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INTRODUCTION

A Brief Survey of the History and Problems of Educa-
tion in the Philipoines is an attempt on the part of the

author to contribute to a body of knowledge on the Philip-
plne Islands in order that future students in Filipiniana
nay obtain a better perspective in the understanding of

the island and their people. The thesis, however, has a
more specific purpose than this. It seeks to give the stu-
dents of the Department of lNisslons and members of mission
boards interested in the Phillppines an insight into the
problems and challenges of education in the Philippines

as it has to do with the church and its misslon.

Literatures in this field are few. HNo thesis has
been written on the subject. Consequently the bibliogra-
phy contains only a few major works on the subject.

The author is not altogether & novice in the field of
education. He had taken courses in the field of education
in three different schools. In Valparaiso University he
minored in secondary education. In the graduate school of
ducation, Northwestern University, he worked in the field
of foundations in education. In Cosmopolitan College in
Manila he did graduate work in Education and Psychology.
He taught in two secondary schools and was instructor in
the fleld of esducation and psychology in the Ilocos Central




Colleges, Candon, Ilocos Sur, Phllippine Islands. Having
held the chairmaﬁship of the Education Committee of the
Lutheran Philippine Conference he kept himself informed
on education in the Philippines. Two of his former church=-
es In the greater Manila area conducted schools, Thus much
of what 1s sald in the thesis is first hand information.
Since he 1s also a product of the Philippine schools he
may be sald to have a better insight into the problems
than one who studied in a di?rarent system. These facts
ought to qualify him to write a thesls on the subject.

The first part qf the thesia 1s an historical survey
o' oducation in the Philippines since the time the Filipi-
nos emerged In history as a nation, The first chapter re-
veals that formal education in the Philippines was general
during the pre-Spanish era of Phllippine history. The sec-
ond chapter 1s a survey of education under Spain. In this
chapter Spain 1s seen as a backward nation whose represen=
tatives were motivated more by adventure and selfish ends
in their concept of colonization. Hence the education of
their subjects was deliberately neglected. Above all, the
religious orders in the Philippines are seen to be enemies
of Filipino mass education, The third chapter on education
under the Ameriocan regime reveals that America used educa=
tion as a means of winning over the Fillpinos. It intro-
duced the demooratic concept of education and used exper-
ienced .teachers and administrators to introduce the Amer-
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ican system of education. The fourth chapter on private
education seeks to impress upon the reader that free enter=
prise irn cducation has its place and that 1t can be a vehi-
cle of much gecods The fifth chapter seeks to give a survey
of education since the granting of Philippine Independence
in 1946 up to the present time.

The second part of the thesis are five chapters on the
probilems cof education in nmissions, Vital problems are in-
volved andl principles are necesasarlly also involved. In
the sixth chapier on educational problems in missions the
thosis naintains that the fundamental problem cf education
In missions 1s the mizslonary., Unless the missionary 1is ed-
ucatlon-consoclous and has had some training in education he
is not 1likely to be able to appreciate the problems in
Christian educations The second part of the chapter deals
with the problem of isolating other problems. It seeks to
isolate them by using the historical approach in order that
the prob".eﬁs may be understood in the light of their histo-
rical setting. The ond of the chapter shows how Protestant
denoninations in the islands met the challenges in edu;:a-
tion.

For lack of a definite program of education in the
Philippines, the seventh chapter seeks to remind the Church
that the Lutheran Church has a philosophy of education
which dates back to the time of the Reformation and that its

111




philoaopﬁy is democratic and therefore functional.

In order to bring parochial education in broad relief
the eighth chepter evaluates the varilous religlous educa-
tional agensies., The unescapable conclusion that the Chris-
tlan day school 1s the most effective agency in the evangele
ization of tho country is brought about by sound argumeant
as woll as by sclentific considerations.

The chapter on Weeting the Challenge shows how the
various denominations met the challenge of the youth of the
land. The Unlted Brethren in Christ 1s mentioned as a
pattern.

