
Concordia Seminary - Saint Louis Concordia Seminary - Saint Louis 

Scholarly Resources from Concordia Seminary Scholarly Resources from Concordia Seminary 

Bachelor of Divinity Concordia Seminary Scholarship 

6-1-1953 

The Influence of Pragmatism on Contemporary American The Influence of Pragmatism on Contemporary American 

Education, with Especial Reference to the Sunday School Education, with Especial Reference to the Sunday School 

Materials of the Lutheran Church--Missouri Synod Materials of the Lutheran Church--Missouri Synod 

Enno Klammer 
Concordia Seminary, St. Louis, ir_klammere@csl.edu 

Follow this and additional works at: https://scholar.csl.edu/bdiv 

 Part of the Practical Theology Commons 

Recommended Citation Recommended Citation 
Klammer, Enno, "The Influence of Pragmatism on Contemporary American Education, with Especial 
Reference to the Sunday School Materials of the Lutheran Church--Missouri Synod" (1953). Bachelor of 
Divinity. 403. 
https://scholar.csl.edu/bdiv/403 

This Thesis is brought to you for free and open access by the Concordia Seminary Scholarship at Scholarly 
Resources from Concordia Seminary. It has been accepted for inclusion in Bachelor of Divinity by an authorized 
administrator of Scholarly Resources from Concordia Seminary. For more information, please contact 
seitzw@csl.edu. 









CHAPTER II 

THE I t:IFLU ·,NCE 01" PRAGNATISM OH COW!'F.MPOR/1.RX AMERIO/i t-! Rf.LIGIOUS 

EDUO/t:TIOH 

'l'he var1ous religious bodies in .America ~e so divergent 

in th~izt doctrinal bnaee and prs.otioal adm1n1strat1on that no 

attem·:>t Wl:\9 mtlde to stud:, each denom1n,e.t iona.l body separately. 

Howevcn'"~ -tor the purposfl!s o't th1a study,. the term 11rel1g1ou 

eduo.-it1on11 wo.s eq~ated uitb the broadel' aspects of ed4,oat1on 

es cs..~ried on in the Protestant ohurohes 1n Amer1oe. Before 

antaring u~on a discussion o~ the influence of pragmatism on 

i~me:r1oe..n religious education, it was oona1clered G.dvis:sble 
.,· 

an,1 llP.Cessary to. eetabl1ch a backgZ"ouml by stat 1ng briefly 

'\'1hat t he trad1t1one.l 0011oepte of religious eduoat1:·n were. 

nel1g1ott9 ecl.1.1.ca.tion h..i.s tre.o.1t1C1nally been oonoeivad of' 

as the ,'¼gent of a dngmat1c Dl' denominational. -oos1t1on·. This 

attitude was= brought to the Amer5.~a.n continent by the earliest 

colonial settlers and re1nfo:roed by later immigrations of 

peo:µlaa, especially by those who left the oont1nent of Euro.,:>e 

b~oauaa ot rel!s16us perseout1ona of o. greater or lesser 

ferocity. Notable among euoh immigrants ·were the German t1.'ld 

Scandinavian gztoups which o~me in tha middle and late 19th 

century. After the ·advent and general aoce.nta.nce of SUnday 

Schools 1n Amer1~, the purpose of the Sunday School ,:;as to 

~ound ol11ldren 1n the doctrines peculiar• to the epeo1r1c 



-

denom1ne.t1on. 

lS 
1 

The very purpoee ot the Sunde.y Sohool peoess1tated 

th&t its ou~r1oulum be oontent-oentered. From the middle 

of the 19th oentUX'y' to the beginning or the 20th this was 

pred0r111m,.nt. Elliott otated that the Sunda.y Sohool ot 1860 

and le.tar was subJeot-oentered and that the B1bl-1oa.l and 

t h eological a.:99roa.ch to rel1g1cus education i:1a2' dom~nant. 2 

'Da Blo1o contended thait this very aim t·:as the general aim 

of a.11 Protestant edu.oa.t1on tor l.•OO years.3 

The p'l1r!)oaes, a1ms , and oontont ot- tl'ad1t1onal religious 

eduo~tion determined its method. The obJeot behind the method 

wa.a the a.Rs-1rn1lat1on of the fsota ot Ohriat1an1ty. ,\s such 

the methoil or 1"811g1ous education waa meDJor1zat1on., drill, 

r aoitat1on, telling the stories, end stating the doctrines. 

