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CHAPTYR 1
THE SCOPE OF THE STUDY

There ie a differ=nce of opinion smong modern scholars
a8 to the relative importance and significance of the Breth-
ren of the Common Life in the history of educatlion. Elwood

Eubberleyl and Elmer W1ld=2

give scanty attention to ths
educational work of the Brethren. Albert Hyma,3 on the
other hand, finds in their work the beginnings of modern
educatlion. Thls study was made to inveatligate the education-
al work of this fifteenth century religlous associatlon and
to exauine whether and %o what extent the Devotio Yoderna
and the Brethren of the Coumon Life was a source of educa-
tionsl raforms in both religioug and secular subjects in
pre-Refermation Europe. Beocause of the general character
of the work of the Brethren, this w%ll include not only
formal education in the schoole but also, to a certain ex-
tent, popular education of the masses.

The Brethren of the Common Life and thelr educational

wvork are often slighted or neglected in a history of

lrivooa P. Cubberly, The History of Education (Hew
York: Houghton Hifflin Co., 1920).

2glmer H. Wilds, The Foundatlong of Hodern Education
(Rew York: Rinehart and Co., 1947).

301vert Hyma, The Brethren of the Common Life (Grand
Rapids: ¥William B. Lerdman's Publ, Co., 1950).
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medlieval and renalesance education. The reasons which ap-
pearad in ths research for this study may bs rather dif-
ficult to prove because of their intangible quality and sub-
Jective slement. For one thing, the Devotic Moderns of
which the Brethren of the Comnon Life was the core, was es-
sentially a-mystlcal and popular movement, and such currents
within s people are very hard to trace. Por another reason,
rost of their activity fook place in a back-country section
of what ia now the Netherlands, a country which 1s today a
minor Huvabean nation, etill apesking local dialects and
languages. For a third peint, it seems that the work of
the Brethren was overshadowsd by the times and activities
in which the rest of Europe found itself: the great thir-
teenth century, the revival of learning in Ifgly, and the
Reformation,

The moest valuable sources of 1lnformation in this study
were the work on late mediesvel Europe by C. Ullqann, trans-
lated into English under the title, Reformers before the He-
;g;gg;;ggg and the efforts of the Dutch-American scholer,
Albert Hyma.5 The original sources consulted were the Lives

I
¢. Ullmann, Reformers before the Reformation, trans-
lated by R. Menzies (Edinburgh: 7. and T. Clark, 1863), II.

5Hyma, op, cit.




3
of Groote and his Dlac;nlegé by Thomas a Keupis who was him-
self s member of the Brethren, and the Chronigle of Hounj
deint Agneg7 by the same author.

HBecause the growth and work of the Ersthren extended
over a long neriod of time and in & large area, it was rather
dirficul$ properly to 1imi% the scope of this study. For
this reason this study wes confined to their activity in
the Netherlands in the period from aporoximately 1380 %o
1498, a2 span which includes theilr beginnings to the climax
of thelr early work in the person of Alexander Hegilus, Thé
Brethren were not founded principally for educational pur-
noges. As a result, it was necessary %o examine their whole
grwoth and work in ordsr to obtain a clear dlcture of thelr
educational methods and aims.  Ullmann indicates the char-
acter of thie growth:

Whatever is truly great and profound in moral and

sclentific life, nmakes lts appearance not with pomp

and tumult, but in unostentatious sllence. Ite growth
is glow, and 1its root seoret. The seed is cast forth,
and often the sower acarcely lives to see 1%t spring.

But if there be true 1life in it, its day ocomes, and

ite sun shines, and it springs and waxes into a frult-

ful and unbragedus tree. One of the most pleasing

duties of the higtorian is to investigate phenomsna of
thig deseription, in which the quiet life and labour

6Thomas a Kemple, Llyes of Groot and his Disclples,
tranalated by J. P, Arthur under the title, Founders of the
New Devotion {(London: X¥. Peaul, Trench, Triibner and Co.,

Ltd., 1905).

Thomas a Kempls, Chronicle of Mount Saint Agnes, trans-
lated by J. P. Arthur (K. Paul, Trench, Tribner and Co.,

Ltd., 1906).
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of gome individual have lesued in a result memorsble
in the history of the world. In this class we may
Justly reckon the efrfects produced by the establish-
mente and schools of the Brethren of the Common Lot in
Holland and CGermany. The heart-felt plety of a Ger-
hard Groot, Florentius Radewins, and Thomas a Kempis,
confined though 1%t was, within the narrowest sphere,
and directed exclusively to practical objectsz, yet
foundaed the inatitutlone which sent forth the great
restorers of sclence and learning in thsese countries.

&
The background %o the edueatlonal work of the Brethren
in this study included: the medieval school, the rise of
public-controlled educatlion, and the mystical movements in
northern Europe during the late medieval period. If is
agaiﬁst this background that the philosophy and work of the
founder of the Brethren, Gerard Croote and ths 1life and .
educational work asong the Brethren are seen in the per-
spective of thelr times. The aimg and reforms of two of
their outgstanding schools, those of Joha Cele an& Alexander
Heglusg, also eoﬁpllment this sducational picture. As a re~
sult, the sBcope of this study might be summarized in Ull-
mann s wofda: "Their chlef occcupation was the religlous
tralning of the common péople and the education of the

young, and in both of these departments they manifestly

forued sn epooh.“9 Lol

8Ullma.;m, op. oit., 1, 10.
91bia., p. 9.




CHAPTER II

THE HISTORICAL AND RELIGICUSE BACKGROUND
OF THE BRETHREN OF THE COMMON LIFE

To set the scene for the edusstional work of the Breth-
ren of the Common Life, 1% 1s neceseary to‘characterize
what appear to be.the three wost influential factors in 1its
development: 1) the medleval school, 2) the rise of public
education in the Metherlands, 3) the dsvelopment of prac-

tical mysticlan,
The ¥edieval Bcheool

The average thirteenth and fourteenth century school
of Northern Europe which would correspond %o our primary or
sarly secondary level of education was still completely un-
der the dominatlion of medleval educational ideas and prae-
tice. The schools at this time were very much as the Ca?-
lovingian revival had left them.
Tho system consisted of two classes of schools; wmonastls
schools, which were taught and superintended by the
monks anl dlocesan achpols winlch came directly under the
bighon's Jurlsdiotion.l
Of the diovcesan schcols the moat important was the cathedral

school, so called because 1t was maintalned at the cathedral

lpierre Marique, History of gg;&sg Education (New
York: Fordham University Preaa 192 ) R 2
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of the dlocese. It was a development of the school which
in the primitive Church was kept in the bishop's house.

From the ninth century on, the monasetic schocls seem to
have included instruction for boys going into the
geculayr priesthood and for nonclerics (extermi) aes well
ag for those who were to become menks (oblati). Famous
monastic schoole appeared at Monte Casaino and Bobblo
in Italy, Beichenau and 5%t. Usllen in Switzerland,
Fulda in Germany, and Fleury, Tours, Cluny, Bec, and
Corble in ¥France. The monastic achools dominated the
eduecstlional scene of Furope from the sixth to the
eleventh centuvry. Then, with the growth of town life
and the rise in importance of the cathedrsls located

in the towns, they began o give way to the cathedral
schools, which rosg to promlnence in the eleventh and
twelfth centuries.?

The mors advanced secular studles pursued in these
schools were the seven liberal arts; of these the firsf and
most important all through the ¥iddle Ages was gramwar. For
this reasen the cathedral schoole, ag also scme of the monas-
tic schools, came to be known as grammar schools. Below the
cathedral schools, there wers in each dlocese scng and parish
schools. The song schools were organized to traln boys for
the musical part in the services of the cathedral church.

The parish churches in the towns or on the manors pro-

vided elementary instruction in reading, writling, and

muglc through their parish or song schools. The
monasteries, collegiate churches, mnd cathedrals pro-
vided no%t only song schools for elementary instruction
but also secondary and higher instruction in the seven
liberal arts, medicine, law and theology. To be sure,

net all monasteries, parish churches or cathedrals
gave a1l of this instruction all of the time, 3

2R. Freeman Putts, A Cultural History of Education (New
York: McGraw-H1ll Book Co., 1947), p. 173.

IIbia., p. 173.
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Recent study, however, has shown thet not all the
gchoels in the lMiddle Ages were conducted by the church.
As Butts maintaing, "I¥ now 1a evident that eecular schools
and lay teachers continued tc operate, eepescially in It-
e@:-.].:,'."’t'L Such evidence shows that elementary and secondary
sducation, while nelther free in the sense of being
gratultous, nor compulsory for children of a certain age,
were not ovnfined to cathedrsl and monastic schools.
Parents quite generally, if they had the means, were
recdy to pay schoolmasters fees to instruct their
children. 1Indeed, some villeins in fourteenth-cen-
tury England were spparently willing to pay further a
fine at the manorial court for having sent_thelr sons .
to school without their lord's psrmieeion.5
Of course, the medleval pattern of school control had
been centered in the church with the Pope in supreme author-
1ty but the local administration was in the hands of the
bishop of the dlocese or was delegated by him to his gcho-
lagsticug. Harigue says concerning the development of this
school and teacher control:
Before.the eleventh century the practice of teaching
wae free, in the sense that it was not controlled by
any specific eccleslastlcal regulation. Later on, all
who intended to teach in a diocese were required to ob-
taln a2 license from the bishop or those to whom he had

delegated his powers in the matier. The recipient of
the license was reguired to take an oath of fealty and

%ipsa., v. 168.

SGarleton Brown, "Elementary and Secondary Education in
the Middle Ages," Speculum, XV (October, 19540), 403.




obedlence.6

Thug the discipline of the aschools in each dlocese ultimately
rested with the eccleslaatical superior whe could use coer-
clve measures, even, 1f need be, excommunication and removal
from office of any teacher that wss deemed unworthy.7

The teaching staff in the diocesan schools was ccmposed
of clerlcz of the dliocese, assisted, 1f need be, by religious
and laymen wheose services had been engaged with the avproval
of the bishop or the ggholasticug of the dlocesan achoola.

Sometimes the blshop himself would teach, though the

crdinary teacher waa the scholasticus, the bishop's

delegate at the cathedral school; not infrequently

;earned monke or even laymen gera engaged to assist

the scholastlcus in his work. _
Teachers were not as uncommon during the Middle Agzs as is
scmetimes supposed, especlally in the thirteenth and four-
teenth century. That elementary and secondary teachers,
masters in grammar and of the abacus, and those teaching
boys to read and write were numerous not only in Italy but
nerth of the Alph is suggested by an early twelfth century
writer who remarks:

To say nothing of other parta of the Emplre, are there

not throughout ¥rance and Germany, Normandy snd England,

not only in cities and walled towns, but even in vil-
lages, as many learned schoolmasters as there are tax-

6ﬁarlqu9 (B 22. . Oit LY I, 137"80
?Ibid., p. 138.

Blbld.-' ppt 138"90
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collectobs and maglmtraﬁea?9
Also for an adequate ploture of education during the Middle
Agesa, 1t is well to remewmber that the church always spon-
sored elementary instructlon. The decrees of councile and
syncds, the rscords of cathedrale, parishes, and towns and
the testlmony c¢f contemporary writers all bear wltnees to
the never Tlagging interest of the Church in this natter,
and one 1s permitted Yo draw the conclusion that parish work
in the 4iddle Ages always included elementary instructlon of
aome Xind, 10 -

The method of tesching was qulte crude 1f we compare
it with medern times. In general; the most common method of
teaching was probably as follows: the teacher read from his
book and dictated the words to the nupll, who repeated the
words 2loud or perhapz copied them on a wax tablet. The
pupll then memorized the words by repetition; if he had a
wax tablet or slate, he memorized the words before he wiped
1t clean for the next day's lssson. Aovparently, either
1ittle attempt was made %o explain the meaning of the words,
or the attempt was made without using objects or plciures.
However, a good teacher perhapse used vernacular words t0 ex-

plain the Latin words as soon as the phrase, hymn or chant

9Bruwn, op. ecit., p. ko2,
104arique, op. cif., I, 140,

L o bl
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wes memorized.tt It has elready been noted that owing to
%he scsrolty and high cost of books end writing materials,
instruction in the medieval sghool had to be chiefly oral.
L common device to relieve the situetion was to spread large
sking on the walls, cn which were repreeented in the form of
treeg, stories and genealogies from the Bible, catalogues of
vices and virtues, and cther diagrams of a similar nature. 12
The elengnbary textbooks of the time were the Latin
grannars of Donatas or Cato and ths Latin psslier or prayer-
book. Latin, of course, was the lamportant language of the
whole. perlod.
In thoss'daya when there was no literaturs or fund of
knowledgse recorded in the vernacular and whsn all
knowlsdge handed down by the church was in Latin, learn-
ing to read and write Latin had a most practlcal value.
Without 1t one could not broaden his horizon beyond hls
own little niche.l3
Moet of the univera;tiés of thie lete medleval period re-
quired that their students spesk Latin. ©So we can see that
iuch of the time in the lower achool would have %o be spent
in acquiring proficlency in the Latin language.
Ag far as discipline goes, the rod was strictly in
fashion. This was tru2 in the fourteenth Just as much as in

the twelfth century. The discipline wase harsh, to say the

lpytts, oo. oifi., p. 184.
12yaprique, op. eit., I, 138.
laButts, op. git. , DP. 184-5.
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least. Corrupt human nature was distrusted. "In 1363,
puplls were forbldden the use of venches and chalrs, on the
pretext that such high eeats wers an encouragement to

Dride.“la

Por ssouring ovedlence, corporal chastisements
were used and abused. The rod was regularliy resgorted to
even for didactic purposes, az is ghown by the ominous niock-
nanes given to school books such as Sparadorsum (back-
sparar).l5 Aceording to a general custom, winlch shows that
this painful matter wag not treated altogethner witnout
humour, the birches used for rods had fo be cut in the copse
by the puplle themselves on a merry school excursion arranged
for the purpose, when frolics of all kinds vwere indulged in,
and even beer ﬁas allowed. The school wits christened this
festival virgidenls, & word formed after the analogy of
vindemin, i.e., vintage (virgs, the rod).16

Education as conducted on the elementary level in the
monastic and cathedral and parish schools revolved around
the ebility to read Latin. Writing may sometimes have been
learned too, but it wss not universally Uaught.l7 The seven
liberal arts constituted what may be called the secondary

14 lated
Gabriel Compayre, The History of Pedagogy, translate
by ¥. H. Payne (Boston: D. C, Heatn and Co., 1886), p. 76.

