaders and those of prapmatists, the
auther asnerts thet the religious leaders have been influenced
by pragnatism.

Mo longer was the total depravity of mankind considersd
an a2ccentabls hyrothasis. In 1ta place was substitued the
theory that nan is infinitely canable of working out his own
salvetien, Fallaw claimed thet the view of ssrmon and el:sf-
room has changed frem The total depravity of man to the idea
that progressively man might beocme a god in the very world
he desplsed; that hs has infinlte oapabilities.s D». Hodge
of Princeton Seminary condemned Bushnell!s Christian Hurturs
on this very »oint, for he complailned that Bushnell had

HE1110tt, ov. oit., p. vii,

SWeaner Fallaw, The Hodern Pazrent and the Teachinz Church
(New York: Macmillan 00., 1947); D. 59,
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explained awvay hoth deprovity and grace, and had reduced the
whole matter to organlc 1awa.6 Chave, writing under the
avapices of the International Council of Religlous Education,
has conatruoted a religion vhich oan be characterized by ten
oataeporiest 1) asense of worth, 2) social senaltivity, 3)
anpraciation of the universe, #) disorimination in values,
5) reanonsibility and accountaivility, 6) co-operative fellow-
ahin, 7) quest for truth and raglization of values, 8) inte-
gration of experiences intc & working philoscphy of life, 9)
appreciation of historiecal continuity, =nd 10) oarticipaticn
in groun eﬂlabrutlona.7 Howhere did he state anything which
even vasembles the idea that man is totally depraved.

The nrincinle that religlous aducation should present
the dogmatic Ainteroretations of religlous truths or denomin-
ational tenets gave way to the view that man's growth in
Christian graces was a develapmental nrogess; that Christlsnity
wag growth instead of knowledge, This »rinelple was atated
by Chave:

Religious education must have faith in a develoning
progess, make use of humen experlence--past and preseni--
and with the oreative interactlon of free minds move for-
ward to the gsolution of ourrent lssues. It must co-ordin.
ate the latent spiritual forces of soelety, ziving
intelligent leadershin and working in cloas co-opneration
with sooclal, gdconomic, and politleal rovements on a world-

wlde gscale. It must prasent a ocmprehansive wrogran for
transforming versonal-sccial life by the united efforts

6E1110tt,'ggh git., p. 32.

"Erneat J. Chave, A Fungtional Avorosch %o Relizious
Eduontion (Chigsagot Ohioago Universlty Preass, 19%7) . p. 22.
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of avirituslly sensitivg parents, teachers, and isaders
in evary vhase of 1life.

Elliott stated this same thing in somewhat milder terms.
Everything that mon knows about God has growvm out :
of his experlences in the world and out of hils rsflecticns
voen Ehn nanifestations of God in nature and in humen
ilfe.
The source of authority to which religlous educators
look i3 determined by their basic philosonhy. These with the
authoritarian view olair a dlrect revelaticn from God. Those
with the dducaticnal approach (experientalists) clailm that man
hes been left to dlzcover the manifestations of God and to
make hls oun interpretations of.them.lﬂ The Curriculum
Comrittee of the International Councill of Religious Educa-
tion in 192% already atated: "Religious education should
center in exverlences of the ohi1d,"11l Chave claimed
that history is a sufficient source of religlous esducation,
Religcliougs eduontion has unlimited resources in the
atories of mankind's achlevements and in the concrste
inastances of thoae who have triumphed over injustices,
sufferings, and tragedles of all kinds . . . thers 1is
no nsed or dezsirabllity to try to mige the Bibla, and
eapecially Jesus, bteach everything.
ﬁieth; in one of hils sarlier books, stated that when educatlon

1a 1ife-centered (which was what he wae adyncating), 1% grows

811')1:1. 9 p! vj-!

JF1li0tt, on. oit., p. 311,
101big|' Ve 319. '
Li1pia., p. 57.

lgﬁhave, op. cit.; p. 138,
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out of experiences a2nd needs of the lesrners and in turn
influences their lives; to make theﬁ more Christian., It must
load basck into 1life or it will have no value.13 However, it
must in all fairness be stoted that hé modified his views in
a Jater vublication, for he s2sld, "That the Bible is ceniral
in Christisn education is all but universally afiirmed by
theory and mraotise.“lu De Blois, of the Faastern Baptilat
Theologleal Jeminary, hewed close to the traditicnal view
on thls nolnt, Tor he sazld that the Bible is basic in
religlous education and is the full and final ascurece of
guiritusl enlightenment.15 The malorlty of evidsnce in-
dicates the ponularity of tha opposite view, however.