The last chapter cn conclusions not only crilticizes
the Church for 1ts lack of a definite plan, but also offers
some practical solutions, The rest of the chapter deals
with schcols, including the schcol for the training of
national workers. Suggestions are then made to accelerate

the tralning of workers.
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CHAPTER ONE

PRE~-HISTORIC EDUCATIONAL
BACKOROURL

Formal education among the early F!.lip:lnoa cannot be
definitely kmown for lack of adequate historilcal sou:-ces.

It can be inferred, however, that there must have been a
goneral tntgret in eduea‘tion and that there must have -beon
attempts to transfer learning through outward means and meti:-
ods’ 1n order to perpetuate customs and traditions. Ividen=-
ces aupﬁprt this conclusion.

One of the evidences of the attempts to hand down
their culture 1s the general knowledge and use of a Filipi-
no alphabet and the moat potent argument to support the ex-
istence of a high degree of civilization of the pre-Spanish
illpinos 1s the -existence of a written literature which
dates back before the white man appeared in the Philip-
pine islands.

The Filipinos had an alphabet ccnsisting of seventeen
letteras. A Spanish catechism was written in this alphabet
by a Spanish divine. As early as the aixteenth century this
alphabet was known in Spain. The natives, both men and
women, wrote in this alphabet. By the end of the seventeenth
century, however, most of the Filipinos gave up their alpha-
bet in preference to the Latin brought into the islands by




thelr conquerors.

liritten literature must have been read and widely dis=-
tributed. One of the few items that remained, escaping the
notice of the Spanlards who systematically deatroyt;d all
native written literature, is the Code of Kalantiao. A '
perusal of it would reveal to the observer that the Filipi-
nos, already at this perlod of their history, had reached
8 high degree of civilization and culture. The following
1s a translation of this code:

le Do not kill, nor steal, nor hurt the aged, for
your 1life wlll he exposed to the danger of death. All
those who violate this order will be drowned with a
stone 1n the river or in bolling water.

2. See to 1t that all your debts to the chiefs
are readily paild, He who fails to comply will be
lashed with a whip one hundred times for the first
offense. If the debt is large, the debtor's hand
must be immersed in bolling water three times, For
the second offense, the debtor will be put to death
by blows,.

3. o one should marry very young girls, nor more
than he can take care of, nor be excessively lustful.
He who dlsobeys this order for the first time will be
compelled to swim for three hours., For the second
offense he will be whipped to death with the prongs of
a spine, 7

4, Follow and obey. Do not disturb graves; in
passing before them wherever you may be, in caves or
trees, show your respect for the dead. He who discobeys
this order will be put to death by exposure to ants or
be whipped to death with prongs.

5. Agreements for bartering food should be ful-
filled to the letter. If one falls to comply with
this order, he will be whipped for one hour. For the
segcond offense, he will be placed among ants for one
da’.
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8. liespect holy places, such as trees of recogni-
zed vorth and other spots. For the first offense, one
will be fined the equivalent of one month's labor in
gold or in honey. For the second offense, the pun=-
ishment is five years.

7. The death penalty will be imposed upon the
following: Those who kill sacred trees; those who -
shoot arrows at night at 0ld men and women; those
who enter houses of the chlefs without permiassiong
those who kill sharks or striped crocodiles.

8. Slavery will be the penalty for one year for
stealing the wives of chlefs; for keeping bad dogs
who bite the chilefs; for setting on fire another's
crops.

9. To be beaten for two days: Those who sing in
their night walks; those who kill birds known as Ma=
naulj those who destroy the chiefs' records; those who
deeeévedwlth wicked intention; those who trifle with
the dead.

10, It 1a the duty of the mother to instruct her
daughters secretly in sex-hygiene and prepare them
for motherhood., Husbands should not be cruel to thelr
wives, Nor should they punish their wives if they
catch them in flagrant adultery. Whoever disobeys
this order will be cut into pleces and thrown to the
crocodiles,

11l. The following will be burned alive: Those
who, through force or cleverness, escape or evade
punishmentj those who kill two young children; those
who try to steal the wives of old wmen.

12, The following will be drowned: The slaves
who attack their chiefs or owners and masters; those
who are lascivious; those who kill their idols by
breaking them or throwing them away.