'l'he pu!)il 1 o re11g1oue edu<;e.t ion was oona 1a.ered adeq,~a.te 1f' 

he could repe4b the faots as he bad leerned them by rot~. 

The source or traditional. religious eduoat1an ,,as the 

Bible, or at lP-aat a set of ·!, n1:1o~1 accepted taote lthioh 

w-111re often viewe.d as ha.v.1ng the quality ancl sta"t;us of 

~evealed truth. 

Elliott reoogn1zed a olP.arly defined contliot between 

1Harr1son S-. Elliott, Can r.11a;1ous Edugr1t1on l?,g. Ohr1at1an? 
( Mew York: Ma.cmillan Co., r§lfJ. , p-. 2:3. 

2Ib1d., ~• 2S, 

:3Austen K. de Blois and Donald n. Gorham, Cl-lrf't1an 
~11g1oue Eduoe.tton: ~!£1no1nles and: P~aotige (New ork: 
, em1ng H. Bevel do., 1939), P■ 108, 
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h1etor1o Protestant conceptions of religious education and 

modern 1Bdt1.ot,.t1onal theory anc\ :9raotioe. l• It was 1nev1tf-lble 

that either one olds or t he other should be dAt~ated, or 

that a mo,l1t1ou.t1on ot both bn effected. 

Th9 In:f'lunnon of Pragmati3m on the Philosophy ancl Principles 

Baaio to Rnl1g1ous F.c'J.uoat1on 

Hot a.es. result of the changing :philonophy ot the Amer­

io.:an peopl e in general, but as a r esult of religious lae.der a 1 

de£srance to thP. be$t th1nk1ng or Aduoated Americans a not1oe­

a1JJ.e oban!f;e hao taken place 1n the phlloso:;,hy basic to relig­

i ous educ&tion. Beoau6a of the a1m1larU:, betueen the ne~rer 

, 1 1aua of rel1p;1ous leadP.rs and those ot pragmatiats, the 

author asaerto that the rP.ligious leaders have been 1.ntl~enoed 

by pr&f;li]at 1smc 

No longer ~ras th~ tQtal depravity of manltind considered 

a.n aooeµt able hypothesis. In 1ts plaoo t-1a.s substitued the 

theory that man 1s infinitely oapabla o~ working out h19 oim 

s alvat1<"·n, Falla1,; claimed t oot tha vieu ot sermon and 01 .. ~aP­

room lle.~ changed frcm thA totnl de!)rs.vity o:r man to t he ide a. 

that progress ively man might beao~e a mod 1n thn v~~Y world 

he despised: that he has 1n:r1n1te oepab111t1es.-5 Dr. Hodge 

of ?rinoeton Sem1na:ry" oondemned Bushnell's Qbr1st1an Nurture 

on this very o1nt, for he oomplained thet Bushnell had 

4n11ott1 o_n 1 o1t •• r,. vii. 

5wttaner lt.,:a.lla.l,, a'.b!. Moder n Pa.rent and ~ Taaoh1ng Ohur.oh 
(Net1 York: }io.otdllan Oo., 1947), !>• 59. 
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ex1>la1nad away both depravity and graoe, and hac1 reduced the 

whole matter to organ10· 1awo.6 Chave, wr1t1ng under the 

aua\') ,.oee ot the lntemat1onnl Council of Religious Eduoat1on, 

11aa onnntr'llotod a religion wh1.o)"I aan be oha.raoter1zed bJ ten 

oa.tee;or1es: l) Renee or ·worth., 2) social sensitivity, ) ) 

a.pprao1at1on of the, universe, li,) disor1m1nat1on in values, 

5) reS!lOnf51b111ty and aocountai:,111ty, 6) co-operative 1"ellow­

sh1o, 7) quest tor truth anc'l reo.llzation of values, 8) 1nte­

gra.t1nn of exper1enoes into e. working- ph1los09hY of 11:t'e, 9) 

apprao11?.t1on of h1,stor1cal oont1nu1ty., and 10) :oart1o1pat1on 

1n p;rott·9 celebra.tiona. 7 Mowh~re did he. eta.to e.nyth1ng wh1ob 

even rasAmbleD tha 1dAa• that man is· totally depraved. 