The philoscohy of'reliéioua edugation in Ameriocan
Projegtantism haa been modified to include ths raising of
gociety t0 new helghta. This goal 1s %o be achieved through
the raganﬂfatinn of the individusl. ‘Yeigle sfated this
cults conclsely. Fe maintained thot in its educatlon the
Church 1ls vrimarlly interested in persons; 1fs concern is
for the enrichment of thelr experience, the development of
thelr character, and the quality of their service as free,

reaponaible, co-operative members of the human race. In the

13Pau1 H. Vieth, feaching for Christlan Living
(Third edition, St. Loula: The Bethany Presa, 1020), ». 5l.

g ..

Paul H. Vieth, edltor, The Church and Chriatian
Fano.tion (St. Louis: published for the Go-obarative Publishe
ing /ssoolation by the Bethany Prssa, 19%7), »n. 80.

1530 Blois, op. 0lt., pO.126-127.
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vover of the Splirit of God, Tthe church undertakes the re-
generation of goclety through the regeneration and Christian
education of lndividuals.l6

The Influence of Pragmatlam on the Aima and Objectives of
Religious Education

Flllott's stalement, "Modern religious education is a
part of progressive education,“17 prompted a study of the
aims. and objectives of religious education. Hlig further
contention that the Currioculum Comnittee of the International

Council of Religious Education was composed of men who would

">lace back of the vork of the Currlculum Committes a thorcugh-

1y repregentative body of American educatlonal oplniﬁn."ls

wrag added support for the probability that the aime and ob-
jectives of religlous educatlon had been influsnced by
nragmatic modes of thought,.

‘%hereas the emphasis in traditiﬁnal religlous education
wags on the asslimilation of factual knowledge and the content
of Serioture, it has ohanged to character building and per-
gorality development. Mildrad loody Eakin sald that one
needa to realize that a far-reaching change in our ooncept

of' teaching goals is under way; that 1t 1a no longer true

16ph1115 Henry Lotz, editor, Oplentation in Relizigus
Eduoatiion (New York: Abingdon-Cokestury Press, 1950), ». 95.

1721110tt, g2. 0it., p. 4o,
181mia., ». 57.
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that we oan proceed ag iIf tranamitting biblical material
and doetrinal Adeas werz our main Job.19

The prinoip;es and policiess of the Religloua Education
Assoclation reflect the aims of the organization. As listed
by Davis, they are: 1) tc develop the solentific, universal,
and co-cperative splrit, 2) to imbue education with thes ral-
ipious idsal, religlon with the sducaticn 1deal, and to
publiclze the nrogress of these two moints, 3) tc assure
effeotlvenas= through organizational indspendence, &4) to
bring about recognition of the Bible as the nrimery source
for religious education, 5) to develop a keen sense of the
seoial responsibliity of raligion, 6) to study the psycholegy
of growing persons, 7) to promulgate the philosophy that
eucation is not fragmentary but a unifying process, 8) to
sdvence charactsr education 1n_thﬂ church program, 9) to
garry on research, and 10) to arrange conferences, conventlons,
and the Jika.go

Price and hls colleagues stated the functions of ths
Sunday School an follows: 1) %o provide inlets and outlets
for a happy growth of the individual, 2) to help the indivi.
dusl achieve normel adulthood by way of orestive functioning
at the socizl level, 3) to bulld character, 4) to build the

2
right philogsophy of 1life. i

. }QLO‘BZ, o, g_!_.'_t_.| Do 19?-
0Lotz, op. olt., D. 449. :

- 217.M, Price, et al, A §%g!ax of Relipious Education
(Few York: The Rsnaia Fress 0., 1940), pp.178-9.
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The aim of the International Council of Religiouz Educa-
tion, as atated by Vieth, is ag follows:
Ths aim of religious education from the vieuwpoint
of the evangelloal denominztions is complete Christian
living vhich includes bellief in God asz revealsd in
Jesus Chriet and vital fellowship with Him, parsonsl
agaceptance of Christ as Savicur and His way of life,
and membershipy in & Christian church; the Christian
motive in the making of all life-cholces, and the
vholehearted partlceipation in and constructive oontrl-
bution %o the progressive realizatign of a socilal ordsn
controlled by Christian principlea.=2
Vieth's own set of aimas, 28 gleaned from his book, follow:
1) Conseciousness cf God and relationship to Him, 2) an un-
dergtanding and appreciation of the personality, life, and
tenohinggs of Jesus and a consclous acoeptance of Him and
loyalty %o Hia csuse, 3) & progressive develeopment of
Chrigtlike oheraoter, %) the ability and disposition %o
share in the huilding of s Christlsn socisl order, 5) the
ability ané diepesition to particivate effecotively 1ln the
1ife and work of the church, 6) a Christian internretation
of life and the universe and the development of a Christlan
phiioscphy of life, 7) a knowledge of the Bible and other
religious heritages of the race.?>

