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teach religlon and other subjects not qfrpyed in the offi~
clal curricula and they may observe holidayS«not'includadi
in the public school celendar just so they fulfill the re-
quired number of days of school attendance durlng the term.
It goes without saying that the private schools have
to maintain the sthndards set up for the public zchools in-
cluding the physical equipment and facilitles for instruc-
tion. Thev are required fo follow the exammle of the gov=-
ornmont achools as far as quality 1s concerned and may go
beyond- it if the private school can do so.
The following tables show the progress of private edu-
cation in the Philippines: ’
Table 1
Numbher of Accredited Private Zecondary Schools
1913 to 1924

Year boys girla coeducational total

1913 . .9 13 | 8 30
1918 10 17 235 S0
1919 10 17 33 60
1820 10 19 o7 668
1921 11 20 41 78
1922 12 28 50 84
1923 15 o4 78 121

1924 18 a8 86 142
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Table 2
Enrollment in: Secondary Schools

Yoar Catholiec Protestant Hen-sectarian Total

1913 2,029 . 59. 497 2,485
1918 3,015 353 1,491 4,859 .
1919 3,052 489 2,487 5,968
1920 5,146 620 5,360 9,126
1921 3,278 807 6,568 10, 653
1922 3,425 1,027 9,038 13,490
1923 3,573 2,008 11,210 16,791
1924 3,646 2,530 13,230 19,406

There was a steady progress and increase in number of
srivate schools. kspecially noticeable is the inecrease in
enrcllment in Protestant schools and non=-sectarian institu-
tlons. HNote that in 1924 the enrollment in the Cathollc
secondary schools waa hardly a thousand more than in the
Protestant secondary schoocls,. En:-’o‘lflynet_x‘_i;! in non-sectarian

schools was phenomenal.
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Table &

Nunmber of Private Elemonﬁary Sehools

1925-1923
Hon-
Year Level Catholic Protestant sectarian Total
Pri'ry.Intm.
1926 Primary = 200 14 36 250
Intermediate 120 17 49 186
19026 Primary ' 200 12 23 235
Intermediate 135 13 48 . 196
1927 Primary 178 6 25 209
Intermediate 124 10 : 50 184
1928 Primary 164 2 21 187
Intermediate 110 3 41 154

From this table the number of church-directed elementa=
ry schools dropped progressively wvhereas the number of non=-
religious or non-sectarian schools increased. The number of
Protestant elementary schools was necessarlly small because
of the Seventh Day Adwentists, who were not elementary
school-minded. . ‘

Despite the encouragement by the government to establish
private elementary schools there was the tendency on the part
of the pqop;q to stay away from striutiy church schools.

This may be attributed to the character of the schools more
than 1nd1rrénence fo them by the people. The Catholic schools
had always been known to be non-progressive. The religious
:orders which conducted them had a very blﬂok past. Consequent-
ly those who sent thsir children’ to them were largely the
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members of the wealthy glaas who had always been favorites
ofmihs Roman Catholiec church. In a word, these schools
were often aristocratlc in tone, Thus, with the publlec
scﬁool system improving right along and reaching a stand-
ard superior to the Catholic schools, parents began to
sond thelr children to the public elementary schools.
Hence the closing of many Roman Catholic elementary

schoolse



GHAPTER V
EDUCATION UNDER THE REPUBLIC

Education in the Philippines followed very much the
same patterns as described in the chapter on education une-
der the American government. There had been no significant
changes up to the beginning of the Second World Wer. The
veriod batween the ploneerling era and the war was a period
of expansion. Elomentary oducation resched all classes and
all sections of the archipelago. Teachpr education reached
such a high impetus that there were more teachers than all
the achools could absorb,s C(Consequently, there were more
unemployed teachers than in any single profession.