Lpredrioh Paulsen, German Education, Pagt and Present,
translated by T. Lorenz (London: T. F. Unwin, 1908), p. 31.

61114,

178utte, op. oit., p. 18k.
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instruction of the ¥iddle Agse. The lideral arts wers dis-
tributed into two courses of study, known ag the trivium snd
the quadrivium, The trivium comprised grammar (Latin gram-
mar, of course), dlalectice or iogie, ani rhetoric; and the
quadrivium conslzted of music, arithmetic, gecmetry, and
astrenony. “In most schoels, if any religicus instructicn
was glven, it was coni'ined to the explanation of the Lord's
Frayer, the Ten Commsnidmente, and the Apostles' Creed, #18

Student life and activity wes quite uninterssting. As

Pymz relutes in The Christisn Henalssance:

Ingtruction in the schocls was usually perscnal. In
many of them the pupils of all the variocus grades were
essenbled in one roocm, znd even where on account of
larger numbers the puplls were divided into classes,
they were for two cor three hours a day grouped in one
room agaln. Sometimes several grades were combined.
There wae cften a ccneideraple number of children be-
longing %o no particular grade at all., HMuch time as a
rule wase devoted tc the rehearsal of lessons that had
never been explained. Not seldem were the pupils left

to select the lesacns themselves. Every day exactly the

gamg subjects were taught ss during the preceding day.
Only in the saftermncoon a slight difference was made be-~
tween supmser and winter programs. The method of in-
structlion wvas exceedingly monotonous. The puplils were
kept buey from six in the morning till four in the af-
%ernocn, with an interval of one hour for dinner,

Cften poor nacholers came from a distance tc attend the cathe-

dral schoels, and had to endure the greatest hardships to

maintain themselves by begglng and menial work. Among them

181bert Hyma, The Christian Renaissance (New York:
Century Co., 1924), p. 294.

91p14., p. 291.
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were many who could make no progress in the scholastiec
disclplines and the wedieval ocurriculum of the time through
inability to read or wrlite. Furthermore, the school made
ne attempt to exercise any moral control over their pupils,
with the result that they ran riot.Z0
I% seems that in the past, hlstorlans have been too
ready to 1limit formal education to the fubure clergy and the
wealthy. But Butts states that:
I% is true that the evidence 1s rather meager, but it
geamg clear that schools not only continued to exist
but became much more wldespread in thf later iiddle
Ages than often has been recognized.?
And later in his treatment of this subject, the same author
gayel
Viewed from the perspective of modern times, with our
atress upon wldespread public education, the opportunity
for education among the ordinary people of ths Mlddle
Ages seems limited indeed . . . [yet] even though the
church was not widely concerned with giving every child
a chance for education, 1t is apparent that some steps 22
were taken to provide free education for poor children.
The Third Lateran Council in 1179 decreed that every cathedral
church shoﬁld have & master assigned not only to teach boys
who wished to beeome clerles but alsc to teach without fee

poor children whose parents could not afford to pay for the

201 gase L. Kandel, "Brethren of the C?:mcnYLli?,“ﬁgzg;gr
pedia of Education, edited by Paul Monroe (New Iorx: =ac-
millan Co., 1925), I, Ls6,

2lputts, op. cit., ». 168.

221p3d., p. 178.
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instruction. These and other ordinances show that the
Church took some steps to provide free instruction for the
needy.zB

It 1s eamy to over-generalize concerning the medieval
school. In diffsrent parts of nerthern Europe, ideas and
practlices differed. And in many places educational pro-
coedure advanced considerably by the fourteenth century. For
instance, in several of the larger towns in Germany, ale-
menGary sohcols for little children were scattered about in
dlffersnt quarters and suburbs of the town.

At Libeck the consuls petitioned the cardinalllegate

%o grant them license to bulld new schools near the

outer parisgh for the elementary boys, since access to

the achoole at the great church was difficult for the

youngsters because of the dangerous and crowded way. ol
By 1317 there were four elementary schools in Lilbeck.

The Growth of Publiliec Education

The second major factor in the development of the ed-
ucational ideas of the Brethren of the Common Life waa the
growth of public education in the Netherlands. As we examine
tha thirteanth and especially the fourteenth centurles, we
find that everywhere commerce was rapldly rising. Hany
northern cities, among them Augsburg, Niremburg, Hagdeburg,
Hamburg, Libsck, Bremen, Ghent, Bruges, Ypres, Antwerp, and

231p1da., ». 173.

Mg nown, op. oi%., p. LO7.
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London, were fast becoming great trading cities like their
Itallan sisters in ths 3outh. In the history of thess times
the Netherlanda plsyed a part out of all proportion to thelr
population and materlial resources., Like ancient Palestine
and Greece they afford an example of a group of countries
gmall in area but large in influence.2? They were small but
the route of trade traversed them as it did the Oriental
arteries of commerce in the days of the Apostleg. "From all
nations under the sun' the merchants and travelers came %o
the Low Countries. "It was hers thal intellectual as well
ag religlouws and conmercial currents met and mingled, and
from here that they lasued forth.“26

As Eby and Arrowood rightly state, "It 1s clear that
the higher civilizstion of northern Europe began in the port
towns of the Netherlands; thils eivlli#atlon early took on a
democratic'aspect.“27 The beginnings of the Brethren take
place in this periocd when the northern FNetherlands wers the
scens of constant conflicts of the nobility among them-

gslvss, with theilr vassals, and with the towns, which had so

25paward W. Miller and Jared W. Scudder, Wessel Gans-
fort, Life and Writings (New York: G. P. Putnam's Sons,
¢ 191 71T aag

26A1bert Hyma, The Youth of Erasmus (Ann Arbor: Uni-
versity of Michigan Press, 1930), p. 18.

27w pederick Eby and Charles F. Arrowood, The Hiatory and
Philogophy of Education; Anoient and Medleval (New York:
Prentice~Hall, 1940), p. 820.
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notably increased in wealth and power. iany towns in the
Low Countries had alrsady raceived charters of righte and
orivileges from their local lords; sometimes these charters
ware granted fresly by the lord; sometimes they were wrested
from him by the burghera.za This increaze of povwer on the
part of the %Sowns had-given rize to a lively interest in
pollitleal, soclal, and eccleslastical questions, and the
growing love of liberty had shown 1tself in a widegpread
antagonism to the clergy.?’ And 1% was the towns of the
Low Countries which ware the firast Ain transalpine Europe to
supplant the monasteries as chlef ssats of learning and art.

Another facfior auspiclous for educational reform and
change was the desire for education on the part of the
people. In the period from the snd of the twelfth through
the thirteenth and fourteenth centurlses, the most signifi-
cant cultural phanomenon in northgrn Europe was the surging
impulee to write and to read.

The growth of civic life especlally in the free towns,

the conducting of gulld organizations, ths great ex-

pansion of business and commerce, the establishment of

universities with the emphasis upon the higher pro-

fession, and finally, the deepening interest in re-

liglous literature - all these combined to lntensify
and gpread the desire to write and read among every

2azszarique, op. oi%., I, 127,

29 vprtider des Gemeinsamen Lebens, " Kealencyclopaedle

fiir Protestantische Theologie und Kirche, edited by J. J.
Herzog and Albert Hauck (Leipzig: J. C. Hinrichs, 1897),

III, 47s.
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clags of aoclety.3°

At this time the Netherlands were in many respects the
woat highly developed country in northern Surope. Their
numerous citles were hivee of varied induatry and centera
of international commerce. Local industrles were develop-
ing into inporfant trades in many places, such aa the wool
and weaving industry in Flanderas. A banking class, firat
develoned in the Ifalien cities, gradually extended to other
commercizl centers. The usge of money and credlt once mors
took the plage everywhere of harter, and commercial trana-
aocotions, heing made easler;, hecame more frecuent and im-
portant. Trade and induetry were furthermore greatly en-
couraged by the faire or yearly markets which were held in
the large inland towns. 'To these flocked merchants from far
and near, and veople from the eurroundling district, who ex-
changed not only thelr wares but ldeas apd experiencss as
well., Under these conditions the population of the citiecs
increased rapldly and thue there developed a new class, a
new esta%e, by the gide of the nobllity, the clergy, and the
peagants: the city burghers, who needed for thelr chlldren

a new type of education. -

A phenomenon of the rise of the public school is also

found in the thirteenth and fourteenth centuriee. The move-

3°Eby and Arrowood, QD. eit., p. 817.
31Mar1que, op. git., I, 127-8.
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ment for town control of schools took place somewhat later
in northern Europe than in Italy, Just as the growth of the
cities themselves ocourred later.
In Germany, for example, in the thirteenth century,
many towns were taxing steps to establish aschocls un-
der the control of town authoritles. Among these were
Cologne, #unich, Libeck, Breslau, Trier, Hanburg,
Hanover, and Dresden, ©Similar steps were being taken
in the Netherlands and %c a lesser degree in France, 32
The rise of these popular scheols, controlled and idminis—
tered Dy the seculur authoritles, ie somewhat clouded in
ovsourity. It seems that the btcwn acmuirsd the privileges
of patronage by making provisiocns for a SGhooi by the srec=-
ticn of & schoolhouse or a grant towards the salary of the
gchoolmaster. 32 Up to this time the cathedral and parish
echools were the only ones avelilable on the Latin grammar
level, and. they were wholly inadsqguats %o cere for the grest
numbers who now sought ingiructlon, Néw achocls were neces-
sary. During the early time of development of these burgher
schools, there was little change between these and the church
schools.
In general, these schools were religlous in aim and
Latin in content and represented not so much an effort
to eatablish secular instruction as slmply to exert
eivil control over religlous schools. 3% :

Thus, at the time of the foundation of the Brethren 1n

32Butts, op. git., ». 170.

33?&.\.‘183“. 92'1 &j_-_t-, De. 29o

Mputta, op. eit., p. 170.
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the second half of the fourteenth century, the schools in
the Netherlands and Germeny were of three types; monastic or
cathedral, parish, and municipa1.35 But there was also an-
cther slement in the development of the schools of the
Hetherlands., Many temporal lords had obtained permission
or had slmply gone ahead and erected schools and acquired the

right to arpoint the achoolmaater.36

But it must be remem-
bered that tThese schools were in every way a “Church” school.
But there sseme to have bsen some question as te who con-
trolled them., The temporal princes or dukes assumed teo ex-
ercise control ovser many schools on the ground that thsy or
thelir ancestors had founded them.B? As & result, we have a
rother confusing victure of a struggle for control between
the church, the nobility and the towna. The scurces con-
gulted were indefinite on the subjecet of how the confllct
actually resolved 1tself, but 1%t seems that as the late
medieval periocd moved to a close, the towns and the nobllity
resolved their difficulty. In 1290, Floris V gave the gchool
of Dortrecht to "the dear faithful citizens," and the control
of schools in 2ll the principal towns of the Netherlands

where the nobility was in authority was elither conferred as

35Kandel, op. cit., p. Lu6,

36Mar1nus M. Lourens, Education in the Netherlands (New
York: MNetherlands Information Buresu, 1942), p. 9.

37Ebw and Arrowood, op. git., p. 820.
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a gift or was purchased by the city authoritles.38 Since
the relation of the town to the church in the matter of
school control 1ls an exhaustive study beyond the scope of
this study, only the general results of this conflioct in
the Low Countries will be indicated here. Gradually, how=-
gver, the towna obtained more control. In many places the
gchools became a publlc-parochial 1nstitution. Often
priests would dc the teaching, but the town would pay their
salaries and locok upon them as public offlclals.39 This
geems to have been especlally true on the parish level.uo

Ag sarly as the fourteenth century, the Dutch proudly

boast, "Instruction wss the monovecly of the olty

governmante, and practically everyone could read and
write.” The town councile provided the bulldings, re-
gulated tuition, selected and paid the tea&&ers, and
decided what children should go to school,

The most prominent of the new schools were still the
Latin Grammar schools, whose function was to provide train-
ing for the eons of the commercial class sc that they could
better conduct their own businesses and carry on the affalrs
of governmsnt and of thelr gullds.

The character of instruction in these city schools was

precisely the same as that offered in the Church Latin

schools. In establishing the new achools, the clty
councile intended no reform in ocurriculum or in method

Bima,
39Butta, op. eit., p. 217.

hoPaulsen, op. ¢it., pp. 28-9.
klEby and Arrowood, on. cit., p. 820.
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of teachlng. 1% did not ccecur to the council or to

anyone else at that time that the matter or method of

lnstruction in the city schools needed tc be different

from those in church schools. The city schools were

in all respecte parallsl to the church schools except

in the natter of control; they furnished the sams op-

vortunlities cof general education to -the children of L2

the burgher olass of society that the clergy received.
It 1is intereating that even in those achools where town con-
trol wag moset pronounced, the Church retained the right of
ingpection through her scholasticug.“3

But there was also another avenue by which public edu-
cation arose. This wae the gulld school. As charitable and
nutual ald aseoclations, the gullde, which were vary active
in the Hetherlands at this time, numbered among thelr funec-
tions the suoport of schools, assistance of poor scholars,
and the payment of echoolmaaters.uu These schools came %o
represent the interests of the merchant and artlisan classes,
and gave ilnstruction in subjects of more practical value
than had any of the schools hitherto.