The >r1no1µle that religious Aduc~t1on should praHent 

t he t1ow1mt1<:' :lnterpreta.t1ons· ot rel1~1ous truths or denom1.n­

e.t1onal tenets e,e.va way to the v1~tf thnt man's grot'!th 1n 

Ohr1st1an graces was a developmental prooeas; th~t Chr1stJ:s.n1ty 

was fJl"Otlth 1nst.ead of _knowledge. This· p~1nc1ple 1-~e.s stated 

by Ch.."l.ve: 

Religious o4uoat1on ~et have faith~ a dev.elo. 1ng 
pzt0oess, make us·e .of human ex;perienoe--pa.st .and preaPn:t­
ancl :•11th the orP.at1ve 1nteraot1cm of tree minds move for­
t-rard to· the golut1on .of o\11.'1"9nt iaauea~ It must oo-ord:ln­
ate thP. latent spiritual :forces of' society, i1v1ng 
intelligP.nt l eadership and working in close oo-operat1on 
tiith sooial, eoonomio, end political movements on~ wor ld­
wide aoale. It must ~rnsent a oomprehans1ve 9rogram to~ 
tratmform1ng --persotial-soo1al li-:fe by the united ef'.forts 

6n110tt,·9n:.. cit.,~- 32. 

7Qones~ J. atiave. ~ Fungt1.e:1nal Annroaoh .to na1~101;1s 
F.duor~t1on (Ch1.ourno·: Ohioaso Unlversitf'. Presa, 194? ., p·. 22. 
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of ap1:r1t.ually sens1t1Vft parents, teachers, and leaders 
1n avfJry ;:>h."\so ot lite. 

Elli ott stated t h is s ame th1ng in oom~that m1lcler terms. 
. . 

Evet'Yth1ng that man knottiJ about God has grm,-n out 
or h1e experiences 1n the world and out of his r atleot1ons 
u1.>on th~ man1testat ions ot God !n. nature and 1n hume.n 
lite. l'I 

'rhe source of authority ·to wh1oh r~-11g1ous educators 

look i s determinecl by their baa1e pbilosonhy. Those with the 

author1t~r1an vie,,1 olab! a d1reot revelation from God. Those 

witl1 t he eduoat!r-,nal .approach (experientn.l ista) ola1m that' man 

h t;'.S be,::n latt to discover the man1teetnt1ons ot God and to· 

me.ke J i s mm interpretations of. tbem .• 1 0 The Curriculum 

Cmn1rittee of the Internat1ont1l Caunoll at Religious Eduoa-

t 1or1 in 192.4 already ~ta.tea: "Religious edllcatio~ should 

' oente1 .. 1n. a:we-riencas ot the oh1ld. 111 Chave claimed 

tl1&t 'h1at.ory is a suttioient souroe o:r :ml1g1ous education. 

' Religious eduontion has unlimited resources 1n the 
ntor1es ot mankind's achievements and 1n the concrete 
instances of those who ·bavg triumphed over inJuJtioea, 
su1 .. f eringe, and tragedies ot all kinds •. • • therr. 1s 
no need or dea1rab111ty to try to mt10 th~ Bible, a.'ld 
especial ly Jesus, t each everything. 

Vieth ; in one of his esrl1er books, stated that when eduoa.t1on 

1s life-centered (wh1oh us.a \·rhat ha t1ae adyooat1ng), it grows 

8 Ib1<.l. • p.. vl. 

9ltll1ott, .9!l=. cit,. .!>• 311. 

lOI~i~., P• 319. 
11Ibid,, p. S'I• 
l2r..,,. 1t · ''"+ave, on. ~ P• 
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out or exr,er1enoee and needs o'T the learners and 1n turn 

influanoes their 11vas• to make them more Ohl-ist1an. It mu~t 

let~d bao!t into lif'e or it t-1111 have no 1'a lue.13 However, •it 

mtts t in all t a.1rness be otated that he mad1f1~d his view~ in 

a later m1blioa·t1on,. for he ae..1d, 11The.t the B1ble is central 

in Christian education is all but universally a.f'f 1rmed b;r 

t heory and 1>r aot1ce. 1114 De Blo1.s, of the f,aetern Ba:pt1At 

Th(3olog1oal Smninary, hewed close to the traditional viel-r 

0n t h1s point, ~or he sa id that the Bible 1a bas1o in 

ra11g1ous education and 1s the full and fina l source o~ 

S:J1r:1.tus.l enl 1ghtP.ttment •1 S The ma.Jority of evidence in- : 

H oa.tea the po_.ule.r1ty of the oppos ite vie,-,, however. 
. . 