'In another work of his, Vieth stated that Chriatian
eduoatlon must seek to help persons face thelr problems

realistiocally, understand the religlous heritage and apply

22yieth, Teaching for Christisn Living, p. 27-3.
231bsd., Dp.29 Pf.
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1% wisely in the building of their lives, and give guidance
in the stream of corporate experience which the church seecks
to ebocly.zq'

The three major aims listed by de Blois include 1)
God-aonsolouaneas, 2) Chriastlike personality, and 3) social
conaeiousness.zs

¥hlle some of the aims mentioned ahove do deal with the
agslmilation of ractuazl knowledge, the preponderance of the
evidence indlocates that that 1s congldered a minor aim and that
the major emphasis is placged on character building and person-
ality develcpment.

This aim, since 1% deals with present day—tp—day 1iving,
sugrests a de-emphagis on praparation for dezth and an ine
crouging emphasis on effestlve guldance for present exper-
ience. That very thing was brought out by Elllott, for he
contended that the objeotives of religious education as
determined by the International Councll of Religlous Educ:s~
tion contained no attempt te formulate certain fixed and
authoritative bellefs at which the process of religious
educaticn must arrive, but that ". . . they ask for the
utilization of the beat religious experience of the race

as effective guldance for present e::perietme."“?6

zhﬂeth. The Church and Christian Education, pp.59-60.
25(13 Bloia. OopP. &j_-!;_vg PDe 111—119-
261':11101;1;. DD, 9_1-10| De 660
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Vieth made a similar statement when he said that the
aim and obJeotive of religiouas edusation 13 to teach the
pupdl %o live; that the tesching of a church achool must be
1ife-centerad,?7

While no definite citatlons can be made, one gets the
impresasion that & further objlective of modern American
religlous education 1s to break down the walls which sepa-

rate denominations and chursh bodliea from one another.

The Influence of Pragmetism on the Practices and Currioculunm

of Religlous Education

Every rhilosophy will influence practlice. The evidanoces
preaanted above indlecate that the phillosophy of contemporary
Anerloan religious education has heen modifled to ascme extent
by pragmatism. It 1s reasonable to assume, then, that its
methads have also been influenced by pragmatism. The fol-
low;ng bears thls out. '

Favey, in advizing Ohristisn teachers, attempted to .
impress upon them tha‘ddéirabilitf of wise gelesction of
method. He sald that the best method to use in teaching 1a
the method that will bring the beat results in terms of
$he objectives of education. 20 He did not indicate pro-
gresaive methods, but since the ailms and objleotlives of

27Vieth, Teachlng for Christisn Living, p. 26.

280 p. Eavey, Principles of Tesghing for Christisn
Teachars (@rand Rapids, Michigan: Zondervan Publiahing

Houae. 19“‘0). Pe 298-
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modern religlous educators have spproached thoae of pro-
gresslvism, the deduotion 1s that they must ohoose the
methods to conform to those alms,

De Blois, a Baptist, can bs considered a canzervative
and traditlonallst. Yet even he stated that the methods
developed and employed in the American public schools are
probably as effliclent as any that have been used anywhere,
and they ghould be utiliized and adapted, as far as seens
vracticable, by religious edncators.zg

One of the firat areas in which a change in practice
and method was noted was in the use of vnsycholegy, soclology,
end related gciences in the use of religious education.
®illott contended that since the turn of the century, reli-
eioug education has looked lesa to theologlceal conceptions
for i1te noint of origin, and took empirilcal data and eduoa-
tional insights as the basis for the development of program
and method in religlous eduoation.30 This havpened as
follows, The developmenta in general education and educa-
tional paychology made by Throndike, %olfgang Koehler, end
Dewey and others had an influence upon the lezders in the
churches. These %ook positions as denominatlonal or inter-

denominational sgecretaries or on the bosards of denomlnations,

2930 Blois, op. olt.r ». 216.
mi10tt, on. elt., p. 4.
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and brought their oriticism %o bear on the old methods of

31

religlous education. He aooused modern religlous educa-

tlon in the following terms:

Modsrn religlous education has pone astray beocause
1% depends upon human psychology and soclology instead
of on divine rg'v'elat lon for an understanding of the “
human problem.2 ;

Orvillie Davis stated his discoverles very nlainly. He
Tound that the efforts of the Religious Eduocation Aassoc-
lation have led to a more intelligent use of the laws of
learning and growth, of the Tindings of psychology and y
soclolezy in the gervioe of religlous education, 33

The ghift in aims from the assimllation of faotual
knowledga to the development of character has forced a shift
in method from the former vresentation, memorizatilon, drill
work, and thse like to the never method centered in experiences.
Viath acknowledged the neceasity of subjeot matter in the

currloulum of religious education, but he maintalned that

the child learns %o do by dolng.