The guild schools were generally elementary in character,

but they not infrequently afforded some secondary in-

struction. %hile most of the work wes in the vernacu-

lar, couraes 1& Latin and other higher subjects were
also afforded.*5

%21v44., p. 822.

E3Mar1que. op. eit., I, 141,

quby and Arrowood, op. cit., ». 810.

aSFrank P. Graves, A History of Education Puring the

¥iddle Ages and the Tranasitlon %o Hodern Times New York:
Maomillan Co., 1910), p. 98.
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Although the guilds demanded a new type of instruction,
their schocls were s%till taughi by the clergy. These were
usually the priests who had been retained to perform the
necedsary rellglous offices for the meubers of the gu:n.d..“6
But as the guild organizations gradually merged with those
of the towns, the guild echools wers generally absorbed in-
Yo the municipal or burgher schools.

A third type of s¢hool connected with the rlse of
popular education and sometimes connected with the municipal
or gulld school was the vernacular writing and reading
school., Burgher or town Latin schocls wers often unable to
cope with the people who wanted %o read and write. #Hany
towns found that they had %o organlze elementary achools for
the fteaching of basic writlng and reading in the common
language of buginess life. According to the sarliest avall-
able historical suggestion, the towns of Ghent and Brugh in
the Netherlands were the first to sescure vernacular writing
and reading schools. The only reliable documentary informa-
tion shows that Brussels founded such schools‘under inter-
esting circumstences in 1320.47 As Paulsen suggests in hils
book, Uerman Education, Xast and Present:

After all haa been sald 1t seems safe to assume that,

8t the end of the ¥Middle Ages, the entire population of
the towns, with the exception of the lowest classes,

“61piq,
478by ana Arrowood, op. oit., p. 822.
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wag able to read and to write. Nc statistics are

avallable, but the most convincing evidence that could

be desired 1s afforded by the rapld dsvelopment of the
art of printing inte an important industry.

To eonclude this section on the rise of popular educa-
%¥ion, Eby and Arrowood list three additional historicsl
factors which were important in the educational thinking of
the people of the Low Countrises.

[Firet] The Italian towns had kept control of their

anclent munliclpel academlies throughout the Middle Ages,

and many lay teachera were conducting private schools.
Contact with Italian towns during the Crusades and
later thru commerce must have carried this school tra-
dition to the Hanseatic cenfers of northern Eurcpe.
But even more lmportant than this were the numerous
italisn agents, refugees, and sailors who made their
homes in these portes of stirring commerclal life . . .
[Becondly] It is probable that Aristotle's supvort of
public educatlon wag another factor that sxerted con-

siderable influence. Along wlth hls logical and phlle-
sophlical treatises which came in by way of the Arablans,
there came =lso trangslations of his Politics and Ethies.

These treatisecs, it willl be recalled, advoca®ted publlc
education. . . . [Thirdly] was the activity of civil
leaders from the Emperor down to the local duke. It
will be recalled that Charlemagne assumed the lead in
the spread of education throughcut his vast domains,
To be sure, the instruction that he promoted was given
in monasteries and the cathedral and parish churches;
moreover, only menks or ecclesiaatlca were employed in

carrying out his educational program., Nevertheless, it
was the ilmperial power and not the Church that initiated

this first reform movement.

And to meet the broad demand for the tools of learning,

gchool facilitlies had to bs vaetly expanded. This expansion
took place, however, not through the initlative of the Church

uePaulsen, op. cit., p. 30.
ugEbw and Arrowocod, op. cit., op. 818-9.
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and ite ggholagtious, but through the action of the tem-

noral authoritiea.5°
The Development of Practiczl Hysticlam

At the very core of the sducationsl work of the Breth-
ren of the Common Life was thelr mysticlsm. This mysticlsm,
however, was unique in that At was of an unusually practical
nature. Their dally schedule included not only conftemplation
and study but also a strong emphasis on Christian charity
and works of benevolence. In additlon, unlike many of the
monastlic orders, they auoportsd themselves by various kiﬁda
of manual laber, and at ths sams time, they required nons of
the monaatic wvows.

Accerding to some wrlters, the Brethren anveared sud-
denly in the acene with no partiéular historical antecedents.

But C. Ullmann in his Raformars before ths Heformation has

- examined the forerunners of the Brethrsn and thelr practical
mysticism and has presented a vary convincing case for a
Aefinite historical development.?l Myaticlsa is a 1life of_“T'}l 
contemplatlion and devout ocommunion, and usually apvears in jff
history when a religlon has begun to harden into formulas and g
ceremonial, and constitutes a reaction of spirit against the {

letter. Thus it arose in Christianity from much the same

501bid., p. B18.

51G. Ullmann, Reformers bef the Reformation (Edin-
burgh: T. and T.’c'l"ar!:k".' 1863), II, 9-55.
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cauges ag monasticleam: “The vice and corruption of the

——

Roman world, the growing secularlzation of the Church, and

the demand for more immediate religious experlenoas.“52

Thias was deeply felt in the Netherlands snd Germany among

e s———

octher places. For here ssneclally, the monasteries had long

\

\
1

been involved in the universal degeneracy of the age, often

i

%o an extent of which it is horrible to think.
Mysticlam found ite organlization in peculiar religious

agsoclatlons which partially wore the outward form of the

monastic 1ife,

But these [religious assoclatlons] wers exsmpt from its
[monastlclam] restraints and connectlon with the hier-
archy, and wers animated by a more intense and profound
svangellical apirit. Through the grsater part of the
#iddle Ages we can trace a succession of free spiritual
associations, which were often oppressed and persecuted
by the hisrarchy, [these] pertained rather to the life
of the people, than te the frame~work of the Church,
[and they] exhibited more or lesas a regular form, and
professed a diversity of doctrines, but which all
emanated from a fundamental endeavor after practicel

Christianity.53

Already as early as the twelfth century, the female
religious assoclations of the Beguines had become gulite com-
mon in the Netherlands. About the thirtsenth century they
were Joined by the male communities of the Beghardes, whose

cldest establishments, so far as is known, was founded in

1220 at Louvaln; and then about the beginning of the four-

526ravea, op. ¢it., pp. 47-8.
53U1imann, op. eit., II, 1l.
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teenth century, and at first around Antwerp, appeared the
fellowship of the Lollards.5“ These groupas devoted their .
attention wholly to practical objects. For the most part
they lived together in separate houses of thelr own, with
the utmost simpliclty, supported by the earnings of their
manual industry and by charitable donations, and chlefly
occupied with works of Christian benevolence. In these
léboura they not only manifested blamelessness of life, but
did great good. They were, therefore, beloved by the people,
gladly recelved by the towns, protected by princes end
nagistrates, and after a temporary oppression under Clement
V, in the year 1311, were sven sanctioned by the Popes.55
The inqulsitors and meﬁdlcant monke were the only partlies who
actually opposed them; although the clergy did not look upon
them with favor, for they were the means of withdrawing part
of the Church's customary dues.

The Baguineé took their meals at a common table, and
asgembled daily at fixed hours for prayer and exhortation.
The rest of the day was occupled actively, with manual labor
and the care of the poor and aick.56 The rule observed by
the Beghards was eimilar. Being unmarried tradesmen, and

like the Waldensians, chiefly weavers, they toc lived to-

5k 1p14d.
55Ipia., p. 2.
561pid., p. 13.
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gether under o magter, took thelr meals in common, and met
dally at a fixed hour for devotional exsrcises and addresses.
The Lollards differed from the Beghards less in reality,
than in name. Ve are informed, regpecting them, that at
their origln in Antwerp, shortly after 1300, they assoclated
together for the purpose of walting upon patients dangerous-
ly sick and burying the deoad.>7
Boniface IX, in a bull of 1394, especially commends in
them, "that they receive intc thelr domicliles the poor
and wretched, and to the utmost of thelr power, prac-
tice other works of charity, inesmuch as, when required,
ghey vislt and walt upon the sick, minister to thgig
wants, and also attend to the burlal of the dead.®5
tverything about the purer form of thess religlous aa-
goclations reminds one of the Brethren of the Comnon Life,
and it is impossible to mistake ths connsction between them.
But 1t was their own inward spiritual and moral fall which
followed in the course of time that eventually caused thelr
disintegration. The piety of these socletlies, owing to
their exclusively practical tendency, and destitution of
gound and substantial knowledge was of a kind that was
pasily kindled into enthusiasm. And because they were not
held together by any fixed rule or astrict sequestration,

they presented an open arena tc the teachers of the most

571pa4d., p. 1k,
581p1d., p. 15.
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various sorts of false doctrine.5? It was in connection
- with this enthuslaetic spirit that many of then also became
connected with a group of fanatlical snthusiasts called the
Brethren and Sisters of the Fres Spirit. The fall of these
relligious associaftlons took place in the course of the four-
teenth century. Charges were brought againat the later
Beghards and Lollards for thelr connection on the ons hand,
with the fanatical Franciscans, who were violently contend-
ing with the Church and on the other, for thelr association
with the Brethren and Slsters of the Free Spirit. These
charges relate to three particulers: an aversion to all
ngeful industry, coupled with an inollhation towsrds mendli-~
cency and idlenese; an intemperate spirit of opposition to
the Church; and 2 gkeptical and more or leaz pantheistical
mystlcism.60
But besides the opposition of the hierarchy of the
Church itself, there was another reaction which was basical-
ly & populsr movement. Ag Ullmann interprets 1%:
[this was] & better sort of mysticism which rearsd 1t-
gself on the brsis of Christian theism. Originslly of
a contemplative character, and though not absolutely
the offepring, etill in a greatly less degree the ad-
vergary of the Church, this theistical mystlclsm forms
a middle link between the heretical doctrines of the
Beghards and those professed by the eccleslastical
Mystice; while at the same time, 1t is the commence-

ment of that remarksble series of evolutions among whom
the contemplative mysticism was refined into the prac-

591bid.
6OIbL‘i. ) _'_O. 16-
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tleal, and the olous spirif of sesoclation, originally

evoked by Beguénea snd Beghards, obtalned a purer and

a nobler form, 6l
Thig thelastical mystlecism reached 1%s culmination in the
Brethren of the Common Life. The man whe most influenced
Gerhard CGroote, the founder of the Brethren, was John Ruys-
broek. Ruysbrosk was the chlefl representative of that
theistic and still predominantly contemplative and fransg-
ceondental myeticlem and a highly influential ma.n.62

From eerly youth Puysbroek devcoted himsel? to the

cultivation of pilety than to the pursuit of knowledgs,

and almost gll the older writers remark that he was

rather devout than lsarned. Piety was slso the powsr

which he was t¢ employ in inflaming tge hearts of men,

and producing most important results. 3

According tc Ruysbroek, there are three ways which
conduct to unity with God. These are the active, the in-
ward, and the contemplatlive life. The actlive 1life conslists
in serving God ocutwardly, in abstinsnce, penitence, good
norals, and holy actions, in the sane waylin which He, as
God and maen, served us, both by living and dying, even on
the cross, and in our taking up the cross, as He did, and
denying ourselves. We ought aleo, however, whils directing
cur minds from outward things, to penetrate intc that which

is inward. By practising the moral virtues, we turn out-

l1pia., p. 3L
621114,
631p14., p. 33.
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wardly toward men., By feeling love we turn inward to God,

acquire oneness of heart with him, 80iritual freedom, con-
quest over the distractions of sense, and the guldance of
Tthe desires and senses to unity with God. The gontemplative
life Ruysbroek took particular pains %o deplect. For, as he
says, 1% 13 of prime necessity hers to distinguish the ec-~
cleslsstical doctrine from the heretical views, especially
of the panthelstic mystics. This contemplative life con-
slsts in entering freely into communion with God, with a
mind inclined towards him; in going out of ourselves and be-
coming one spirit with God. In this state God unites us
with himself in perpetual love, which love he is. He abides
in us and we in him.ﬁu
For, as Ullmann indicates:
However strong might be Ruysbroek's determination to be
a true nmember of the Church, and to live and dle a8 a
servant of Chrilst in the Catholic faith, still, in gen-
eral, he taook the attltude, which, to a csrtain extent
was one of opposlition to the dominant Church, masintain-
ing the principle of Internalism, in opposition to that
of. Secularization, and exalting the spirit of faith,
charity, 2nd contemplation, as the more sxcellent, when
comparsd with the performance of works.®5
Ruysbreek was a very pious mystic an& elthough he influenced
the Brethren very much in thelir beginnings, yet the mysticism
of the founders of the Brethren tock a more practical turn.

They wers more didactic, more methodlcal, more asotive in a

6l1pad., pp. L1-3.
651b1d., pp. L49-50.
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material or intellectual sense.56 And 1t 1s in this interest
in the intellsctual and the practical that the Brethren of
the Common Life find thelr active interest in popular and
school education.

The rellgious associations of the Begulnes, Beghards
and Lollards in the course of time had degenerated and by
their own fault, either had fallen to pleces of themseslves,
or had been suvpressed. But the framework of the times astill
gxisted. First, there was the inclinaticn toward religlous
assoclation which was especlally powerful in the Mlddle Ages
and which had produced lmportant resulte. This inclination
could not help but gain strength as the great organization
of the Church beocaus more and more loose towards the end of
the lilddle Ages. ﬂécondly, there were the outward condi-
tions of the timea which required and rendered practicable
the efforts of bensvolence and charity, strengthened by co-
oparation. While these assoclations, by their practical
tendency, relieved the outward afflictions of 1life, the vital
mysticlsm which was so much at the basis of thelr whole pro-
gran, wag calculated to satisfy the relliglous cravings of
the heart. This mystlcism had degenerated. It had become
vantheistic, fanatical and sectarian. But the craving of
the heart still existed; for gcholasticism, far from imblbing
new 1life, had only increaaed in pedantic dryness and subtlilty.