· The philosophy of religious P.duoa.t1on ln Amer!oan 

:, roteste.ntism hS.R been. modified to include the r a i s ing or 

soci-et~r to n1tw heights. Th.is goal is to be achieved t hrough 

t ~A r egenarati~n of th~ individual. Waigle stated this 

Cfltite cnncis aly. He maintained tho.t 1n its education the 

Church i s 1>r1mar-1ly 1nte:zoested in persons; its -concern 1s 

:ror the enr1ohmant of their experience,· the development or 
t:ha ir ohuaotar, and the q'lJS,lity of their oen1oe as f'ree, 

respons ible, oo-opePat1ve members ot the human race. In the 

l.3.Paul. H. V1etll, Teaohlng !,g£, Ohr1st1an L1v1nR: 
(Th1~.'·editi('ln, St. Louis: The Bethany Presn, 1929), p . Sl. 

14Paul R. Vieth, P.d1tor, ~ Chp,~oh ~d Ohris t1an 
C:n:i.ao; .. tion (st. Louis: :9ubliohed t"or ·the -onP.rative .:'ubJ.1sh-
1ng rssoo1at1on by the Bethany ?reos, 1947), , . 80. 

15de Blois-, .!!1l!. ~• p9.126-127. 
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!)Olrer ot the Spirit of God, the churoh undel"t.altfUI the re­

gene1"at1on of' soo.1ety through tho :re~enerat1C\n and Clut1st1an 

Aduoat1on of 1nd1v1duala.16 

~e Intluenoe ot Pragmntism on the A1ma and ObJect1ves at 

Re11g1oun Education 

Elliott I s statement., "Moder n religious P!duoation 1a a 

part or progressive eduoation,•17 pro~ted a study of the 

e.1ms. and obJectiveo or religious education. His further 

contention that the Ou.r~1oulum Committee or the International 

o·ouuoil or R~l1g1ous · E~'lucat1o:n wa.s composed ot men who would 
11 yla.oe b&Ok of the uorlt of the Citrrioulwn Committee a thorough­

ly re lresentat1v~ body of American educational o~1nion,•18 

~:as added aup;>ol't ror the probability tbRt · the aims and ob­

Jeot1ves of religious eduoat~on bad been 1ntluenoed by 

_J>ragtnat 1o modes of thought. 

_'--lhereas the emphas 1A 1n trad11U.onal religious eduoat1on 

was on the ass 1m11at1on· or faotual knowledge and the content 

ot Scripture, it has changed to character bu1141ng and per­

s onal 1 ty development. Mildred J,tood:, Eald.n ss.11. t hat onB 

needs to realize thc-.t a t nr-.reaohing ohange 1n our oonoept 

of teaohing goals 1s undar wayr that it 1s no longer tru.e 

l6Ph111~ Henry Lotz, editor, 0~1entat1on in Rei~lou~ 
Eduoat;loJ! (New York~ Ab1ngc.lon-Cokesbury Pres,s;-'195()); P• 95. ---~!-

1'l-n11ott, ~ oit •. , p. 40. 
18 ¼!?id., p." 57• · 
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that we oan !>rooeed as 1t transmitting b1blioal material 

and dootr1nal 14eas were our main Job.19 

The prinoip~es and policies or the R91"81oua Eduoa.t1on 

Assoo1at1on reflect the alms ot the organization. As listed 

by Davis, they a.re: l) to develop the so1ent1t1o, universal, 

e.nd oo-operat1ve sp1r1t, 2) to imbue eduoation with the ral­

i f 101.,s ideal, r eligion 'ti'ith the education 1dsal, anti. to 

publ1o1ze t ha progNss of these t't'fo points, 3) to assure . 
ef feotivenes ·· thl'ough org2.nizat·1ona.l 1ndependenoe, 4) to 