135, The following will be placed among ants for
half a days Those who kill black cats at the new
moon; those who steal objects, however insignificant,
from thelr chief or eldera.

14, The following will be reduced to slavery for
1life: Those who refuse to marry off their beautiful
daughters to sons of the chiefs or hide them in bad
falth.
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15. Regarding beliefs and superstitions. The
following will be whipped: Those who eat bad meat of
sacred insects or useful herbs, Those who injure or
kill the chick of the Hanaul or kill white monkeys,

16, Tho .fingers of the following will be cut off:
Those who destroy idols made of wood or clay on theilr

altars. Those who break the pick of the prlestesses
used for sacrificing nigs, or break wine veasels,

17« The following will be put to death: Those
who desecrate the places where idols and sacred ob=
Jects pertalning to their gods and chilefs are found,
Whoever does his necessaities in these places will
be burnt,

18, Those who disobey the above orders, if they

are elders, wlll be thrown into the river to be eaten

by sharks and crocofilles,.

ione in the yvear 1433. Kalantiao, Chief III,
Aklan, Panay.

This code, though written before the Spaniards ar-
rivod in the Philippinea, shows the advances made by the
Filipinos in the fileld of morals. Their ethical atandards
compare very well with the moral and scclal codes of the
anclents, It is significant indeed that their laws had
"teeth" in them and their enforcement was mandatory.

" Formal education was carried on in a limited way. In
the few schools that they had the chilldren were taught
reading, writing, reckoning, religion and incantation,
and fencing for self-defense. Arithmetic, including the
decimal system, was taught. There are no definite

linearnacion Alzona, A History of Lducation in the
Philippines (lianila: University o% t 1ippines Press)
95 () Dp. 6-”.
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oevlidences, however, to show that there was universal formal
education.
Early Spanish observers claim that the majority of the E_

Filipinos (men and women) could read and write. It is only

reasonable to conclude that there must have been a system by
which the general public could learn to read and write.

They must have received some formal education in schools
conducted privately, if not publicly by community owned schools.
As a matter of fact, some historians who have gone deeper

into the matter claim that such community schools actually

exlsted.

E2a oo



CHAPTER IIX.

EDUCATION IN THE PHILIPPINES
UNDER SPAIN

There 1s a saylng among the Filipinos to the effect
that a river cannot rise higher than its source. A The qual-
ity of Philippine schools during the Spanish regime could
not have been Settar than those of Spaln at the time. Be-
fore the nineteenth century education in Spain and other
parts of kurope was limited to children of wealthy parents.
The Philippines, being a Spanish territory, could not have
enjoyed a better educational system, for Spain could not
have been more interested in the Filipinos than in her na-
tive sons. On the contrary, popular education in the
Philippines was completely neglected if not dellberately
abandoned. Political interests controlled the educational
system and those who were in power opposed the education
and enlightenment of the Filipinos under Spain as a matter
of colonial policy. Therefore the Filipinos ﬁndsr Spain
were largely 1lliterate and abysmally ignorant.

in fairness to the monarch of the mother country who
evinced a great interest in the welfare of the subject
peoples under Spain, there was an effort to introduce ele-

mentary instruction among the natives. This good intention,
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however, was never carried out. It was frustrated by the
religious orders. Had the intentions of the mother coun-
try been carried out the Filipinos could have been one of
the most civilized people today. According to regulations
issued by the crown, primary instruction was to be obliga-
tory and free. The penalties incurred by heads of familles
who neglected the instruction of their children were se-
vere. In detall the school plan, the curriculum and ad-
ministration of the schools, the number of schools in each
community were described in the regulations. Provisions
were also made for the tralning of teachers. Unfortunately
the administrators of the schools, who were ‘members of the
religious orders, ignored the regulations. They did not
find it convenient for their orders to have the natives
emerge from ignorance. The report on education in the 1903
census says:

All the laws, decrees, clirculars etc., which
were lssued for the purpose of encouraging and strength-
ening the education of the people were dead letters,
because the parish priests scattered throughout the
country, making use of their influence, privileges,
and government powers, tenaclously and oont&ntly
opposed the education of the popular masses.