The present emphasis on a life-~centered curriculum
of religious eduocation growa out of a dlssatisfaction-
with the results which have been achleved by religious
teaching. For a long time we have been saylng that
book learning 1ls not enough. The attainmsnt of know-
ledga &8 an end in itself 1= not the aim of edueation.
Pupils leasrn to do by doing. Ve must go beyond instruo-
tion to the development of attitudes, ideals, purposes
vhich have their frultion in character and conduct.
Consecuently we are eager to embrace tgg new emphasis
vhich gives promise of larger results.

311bid., ppe 49-50.

32E1110t%, op. oifi., Pe 141,

33Lntz, on. eit., p. k5l.

y1eth, Tesohing for Christian Living, D. 55.
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He 1llustrated thls by demonstrating how to teach a boy to
play basketball. One does not first sit dowm in the library
and teach the nhilosophy, etiguette, and rules of the game
and then take the boy to ths gym, hand him & ball, and tell
him to start pleying. No! One takes ths boy to the gym,
gives hiw 2 ball, and by playving, teaches him how to play
paskethall, ]

De Blols atated that modern educatora can no longer
use the Imowledse theory, but in construecting the curriculum
of religious educaticn, they must ask, "How ocan we plan a
curriculum thet shall adequately nrepare the pupll to realize
the full possibilities of his life, and to become & com-
pletaly competent personality? u35 Tmus de Blola alao came
50 rely on the growth and davelovment theory and has trans-
lated thias into terms of ocurrlculum and practice.

Hers experilence, however, is not sdueation. Ixperience
must be gulded to become education. The teachsr 1s to be
the guide and assist the learner in so facing life's ex-
perienees; so directing and enriching them, that they may

36 This reliance on purw-

continucusly grow more Christlike.
poseful and guided activity was further demonstrated by

Vieth.

35ae Bloia, op. oit., pp. 246-248.
36V1eth, Tegohing for Christian Living, v. 63.
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Method 1s & part of the curriculum. We hove

taken the position that the curriculum centsrs in

experlence. Through it we seek o enrich experience

in order to give 1% wider meaning. Through it all

we seek §o lead the pupil in gaining a better control

of his experience so that his resvonses may ba more

Christlike, Through it we seck to bring about o con-

timous reoonstruction of experilence to take full

accoun’ of the more and more mature lmowledge,

attitudes, and habits of conduct that may have

grovn out of this p:js}oeas of experience in living

the Christioen life,
Vieth has listed thriteen types of experiences which he
conglderad useful in this area, and has also constructed
a teble of oriteria for the selection of activities., It
1z aignificant that out of nine oriteris, only the very
last one mentioned that the activity should have religious
T&luF..BB

It is %o be noted that, as a result of the utilization
of psychology and gsooiology, the development of attitudes
through experiences, and the use of purpcseful activity,
almoat all recent curricule of religious sducatlion have
been bullt on graded lessons rather than on the uniform
lesson plan.

In that same conneotion it 1s seen that contempcrary
religlous educators desire to enrich the experiences of

growing peraona through all means of extranesous materials.

37vieth, Teaching for Ohristian Living, p. 96. In a
footnote Vieth gives orsdit for thls 1idea toc Dewey, Democracy

and Educatlon, chapter vi, :
381v14,, pp- 188 ff.
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Cheve said:

In presenting faots, demonsiraiing relationships,
and motivating conduct, the religlous teacher must
welcoms modern teohnigues such ag sudlo-visual aids,
drama. radio vrogrems, forums, charts, pilotographs,

neiallized reports, seampling polls, 333 of pioturess
anm illustrated bookas and booklets..
Ong of the moat popular methods for accomplishing this has
bean the problem-oroject method. De Blola sdvocated it and
shoved 1Ts usefulneas by atating:

One of the baslo prineiples of the project-
problem plan lies within the meaning o the phrase,

"we mist learn to do by doing." This plan is in-

tenasely practical, lles in the area of social comrads-

ship, is vigorously sotive, is charaoctp s-builﬁing, is

good in the domain of habit-formation.”

