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denominetion.t
The very purpose of the Sundey School necessitated

that 1its currioulum be content-ocentered. From the middle
of the 19th century to the bveginning of the 20th this was
predominent., Elllott stated thet the Sunday Schaol of 1860
and later was subject-.centered and that the Biblleal and
theologleal avproach to religicus education was daminant.z
D2 Blois oontended that this very ailm was the general sim

of all Protestant educatlon for 400 years.3

The purnoses, alms, and content of tréditional religious
educstion determined 1ts method. The object bshind the method
waz ths assimilation of the faots of Christianity. A4As such
the method of religious education was memorization, drill,
recltation, %elling the storles, and stating the doctrines,
The punilla religloua educetion was consldered adeuyuate if
he could repeat the faots as he had lesarned them by rote.

The aource of traditional relligious educatlon was the
Bible, or at least a set of & priorl accepted facte vhich
ware qften viawed as having the quality and status of
revealed truth.

Elliott recognized a olearly defined confllot bhetween

lgarrison S, Elllott, Cen Relicious Edugation be Christian?

(Hew York: Maomillan Co., 1541), p. 23.
2Tvid., D. 25,
3Austen X. de Blois and Donald R, Gorham, Chrigtian
- ’Hew York:

Religious Edugat%on: ?rinoielea and Practice (
'1em1n{?; H, Revel e 39 2 Do 108,
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historic Protestant conceptions of religious sducation and

/i
- It was inevitable

modern educatlonsl theory and vractice.
that elither one aids or tha other should be defeated, or

thet a modifioation of both br effected.

The Influence of Pragmatlsm on the Philosophy and Princinles

Bagic to Religlous Education

Hot as a result of the changing philosophy of the Amepr-
ican neople in general, but as a result of religlous leaders!
deference to the best thinking of esducated Americans a notice-
able change has taken place in the phllosophy basic to reliig-
ious edueatlon. Becauze of the zimllarily between the newer
viawa of rellglous leaders and those of prapmatists, the
auther asnerts thet the religious leaders have been influenced
by pragnatism.

Mo longer was the total depravity of mankind considersd
an a2ccentabls hyrothasis. In 1ta place was substitued the
theory that nan is infinitely canable of working out his own
salvetien, Fallaw claimed thet the view of ssrmon and el:sf-
room has changed frem The total depravity of man to the idea
that progressively man might beocme a god in the very world
he desplsed; that hs has infinlte oapabilities.s D». Hodge
of Princeton Seminary condemned Bushnell!s Christian Hurturs
on this very »oint, for he complailned that Bushnell had

HE1110tt, ov. oit., p. vii,

SWeaner Fallaw, The Hodern Pazrent and the Teachinz Church
(New York: Macmillan 00., 1947); D. 59,
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explained awvay hoth deprovity and grace, and had reduced the
whole matter to organlc 1awa.6 Chave, writing under the
avapices of the International Council of Religlous Education,
has conatruoted a religion vhich oan be characterized by ten
oataeporiest 1) asense of worth, 2) social senaltivity, 3)
anpraciation of the universe, #) disorimination in values,
5) reanonsibility and accountaivility, 6) co-operative fellow-
ahin, 7) quest for truth and raglization of values, 8) inte-
gration of experiences intc & working philoscphy of life, 9)
appreciation of historiecal continuity, =nd 10) oarticipaticn
in groun eﬂlabrutlona.7 Howhere did he state anything which
even vasembles the idea that man is totally depraved.

The nrincinle that religlous aducation should present
the dogmatic Ainteroretations of religlous truths or denomin-
ational tenets gave way to the view that man's growth in
Christian graces was a develapmental nrogess; that Christlsnity
wag growth instead of knowledge, This »rinelple was atated
by Chave:

Religious education must have faith in a develoning
progess, make use of humen experlence--past and preseni--
and with the oreative interactlon of free minds move for-
ward to the gsolution of ourrent lssues. It must co-ordin.
ate the latent spiritual forces of soelety, ziving
intelligent leadershin and working in cloas co-opneration
with sooclal, gdconomic, and politleal rovements on a world-

wlde gscale. It must prasent a ocmprehansive wrogran for
transforming versonal-sccial life by the united efforts

6E1110tt,'ggh git., p. 32.

"Erneat J. Chave, A Fungtional Avorosch %o Relizious
Eduontion (Chigsagot Ohioago Universlty Preass, 19%7) . p. 22.
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of avirituslly sensitivg parents, teachers, and isaders
in evary vhase of 1life.

Elliott stated this same thing in somewhat milder terms.
Everything that mon knows about God has growvm out :
of his experlences in the world and out of hils rsflecticns
voen Ehn nanifestations of God in nature and in humen
ilfe.
The source of authority to which religlous educators
look i3 determined by their basic philosonhy. These with the
authoritarian view olair a dlrect revelaticn from God. Those
with the dducaticnal approach (experientalists) clailm that man
hes been left to dlzcover the manifestations of God and to
make hls oun interpretations of.them.lﬂ The Curriculum
Comrittee of the International Councill of Religious Educa-
tion in 192% already atated: "Religious education should
center in exverlences of the ohi1d,"11l Chave claimed
that history is a sufficient source of religlous esducation,
Religcliougs eduontion has unlimited resources in the
atories of mankind's achlevements and in the concrste
inastances of thoae who have triumphed over injustices,
sufferings, and tragedles of all kinds . . . thers 1is
no nsed or dezsirabllity to try to mige the Bibla, and
eapecially Jesus, bteach everything.
ﬁieth; in one of hils sarlier books, stated that when educatlon

1a 1ife-centered (which was what he wae adyncating), 1% grows

811')1:1. 9 p! vj-!