661p1a., p. 58.
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Men like Ruysbroek had helped mnuoh to bring mysticism back
from ite lowest depths, but it 8till needed to become lses
flighty and fantastic and more simple, pure, and practical
if 1% was ever golng to exert any general efficacy upon the
people.s? |

Moreover, most of these former religlous asgociationa
were missing an important element necessary if thelr opera-
tion was to be truly salutary and transforming. This ele-
ment was the declded zeal for the sound intellectual educa-
tion of the people, especlally of the young, or in other
words, an interest in learning. And 1t 1s 1in just this
area where the Brethren of the Common Life 4ld thelr most

important work.

671b1d., op. 56-9.



CHAPTER III
CGERARD GROOTE AND THE ORGANIZATION OF THE BRETHREN
The Life and Work of Gerard Groote

The Brethren of the Common Life wag fcunded at Deventer
in the Netherlands by Gesrard Groote. It is important that
some space ls glven To hls life for it 1s his different ap-
orosch %o mystliclsm which glves the work of the Brethren
1ts educational bent. Groote was born of a wealthy family
in Yeventer in 1340. Consldering the times in which he
lived, Groote had an excellent educaticn. He sttended the
school attached to the Church of St. Lebwin for several
yeors., We know very little about these early years of Ger-
ard's life, but 1t asppears that he recelved some education
in the ancient German cities of Aachen and Cologne. In 1355
he matriculated in the University of Paris, where he stayed
three years, obtaining the degree of Master of Arts in 1358.
He also studied maglec at that time, a fact which causged hinm
mich regret in later years. He attended the Unilversity of
Prague but he d4ld not remaln there‘long. Returning %o the
University of Paris, he devoted abcut eight years to the
study of law. In some of the university documents dating

from the years 1363 and 1366 he is mentioned as a student in




34
the Faculty of Law.l He wag e scholar, being thoroughly
famillar with the Canon Law and the Corpus Juris Civilis.

His native clty, Deventer, sent him to the court of Pope
Urban V at Avignon to try to settle some problems concerning
tells and other dues. He completed the assignmsnt success-

fully and as a result honors were bestowed on him by the

city.2

As a reward [for this successful mission to the Pope] ,
he was presented with two rich prebends at Cologne,
which he uged to live the ordinary irresponsible life
of the clergy of the time, and became known more for
hia foppishness than anything else.3

In 1374, as a result of serious sickness, Groote was
auddenly converted, and sought spiritual advice of the mystic
Huysbroek. Ruysbroek found a responsive listener in Groote,

but Groote was unable to follow Ruysbroek's theories

of the kingdom of heaven, The secret of love, the unicn
of the human soul or spirlit with Ged, the wvarious stages
of the actlve and the contemplatlve 1life, the hierarchy
of angels, and kindred subjects. Groote had not yet
made much progress in mysticlsm as an avstract system

of thought. And Ruysbroek knew that. Thergrore he sald
to Groote: "Some day you will understand.®

Partislly as a result of Ruysbroek's influence, he renounced

his worldly possessicns, surrendered his house to the use of

101bert Hyma, The Brethren of the Common Life (Grand

Rapids: William B. Eerdman'a Publ., (o., 1950), p. 16.
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poor wemen who wighed to consecrate themaelves to ths ser-
vice of CGod, snd reserving but one room for himself, he re-
tired for a time to a 1ife of inward epirituzl meditatlon.5
But Groote could not resign himgelf to the secluded, unsoclal
1life of =z scholastic or mystic,
Groote esaw very little value in abstract thinkling . . .
[he] refused %o subscribe to the views of the scholastie
philosophers., He was not a Thomlat, though he hasg been
thought one. In his opinion Thomas Aquinas wasted a
great &gal of tlime on topics of no practical value what-
S02Ver,
CGroote became a kind of myetie. His mysticism, however, dif-
fared considerably Trom that of hig aged Triend, Ruysbroek.
In gpite of his great reverence for Ruysbroek, he could
never persuzade himeelf to adopt many of his views. GCroote's
rellgion wag a kind of practical mysticism. Hyma guotes him
a8 saylng:
5ut how is one to show one's love for God? By sitting
in one'a cell, aloof from the outside world? Not at
ell, for he who realiy loves God, loves all of God's
creatures. Although one should avold too much idle
conversation with "worldly people,® one ought never to
shun thelr presence, but work among them, tTrying to
mzike them also partlcipants of the joys celestisl, far
superior as they are to any delights besfowed by our
bodlly senses.?
Groote loved books. He never had enough of them, and

eagerly acqulred each new addition to his library. Bubt as a

5Kandel, op. cit., p. 4ué,
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mystic Groote maintalned that the reading of good boois
should at all times be supplemented by meditatlon and
vrayer, for he considered contact with Hod Hlmself the only
way of cobtalining the highest wlsdom.a
After several years in retiremsnt, he came out of se- v
cluslon and began to preach throughout Holland in the ver- }ﬁj
nagular, and he soon gained a large spiritual followlng,
We will now turn %o the content and theology of his preach-
ing.
The theology and phllosophy of Gerard Groote was based @@
chiefly upon the New Tecstament and the Fathers, and te a
lesser degres alsac upcn the works of Géeek, Romaﬁ, and
medieval philosophers. Dr. Hyma contends:
If we are to compzre his ideas with those of any other
ohilogonsher, we might say that his works bebtray the
exeaedingly nowerful influencs of Augustine. And 1Y we
ars t? give =2 nane to Groots's philosophy, we might
safely call 1% Augustinilan,
Yet, though we might call his thsology Augusfinian, his view
of man wag much more Scotist. Groote sald that man 18 not
wholly depraved. He 8tlll pcseessee a small spark of di-
vinity wilthin his breast, a radiant gleam of light, whiéh
may be fanned inte a bright flame.1? And 1% was in this

possible goodness of man that Groote found scme of his edu-

81bia., p. 29.

91pid., v. 28.
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cational ideas.
Groote wae an orthodox Cathollc all of his life. He
never refused to accept the papal authority nor the creed
of' the Roman Catholic Church. In fact, Groote had issued a
proclamation atitesting his orthodox faith and his subjection
to the papal chair.1l The Church, in Groote's opinion, was
a divine instiftufion and 1ts teachings were promulgated by
sarvanta of God, who had bsen inspired by the Holy CGhost.
In the realm of dogmna or doctrine, therefore, the Church was
suoreme, ani its teachings infallible.
Although he drew a careful distinctlon between the
Bible and other religlous writings, he did not go so
for as later reformers, and say: *1 submit myself only
to ths authority of the Scriptures,® for he was firmly
convineced that since Christ had promised to remain with
His church until the end, 1% would be preposterous for

him to lay clalm to s better knowledge of the Bibls than
the Church Fathers and the medieval saints possessed.l2

Yet, although Groote wae a true son of the Church, he ﬁ%%f
wag very outspoken in his condemnation of evils and corrup-
ticn in the Church. Egpeclally did he denounce the immoral
end indolent clergy of his time. Groote made his position
clear in hig "Sermon Against the Immoral Clergy,” delivered
in the year 13873 before the higher clergy in the Blshopric of
Utrecht. He established five points which in recent years

have attracted much attention among acholars of this perilod.

One of these scholars discovered in an ancient manuscript a

111pia., o. 2b.

121p13., p. 3.
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summary of the sermon and a good explanation of the five
polnts.l3 They are quoted in Hyma's The Brethren of the
GCommon Life:

1) that an unworthy priest does not detract from the
value of the sacrament sdministered by him, 2) that a
prieat who openly lives in ilmmorality must be avolded
by the faithful members of the congregation, 3) that
according to Thomas Aquines it would be very sinful to
partake of the sacrament administered by such an im-
moral priest, 4) that those prelates who permit a sin-
ful priest to function in his parish are gullfy of a
grave migdemeancr, and 5) that every woman who by liv-
ing with a prlest should c&use scandal to the Church
must leave him forthwith,l

As was mentioned sarller, Groote became a travellng
praacher, preaching throughout the diocese of Utrecht.
Crowde flocked to hear him wherever he went. And it was men

and women in these crowds moved to repentance by his preach-

rd
7

ing, who formed the beginning of the religious movement knownzﬂé'
ag the Devotio Modernag and eventually aiso the organlzations’
of the Brethren and Sistera of the Common Life. "In Deventer,
Zwolle, Kampen, Zutphen, Doesburg; also in Arnhem, Utrecht,
Azmgterdam, Haarlem, Lelden, and Delft, the fires of devotion
were kept burning brightly after Groote had passed on, #15

But when Groote attacked the sins of the clergy and the lazy
beggary of the monks, the clergy brought pressure to bear on

the Bishop to silence him. The reason that they gave was

131b1g., p. 40,

1pia,
151p14., p. 22.
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that Groote was trying to found a semi-monastic order with-
out the pesrmlssion ¢f the Church. As a result of this pres-
sure, the Bishop of Utrecht forbade Groote's preaching after

four years, and Uroote retired tc his native town of Deven-

16

ter.

Florena van Wevelinchoven, Bishop of Utrecht, was noft
personally offended a% Croote's preaching. He had ob-
gerved that Groote was being attacked by three claasses
of persons: 1) the heretics, 2) the immoral clergy,
and 3} the mendlcant monke, who complained that he had
founded a2 new religious order without the permission
required from the Pope. The good Bishop had no desire
to placate the heretiocs, nor the bad clargy. DBut hs
was of the opinion thet laymen should not be encguraged
in the formatlion of semi-monastlc congregations.

To understand the work and organlzation of the Brethren
ol The Commen Llfe, it 1s necessary to ccnsider Groote's
view of monasticism, *Hany examples might bs adduced to show
that Groote approved of monasticlsm.
YVhenever he made acquaintance with perscns who showed
a burning desire tc come inte vloser relation to God,
and seemsad to be eminently fitted for the monastic
state, he dld not hesitate to pralse and recommend
monasticism. To others, who had taken monastic vows,
he was accustomed to write frequently, reminding them
of the reason why they entered the monastery.l
But Groote's approval of the monasteries was not unqualified.

Some people seemed particularly well-fitted for the monastic

16"Brﬁder des Gemeinsamen Lebena,” Realencyclopsaedle

fir Protestantische Theologie und Kirche, edited by J. J,
HerzoE an Albert Hauck (Lelpzlg: J. G.’Hlnrioha, 1897),
76.

13T,
l?Hyma, The Brethren of the Common Life, ». 23.
187010 pat 90,
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. Aife, but not he, nor those among his followera whose abil-
ity to instruct the young, to preach to the masees, to re-
mind the clergy of.their ghortcomings, or to comfort the
poor and the afflicted, impelled them to employ thelr
talents in the service of their neighbors, lnstead of bury-
ing them in the solitude of a lonely cell.

Another principle of Groote's work was his esmphatic
dislike of any form of indolence, either mental or physical.
He abhorred all forms of begging, including that carrled on
by the wendicant monks, and declared that all should work
because labor ls necessary for the well-belng of mankind, 7
For example, he wanted no women %o 11vé in his house at
Neventer who did not want to gain their own livellhood with
thelr own hands. He 1g quoted by Hyme as saying:

In trying to avoid physical exertion, these women fall

Ainto the danger of idleness, thereby forgetting the

study of their own inner selves, and wander from house

to house, inguisitive and restlees, prying into other
peoplets affairs, ignoring their own duties.<0

St. Lebwin's schocl, the cathedral school 1in Deventer,
was the first school to come under the influence of Greoote
and the Brethren., William Vroede, a close friend of Groote,
was the rector or supervisor of this school from 1378 to

1381. He was succeeded by John Lubberts who directed the

191big., ». 5k.
201p14,, p. 3.
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schoel from 1381 to 1365.21 Groote's only real connection
wlith the school seems to have been one of friend and ad-
visor. He seems to have been well kncwn by the teachers a8
well as thelr employers not only in Deventer but alsc in the
schools in Zwolle snd Kampen.22 The school at Deventer ap-
pears to have besn an ordinary cathedral school with little
intervention from the town council. The exact relatlionship
was not established by this study, although forty years later
the town played an important part in the management of the
school.

In the higtory of the educational work of the Brethren,

AN
e

—I7

roote is mors important for his ideas than for the actual A
edugational reforms which he accomplighed. For the Zrethren
foilowed the goals and principles of Groote quite cleosely,

and 4% is they that carried out most of the actusl reforms.

As 18 evident from the above discussion, Groote's chief aim

wag the reférm of the Church, and the surest and quickest

way to reach that end in his opinlon was the training of

young msn.23 Young boysrwere the material most needed, he
thought, for the reform of the Church. Religlon and learn-

ing must go hand in hand. The clergy ought to receive a

2l p1pert Hyma, The Christian Henalssance (New York:
Century Co., 1924), ». 122.

22%‘; p.. 36,
234yme, The Brethren of the Common Life, p. 1i6.
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i

1iberal sducation before assuming the leadership of the
people.

This tralning should by no means exclude the study of
11terature, pagan or classic as well as Christian;

while grammar, rhetoric, logic, mathematics, and phil-
ogsophy were to rstain their placee in the ocurriculum.?