The foregoing showed the chenges which have ccourrsd
In religiona education in philosophy, aims, and praoctices.
However, there ig 2% the present time, a reaction to the
radical progressivism which was a part of some theorles of
religious =ducatlon. This resotiocn wishses to ocmbine both
the beat 2apects of the traditional concepts of rsliglous
eduecation and the best perts of pragmatic thought. Included
in the group who desire this are Vieth, of the International
Council of Religlous Education, Elllott%, of the Union Theow
logiocal Seminary, Emil Bruuner, R.G, Homrighausen of Prince-
ton Theological Seminary, and R.C. Miller of the Churech -

Divinity School of the Paclflic,

39611&%, ope oit,; p. 141,
uod@ Blois, L+10.0) m-, Ve 201.
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Vieth csutloned against both extremez of tesaching only
the Bible and teeaching only the pupil, and meintainad that
the only =2ooepteble theory of the currioculum iz a synthesis
between the gublject-centersd viecwpoint and the viewnoint
thet the ocurrlonlum must be vholly in terms of life-gibua-
tlens and experiences of the uhila.ul

Brunn=r 1ig quoted by Elliott as saying:

Thzt whiloh makes education Christian is the
Uhristlan faith, and thls is something which does not
belong tc the sphere of educatlion which 1z human, but
to that whileh 1s higher than education, vilz., the
1life of falth. « « « Nevertheless, 1t is nscesaary
T0 usa human 1nstruﬂgnta11tles for the proolamation
of the Word of (od.

Homprlghauasen felt that »religlonz educantion nresupnoszes
a fixed body of knowledge which must be madse intelligible
%0 an effactive in the learner.'3 Mo make the knowledge
intelligible o The lsarner would require the traditional
methods, and to make 1% effeotive in the learner would
require an amphaslis on nupil =2otivity and co-operation.

Miller adequately stated the need for eolscticism
in the matter.

The aentar of the ocurriculum is a two-{old
relationship between CGod and the learner. The
curriculum ia hoth CGod-ocantered and experiencs.
eentersd, Theology must be prior $o the surriculum f"’

The beat statement of all of Christian education, and

¥1yseth, he Church and Ghristian Education, p. 145,
4215111015‘!:, OD. 9_’_-_1&!. Pe 72.
agi_t_b_;g_., pp. 68-69

m . ]
R.G. HMiller, The Clue to gz!rlatia.g Education (Nesw
York: OCharles Scr'ibners‘ ona, 1950); P« 5.
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eapaclally o the noted reaction from the oxtrems of pro-

greassivism was found in ¥1llar:

The ghlef aocurce of 211 of ocur teaching 13 the
Bible; the ohlef intersst of our teaching 1s the
lsarnar; and the chilef and cof ogg teaching i3 the
God and Father of Jeaaus Christ.

faie

“5Tbad., op. 18.




CHAPTER 117

THE IEFLUENCE OF PRAGMATISM O THE RELIGIOUS EDUCGATION OF
THE LUTHIRAN CHURCH - MISSOURI SYHOD, AS EVIDEMCFD IN THE
THEORFTICAL WRITINGS BASIC 76 ITS SUNDAY SCFOOL MATFRIALS

In Materials ﬂ.esoribin theory eand nractice

On February 22 and 23, 1949, a conference of membera
of The Board for. Parlsh Educatlon of the Lutheran Church -
Hissourli Synod and many leaders of parish education in that
church body was held. Its purpose wag to examine the Sunday
Schaol curriculum which had been in aervice in thet church
body, to evaluete i%, to reorganize 1t, and to lmprove 1t
vharas necescary. 7The results of thls conference ware pub-
lished in 2 mimeographed booklet entitled The Sunday .School
Gurriculun.” Since thia conference laid the basis for the
funday School meterilals of the Lutheran Church - Higssourl
Syned, 4% wae deemed necegsary to study that volume for
evidences of pragmatic influence before proceeding to the
remalning materials,

The author consclously and continually was compelled ?;e

cautlon himself against assuming that 211 ideas contained in

lpsara for Parish s..duept ion, The latheran Church -

Miassouri Synod, The School Curriculum; Prelimine
Studieg, Ino]uding a *oo*t of the S School Currisculum
OUonferecnoe, reb. 22-3_1 aml an __g_'l_:_e;_rviw by Hail

I%. Louis: Board for Parish Eduoation, The Lutheran Church -
Xissourl Synod, n.d., mimecgraphed.)
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pragmetilc philosophy wers necessarily the exolusive property
of that phlleosophy, and also agelnst assuming that statements
made by the authors of the following works were necessarily
& result of pragmatic infiuence. With that point in mind,
the author presents in the following paragraphs the evidences
and allows the conclusions to be drawn from them in the
final chapter.

in a papar read before the Sunday School CGurrigulum
Gonference, A.H, Jahsmann atated: ". . . the true and Bib-
lical eduestional alm and philosophy may also F£ind sone-
thing worth adopting in this (viz., the progressive) method
of approach."z He did not 1liat thoze things which hs con-
aidared worth adopting,.