bring a.bout reoognit1on o't thei Bible as the pr1mc.ry source 

:r.or r eligious education, S) to develop a. keen sense of the 

s ooial rear,ona1b1J.1ty of religion, 6) to study the paycholog 

of ~Ol"ing persons, ?) to promulgate th~ philosophy that 

P.•iuos.tion 1D not fragmentary but a UD1fy1n~ J)l'009SS, 8) to 

advanoe oliaraoter education in the church prog1"am, 9) to 

oar?"y on research, and 10) to arrange conferences, convention, 
20 

e.ncl the lllte • 

Prioe and his colleagues ~tated the tunot1ons of the 

Sund..q,y Sohool a "J i'ollotts: l) to provide inlets and outlets 

for a ha9pf growth ot the 1nd1v1dual, 2) to hel!) t;be .1na:1v1-

~ua.l aol11eVP. normal adulthood by way ot orea.t1,,c:? tunct1on1ng 

at the ·soo1al level, 3) to• bu1l.cl oharaoter, 4) to blz1J.d the 

right philosophy of lU'e. 
21 

20Lotz, 

· 21J.M. 
(Ife1-1 York: 

, 
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'l'he a1m ot the International Couno1l ot Rel1g10Us Eduoa­

t ion, as stated bJ Vtet~, 1s as. 1'ollovs : 

The a.1m or religious e·duaation f.l'Om the viewpoint 
of the evengel1oal denom1nat1one 1s complete Chr1et1.an 
living 1-rhloh includes bel1e1" in ·God as revealed in 
J 'osua Obrist and vital :f'ellowsh1p 't71th Him, persone.l 
aocept·anoe or Ol't.r1st as Saviour e.nd His T.18."1 ot 11:re, 
ana membership 1n a Ohr1st1an church; the Ohr1st1an 
motive 1n the making of all 1U'e-oho1oes, and the 
t1holehea:rted partio1pat1on 1n and oonstruot1ve contri­
bution to tbe progressive r.eal1zation of a social ord$r 
controlled bY Christian pr1no1ples.Z2 

V1eth1s own set of a1ma, ea gleaned from his book, follow: . 

1) Consaiousneso of God and relationship to Him, 2) an un­

cJ.erste..nd1ng and app%'eo!a.t1on ot the personalit·y, life, and 

teachings of Jesus and a oonaoious aooeptanoe ot H1m_and 

J.oyalty to Hia oauaa, :3) a progreao1ve development ot 

Ohr!stl1ke oha.raoter, 4) the ability and disposition to 

share 1n th~ building of a Chr1st1an social Ol"der, S) the 

ab111ty and ~ispos1t1on to part1o1pate etteotively in the 

. life and ~-ro:rk of the ohuroh, 6) a Ohristian interpretation 

ot 11fe and the un1versA and the development ot a Christian 

pbilosophy' o~ life, ? ) a knowledge or the B1ble and other 

religious heritages ot the raoe. 2J 

In another work ot his, Vieth stated that ChZ'ist1an 

ecluoat1on munt· se.ek to help ·persons taoe their problems 

realistically., understand the religious heritage and apply 

2Zv1eth, Teaching for flhz-1st1an L1v1ng, P• 27-8, 

2·3 Ibid .. , , pp. 29 tt • . . .. 
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1t wisely 1n the building of their lives. and give gu1<1anoe 

iin the etre·o.m ot aor.pora.te experience vh1oh the church seaks 

to embody. 24 

The 'J;hl'ee maJor a1ms listed by de Blois 1nolude l) 

r~d-oon&o1ousnesa, 2) Ohr1atl1ke pArsonal1ty, and J) aoo1al 

consaiousnesa.25 

While some ot the aims mentioned above do deal with the 

assimilat i on of taotual knowledge, the prAponderanoe or the 

ev5.<1enoe 1nd1oates tha.t that 1o oons1d.ered a minor aim and that 

the m&Jor emp;has1s 1s plaoed on oharaoter building and person­

ality davelopment. 