Late in the thirtieskthmre was an attempﬁ to re-examine
the merits of the public educational system. There was a
universal feeling thet the system was not preparing the
fouth of the land for life in that the curriculum wes too
gcgﬁemie. The schools were producing men and women who
spurned labor. The youth was beytar condi@ionnd to soek
white collar jobs than more constructive or practical acti=-
;ities such as beinp good farmers, house-wives, skilled
workers in industries, etc. The educators noticed that most
of the youth of the lgnd quit school before they rinlapgd
tﬂa iﬁgéfﬁédiéte-grades. Therefore they gglt_thpt the

curriculum for the elementary level should be shortened to
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include the easentlals of elementary eduecation and thus

also abbreviate the number of years spent in the elassroom,

The educational act of 1940 resulted. Instead of the traditional

seven years spent in the elomontary grades the course re-
quired only six years. In order to accommodate most if not
all the children of school age, the bureau used the dpubla
session plqn. The day was divided Into two sessions, pu§1ls
attending in two shifts, and the teacher had to teach two
different groups, one in the morning and one in the after-
noons.

ﬂnfortuﬁétely the war started just when thié education~-
al act was being implemented by the bureau. Consequently
there was no way of evaluating lts weaknesses and its effect-
iveness. Dluring the occupation there was no educational
systems The Japanese tried to carry out their own plan to
wean the Filipinos from their attachment to America, They
burned the American text-books, destroyed the 1libraries,and
converted some .of the schools into arsenals. At first they
tried to introduce Nippongo, Japanese, into the schools
system introduced by the occupational government. The na-
tives, however, would not send their children %o the Japan-
ese schools except when they were forced to do so. Thus dur=
ing the Japanese occupation of the islands there was, as it
were, an educational vacuume.

The years ﬁf enemy oocupation seemed to make the Philip-
pipé education past history. Text-books were either burned
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by the Japanese or burisd so many feet under ground by ghe
Filipinos and by this time they were being eaten by the '
eafth. Since most of the school bulldings were turned into
military arsenals they were targets of Amerilcan bombers.
When tho smoke of war {inally cleared hardly a school builde
ing wsed as Japanese barracks remained atanding. Yet, sur-

prise of surprises, the Flliplno maestros and meestras un=-

eurthed the text-books and started to organize classes, They
met under teqporary aﬁades or in bombed out bulldings.

. Conditions during the pqat-liberation period made 1t
difficult for the government to orgenlze é brand new school
system. The physical rehabilitation of the towns and citles
and the rebuilding of the islands' economic structure took
all itz time, On top of it all, because the Iindependence
of the”eountry was granted by America in July 1946, most of
1ts time was consumed in reorpsnizing the government to
make it conform to its new constitution. Thus there was
some sort of educational chaos at first.

It is needless to say that millions of chlildren and
young people of school age were walting for schools to open
their doors. Ispecilally since most of them had not seen the
inside of a school for four years they were hungry for the
formal education which they enjoyed before the war. Hence
there were more pupils than all existing achools could ac=
commodate., As a rosult private schools charging high tuition
feos mushroomed in almost every middle-sized community.
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lfany of them existed for profit; Doing lip-service to the
educational law of 1940, they established elementary schools
and afterwards ad&ed the higher levela., Thus puplls were
put through school without being educated,

At present, however, the government 1s trying to eli-
minate certaln schools that have no right to exist by en-
forcing the regulations controlling private eduoation, in
order to safeguard the rights of the children. Hence, there
is the siringent rule that schools must complete the réquiro-
ments before they may be allowed to open or operate.

Education is one of the me jor problems of the Philip- S
pine government today. The destruction of the school build-
ings during the war, the inablllity of the government to ac=
commodate chlldren of school age, the inadequacy of the
school eurriéulum, the rapid increase in population, the
poor quality of teacher personnel,- all these contribute to
the yearly school crisis. The only solution is the encourage=-
ment of private education. It is for this reason that the
government is friendly to organizations that are competent
in running schools.