However, A.0. Mueller, before the same confersnce,
evaluated the Ooncordia Sunday School materilszis, He cone
tended that ". . . our lessons are developed on the pattern
of the Herbartisn method modifisd to sult the Sunday School.
Presentation (preceded by Approach), Discussion, and Appli-
cation. w3

E.J. Boettoher, in attempting to formulate the basls

on which content of the currioulun is to be chosen, gaild that

2103d., pe 12
3Ibid., D 29
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« « « the following subsidiary criteria should be reckoned
with:

b) oruciality - the mattar must be orucial, prsaent
e crlals, be Aynamic. o o

e) relevancy %o basic values - tie up vith what
tha child thinks of other areas in vhich it learns;
efey 30lence, democracy, etc. « « .

g) aﬂJustmeqt to the psychology of 1earn1ng."g

Point b) above reflects the theory of pragmatic thought
that 1ife situations and activity srouse problems vhich mu=t
be solved. Polnt 3) is characteristic of the pragmatic
annroach in vhich the total experisnce of the cﬁald are
taken an.the learning aituatlon, rather than the 1lsolation.
of asubject Tlelds., Point g) i1s in kesping with the con-
tention by Elliott above, that religlous sduscation has come
to rely more and mors on the use of psychology in its methed,

In the same conference, Caorl Lindberg developed his
theory of ths general method of effeotive instrustion in
Christisn education, In it he proposed a method which

L"Ibid.o 2 D 32.
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is qulte reminiscent of the theory proposed by progressive
education:

1. Oreate a conscious need.

2. Hake material meaningful.

.. &« The ohild must ©be able to interpret
materlal in the 1light of his own
experiences.

b. The main idesa o'r the material must
be olear.

3. Learning is a continuous »roces: of 4iffer-

entlation followed by reintesration.

%, Material must sult the level of maturation,

5. Begin with the interests of the child.

To a leaszer derrse Frank Colba assumad the need for and
advocated the extenslve use of handwork, projesis, and extra-
class activities in the Sunday School. He summed his ideas
up in the statement: "We all agree also that we learm by
doimg.“ﬁ However, this is not necessarlly an lndlecation
that his thoughts vere influenced by pragmatism,

The phrase "learning by doing® 1s a popular one with
the authors whoge works were examined here., Alfred Schmisding
repeated 1t in his Understanding the Child, an introductory
bhook on chlld psychology.7 As a whole, the beok 4disvlayed no
evidence of any borrowed ldeas from pragmatism, for even

the above quotation is' not exolusively 'pragmat lc.,

SI'b‘.’L'ﬂ.., "'Q. A!'So .
6@_’_@.-: Do 53=5k.

7Alfred Schmieding, ‘Understanding fhe Child (St, Louis:
Conoordia Publishing Houae, i9-rE 75a)
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Prof, Theo, Xuehnert, in his book Directingz the Learmex,®
showed pragmatic influence, although it was evident that he
strongly eapousad the traditional approach to z-al'iglous edu~
catlion, vhioh 13 hased upon the faots of revezled truth.
His statement, "Nevertheless, it must in all fairness be
admitted thet the child-centered movement has made contri-
butiona toward progress in modern education, n? was &pplied
to religious education as well, especilally in the use of :
purll activity, use of the ohlld's experiences, puvil ex-
pression, and the use of materials of all sorts tq enrich
the experience of the chlld. He distinguished between
learning as Ampression, as Herbart had emphasized, and
learning by expraession, as Dewey advocated. He atated that,
" . + « oxoression and child aotivi‘!':y are not out of nlace
in religlous education,! adding thet instruction or guildanos
of the ohild will be much more effeotive if /this prinoiple
is &p’plied.la After hls pleas for a falr amount of exprsssion,
Kuehnert returned to impression, calling u;t;bn the need for
revelation of divine truths and teacher activity in supply-
ing the needed fa.cts.n It may be seen, then, that Rueﬁnaw
waa ecleotle, attempting to choose the beat of sach, bub

uging some prinoiples of pz-agmatiam nonethelesd.

8
Theo. Xuehnert, Direoting the Learner; an Introduction
to tha Study of ng_:_t_;t’:d Bt. Louis: Gonoordia Publ:féiming
House, 153%;. e
9Ib1d.-, De 5. ;
10;_‘;!.-@.‘0, pr. 38-39.

11v1d., pe b
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Schmieding's book, Teaching the Bible Story,12 has
been widely used in the training of Sunday School teachers
and &s a textbook in classes at Concordia Teachera Collegs,
Seward, N'ebraaka. Throughout the book he has warned against
the use of almost all devices which the progrezsive school:
would adopt. MHethod, for him, must always be subservient to
doetrine., An example of 'bhls'mas' be found in the following.
Sohmledling clalmed that the theory and the method of beginning
with thé child's expsrisnces end leading to the Bible story
was unacceptable, sines it put the Bible Story at the ", . .
t2il end of some Adlscussion baged on the child's present
limited experience, and substitutes "human intellect and
exnerience for divine revelation.“13 Furthermore, he de-
manded excision of all extraneous details whioch might oon-
fuass the learner.m Pragmatism would, on the other hand,:
use all the details a&s a supply Irom which the student chooses

. the pertinent ltems to use in the building of his conoepts.