The Spanish government was anxious to have all the
Filipinos speak Spanish as a matter of colonial expediency

in order to form a national spirit and sentiment and thus

lThe United States Bureau of Census, Census of the
Philippine Islands, 1903, Vol. III, p. 594.

PRITZLATY MEMORIAL LIBERARY
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develope love and.friendship for the mother country. The
monastic ordera, however, were very definitely opposed to
the Filipinos learning the Spanish language. They were
" afraid if the people apoke Spanlsh they would be able to
comminicate their thoughts to the civil authorities. A4s
long as they spoke thelr undeveloped and diversified dilalects
they would not be united in their grlevances against the
orders. Teachers were punished and threatened with depor-
tation for teaching Spanish. A certain German by the name
of Jaegor writes cencerning education in the Philippines
at this time:

The teacher receives a salary from the Government
averaging $2.00 per month without board. In large
towns the salary is as high as {2.50 per month, but
an assistant must he paid. The schools are under the
supervision of the parish prlest.... It iz true that
the teacher 1s required toc teach Spanish to his pu-
pils, but he himself does not understand it, and
furthermore the officlals themselves do not know the
native languages. This system of affairs cannot be
changed by the parish priests, nor do they desire to
do so, as it contributes to the increase of their,
influence. Indians who have been in the service of
Europeans are the only ones who speak Spanish. They
are first taught a kind of religious prayer book in
the native tongue, and later Christian doctrlnns..é.
They learn to read and write but they soon forget.

At the meeting of a Spanish Educational Gormission in
1856 the teaching of the Spanish language to Filipinos was
-discussed. &n influential member of the Commission who

was then the head of the most influential university in

2Ibid., p. 595.
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Islands opposed the teaching of Spanish to Filipinos ar=
guing that it would give the FFillplnoa a common language
and pave the way for the coming of Protestant 1deas. From
this one can see that education in the Philippines under
Spain was in name only.

The few schools that exlsted were sadly neglected,
There was no effort to preserve the health of the pupils.
They were not t anght personal cloanliness. Schools were
in a filthy condition. That there was a high percentage
of literacy at all 1s a source of amazement. Tha Fhilip=-
vine Census Report of 1905 says:

This sad state of affalra, however, could not
retard the progress of the Fillipino people. Notwith-
standing this unfortunate situation, parents made
sacrificea to give thelr children and relatives the
best eaucation possible, and the young Filipinos
learned all they could. Popular instruction attained
a more than average advance evidently dus to the na-
tural talent, the virtue of the race, and its preco-

city and willingness %o be educated, all of which are
characteristic and common qualities of young Filipinos,.

3
It is historicelly accurate to conclude that under
Spain there was no popular or mass education in the Philip-
pines despite the existence of a publlc education law that
sought to establish prirmary and elementary education for
the Filipino masses.
Strange as 1t may seem, certain schools in the Philip-
pines trace their origin many years back in the early part

of Spanish rule., They were not primgry or-elementary

51bid. p.595. :
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schools, They were largely secondary or collegiate schools
established for Spaniards or Filipinos of Spanish descent
end they were atarted by religlous orders who, as seen
before, werec opposed to the enlighterment of the Filipino
masses. Such schools were located in cities where many
Spaniards lived, Consequently Hanila had quite a few such
schools, The educational estublishments were places of
luxury for the children of the well=-to-do families.

To be sure, & few Filipinos managed to study in some
of the early secondary and collegiate schools, although
they were ofton diserininated against. If they got into
the vrofessions very few of them managed to survive be-
cause preferences were glven Spaniards who either came
from the peninsula or were resldents of the Islands. Fa-
voritism prevailed in the classrooms and benefits and prif
vileges of all kinds wore granted to the favorites. Such
favoritism was:enjoyved by sons of Spaniards whom the
priests considered superlo§ ta tke Filipinos.