Yet on the other hand, he was strongly opposed to the scholas-
ticlen of his day. "Why should we indulge in those endloss
dlsnutes,” he would say, "such as are held at the universi-
tles, and that about subjects of no moral value whatsoever?®25
bveveral writers of note suggest that Groote went even farther
than this. One of them, Karl Raumer, says:

[Groote's ideas of a] curriculum of study was accord-
ingly contracted within very narrow limita., "Spend no
time, " he says, "elther on geometry, arithmetic,
rhetoric, loglec, grammar, postry, or judlelal astrology.
All these branches Benaca rejects; how much mere, then,
should a spiritually minded Christlan pass them by,
since they subserve in no respect the life of faith!

Of the seclences of the pagans, thelr ethics may not be
80 scrupulously shunned since thess were the special
field of the wiser among them, as Socrates and Plato.
That which does not better a2 man, or at leams? does not
reclaim him from evil, is positively hurtful., Neither
ought we to read pagan books, nor the Holy Scriptures,
to penetgate into the mysteries of nature by that
means. "2

Ve appear here to have s baslc dilfference of opinion on
Groote's attitude toward the curriculws of his day, but it

gseems that Groote made a careful distinction between the

2h1psa,
251vbid., p. 30.

26Karl Raumer, "The Hieronymians," The Amcrican Journal
of Education, IV (March, 1858), 624.
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training of versonal Christianlty in the student snd the
inteliectual training provided by tha school curriculum.
In thias connection, Groote was strongly opposed to the idea
that an intellectual spproach to Christianity was a wey of
Taith, as many of the scholastics had said. Thus, while
scholarship end learning are important, skill in these fields
1z not an end in itself., But rather, these are only tools
for the human mind to use. A person nray attain %o Christian
perfectlon Just as easlly without them. As a result, Groote
thought that the etanderd claaercom subjects of the time
were of very 1little use to him es & Christian.
"Whatever doth not make thee a better Christian,” he A
once sald, "iaz harmful." He asserted that for him 1%
wng really a waste of time to get a degree in medicine,
The shadteltes 46/ libE st i vi apatern iRl
e same is true a deg c c
Although thie probably does not settie the question, to a
coertain extent becsuse of limited knowledge concerning his
life and idess, yet 1t seems that we can safely say that
there were two dominant elements in CGerard Groote: Groote
the scholar and Groote the mystic. And these two characgter-
istics existed slide by slide bubt never enveloped one another,
Furthermore, Groote ressoned that the boys needed capable
teachers, men of sound learning, and of character. These

were to be men who would try to win the love of thelr stu-

dents, and refrain from any kind of punishment until their

Z?Hyma, The Brethren of the Commen Life, p. 44.
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friendly adwonition had falled utterly. They should be uni-
verglty men, if posslble., As a result, it is recorded that
Groote spent much time trying %o secure comfortable quarters
for homeless and capable teachera.za
Groote also advocated 2 better educetion, easpecially in
morals, for boys not preparing for the clergy.
These boys, sald Groote to himself, will soms day be ot
leaders among men. Some of them will enter monasteries,
others will teach; one or two among thein are likely %o
become merchanta or maglstratea, while a few others may
rise to the priesthood, or even higher. Whille their
characters are still pliable, the ardor of youth in
their veinsg, it 1s time to fill thelr minds with noble
aubitions, 29
Grootels idess on non-clerical education went farther
than Jjust the educatlion of school-age boya. The people too
muat read and declde for themselves.
Heligion should be personal for all men and women.
What good does it do, he reasoned, for a layman merely
to go to church? W%Will that cure hie spiritual ills?

Certainly not. He must do more than listen to his
preacher; he must read and think for himself, 30

In order tc make thlg possible, Groote began to %translate nf;
portions of the Bible and a great many church hymns into the
vernacular, at the same time providing these translatlons

with glosses and other explanations.

Groote also employed some boys from the school and

284yma, The Christian Renasissance, p. 36.
29Hyma, The Brethren of the Common Life, ». 25.

31v14., p. 26.
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geveral young men to copy manuseripts for him. This copy-
ing work geemed to serve a three-fold purpose: filrst, %o
hely aupport the boys attending echool; secondly, %tc foster
learning end wmoral advanoement among these boys through his
personal encouragement; and finally, to provide himeelf with
manuacripts for hisg own scholarly worlk, O+

He talked with them about their work at schcol, thelr

alms and ideals. As they opened their hearts to hia,

he formed plans %o help the boys who had no home and

practically no friends at Ueventsr. If they needed

geod food and clothing he provided 1t, and he arranged

Tor %them to lodge with kind matrons who treated them as

their own children, 32

In the meentime, Groote gathered arocund him a band of
"twelve disciples” at Deventer, who regarded him as thelr
head until hle death. Among this number was a young man
named Florentius Radewljns, who had given up his prebend at
Utrecht to De in closer touch with Groote. In Deventer he
was vicar of the altar of St. Paul in the church of 5t. Leb-
win, and scon it became a custom for Greote's followers to
hold meetinge in the vicar's house; in fact, soms of Them
came to live with him.33 Toward the end of his 1life, Groote
adviged some of thew to live together on a pgrmanent basgis,

under one roof, where they could exhort each other and work

318dward W. Miller snd Jared W, Scuddgr, Wegsg% Gang-
fort, Life and Eritinge (New York: G. P. Putnan’s Sons,
1917}, I, 6.

32Hyme, The Brethren of the Coumon Life, p. L6,

331p1d., p. 22.
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and pray together! in short, to serve (God with a greater

chance of success. After the death of Groote, leadership
of the groun was faken up by Radewijns. Thus wag formed the
Tlrat real house of the Brethren of the Comwon Life. Named
in honor eof ite flrst rector, it was called "The House of
Florentiue. 3% Among the men who iived in the nouse wers
several copylstaz, whe made thelir living by copying books.

The Brethren at Deventer feithfully continued Groote's
policy in helping poor boys to get an education. "Radewljns
and hile followers often invlited them to thelr house, pro-
viding them with material and spiritual sustenance.">3
#ithin the next few years, the Brethren began boarding soms
of the boys at thelr house, and the older ones, in order %o
help malntain themsalves, were given the work of copylng
manuscripts. The Brethren carefully looked after the uoral
welfare of thelr charges, regularly instructed them in the
edgentials of the Christian faith, and to the backward stu-
dents they gave tutoring to enable them to bsneflt by their
school work.36 ;

There has bsen considerable doubt among students of
the work of the Brethren of the Common Life as to ths exact

relationship between St. Lebwin's School and the Brethren

3b1pia., p. 6k,
35Ib1t1., P. 65.
36Kanﬁel, on. oit., p. LA47,
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hicuse An Deventer. The moet recent scholarship has affirmed
Kettlewellla ' view; that there wag sctually no connection
tetween the twoe orgenizaticns, However, the Erethren rapid-
ly expanded thelr program of boarding students from the
school, snd in a few years a large percentage of the school-~
boys were housed in the newly-erected dormitorlies of the
Brethren.?® At this time ulso, a few of the drsthren who
were qualified began to asgsiast af 5t. lLebwins and gradualily,
the %tles betwsen the two organizations bescame closer. 39

But up until 17398, or the death of Radewl jne, the great-
er vary of ths educational work of the Brethren consisted in
boarding honeless scheol boys,

Many devout burghers at Deventer would take an 1lnterest

in the younger boys, due %o Radewijn's influence. One

Lembert van Galen always haed eight of them in hils

house, and a certain Bye van Dunen also took care of

eight boys. These boys were all conslgned to, the peonle

by the Brethren in the "House of Florentius."

It seems that there was some gsort of & house taken over or

built by the Brethren as a dormitory to house students abouft

373. Kettlewell, Thomag & and the Brothers of
the Common Life (Abridged edition; London: K. Paul, Trench
and Coc., 1885), p. 48.

381pad., p. 51.

39 a1vert Hyme, The Youth of Erasmusg (Ann Arvor: Uni-
vergity of Mlchigaﬁ Press, 1930), p. -

40yyma, The Brethren of the Common Life, p. 65.
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1390.%1  Abvout 1396, however, two years before the death of
Fadewl jns, another dorrltory wés fcunded, called ths Hova
Domus or Demus Pauperum, where the poer pupils of the church
- school were housed. ;

In the clesing years of the fourteenth century, there
woere two chief figures in the work of the_érethren. Une of
these was Florentlus Radewijns, mentloned above, and the
other was Joln xarboldﬁ. Radewl jna’ relig&oua ldeas were
rather pelaglan and nyetical,

Cur aim and finsl destination, Radewilne writes, 1s

the kingdom of God. The road which leads to that goal

e purity of heart., All our labors, our watching,

fagting, meditation, preyer, and reading of the Scrip-

tures are only means employed by us to eradicate vice,

ere we ascend toward the plane of perfect love,#2
Like Groote, Radewijns loved the simple lifs, wearing plalﬁ
garmente even after he had been ordained priest and reading
only such bookes as nmight ald him in improving his character.
His followers he exorted %o do the same. Btudents and other
inexperienced people should avold thq atudy of subtle ques-
tions, he used to say. "No one should study to acquire
knowledge for its own sake, for there is no true learning
exgept that which tesches us to acquire lovse ﬁhrough the
conquest of evill.."l"3 Radewljne believed that manual labor _

$lypag,
“21psa., ». 60.
431pia,, p. 61.
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should be performed by 211, but not all forms of manual
labor were fitted in his opinion to favor the practice of
apirltual exercises; those which resembled the spiritual ex-
erciees ln kind were prefersble, such as copying reiigious
writings. VWhen Radewljns preached to the people, he always
spoke to them in their own dialect, unadorned with pompous
foreign quotations. Gradually it became = custom among the
veople to write down parts of Radewlijne'! dlescourses, for they
were so easy %o understand and so praotical.#u

During the 1life of Florentius, John B8hme was rector
of the school at 8t., Lebwin's and one of his great admirers.
He frequently heard Redewljns preach, and for the sake of
thelr regpected master, showed much kindnese to hls prote-
gees.a5

Radewl jns was personally active in providing for the
wants of school boys. When Thomas a Kempls cama to Deventer
as a boy, he tells us that

he [Florentius] placed me in the achcol, and besldes

this gave me the booke which he thought I needed. Af-

terwards, he obtained for me a lodging, at no coat %o

myself, with a certain honorable and devout matron, w%o
often showed kindness to me and many other students.®

bh1pia., p. s8.

u50 Ullmann, Reformers before the Reformation, trans-
lated by R, Menzies (Edinburgh: T. and T. Clark, 1863), II,

100,

Lbépromas a Kempis, Lives of Groot and his Disciples,
translated by J. P.‘Arehur under the title, Founders of the

New Devotion (London: K, Paul, Trench, Tridbner and Co.,
Ltd., 190k), p. 170,




50
Kettlewell comments on thie work of Radewijne:
[he] fostered the religious life and gladly held out a
helping hand to earnest minded young men who wers resdy
and unable wholly to support themselves, but who showed
scmg ablllty for learning. Besldes providing them with
the shelter of & pious home, where they would be faith-
fully and lovingly tended, and incited to a life of
holiness and virtue, he afforded them some meanse of
subsistence, and to some extent provided payment for
Thelr instruction whilet studying at the school . *7
All the feeble~bodied boys and all others who through no
fault of thelr own were in need of materlal assistance, he
supnlied with food and clothing and he took care of the
wyiting needs of the poorer class of school boys, supplying
them with ven, ink and paper. Thomas a Kempis slso states
concerning the furtherance of this educational work, that
Radewl)ns as the leader of the first Brethren house,
gsent devout and learned men %o other cltlies also %o do
a like work, especlally to places where there were
schools largely attended, such as Zwolls, Doesborch,
Herderwlje and the like; and these men lived the common
1life like that in the congregation already founded, and
gained their livelihood by writing books, They studled
most of all to draw to Christ etudents,i8
Tha real lmportance of Zerboldt, however, rests in his
work as a scholar. In this he wae quite different from his
contemporary and fellow-member of the Brethren, Radewljns.
It was Zerboldt, who, taking Groote's lead advocated and a%

the same time defended the Brethren's work in popular educa-

47kettlewell, op. cit., D. 48.

48mhonas a Kemois, Chronicle of Mount Saint Agnes, trans-
lated by J. P. Arthur (London: K. Paul, Trench, Tribner

and Co,, Ltd., 1906), p. 215.
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tion. He wrote a book called De libris feutonicalibus, in
which he expressly insiste that the laity should read the
Bible in their native tongua.“9 Zerboldt possessed Groote's
books together with the learnmed discourses of Groote which
might be used as a key to the books themselves. He followed
Groote's vliew in realizing the needs of the masses,
The farmers and burghers should read the Bible for
themselves, he had argued, and since most of them could
not read Latin, they ought to be given the opportunity
of reading the Bible in their own tongue.
The following summary of his teaching taken from Hyma's book,

The Brethren of the Common Life, indicates the trend of his

ldeas.

Zerboldt said that to read the "sacred writings," as
long as they contain no heresy or errors, particularly, if
they were easy to understand, and in 8o far as they did not
disagree with the canonical writings in style or subject
matter, was permissible and praiseworthy. In Deuteronomy
11:18 ig found:

Therefore shall ye lay up these my words in your heart

and in your soul, and bind them for a sign upon your

hand, that they may be as frontlets between your eyes.

And ye shall teach them to your children, speaking of

them when thou sittest in thine house, and when thou

walkest by the way, when thou llest down, and when thou

risest up. And thou ghalt write them upon the door
post of thine house, and upon thy gates.