The whole book manifested a cautious attltude againsté even
tha external methods to be employed, which may in any way
be asszocleted wlth progreaslivism,

121 7red Sohmieding, % achi ﬁg the B!.bla ____:_-1 (Rev. ed.
« Loula: Concordla Pubiﬂ. ouse, 19 2 '
131hid., ppe 54=55.

14:“);_‘(1-. Pe 8k,
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A short atatement is gufficlent for an analysic of
Jahemann's book, Leading Children Inte the !3!_&]_._8_.15 His
book represented the traditional school of thought in %teaching.
There was no noticeable influence of pragmatism on the ideas
contained therein. _

The following three books dealt primarily with the
aduiniztration of the Sunday School, and did not indloabe
pragsﬁaﬂo influence. They axe: Yinninz end Keep 13316
Rein's Building the Sunday School, 17 and ¥ueller's v:.té.liging
the Sundey Sohool.'®

In his book, Bullding Better Bible Q‘La‘g_s_;_e_s_,lg Fauoht
had esnecially two themes which cocurred with frequency and
whioch cre heralded by the progreszive school. The use of .
H1ife gsituatlona® in the method of studying the Blble was
advooatea..zn The gdecond slogan whioh appeared often enough

21
to be of significance was "learning by doing.”

15p11an Rart Jahsmann, ed., Leading Children Into the
Bible (St. Louis: Concordia Publishing Houss, 1950).

16 -
Yinning and Keeping; & Manual for Lutheran Sunday
Sohools Thubiiahed under the ausploss of the Board of

Christian FBducation, Evangeliecal Lutheran Synod of Missourl,

(Jhnfi.cS and Other States, 9%. Louls! Conocordia Publishing Houss,

gLk

i7 §
2 R.C. Rein _Bu_:l%digg the day Scheool (St. Louls:
Conocordia Publia!'llng ouge, 211550 .

18 ; 2
A.0, Mueller, Vitalizing the Sunday School (St. Louis;:
Concordia Publishing "unouag. o075

19039.1' E., Feuoht, Buildingz Battepr Bible Clasges
(st. Louls: Conocordia Publishing House, 1950).

201_{.‘2.1-.4-0 po. 8, 9, 25, 27, and 32,
21;.9.-";4'! pn. 65, 74, and 107,
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In other materials

A.0. Mueller, in his book Groving Up Vith Jasus,>”
used a number of expressions reminisoent of pragmatic thought.
Whether these were exclusively the direct result of pragmetic
influence or not has not been determined. Naverthelesa, they
have been presented in the interest of completing the investi-
gatlion.

Az In the cage of several authora! works already oited,
Mueller uged the popular phrase, "learning by doing,® and
supplemented it with the statement, "ne impression without
expression, a?3

The idea that one should ugse 1life situetions as the
peint of departure for inafiruction 1is contained in the book.
Mueller stated: "Simnle conversation leading over into the
childls dally experiences is 2 fine method of instruction,”
and, "showing children plotures, telling them stories, letting
them learn prayers, songe, and verses, is not foroing
their natures: it is almply enriching their environment and
thus providing the essentials for splritual gx-om'h. 28 The
contention that thase statements are traditlonal may bha made
by some; but the author suggestz that at leaat the terminology
davelopad by the progressivistas la present, and thati some

ideas are also posnibly present.

22 .
A.C., Mueller, %ﬂip_g 45 mgh ua (8t, Louls:
Concordia Publishing Houae,

23Inid., p. 1%.
zal‘bid., pp. 41 and 46.
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On the other hand, Mueller's repeated refsrence tc the
natural sinful state of the child immedlately drew the reader
back into the thinking of the traditional school of religious

(e ]
eduoatora. 25

Every Teachep & Trained Teacher 1s & broshure explaining

the Uoncordia Teacher Treining Serles and advocating its use.

It made the statement that the program of the Joncordis
Toscher Training Serles " . . . reflected the accapted
prit_mip‘.l.es of Christien Eduoatlon, “26 but 4id not continuse
with o descrintion of what those principles were., On a
following vage, however, the claim was made that two of the
books of the program have been prepared by recognized church
lsaders - progresgive men abreast of the latest educational
trends and teohniques.27 The implication seemed to be that
the methods espoused by these two authors vere in keeping with
-those congildered by geoular eduoators to be the best. Since
seouler sducaetors in the United States are in the main
discinles of John Dewey, the further implication might be
drawn that the two authora referred to espoused the methods
of progressive education. The author does no¥ feal that such-

reasoning is forced.