The Spanish school law of 1863 which provided for
mass education was blocked by the friars who were then
inspectors of schools. It.waa never put into operation,
However, another attempt was made to educate the Filipinos.
A decree was made to introduce advances in legislation
gsuch as the secularization of instruction giving guarantees
and liverties to Filipinos in their pursult of education.
It caused a large outburst of enthusiasm in Hanila and
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throughout the islands., But this was short-lived. The
friars wers determined to defeat it in the famlliar way
6f intimidation, Under varlous pretexts, those who ex=-
presscd joy were cruelly persccuted, put in prisons, or
deported, for they accuscd them of orimes of sedition, or
of being Masons, filibusterers etc.

Ppom this brief survey of education under Spain one
can readily sea that the Fillpino had not progressed sdu-
cationally undor Spain. The masses became more ignorant
than they were hefore the Spaniards found them. Enslaved
in body and mind, they were mere instruments for the ag=-
grandizement of Spaln and the religlous orders. It took
a revolution to save the Tilipinos from ignorance. It
could not have been done any other way., This revolution
marks the Filipinos' emancipution. They hold it in thelr
heart?s shrine &8 btheir birthday - their birthday as a

nation.



CHAPTER IXX.
EDUCATICN URDER THE AMERICANS

The Spanlsh concept of education is very different
from the American concept. 'This difference had already
existed long before both people met in combat. It is not
so difficult to explain, Spailn is a thoroughly Roman Cath-
clic country and hence intolerant of anything that seeks to
libsralige her stand over and against othsr religlons. Am-
erica, however, is largely a Protestant country, a demoeratic
couniry, that stands for freedom of religlon, freedom of
speech and assombly. It respects human and individual
rights rogardless of one's race, creed, or color.

Spain and dmerica are indeed a study Iin contrasts. It
is not the purpose of this chapter to pursue this study.
However, in the study of education in the Phllippines under
both countries one cannot but notice the g}ggiqg conﬁggatg
in educatiional objectives, educational contents {curriculum),
and educational administration, not to mention nduoationalt
philosophy.

¥rites Prescott I's Jornegans _

The Spanish schools in the Philippines were in
origin and history missionary enterprises, conducted
under the direct supervision of the church, The. teach~
ers were educated and appointed by the parish priest,
from whom they received their scanty pay. Instruction

was given chiefly from a religious catechism., The
pupils studied aloud, were ungraded, and the sexes
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wore separated, the education of girls being very much
noglected until recent times: There was no general
plan of instruction for all schools, no effective cen-
e s D e
¥
The contrast between the OSpanlish and the Amerlcan sys-
toms may be seen as this chapter on the thesis is developeds.
As soon as the fmericans arrived in the islands and the
anickes of battle disappeared the American system of educa-
wes introduced. General Otls selected and ordered text- //7/r©
books., Hany officers, especlally chaplains, were detailed
as superintandents of schools and qualified enlisted men
were asslgned to teach in classrooms. On the first daf of
Septenber 1398, seven schools were organized in lanila. On
June 1, 1869 thirty-nine schocls were opened with an enrol-
ment close to 4000 students. A year later the schools be-

gan with twenty-four teachers of inglish,.

The idea behind this program of education wasf or the /furp<®

pacification of the natives. The general objectlve to clvi-
1ize and uplirt!tha maséaa came later on. It was, at first,
an attempt to conquer the natives not by guns and bulleis
but by books and pens. General Arthur MacArthur, in recom=

. mending a large appropriation for school purposes salds

This appropriation is recommended primarily and
excluaively as an adjunct to military operations
caloulated to pacify the people and tec procure and
expedite the restoration of tranquility throughout

1rbid. p. 638,
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the archipelago.2

The response to thls mllitary program by the poople /<< ge=nsSt
was positively favorable. They were astounded that in the
midst of war the Amesrican Army showed so much genuine in-
torest in the education of the masses which was altogether
unllke the proud Spanish conqueror priésts. The schools were
evorywhere recelved with interest and the biltterness arcused
by war softened, Thus the bheginning of American conquest
of the Fillpino heart and mind started,

The employment of the military personnel as teachers, | =% /7%
needless to say, was Just a temporary expediency. Consequent-
1y replacements had to come to the islands and hundreds of
others were appointed to expand the educational system. Thus
by the first of September 1901, 785 American teachers had
beon appointed to serve in the system. The interest shown
by American teachers may be judged by the fact that more than
twelve thousand personal applications for anpointment had
been received up to this date, many of the applicants hold=
ing good positions. The qualifications were obviously high.
Applicants had to be either normal school or college gradu=-
ates with several years of teaching experienee; physically
sound and able to wifhstnnd a tropical climate, and willing
to accept an assignment anywhere.