That such commandments were not addressed to the clergy only

u9Raumer, "The Hieronymians,® p. 625.
504yma, The Christian Renalssance, p. 9%4.
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wag very olain indeed. From these and many other proofs
which might be given, it clearly sppears to Zerboldt that
laymen are not prohibited from reeding religlous writings,
glmply because they are laymen. As far as reading religious
writings in the vernacular, much evidence could be brought
forward to establish thle point also. In the first place,
Zerboldt sald, the grecter part of the 01d Teztament was
wrltten for the Hebrews in Hebrew, which was the vernacular
for them. Similarly, the New Testament was drawn up 1n-the
Greek vernacular with the excepticn of the Gospel of Matthew,
and Paul's Eplatle to the Hebrews, which were directed to
Hebrews, hence written in their vernacular. Although, ac-
cording %o Zerboldt, some sald that Paul wrote his Epiatle
to the Romans in Latin, nevertheless, the whole or nearly
the whole Bible was written 1n another ianguage other than
Latin., Also, Zerboldt oontinued, we find that many a mis-
sionary translated parts of the Bible into the language of
the people he was trying to convert. And when the Holy Ghost
descended upon the Apostles on the day of Psntecost, many
men waere present and each heard the Apostles spesk in hia
native tongue, which was a sign that the gospel of Christ was
to be preached in every language on the .earth. The sole
reason why the Bible was read in Latin in the fourteenth
century was because this language was so widely used. There-
fore, Zerboldt concludaé, why should not they, the Brethren

of the Comaon LAife, who counted many laymen anong their mem-
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hers, be allowed to resd the Bible in ths vernacular? Every-
one endowed with an infinitesimal aspark of intellizence would
2% once admit that they sheould be parmitted %o study ths
Bible in Dutch. And 1% was not only paralssibdle, dut merit-
orious and quite pralssworthy. But, cn the cther hand,
laymen should read ne religlous works in the vernacular that
deviate from the doctirines nromulgaefed by the acknowlsdged

lsadsrs in the Church.3l
The Organization of the Brethren of the Common Life

The Brethren of the Common Life spread rapldly froz 1ts
beginnings in the ¥ssel Valley, as has been indicated above.
At the same time the organlization of the housss became some-
what standard.

The membars of the Brotherhood were divided into two

classes, the Clerks and the Unlettered Brethren; and of

these the former devoted themselves to the cauas of
education, end to copying books . . , whlle the latter
occupied themselvse in menual labor.52

Yvery house had s head called the rector. &1l ths mem-
bers were nledged to obey him, and wilthout hils peraulsalon
none could lesve the house or go enywhere except to church.
One of the most important offlcials was alwnys the llbrari-
an, who wae not only cusfodian of the books, but supervised

the copying industry and provided the waterials for 1t.33

5lHymae, The Brethren of the Comuon Life, pp. 73-8.
52Thomas a Kempla, Lives of Groot snd his Disciples, v.

xxxviil.
53uprfider des Gemeinsamen Lebens," p. 501.
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The Brethren conacliously tried to be differsnt from the
monsastice; for lnetance, they aid not call the hezd of their
hcuses priors. But rs L. fchulze nointe out:
If they Adiffesred from the monks 1n feeling 1t unneces-—
sary to leave the world and bind themselves by solemn
vewe, they had many of the characterlstiocs cf the
monastlic 1ife - obedlence, absclute while it lasted
though not irrevocable, celibacy, poverty in the sense
of common ownershid; and they only seemed to stand in
contraat with 1t becsuse so0 many mcna&teriea hed fallen
away from their original prineiples.”
The time of probation for new brothers ranged from two or
three months tc a yesr. Each new brother was free to dlspose
of hia property as he chose; but if he gave 1t to the house
he could not reclaim it on leavlng.55
The most dlstinctive feature of the Brotherhood was
ites constant emphasis on what it called Devotlo Moderns.
There is in this term an implied contrast, doubtless,
between the active life of the Brethren, in which study
and work and conference were the chief means of develop-~
ing the religious life, and the paﬁai?e§6ﬂraamy devo-
tions so characteristic of mohnasticlsm,-
The statutes of their houses show plalnly enough what was
their main object in relation to their religlous life. Those
of the community at Herford may be quoted:

For the promotion of our souls' salvation, as well as

541, Schulze, "Brethren of the Common Life," The New
Schaff-Herzog Encvelopedln of Religious Knowledge, sdited by
Samuel H. Jmekson (Grand Raplds: Baker Book House, 1950),
IIX, 29793

SE"Brﬁder des Cemeinsamen Lebsns," p. 503.

56411107 and Soudder, on. eit., I, 9.
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for the ediflcation of our neighbor in the purity of
the true Christian falth and the unity of our Hother,
the holy Christian Church, we will and intend to live
a purs 1ife, in harmony and community, by the work of
our cwn hends, in the true Chrisgtian religion and the
gervice of God. Ve purpose to live a life of modera-
tion, wlthout beggary; to render obedience with re-
versnce to our superiors; to wear a humble and simple
habit; dlligently to observe the canons of the holy
Fathers, in so far as they are of profit; diligently
Yo apply oursslves to the virtues and other licly ex=
ercises and studles; and not alone %o live a blameless
life, but to glve a good pattern and example %tc other
men. 57 :
Sinece 1t was coneldered most bsneficial for 2ll men to per-
form manual labor every day, the Brethren were expescted %o
spend most of the day 1n copying religlous books, workling
among the people, or in performning other-taska.sa It was
for these reasons that they incurred the Jealousy of the
menastics, especlally of the mendlcants by the very dif-
ference that they did not beg but worked for thelr living.
Also ns communities of working men, they were sometimes re-
garded as competitors by ordinary working men and women; or
because of their loogse and rather informal assoelatio?, the
Brethren were classed by many with the Beghards and Beguines
and thus fell under suspiclon of heresy.J>’ But the kind of
1ife which the Brethren led was the best defense against all

the attacks which could be made upon them.

575chulze, op. eit., ». 173.
583ym&, The Brethren of the Gommon Life, p. 11l.
59 uBpider des Gemeinsamen Lebens," p. 477.
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The 1ife of each day was strictly organized. The bell
rang at three each morning, and at half-past three all mus$
be ready to rise and offer the first-frults of the day %o
God in prayer and ueditation. From that hour until nine at
nlght, when the brothers went to bed, every hour, with the
exception of the pefiode for meals and recoreation, was di-
vided between work and spiritual exeroises.GO A pregular
feature of the life were the céllationeg or conferences.
These were edifying dlscourses, frequently diversified by
gquestlon and answer, or tsking the form of a dialogue for 2
longer time.

The collatlonee were of two classes, cne destined for

outaiders %o whom on Sundays and holldays the doors of

the house were open, and always in the vernacular, the

other taking place dally among the inmates oglthe house

at the time of thelr midday or evening meal.
No one should beg frem door to door; and in order that they
uight not be driven to this by want, all should avold idle-
ness, and sccording tc their abilltles should transcribe
books or instruct children. They were to take care that they
themselves and all whom they should teach should venerate and
worship God with the deepest plety.éz It was also common for

the Brethresn to confess their sins not only to a priest but

to each other, a custom which gave rige among outsiders to

6°Schulze, on. cit., p. 175.

61lrpiq.
62Hyma, The Brethren of the Common Life, p. 66.
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& susplcion of their orthodoxy. Their asceticism was al-
ways of a very =:11d nature, especlally compared with that

of many of the monks of thelr day. And as time went on, ex-
perience taught them that stinting the body does in no way
enhance the besuty of the soul, or the dignity of the spirit.
Hyma says:

We find that after the year 1400, they dressed more
properly, used more wholesome meals, reduced the number
of hours devoted to copying books, took more exercises
in the open alr, lived less sstranged from "worldly®
people, and glso acqulred more raspect for learning aes
a final end.®3

It is aleo interesting to note that the spirituel 1ife of

the Brethren was largely nourished on the Holy 3Seriptures.

fi

4 gpeclal secticn in both the Herford statues and in the

Reformatorium vitae clericorum was devoted to 1ts study.éh

For purposes of alscipline a chapter of faults was to
be held at least cnce a week. This chapter is to be dis-
tingulshed from the occaslonal particular chapter for the
discussion of the affalra of the community.

First, the youngest brother was %o kneel in the midst
snd accuee himself of any breaches of the statutes or
customs of the house; but he was not to presume to go
beyond two. Having asked pardon for his faults, ac-
cepted the penalty imposed by the rector, and promised
amendment, he rgturned to his place and the next in
order followed.©05

631p14., p. 115.
6“"Brﬂder des Gemeinsamen Lebens," pp. 501-2.

6530hulze, op. cit., o. 175.
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If the penalty of expulsion was inflicted, in case of a
grave offenase, such as hereay, immorality, or theft, the
rector declded how much the offender might take with him in
addition %o hls clothes, which were always allowed.66 Hore-
cver, every brother was free to leave if he chose, though
he could net re-enter, after once having taken his de-
parture.67

The characteristic of the Brethren which principelly
struck people in general was their living in common, whence
thelr name. But the Brethren had a verlety of popular ap-
pellationsg in different places.

Beoause of the short gpeeches or sermons provided by

the Brethren, they were often called Fratres Collation-

arli. Another popular name wae that of Hieron >
"Jeromites," because of thelr liking for S5t. Jercme,

while in Gerasny the name Nullbrider or Kugelherren
wag frequently applied to them.

In some places they wers called "brothera of the pen" be-

causg of their diligence in copying manuseripts, and in

others, "echeol brothers," because of thelr work with the

schools.®9 Although one of the characteristics of the Breth-

ren was thelr free intercourse with soclety, yet they had a

simple uniform which distinguished them from their fellows.

661p14.
67Hyma, The Brethren of the Common Life, ». 49.
68Hyma, The Youth of Erasmua, p. 27.

69Schulze, op. ecit., p. 174,
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This is no%t %oo unusual since sven the trade zuilds sach
had 1ita own regalia.

The hablt of the Brethren consisted of a simple outer

garment of black or gray linen. In the case of clerics

i% renchad %o the ground, for the laymen A% was shorter.

Their undergarments were alsc of rough linen. In cold

EZ?;??E a. Wluelsh-gray closk with a bleck hood was

Among the varlety of trades and occupations by wﬁich the
Brethren sought to provide for thelr own subsistence, thatb
of copying manuscripts held a very important place, This
vork of copying was important right from the bsginnings of
the Brethren, as has been shown above. 0Oroote and Radewl jns
were both active 1n sponsoring this work. As a result, the
Brethren were soon unsurpassed in thelr work 1in this field.
As Kandel shows: "The greatest ability was shown 1ln the
copying of manugcripts, not only of sacred but of liferary
and classical content, with the result that the price cof
menuscripnts went down at fthat period."71 Those who excelled
as penmen, among whom was Thomes a Kempls, executed beauti-
ful manusoripts of the Bible and theolegical works, which
then found a place in the libraries of the Brethren; while
others employed themselves in copying useful books %o be

given to indigent scholars or religlous tracts for the common

"41ller and Scudder, op. eit., I, B.
?lgendel, op. git., p. 446,
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people.72 This copying work for the common people ia one of
their important influences in lay religilous education; for
as H., KAmmel poilnts out:

« « o beschdftigten sich die Briéder . . . am hausigsaten

mit dewm Abschrelben der hl. Schrift oder sonst nétz-

licher Bficher, wobel man unstreitig diec gerade so am
8lchergten zu férdernde religlése Volksbildung im Auge
hatte.

The moat diverse authors are met in the manuscripts
conled by the Brethren: some were classlcal, eapeclally
Seneca; some wers patristic, rost frequently Augustine,
Sarnard, and Johanneg Climscus; and gome were from their own
circle, like Thomag a Kempis, John Zerboldt, or David of

b Tha

Augeburg, the author of the Speculum monarchorgg.7
most frequently selscted were liturglcal books, the Vulgate,
the Fathers, and worke of splritual edifioation.

It must has remembersd that a sizeable portion of their
work was done in the vernaculer. Thie was especlally trus
of the Scriptures snd other works for epiritual ediflcatlon.
For ingtance, a (German transletion of the Imitstion of Christ
by Thomas a Kempis was made at Cologne by the Brethren during

the first half of the fifteenth century.’5 They elso made

72y11mann, op. eit., II, 93.

734. Kdmmel, "Hieronymianer," Encyklop#die des Gesaumten
Erzichungs und Unterpichtswesens, edited by K. A. Schmid
(Gotha: Rudolf Besser, 1862), p. 539.

7u“Brﬂder des Gemeinsamen Lebens," p. 504.

7530hu1ze, op. eit., p. 177.
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a practice of compiling collections in the vernacular of the
mogt strlking passages from the bookes they read or cOpléd,
sometimes wilth the additicn of reflrections by the com-
piler.?6

The work of the Brethren in popular education was almos$
entirely of & religlous nature, Of course, sometimes this
included a few of the fundamentals of reading and writing
since the poor people especially had no opportunity for edu-
catlon.7? The Brethren labored incessantly to snlighten the
vpeople by their discourses. These were of two kinds: either
sermons, for the Brethren were very sctive in preaching in
the vernacular, or the so-called cocllationeg, mentioned
above. Thess were often held in addition to a sermon. 78
The school boys and town people were invited tc attend these
discussions which were held in the vernacular. Certaln pas-
sages in the Scriptures were read and explained; and in thla
connection there was opportunity for general dlscusslon,
when each member of the houss could freely express hls opin-
fons, as long as he did not indulge in impractical disputes

and argumentations.79

?61p14., p. 175.

7721erre J. Marique, History of Christian Education
(New York: Fordham University Press, 1924), II, 5&.