JF1li0tt, on. oit., p. 311,
101big|' Ve 319. '
Li1pia., p. 57.

lgﬁhave, op. cit.; p. 138,
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out of experiences a2nd needs of the lesrners and in turn
influences their lives; to make theﬁ more Christian., It must
load basck into 1life or it will have no value.13 However, it
must in all fairness be stoted that hé modified his views in
a Jater vublication, for he s2sld, "That the Bible is ceniral
in Christisn education is all but universally afiirmed by
theory and mraotise.“lu De Blois, of the Faastern Baptilat
Theologleal Jeminary, hewed close to the traditicnal view
on thls nolnt, Tor he sazld that the Bible is basic in
religlous education and is the full and final ascurece of
guiritusl enlightenment.15 The malorlty of evidsnce in-
dicates the ponularity of tha opposite view, however.

The philoscohy of'reliéioua edugation in Ameriocan
Projegtantism haa been modified to include ths raising of
gociety t0 new helghta. This goal 1s %o be achieved through
the raganﬂfatinn of the individusl. ‘Yeigle sfated this
cults conclsely. Fe maintained thot in its educatlon the
Church 1ls vrimarlly interested in persons; 1fs concern is
for the enrichment of thelr experience, the development of
thelr character, and the quality of their service as free,

reaponaible, co-operative members of the human race. In the

13Pau1 H. Vieth, feaching for Christlan Living
(Third edition, St. Loula: The Bethany Presa, 1020), ». 5l.

g ..

Paul H. Vieth, edltor, The Church and Chriatian
Fano.tion (St. Louis: published for the Go-obarative Publishe
ing /ssoolation by the Bethany Prssa, 19%7), »n. 80.

1530 Blois, op. 0lt., pO.126-127.
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vover of the Splirit of God, Tthe church undertakes the re-
generation of goclety through the regeneration and Christian
education of lndividuals.l6

The Influence of Pragmatlam on the Aima and Objectives of
Religious Education

Flllott's stalement, "Modern religious education is a
part of progressive education,“17 prompted a study of the
aims. and objectives of religious education. Hlig further
contention that the Currioculum Comnittee of the International

Council of Religious Education was composed of men who would

">lace back of the vork of the Currlculum Committes a thorcugh-

1y repregentative body of American educatlonal oplniﬁn."ls

wrag added support for the probability that the aime and ob-
jectives of religlous educatlon had been influsnced by
nragmatic modes of thought,.

‘%hereas the emphasis in traditiﬁnal religlous education
wags on the asslimilation of factual knowledge and the content
of Serioture, it has ohanged to character building and per-
gorality development. Mildrad loody Eakin sald that one
needa to realize that a far-reaching change in our ooncept

of' teaching goals is under way; that 1t 1a no longer true

16ph1115 Henry Lotz, editor, Oplentation in Relizigus
Eduoatiion (New York: Abingdon-Cokestury Press, 1950), ». 95.

1721110tt, g2. 0it., p. 4o,
181mia., ». 57.
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that we oan proceed ag iIf tranamitting biblical material
and doetrinal Adeas werz our main Job.19

The prinoip;es and policiess of the Religloua Education
Assoclation reflect the aims of the organization. As listed
by Davis, they are: 1) tc develop the solentific, universal,
and co-cperative splrit, 2) to imbue education with thes ral-
ipious idsal, religlon with the sducaticn 1deal, and to
publiclze the nrogress of these two moints, 3) tc assure
effeotlvenas= through organizational indspendence, &4) to
bring about recognition of the Bible as the nrimery source
for religious education, 5) to develop a keen sense of the
seoial responsibliity of raligion, 6) to study the psycholegy
of growing persons, 7) to promulgate the philosophy that
eucation is not fragmentary but a unifying process, 8) to
sdvence charactsr education 1n_thﬂ church program, 9) to
garry on research, and 10) to arrange conferences, conventlons,
and the Jika.go

Price and hls colleagues stated the functions of ths
Sunday School an follows: 1) %o provide inlets and outlets
for a happy growth of the individual, 2) to help the indivi.
dusl achieve normel adulthood by way of orestive functioning
at the socizl level, 3) to bulld character, 4) to build the

2
right philogsophy of 1life. i

. }QLO‘BZ, o, g_!_.'_t_.| Do 19?-
0Lotz, op. olt., D. 449. :