With the arrival and assignment of these teachers

21pid. p. 640-
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English became the medium of all instruction. Consequently
both teachers and pupils were handicapped at first. But
though the ingpnﬁity'or the teachers and the dbility of
the natives was taxed, neither was found wanting.

The teachers encountered meny difficulties. They had
to overcome the prejudlces of custom, religion, and race.
They had to build their own schools, meke their school
benches, and teach tha child ren without text-books, slates,
or maps. They even had to fight bandits, builld roads, and
pay their own ilipino teachers because of a lack of funds
in the municlpal treasury.

The American teacher had to dlscharge meny-sided func-
tions., Soclally and in his intellectusl influence, he was
the successor of the man who for hundreds of years con=
trolled the communities in the Philippines., He was the me-
diator of modern i1deas in his role as a teacher. He won the
respect and the affection of the people which the soldler or
the merchant could not do. His personal influence was 8o
felt, that even if the children dld not learn wuch for lack
of books, they learned much nevertheless from his example.
He sold America to.the Fillpinos. Where the scldier had
failed the American schocl teacher succeeded.

How did the Filipinos re-act to America through the in-
fluence of the American school teachert A provincial gov-
ernor wrotes -

As 1s well known, the people of this province have
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established in a community where a publlie school was situ-
ated to teach relizion for one-half hour three times a week
in the school building to those public scthl puplils whose
parents or guardiens desire it and express their desire in
writing. Ho public school.teacher, however, was allowed to
teach religilon or conduct religious oxercises or act as a

designated religlous teacher within the school building.

‘The schools in the Phillppines that are supported by 1 -7% ff -

public funds are open to all upon a purely democratic basia.:fq
the Filipinos belonging to the privileged class had always
boen contumptugus of the poor and underprivileged, following
the oxamples of thelr Spanish masters. Ncw the wall which
separated the two classes was being torn down by thls new

and alien concept of education. Ho other means coculd have
destroyed the aristocratic attitude of the privileged class.
But as the concept of popular education progressed the school
'aﬁatom began to enjoy the support of the masses. The burnihg
desire of the peopls to go to school is partly a reactlion to
the attempts of the aristocratic class to keep the people in
ignorance and in perpetual oppression..

: The Americaen school system in the islands, needleas to
say, trled to adapt the system tothe population. It tg;qd

to maef local needs, although it did not always aueoqed

oQing to various exfanuating oircumstences obtsining at

the t’-m ) .
How were thc schoole financed and who paid the sa}nriol
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been peaceful and friendly toward the government, and

for the most part have supported the publlic schools

well. There are no stronger Americanistas in the pro-
vince then those school chlldren who in the past two

or three years have come within the sphere of the per-

gonal influence of the Amsrlcan school iteachers, and

auch converts to the American ways and ideas are seldom
loste TFor the present and future welfare of the pco=

ple of this province, therefore, I trust that the former
complement of American primary toachers- may be made up.?

By Fay, 1902, There wers 926 Amerilcan school teachars
in the Islends, but by the end of the noxt year the number
was reduced as native replacements increassed 1in numbqr.

Fost of the Americon teachers, later,'océupiad adninistrative
cr supsrvisory positicna.