?8y11mann, op. cit., II, 96.
79Hyma, The Brethren of the Common Life, ». 111.
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Upon dispersing, the Brethren would frequently give

short slipe of paper to the people contalning portions

of the Bible, or some of the maxime of the salinte, to

read in thelr homes and exchange with one another.
The sources used in this étudy wers not clear a8 to whether
the ordinary lay-people actually took part in the discus-
slons. But Schulze comments that:

Thess conferences, offering relliglous instruction to

the plein man in his mother tongue, had an effect that

extended far beyond the walls of the housesg; and the

game 1ls true of the close adherence to Scripture and

i1te agnlicatlon to the oractical detalils of every-day

life.
All of the succesaful Brethren houses were located in cities
rather than in seclusion in the country. The nature of thelr
work in popular rellglous sducation as well as their educa-
tion of the youth made a concentration of populatlon necea-
sary. The Brethren at Zwolle wrote in 1415: "Ve have de-
cided to iive in cities, in order that we may be able to
give advice and instruction to clerics and other persons who
wish to serve the Lord, "82

The practical mysticism of the Brethren of the Common
Life impelled them to work smong the people. Thelr highest
aim was the reformation of the Church from the inslide. This
work could be most effectively done, they thought, by in-

structing the common people in the eesentials of the Christian

SoKettlewell, op. eit., p. 194,

BISchulzs, op. git., p. 176,

82y ma, The Brethren of the Common Life, p. 11k
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religlon, and by educating the youth of the land. But as
time went on, they dild more and more teaching and taking
care of the young. There seems to be two principal rezsons
for this. Firet, At seemed go difficult to make much im-
oression on adults, particularly these members of the clergy
who deliberately ngglected their flocks or ied lives of vice.
If the Church was to be reformed e;faotlvely, the ranks of
the clergy, and to a certain extent the lalty, would simply
have to be filled from year to year with young men who not
only had been properly educated, but were tralned to imltate
Ghriat.83 The second factor was the introduction of print-
ing. Before the year 1450 the number of Brethren who
actually taught school was quite limited. Host of the
learned Brethren sustained themselves by copying manuecrlptﬂ,
but shortly after the invention of printing, manusecripte be-
came less in demand, ceepecilally to supply the needs of the
people. Since 1t was necessary to sesk other sources of in-
comg, many of the Brethren became teachers. Some of the
Brethren alsc took up printing, as Kdmmel indicates: "Wir
finden daher auch, dasz spéter, als die Buchdruckerkunst er-
funden war, die Hieronymlaner mit ganz besonderem Eifer
Buchdruckerelen unterhielten."Bh Quite a few houses set up

presses and sold printed bocks, thus contributing in a new

Baﬂymn The Youth of Erasmus, p. 29.
8y dumel, op. cit., - 539.
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way to the general spread of learning.

The work of the Brethren in educating the youth and
Tthelr connectlion with the schools varied with the different
houses and the period in thelr history. Many communities
conducted a school at ecme time in their history. Where
this was not feagible, the Brethren ailded exlating schools
by providing them with teachers, or by giving bockas to the
students, or by offering board and lodglng and employment to
needqy students, or by encouraging wealthy men to make pro-
vision for them,83

One of the earliest contributions of ths Bresthren vo
the schools was thelr work in caring for and lodging atu-
dents. Some of the schools in the towns where ths Brethren
were especially active wers well known at that time for thelr
excellent educational asystem. Hyma suggests: "“The chief.
Tactor on which the succeesa of these schoola depended was
the presence of doruitories of the Brotherhood which housed
the puplls.“86 Groote evidently started this ldea of caring
for students when he asked scme of his femsle followers to
lodge soma of the homeless and needy s&chool boys.87 Bub
quite rapidly these groups of women disappear and in their

stead we find dormitories owned and controlled by thes Preth-

854111er and Soudder, op. cit., I, 1l.
adﬂyma, The Youth of Eragmus, p. 30.
87Hyma, The Christian Renalssance, p. 2%92.
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ren. Gchool hoys could always get a room in their dormito-
ries, no matter whether they were able %o pay for them or
not.
The fourteenth and fifteenth centuries were times of
confuslion as well as transition in school control, The
Church, the town and the gulld were all interested in school

centrol; and the $rend was definitely toward secular control,

The curriculum cf the various schocls varied frcm the stand-
ard La%in Grammar school to a simple vernaocular reading and
writing schecol. The Brethren usually connected themselves
with ths Latin Crammar or the middle or secondary education
of that age.es But it 4id not geen to matter whether The
school was under civio or ecclesiastical control.8? The
Brethren worked with elther the municipal or cathedral
schiools. A hard-and-fast line between school and university
instruction was quite unknown. As a result, in some of the
best SBrethren schools, the upper rorms.dld work indistinguish-
able from that of the Faculty of Arts in a university of that
time.90

The problem of the Brethren's actual connectlon‘with the

sohools is difficult to settle. In the early days of the

8843111 am Harrison Woodward, §_§3%_;§_g_ in Education During
the Age of the Reng;sgangg 1400~1600 (Cambridge: Cambridge
University Press, 1906), p. 82.

BgIbid.

114,
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Brotherhecod, before the fiftesnth century, the only tangible
connectlon betweon the schoole and the Brethren was the
lodging of school boys by the Brethren and perhaps the in-
fluence which Groote had upon the directors and masters of
the achool. As time went on and boarding students became an
lmportant »art of their work, alding these sfudents in their
gtudieg &lso was a vart of their activities.%3 ‘Hany of
thege tutore became so able that they were lnvited to teach
in the schoole, with the result that their influence smong
the ouplls wss extended.?2 The most that can be said of
the educational work of the Brethren ie that At wse of a
widely diversified character. In many localiftics they had
no achocls of thelr own but entsered intc free connection wlth
theose whilch already exiusted, and endeavored %te prowmcte both
the apiritual snd temporal edvancement of the puplils. This
WRp dohe by pressnting them with bocks, conversing with them
and helping them on suvbjects of religion end learning, and
giving them lodging snd the meens of earning e livellhood.
In other placee they set up schools for themselvee and in
these geve ths standsrd Letin Grammar school inetructicr,
empheslzing religloﬁ and Bible history. In soms towns
agein, they connected themselves with an exlsting school

and several of the classee wers confided to %thelr particular

91rpa4., ». 83
92Kand81, _6_2_. -9—1-'&-" po uu?o
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direction.?3 The Brethren were in control of the famous
schools at Deventer, Zwolle, Liege, Louvain, Mechlin, Cambral,
and Valenclennes, and founded the College de Montaigu in con-
nection with the University of Paris.9u_ Spme of these schools
like those at Deventer, Zwolle, Louvain, and Liege were large
institutions counting as many as two thousand students.?3

Deventer and Zwolle vere the two chlef centers of the

activities of the Brethren, and 1t wasz from the houses in
these citlies that all the other houses of the Brotherhood
wvere founded, either directly or 1nd1reotly.96 It was also
in the schools in these two cltles where the Brethren at-
tained their most notable success. In the following two
chapters, two of the outatanding school masters and their
schools will be discussed:! John Cele and the school at

Zwolle, and Alexander Hegius and the school at Deventer.

?3Ulimenn, op. eit., II, 99.

9 pank P. Graves, A History of Education During the
Middle Ages and the ’_i‘;é%qﬁy.a to Modern Timep (Wew York:
Maemillan, 1910), p. 146,

95%arique, gp. oit., II, 54.

96Hyma, The Brethren of the Common Life, p. 105. 5




CHAPTER IV
JOHH CELE AND THE SCHOOL AT 2WOLLE

A% Zwolle, John Cele was recSor of the city school
Trom 1375 until 1417, Cele had recelved ths degree of uas-
ter of arts. Prague ls usually suggested 28 the school
which conferred the degree.l It ia not known, however,
whether or not he had been ordained %c the nrissthoecd. The
rector of the aohool usually was. Also, Themzs a Xempis in
his obltuary of Cele implies that Cele was = priest.z Also,
28 Kettlewsll mentions: “If he [Cels] was not ordained to
the priesthood, . . . [he] must have received some authority
algo tc give public instruction in the Ghurch.“3

Uele wna a very cloase friend of CGroote. "These twoc men
were cne heart and ona soul,“& seys Thomas a Kempis. At
firet, Cele had not bsen inclined to teach, but Groote showed

him the crying need of education for all classes of men and

Lyibert Hyma, The Christian Henaigsange {VNew York:
Century Co., 192hf. p. %1,

2mnomae a Kempla, Chronicle of Hount Ssint Agnes, trans-
lated by J. P. Arthur (Londeon: K. Paul, Trench, Tribner and

Co., Ltd., 1906), ». 191,

5. Kettlewsll, Thomag a Xempis and the Brothers of the
Common Life (Abridged edition; London! X, Paul, Trench and

Co., 1885), ». 247,

%plvert Hyma, The Brethren of the Common Life (Grand
Rapilds: William B, Eerdman's Publ. Co., 1950), p. 45.
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women, particularly for the clergy. "How are these men to
inetruct the massea, if they have no knowledge to give,
their bralns belng empty and vol& of all sound learning?"5
Cele 8till wilshed to enter the monastery, where life would
be easlier for him, but Groote would not hear of it. Through
irocote's friendship and 1nfluen§e,_0eie cbtained hies position
ag rector in Zwolle in 137k or'1375.6 Cels often went with
Groote on his visits to Ruysbreek at Groenendaal and like
Groote was strongly influenced by Ruyabroek.7

But Cele was more ineclined to follow Groote in his
practical myaticiem. As a result, we find him a clese
friend and adnirer of the Brethren of the Common Life, and
in a certain respect a membar of thelr house at Zwolle, al-
though he did not live in this house. The Brethren had a
custon of granting membership to men who were closely cocn-
nected or who were of service to thelr order.a

Cele was actuslly wore than a member, for he served as

s guerdian of the new house at Zwolle. Furthermore, he

conforned in mannere and speech to the hablts of Groote
and Radewijns, and "in all thinge made himself like un-

to their congregation.®

SIblac' pQ. u5‘60

6Ib1d., pp. 89-90.

7Thomaa a Kempls, Chronicle of Mount Salnt Agnes, p. 135.

8pivert Hyma, The Youth of Erasmus (Ann Arvor: Univer-
8lty of Michigan Press, 1930), p. 86.

21pid.
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The history of the Brethren house at Zwolle and its
connection with the municipal school iz difficult to ascer-
tain. The house was founded by Groote himself, probably
with the help of Cele.lo Until the house was actually or-
ganlzed, there were efforts on the part of individual fol-
lowers of Groote to lodge some of the students from the
gchool. Anmong Groote's firet and wost influential disciples
was Henry Fopnens of Gouda. Anxious to imitate his master
as a friend of poor school boys, he beocught a house at Zwolle,
vhere he lodged some of them.ll There was also a certain
Meynoldug of Windesheim, another of Groote's dlsciples, who
had so0ld his property and had come %o Zwoile, where in a
humble dwelling he lived with a few poor school boya. En-
couraged by the success of the Brethren at Deventer, he
wanted to found a house where men might live the common life.
With the help of the remainder of the Brethren from Mount
Saint Agnes, a Brethren house a short dlstance outaide of
Zwolle which had failed, and with money that came from scme
of the dlsciples of Groots, a suitable slte was secured and

a fine building srected in 1396, called "House of Bailnt

19, Schulze, "Brethren of the Common Life," The New

Scheff-Hergog Encyclopedia of Religious Knowledge, edlted
by Samuel . Jackson (Grand Rapids: Baker Book House, 1950),

IIT, X73% |
11Hyma, The Christian Renalsasence, pn. 89.
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dregory. "12

The new house immediately gained wide acclaim and suc-
cess, and it attracted many devout men from Flandera, Bra-
bant, Frlesland, YWestphalia, and other distriets.l3 Because
of the presence of Cele in Zwolle during these years of for-
matlon and his activity on bshalf of the 3Brethren, the house
in Zwolle almoat immediately began lodglng students. The
Brethren themselves lived in the chief bvullding, "The House
of Saint Gregory." bSeveral other bulldings were used %o
house the great crowds of achool boys which came from all
over this asction of Europe. There was the Domus divitum
scolarium for boys with means; the Domug viclna or fParvus
domug, slgo for those whose expenees wers pald by thely
parente or guardisns; the Domus pro mediocribug, where boys

were lodged who pald part of their expenses; and the Domus -
1k

pauparum gcolarium, for the poor students.

The rector of the Brethren house had an important place
in the life of students in Cele's school. For 1t acems %o
have been the custom for them to confess theilr sins to the

rector.l5 The fiprast two rectors of the house wers John

laﬁyma,'__'r_g_e_ Brethren of the Common Life, p. 89.
23Ibid., pp. 87-8.

W1p1a., p. 205.