- 217.M, Price, et al, A §%g!ax of Relipious Education
(Few York: The Rsnaia Fress 0., 1940), pp.178-9.
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The aim of the International Council of Religiouz Educa-
tion, as atated by Vieth, is ag follows:
Ths aim of religious education from the vieuwpoint
of the evangelloal denominztions is complete Christian
living vhich includes bellief in God asz revealsd in
Jesus Chriet and vital fellowship with Him, parsonsl
agaceptance of Christ as Savicur and His way of life,
and membershipy in & Christian church; the Christian
motive in the making of all life-cholces, and the
vholehearted partlceipation in and constructive oontrl-
bution %o the progressive realizatign of a socilal ordsn
controlled by Christian principlea.=2
Vieth's own set of aimas, 28 gleaned from his book, follow:
1) Conseciousness cf God and relationship to Him, 2) an un-
dergtanding and appreciation of the personality, life, and
tenohinggs of Jesus and a consclous acoeptance of Him and
loyalty %o Hia csuse, 3) & progressive develeopment of
Chrigtlike oheraoter, %) the ability and disposition %o
share in the huilding of s Christlsn socisl order, 5) the
ability ané diepesition to particivate effecotively 1ln the
1ife and work of the church, 6) a Christian internretation
of life and the universe and the development of a Christlan
phiioscphy of life, 7) a knowledge of the Bible and other
religious heritages of the race.?>

'In another work of his, Vieth stated that Chriatian
eduoatlon must seek to help persons face thelr problems

realistiocally, understand the religlous heritage and apply

22yieth, Teaching for Christisn Living, p. 27-3.
231bsd., Dp.29 Pf.
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1% wisely in the building of their lives, and give guidance
in the stream of corporate experience which the church seecks
to ebocly.zq'

The three major aims listed by de Blois include 1)
God-aonsolouaneas, 2) Chriastlike personality, and 3) social
conaeiousness.zs

¥hlle some of the aims mentioned ahove do deal with the
agslmilation of ractuazl knowledge, the preponderance of the
evidence indlocates that that 1s congldered a minor aim and that
the major emphasis is placged on character building and person-
ality develcpment.

This aim, since 1% deals with present day—tp—day 1iving,
sugrests a de-emphagis on praparation for dezth and an ine
crouging emphasis on effestlve guldance for present exper-
ience. That very thing was brought out by Elllott, for he
contended that the objeotives of religious education as
determined by the International Councll of Religlous Educ:s~
tion contained no attempt te formulate certain fixed and
authoritative bellefs at which the process of religious
educaticn must arrive, but that ". . . they ask for the
utilization of the beat religious experience of the race

as effective guldance for present e::perietme."“?6

zhﬂeth. The Church and Christian Education, pp.59-60.
25(13 Bloia. OopP. &j_-!;_vg PDe 111—119-
261':11101;1;. DD, 9_1-10| De 660
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Vieth made a similar statement when he said that the
aim and obJeotive of religiouas edusation 13 to teach the
pupdl %o live; that the tesching of a church achool must be
1ife-centerad,?7

While no definite citatlons can be made, one gets the
impresasion that & further objlective of modern American
religlous education 1s to break down the walls which sepa-

rate denominations and chursh bodliea from one another.

The Influence of Pragmetism on the Practices and Currioculunm

of Religlous Education

Every rhilosophy will influence practlice. The evidanoces
preaanted above indlecate that the phillosophy of contemporary
Anerloan religious education has heen modifled to ascme extent
by pragmatism. It 1s reasonable to assume, then, that its
methads have also been influenced by pragmatism. The fol-
low;ng bears thls out. '

Favey, in advizing Ohristisn teachers, attempted to .
impress upon them tha‘ddéirabilitf of wise gelesction of
method. He sald that the best method to use in teaching 1a
the method that will bring the beat results in terms of
$he objectives of education. 20 He did not indicate pro-
gresaive methods, but since the ailms and objleotlives of

27Vieth, Teachlng for Christisn Living, p. 26.

280 p. Eavey, Principles of Tesghing for Christisn
Teachars (@rand Rapids, Michigan: Zondervan Publiahing

Houae. 19“‘0). Pe 298-
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modern religlous educators have spproached thoae of pro-
gresslvism, the deduotion 1s that they must ohoose the
methods to conform to those alms,

De Blois, a Baptist, can bs considered a canzervative
and traditlonallst. Yet even he stated that the methods
developed and employed in the American public schools are
probably as effliclent as any that have been used anywhere,
and they ghould be utiliized and adapted, as far as seens
vracticable, by religious edncators.zg

One of the firat areas in which a change in practice
and method was noted was in the use of vnsycholegy, soclology,
end related gciences in the use of religious education.
®illott contended that since the turn of the century, reli-
eioug education has looked lesa to theologlceal conceptions
for i1te noint of origin, and took empirilcal data and eduoa-
tional insights as the basis for the development of program
and method in religlous eduoation.30 This havpened as
follows, The developmenta in general education and educa-
tional paychology made by Throndike, %olfgang Koehler, end
Dewey and others had an influence upon the lezders in the
churches. These %ook positions as denominatlonal or inter-

denominational sgecretaries or on the bosards of denomlnations,

2930 Blois, op. olt.r ». 216.
mi10tt, on. elt., p. 4.