This aim, since it deals with present day-to-d.ay living, 

suggests a de-emphasis on prep~at1on tor deeth and an 1n­

oreusing ·emphasis on etfeotive guidance tor prgsent expel'-

1enoe. That very thing was bro1ight out by Elliott, tor he 

contended that the obJeot1ves of religious eduaatio.n as 

tletermined b:, the International Oouno11 of Religious Educw.­

t ion contained no att·e1111>t to formulate certain fixed and 

author1ta~1ve beliefs at vh1ah the process ot rel1g1oua 

eduoat1cn must arrive, but that u ••• they ask tor the 

ut111zat1on ot the best religious exper1enoe ot the raoe 

as effeotive gu1danoa tor present exper1enoe.•26 

24Vietht Th.a mp1rQh and Qhr1st1an Eduoctlon, pp.59-60. 
2S<le Blois, SB.• qit., P:P• lll-119. 

26n1iott, !m.• olt., P• 66. 



V1eth made a a1m1lar statement ,,hen he said that the 

aim and obJeot1ve or religious eduoatian is to tee.oh the 

pupil to live; that the teaching of a church school must be 

11fe-center~«.27 

While no det1n1to oite.t1ons oa.n be ma.de, one gets the 

impres~1on that a :rurather obJeotive ot modern American 

rfll1g1ous eduoat 1on is to break down the walls 11h1oh se:pa­

rate denom1nat.ions and churoh b~d1ea from one another. 

Tha Influence ot Pr.agmatism on the Praotloes and Currioulwn 

of Religious Education 

Every philosophy will 1nf1uenoe ·praot1oe. The evidenoea 

presented above. indicate that the philosoplly of contemporary 

A111er1oan rel1(tioue eduoation ha.a been moc11t1ed t ·o s·cme extent 

by yragmat1sm. It is reasonable to assume, then, that its 

metho"i~ hc:1.vn also bean intluenoed by pragmatism. The :f'ol­

l6wing bearR this out-,. 

l!a.vey, in advising Ohr!.at.is.n tee.chars, attempted to . .. 
~mpress upon them the . d&s1rab1l1ty ot wise Jeleot1on 9t 

method. He said th~.t the. best met•hod to use 1n teaoh1ng is 

·the method that will bring, the beet :-esults in terms or 

the obJeotivas ot ~duoation. 28 He did not 1nd1oate pro­

gressive methods• ·wt-s1noe the aims and obJeot1ves of 

2?v1eth, Teadb1M tor, Qht1gt1an, Living, P• 26. 
28a.B •. Eavey, Pr1no1ples !lt. !leaob1ng t9.£ Christian 

Teachers (Grantt Rapids, MS:oh1gan: ZondEtrva.n P11bl1shing 
H'ouae, 19~0.) • P• 298. 



25 
mo.dern religious eduoa.to:ra have a11proaohad those or pro­

gressi vism, the deduotion 1s that they must ohoose the 

methods to conform to those aims. 

De Bl ois., a .Baptist, oan be oonsiderad a onneervat1ve 

and traditional.1st. Yet .even he stated lhat the methoc1s 

developP.d and employed in the Ame:rioan public schools a:re 

probably ao etf1o1ent, as any 'that have been used anJffhere, 

a t)d they should be ut111zed -and adapted, as tar as seems 

practicable, by rel1g1ous eduoato:rs.29 

One of the tirat areas in wh1oh a change 1n p:raotioe 

e..ncl metliocl 't1as noted t-ras in the· use of p9yohology, sociology, 

and l"el at ed scienoes in the use of rel1g.1ous education. 

Elliott contenc'l.ed that since the turn ot the century, re11-

~1ous education has looked leaa to theologica.1 oonoept1ona 

for its '0o1nt of origin, and took emp1r'1.oal data and eduoa­

t ional 1ns1ghta as the basis tor the development of' program 

and method 1n religious eduoat1on.30 ~11e happened as 

folloi·rs . The developments 1n general eduoat1on and eduoa-

t 1ona.l peyoholOSY made by Thrond1ke_, Wolfgang Koehle:r, and 

Dewey ~nd othera had an 1n.f'luenae upon the leaders 1n t"J18 

churches. These took pos~t1ons as denom1nat1onal or 1ntar­

denom1nat1onal searet~1ea 9r on the boards ot denom1nat1ona, 

2~a.e· 8:lo1s, !m.• !111•, P• 216. 

:,oEl.l:1ott, 22.• oit., P• 4. 