Especlally 9neouraged by the government is the estab-
1ishmen;‘uf vooqtional schools, It believes that the youth
must be prepared to become akilla@ workers in a rapidly
growing 1ndpstr131 coyn?ry. There is a new policy now being
put into operation, namely, secondary schools must become
partly vocational schools and no new seoondhry achool may

open unless it emphasises vocational training in its program,
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From this dlscussion it 1s clear that the Republic of
the Phillppines is seeking to iwmprove the educational system
and 1s deternined to make the schools more functional than
neretofore. It has 1ts own problems and there are many o_f

them. Yot education takes priority. Education requires

nuch of the national incone.



CHAPTER VI
EDUCATIONAL PROBLEME IN PHILIPPIWE
HISSIONS

Isolating the problem. Christian education is one of
the specialized services of the Christien Church. As soon
as the misslonary opons his mouth to tell the story of Jesus
and IIis love he 1s teaching. The sum and substance of the
Lord's cormission h'nn much to do with teaching. Says Jesua:
"o ye and make disciples of all nations ..+ teaching them
to obsorve, etec." Matt. 28, 19.20. It is the primary con-
corn and burden of the organized congregation to teach
.evary momber the holy and graclous will of CGod so that each
one may grow in Christian Mnowledpge and grace; in faith and
good works.

It 1s needless to say that the mlssionery should be
education conscious. The very nature of his work presup=-
poses.that he is an educator. Vhen he conducts his Suqday
schools, vacation Bible schools, confirmation and membershlp
classes; when he trains his Sunday school teachers; when he
proaches the good news of salvation through faith in the
Redeomer in réml. worship he is playing the role of educa-
tor. He thus spends most of his time teaching, not to mex;-
tion the time spent in preparing the subject matter.
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Consclous of his role as an educator, the missionary
studies the educational opportunlties, the poasibility of‘
using education as a handmald of nisslon work, and the probe
lems in connection with education in gensral and with Chris-
tian education in pmriicular. He ought to moke this atudy
even hefors hs leaves for the Philippilne fleld. His lack
of knowledge of the probiem involved bacause of his failure
to study them would not only deprive him of the early enjoy-
weont of his work, but also Torce him to use ths expensivs
trial=-srror mathod that often results in what educators
call, in popular language, educatlonal boondoggling.

The following incident helps to reveal the real problem
in missionary education. HEarly in 1951 the ducatlon Commit-
tee of the Phllippine Lutheran Conference met in San Fernan=
do, La Union, in order to study and propose plans to the
Conflerence relative to the pressing problem of training
national workers. The members of the committee who are by
no means authorities in the fleld of education could not
agree én a definite plan, and so they submitted three plans,
one of which was not thoroughly studled. During the last
quarter of an hour before the committee adjourned one mem=
ber suggested the novel idea that candidates for the study
of theology need not attend a central pre=-theclogical school.
The plan is that rather than follow the time-tested tradition

of giving young men some pre-theological training by offering
courses for .them either at a preparatory school or adding

pre-theological courses from below to the seminary curriculum
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as it has been and 1s still heing done in the seminary in
Springfield, Illinois, and is being done to some extent in
thq St.Louls Tutheran Seminary, the Filipino preparatory school
student would be advised to attend a local college where an
American trained missionary is stationed. This student may
be supported on a scholarshlp basis, i, e., the mission

and its adherents or members would pay the tuition and pos-
sibly also the living expense of the student. In return the
student is to serve the local mission whenever and wherever
he can, Besldes carrylng the requisite subjects in the col-
lege he is expeocted to take pre-theologlcal courses such as
Bible, Church History, Public Speaking, Advanced English,
and other subjects that are essential for the study of
theology.

After at least five such students will have finlshed
the reqntreé courses they are sent to a central theological
school to be established later on by authorlty of the Con=-
ference and the Board of Forelgn Eiaaions. :

The plan itself makes excellent sense and 1t noﬁnded
very well to the ears of the members of the Conference.
Accordingly a resolution was passed by a vote of ten to one,
the chairman of the Education Committee voting against the
resolution.

Fortunately a majority vote may not necessarily be in
the right. This may be sald of any ma Jority group, -including

a majority in & conference of pastors or missionaries,