29guch references are found on p. 26 and other places
in ths book.

26paapd for Parish Education, The Lutheran Church -
Missourdl Synod, Every Ieaoher a Tga,:ln:g, Teacher; a Desﬁ;:oig-

i f the Concordia .?ggg% -%glgol .ag%a;; Iraining ;
IS:? %E'u%:' Board for Paris uwcation, The lLutheran ﬁch =

Higsouri Synod, n«ds.) Ps 5.
27“19-. Pe 6.
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Investigatlon of the following bookleta and pamphlets
showed no evldences of pragmetic influence:
Schoenfeld, A Confidentiial Ohal Nith Beginning Sunday

Schoel Teechers

He Depends on You
Jehsmann, More end Better Sunday School Horkers
Mueller, The Sunday School and the Hoggze

?‘aﬂee Bibliography for publighers and dates.
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CHAPTER IV

THE INFLUSNCE OF PRAGMATISH ON THE INSTRUOCTIONAL MATERIALS
OF THE SUNDAY SCHOOLS OF THE LUTHERAN CHURCH - HISSOURI SYMOD

A desoription of the entire "Concordia Life in Chriat
Series of Sunday School Lessons" is found in Table 1, The
iezzons for all divisions from Nursery to Senlor follow
essenticlly the same pattern. Thils 1a as follows!: &) Intro-
duction and Mutivation, b) Scripture selection is cited,

o) the lesson is presented, 4d) discuasion questions at the
end of the lesaon ara studied,; e) a catechesis followa,

) prepared questions and gtatements ars merked correct or
incorract, g) o selsotion is memorized or recited, dspending
en previous praparation, h) a vortion of the Lutheran Cate-
chism is gtudied, 1) a short prayer is assigned for memory
worke

The Junior, Senlor, and Adult Blble Classes are outlined
on the same baslc pattern but more fresdom for adaptation
i3 silowed., In 21l classes the use of audlo-visual and othex
aids is strongly advocated.

A olose study of this entire serles (specifically the
unites of instruction for the perilod July to September, 1952)
revealed no dlrect influence of pregmatiasm on the instructional
materials actually used in the Sunday Schools of the lutheran
Church - Missouri Synod., Arguments that the emphasis on
activity and other such items refleot pragmatic influence
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have been advanoced by some orltios, but sush argumenta

seem to be opinlon rather than establishad faot.



CHAPTER VI
CONCLUSIONS

The following oonclusions dan be drawn from the evi-
dencs vresented in the above chapters.

1., Pragmatlsm s direotly linked with the theory of
evolutiion.

2. Pragwmatism 1s an un-Chrlestian philosophy, rsjecting
all forms of revealed truth; a single supreme being, and
subnstlituting a naturalistic religlon in which man oreates
his ovn god from the body of ocurrently accepted ideals. {

3. ¥Methods of ednoat!_.on flow direotly from the phllostphy
of pragnatisi,

L. T™Te aims of traditional Amerilean religlous
eduoation were content-gentered and its methods were .
designed for the assimllation of facts.

5, Contemporary Amerilcan religious edusation
hag been influenced in 1ts philosophy and methods by

pregmetic thought.
6. Tha source of suthority for Americsn religlous

gducation has shified fron thg Bible or revealed truth

%o the best experilences of the human raocs.

7. The aims of American religlous edusation have
shifted from the primary aim of teaching a way of sal-




L5

vation to the aim of teaching a way of life.

8. The methods of American rsliglous education
heve been redssigned to reduce the amount of factual
knowledge to be assimilated, and to Anorease the
development of attitudes and 1deale.

2. & minority of Amerilcan religlous educabors
hag hesn advooating a form of eclecticism in American
religlous educational philosophy, which would attempt
to oombine the betiter qualities of both traditlonal and
progressive educatlional theory.

10, Certaln authors of the Sunday School materilals of

the Lutheran Chureh ~ Missourl Synod admittsd the linfluencs

of nragmatism on religious education in the churach,

1. Some authors of Sunday School materials of the Luth- -

eran Church - Misaourl Synod, although not admitting the
influence of pregmatism on their works, nevertheless used
10eas and thoughts prevalent in pragmatic literature.

12. A certain numbsy of booke show an averslon to prag-
matiec thinking.

13. The instructional materials of the Sundsy Schools of

the Lutheran Church - Mlasourl Synod show no definite traces

£ the influence of pragmatlsm.
: !i&. The extent to w%!:.oh pragmatism has influenced the

Sunday School materials of the Lutheran Church = Mizsourl
8ynod depends upon the individual authors represented, and
not upon the polisies or eriteria of Synodical boards or

committeas.

[T T
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