15;9;9.. p. 102,




7%

Ummen who, lneldentalily, was blind, and Gerard Seaaﬂs.lé
“endde was succeeded as rector Ly ?hemdora Heprxen in 1410,
Hapven was =t once & zealeovs prescher, & skillful Seacher,
and a vaergatile writar.l? Hls intluence wwus% have been
graat wpon zsome few al least among the many hoys who came te
niw, ns their custom was, to ewnfess thelr ilna.’la Kow
cne could wost zuccesefully win children and youths for
Christ’s kingdom he sets forth in three of hils wribtings:

& Book Showing How fo Draw Little Onss %o Chprist, A Trestise
Congerning tha Drawingz of Youths to Christ, and A Book Con-
csrnine the Pralsevorthy Efforts of the Brethren An Drawing

the Littie Unaeg %o christ. Y There wers several othor note-

worthy men amonyg the early Brethren at Zwolle. Thozas a
Kempia, author, or at lssst gompller of the Imitation of
Shrist, and John Buech, who was Cele's DdDiogrsrher, =ight be
mentioned, 20

Cole's school wsd Lasically a Latin trampar schoel.
Cele was no$ at all cpposed to book-lsapuing. FHs asserted
that God's will or %testement was expreseed In sscrsd writlngs

and thet the Church wonld long have psrished had 1t not bsen

léﬁrma, The Christian Renalsgance, p. 1035.
175014,

18;2;&., ». 106,

194yma, The Srethren of the Gommon Life, p. 101
20s0nulze, op. eit., p. 173,
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for the reading of good books.?! He believed that one
should davelop his intellect. A priest, for instance, 1
ought to know a great deal about literature and philosophy. 1
Also the tesacher, so long as he avolded as much as possible j
the meraly theoretical or formsl side of things, would bs
Justifisd in retaining all subjects taught in the schools
thus far. There was no harm in the study of these sthgets,
a2 lengr ag they were used as a msans of reaching a certaln
end. "No% a single subject was scrapped by him from the A
curriculum then in vogue. It was wlge to examine everything, a
he thought, but one should learn %o select the best, the use~
ful, the practical.“az Because there never could be too
many good books in the world, Cele taught his students the
elements of rhetoric. Besides graumar, rhetoric, loglc, and
ohilosophy, the pupils also learned something about arith-
metlc, music, and sstronomy, while ethica was not wholly neg-
lected, and the elesmentary principles of medicline were alse
taught.®? Cele seena to have had the idea that the needs of
individual students were different. Subjects must be geared
to future needs.

There was no harm in the study of geometry, astronomy,

logie, and medicine, as long as one used those subjects
a8 a means of reaching a certain end. If one was %o

2lyyma, The Christisn Rensissance, p. 9&.

Ibid.
23Hyma, The Youth of Erasmus, p. 85.
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begome & priest some day, he would not need to know

go very much about geometry, for example, nor would the

i:gigingeggh:zgrgzofarggr have much occasion to study

my.

Friedrich Cramer statess that Cele even included Greek in the
curriculum, but no confirmation of this could be found. 5
Thus, 1t iz obvious that the curriculum of Cele's school in-
cluded both the medieval trivium and quedrivium, nor did he
cast aslde the old medleval grammara.ze

An lnnovation of Cele's, however, wss the division of
the achool into eight classes, snd each class was subdlvided
inte groups of eight or ten pup115.27 The usual length of
time needed %to pass from one grade into the next was one
year. Very capable students were advanced more rapidly,
and each teacher was authorized to examine esvery one of his
pupils from time %o time, The six lower classes were each
taught by one teacher during the whole dey. The instruction
given in the two lowest classas was entrusted to the beat
pupils found in the highest grades, or to those whe had com-

pleted the whole course. Within each class, each group of

elght or ten pupils was in charge of one advanced student who

zuﬂyma, The Brethren of the Common Life, p. 92.
25Friadr1ch Cramer, Geschichte der Erziehung und des

P e e arypinsaas]

Unterrichtes in den Niederland wihrend des Mittelalters
(Stralsund: C. Hingst, 1843), p. 279.

26

Hyms., The Youth of Erasmus, p. 85.

27Hyma, The Christian Renalasangg, P. 293.
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had to keep order. 28 In the two hlghest classes, each sub-
Ject was Yaught by a2 speclal teacher. These men were sup-
vosadly speclalliste in thelr field, Aeg the inevitable re-
sult of these reforma by Cele, his pupils generally made
more rapld progress at the universlities than most of the
other students. Cele also cut down the number of class
hours in the day untll the former nine-hour aschool day was
trimmed to three and a half or four and a half hours. It
is indefinite as to whether this was due to more successful
teachling methods, to overcrowded ccndltlions, or to ascme
¢ther cause. Hyma comments:

if Cele and hig suscessors could teach the same subjact

matter in three and a half hours which was done in nins

hours by most other teachers, their method must havs

indeed caused favorable comment. They realized that a

child's mind cannot concentrate very long on any one

subject.?

Anoﬁher factor which may partly explain Csle's fame as
& schoolmaster was hle way of keeping order in the achool
room. The teachers of that time resorted to various forms
lof punishment, which in spite of, or rather perhaps, as a
regult of thelr harshneaé, falled to bring about better dias-
ciplins.

Cele rightly ressoned that a teacher's personality was

the great factor in the matter of order and discipline.

He took a personal interest in every one of his puplils;
as Tar 28 he waa able, naturally. As to punishment,

every form was too severe, 1f cone had not first exhauatad
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all the ways of corrsction taught him by sympathy and
love, 30 '

But disclpline was maintained effectively in Cele's school.
Avgencea and delinquencies were ovunished, The infliction of
corporal punishment wes not done away with, but Cele and his
fieachers were not cruel or harsh, %ith them the force of
love pame foremoat in all the relations of 1lifs. Pupils who
- would not behave were usually sent away from aohool.31 As
Thomas a Kempia states!
suft wandsring and froward fellews he would not admit
[to his school] nor sndure, but either by correction
changed them to a batter mind or drove them forth from
his presence, legt the naughtiness of such presumptuous
peraons might work 111 to them that were well-disposed
%o obey and disturb the neace of the atudious flock
and their rector.)
Runaway scholars were not received back agaln by Cele and
thoge that were found out in stesling anything were ex-
pelled.33 While in very wany schools of the times, the
parsnts of the pupils would often intervene, thus weakening
the authority of the teacher, Cele and his teachers wers the
8ole masters in matters of discipllne.34

As far as religion is concerned, Cele took an active

3%Hyma, The Brethren of the Common Life, ». 93.
31Hyma, The Christlan Renalssance, p. 293.

rvomas & Kemois, Chronigle of Mount Saint Agnes, ». 193.

3kettlewsll, op. git., p. 248,
Buﬂyma, The Christisn Henalssancs, p. 292.
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_ part nqt only in the teaching of religion to his students

but also in thelr religious worship. Although Cele's ﬁcﬁool
was a munlecipal school, evidently they used one of the nearby
churches for their worship. Thowas a Kempis remarks: "He
himgelf [Cele] was there pressent with cheerful countenance,

directing the whole cholr in their harmonious melody; and

likewlse on feast daye he often played on the organ.“35
Kettlewell adds to the material given us by Thomas:

He was conductor of the choir, like BShme of Dsventier,
and led the singing when his choristers sang at the
early service, high muse and vespers on Sundaye and
seints! days. The rest of the scholars he placed op-
posite to him, on the easat side of the choir; and af-
ter the early service on Sundays and zailnts! days, he
expounded the Epiatle for the dsy, robed 1n his
academical gown; and after the high mass had besn cele
brated, the appointed Gospel,3d

]

Ag Tar as Cele’s actual teaching of religlon, John Busch,

cne of his pupils, wro%e concerning his chilef aim!
Although he took great pains in teaching the trivium
and quadrivium with effect, nevertheless, he did not
thersby diminish his interest - nay, he ever lncreased
his zeal in instructing his pupils in the sacred writ-
ings, good menners, a saintly and Christian life, and
the fear and love of God.”

The whols character of men like Cele was such that even when

they were teaching ordinary subjscts, their whele trend of

thought was directed %o the divine. The life of Christ was

357homes a Kempis, Chroniole of lount Saint Agnes, p.
192,

36xettiowell, op. cit., p. 248.
37Hyma, The Youth of Erasmus, p. 86.
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continualliy referred to =8 the only reliable pattern which
can be found on earth. CGele told nls students that to imi-
tete Christ was his chief aim, and it should be theirs alse.
Buasch says: "Cele himself ag a true imitator of Christ,
never taught us anything which he had not previousiy prac-
tised, in order that he might be our example.“38 Cele be-
lieved That the Bible should be studisd by everybody, for
all men were created in God's image, and he taught that they
should all strive to regain a part of thelr leat heritage.
Yirtue and love were gssentials, charecter a neceesity, if
one wlshed te bulld up a soclety whers peace and order would
reign.SQ ind as for the study of relligion and the harmonious
development of one's mental and spiritual self, the Gospels
and Epistles of the New Testameat, and other Bibllical works,
together with the Fathers, were a more fruitful source of
inatructlion than the eubtle an& wholly impractical scholas-
tic disputes engaged in by the learned doctors of Paris and
Gologné.“o A famous maxim of Cele's quoted by Schoengen,
the archivigt at Zwolle was: "The kingdom of heaven con-
gisteth not in knowledge and speech, but in work and vir-

tue.“&l Hias oupils were teught to pray in both Latin and

3sﬁyma, ihe Christien Renaissance, b. 913.

Bgﬁyma, The Brethren of the Common Life, p. 92.
%01p14., p. 90.
Ylyyma, The Christien Renaissance, p. 93.
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in the Low Duteh vernacular. Furthermore, Thomss a Kempis
atates: “[He] taught them to attend church assiducusly, to
honor Priests, to love religion, to hold converse with de-
vout and learned men, . ., . and gladly to take part in sing-
ing ths praises of God.“hz

Une feature of Cele's method of teaching religion was
the raperium, or collection of excerpts, later also called
farrago, which every pupil hed to make. From the Gospels
and other books of the Hew Testament he selected the plain-
es®% and most helpful sayinge. These he dictated in a loud
voice to the whole achool.le As John Busch comments:

For he wanted his boys to have the leading events and

the nmost astriking passagee found in the Epistles and

the Gospels collected in one copy-book, a theological

exerpt-book, in which the most useful thoughtas found

in the sacred writings were gathered in brief extracts.

This would enablgbthem more eagily %o conmit such pas-
sages to memory.

The students wﬁo came to Cele's school were not equally
well supplied with funde. With the Brethren of the Common
Life, Csle made arrangements to house them in a sultable
manner. Those who could afford it were expected to pay the
Brethren for their room and board, while Cele asked tulftion,

The poorer class of boys, of whom there was a great number.

z"""‘"I‘hoxma.w. a Kempise, Chronicle of Mount Saint Agnes, p.
192,

uBHyma,‘ggg.Yougg‘g; Erasmug, p. 85.
bh1bid., p. 86.
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instead of being compelled to beg, were kindly taken care
of by the Brethren, and Cele sven gave them money for the
beoks, ink, and paper they needed for school.*S Thomas 8
Kenpls remarks:

These [the poor students] did the Master instruct glad-

ly and without price when basought to do so for God's

sake, for he was a true father of the needy and he

exhortedughsm to atrive to turn their atudies to God's

service. :

Cele's achool was a great success. OUne reason for the
Tame of this school was the nresence of the Brethren of the
Common Life in Zwolle, since their dormitories were famous
throughout the Low Countrieas. Algo, Cele made a careful
digtinetion betwsen the form and the inner essence of the
subject matter of the school, and he consclously tried to
prune away as much of the dead formalism from his curriculum
ag possible. Then, too, wherever a large number of puplls
could be counted upon, it was also posslble to engage and
permanently retain the services of more distinguished teach-
ers, This served to counteract the wandering of learned men
from place to place as was the custom of the t1me.“7

Ag an indirect result, Cele also gainéd many ncvices for

the stricter monastic orders. Thomas a Kempis rpmarka:

%51p1a., pp. 85-6.

“6Thomas a Kempis, Chronicle of Mount Saint Agnes, P.
193.

470 Ullmann, Refo g8 before the Reformation trans-
lated by R. donsles (Edinbur: urgH: . and 7. Clark, 1863), II,
101, _
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What Order that 1s illustrious for its life or reputa-

tion hath net had monks that werehala pupils? Although

above othere, the Canons Regular,%° the Cruciferi, and

the Cisterclanl have gained many adherents tc the Order

from among his many students.?
Also, hies Tame seems %o have spread quite widely throughout
northern Eurcope, for Hyma records students at his achool
from the bishoprics or principalities of Cologne, Trier,
Louvain, Utrecht, Brabant, Flanders, ¥Westphalia, Holland,
Saxony, Cleves, Gelderland, and Friesie.30

Uele, following Groote's views of popular religicus
education, was active in this field also. Probably in co-
operation with the Erethren, he invited all the lnhabitants
of Zwolls to attend his discourses which he held for his
gtudents on Sundays and saints' days, thus giving them a
chance to gain a better understanding of the Bible and the
teaching of the Cl'wu:'a:h.sl Although he was very generous in
helping his poorer students, Cele made a great deal of money
with his achool. With this money he constructed a fine
library in the church of Saint Hichael. All devout citlzens
of the city as well as the etudents of the achcol were free-

1y admltteﬁ.52 Furthermore, many of Cele's followers

uBThe monastic order loosely connected with the Brethren.

Y9mnomas & Kempis, Chronicle of Mount Saint Agnes, p.

191.
5°Hyma, The Brethren of the Common Life, P. oh,
5l4yma, The Christisn Renalssance, p. 9%.

52¢ramer, op. cit., P. 279.
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imitated his noble example by collecting books and lending
them to others. By this means also, the city of Zwolle be-
came a center of popular learning.53

Joehn Cele was gucceeded as rector of the town school by
Livinius of Middelburg, another follower of Groote, and he
in turn by Herman Kerstken. After him John van Dalen was
anpointed rector but none of these seem to have achleved any
unususl success. > Perhepse this was partly due to the in-
coming of humanism zhout the middle of the rifteenth century
and the resulting confusion which 1t caused to the education-
al situation. However, two outstanding men were sducated at
Zwolle during this period, both of whom play an lmportant
part in the development of Christian humanlism in the Low

Countries: Alexander Hegius and Wessel of Gansfort.

53Hyma, The Chrigtian Renaissance, ». 93.
5%1p1a., p. 125.
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CHARTER V
CHRIBTIAN HUMANISH AND THE WORK OF ALEZANDER HeGIUS
Christian Humanism in the Low Countries

About the middle of %the Tifteenth century, the Renails-
sance began to be felt in the llorth Countries. This revival
neceasarily had a deep-rooted effect upon the acholars and
tenchers of'the Hetherlands and Germany. &cholars wsnt to
I%aly, studi