The Ameriecan teachers, needless to say, tried to carry - -
cut the broad philoacphlcal application of education In de-
moeracy. Thus the Amarican schools in the 1slands wers se-
cular and public. Mow did this succeed in a country where
& school could not exist without religlont? Would Fllipinos
suprort such & school system? There was no #;g;icy;tyﬂin
the introduction of this syatam.hacausa'tha Fi;ipinos wero
prepared for it, They'wafe, already at this time, desirous
that the intellectual advance of thelr children shoy}d pa
unaffected by ecclesiastlical contrcl and that the instruc-
tion of the church be separate from that of the school. It
did not mean, however, that religlon has no more business
at all in oducation. As & matter of fact rellgion was
given a welcome, only that it was made to undera?gnd that
reiigion should not impose its own will on the schools. It

was lawful for the priest or minister of any church

3Ibid. p. 645,
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of the teachers? Although the system was managed by the N
Amerlcan government, the support came from the native treas-‘ﬁi: 3
urles. According %o tho report of Pr, ¥, W, Atkinson all
tho expensesn 1néurred wers met by the insular govofnment;
the provincses, and the‘municipalities. The salaries of the
fmarlcan supervisors and teacherc, the reimbursements for
tholr travellng expenses, the office rents of the division
superintendents, and the cost of transporting these to
diflerent townz were paild from the lnsular' treasury, The
8ltsa, bulldings, and equipment were pald for from the pro=
vincial troasury. The salarles of native tsachers, together
with the coast of local achocl buildings and equlpment, came
from the municlpal treasuries, Thus the financing of the
cystem was borne by the natives already in the beginning
end the pecple, used to paylrz for what they got under SPa;h,
were willing to pay for the education of their children,

The administration of the educational systbn wag under o
the Department of Public Instruction, although it was headed
by a director in charge of the Bureau of Edupation who pos=-
sessed extensive powers and was glven the sole power to es-
tablish primary schools and night schools, assign teachers,
fix the salaries, prepare the curricula, eonstrﬁct schools,
hold institutes for teachers, and choose or recormmend indle-
vidual men and women who would f1ll important posts in the
bureau. At first thore were two assistant directors. These

two offices were abolished in 1921 and an assistant to the
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to the director appoinéad instead.

The islands were divided Into school divisions, each
dlvision neaded by a division superintondent of séhoola res~-
. ponsibls to the director., Tho diviaion superintendents of
school represented the director in the provinces and had to
report to him from time to time., The superintendents of the
gchools appointed municipal teachers, fixed their salaries,
and determined the uses of the provinecial and municipal
school buildings. They inespected the schools of their own
regpective difisiona and enforaed the orders from the direc=-
tor. They also prescribed the curricula for the primary
and secondary schools,

Asslating the division superintendents were division
supervisors, one to be academic and the other industrial,
each having his own functlon. %hey were speclalists in
their own lines.

| Besides the division supervisora, there were supprvia-
ing teachers assisting the superintendent. HEach supervising
teacher was in charge of & district composed of a number of
municipalities. These supervising teachers were appointed
" by the secretary of publie 1nnt;uction upon the recommenda=
tion of the director. Each distrioct supervisor supervised
a8ll the schools, central and barrio, in his district and
represented the divislon superintendent.

Other officials of. the educational system were the gplﬁ-
cipal of tho secondary schools or schools in the division
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and the principal of the munlcipal central school.

The system, in other words, waes centralized. Uespite
this, however, 1t was democratic in practice. Observers
saw that the system worked smoothly and efflciently, for it
was a srvstem adapted to the needs and experience of the
race, Those who beionged in the system, from the lowly
municipal teacher to the director, worked harmoniously be=
cause they considered theﬁselves as belonging to an organi-
zation to which they owed falthful alleglance.

The primery or elementary school curriculum was de= ©'
veloped gradually to sult native aspirations and local condi-
tions. English was given first place. At first the text-
books were translated into Spanish. Hoﬁever, when the bu-
reau discovered that Spanish was not universal, the text-
books werae written only in Inglish. coﬁsoquantly. great
quantities of school material in lLnglish were brought from
the United States. AL first the primary department was
identical with elementary education. 39# by 1807 the prima=-
ry department was a four-ysar course, although later on one
othef department, the highgr p?ipary devartment, was added
and was called the intermediate department.

In order tqﬂhelg_prepare the children for some trade
after leaving the elementary school, a pyange in the o?Jec-
tives took place. The bureau introduced six different
courses, to wit: the general course, the course in teachlng,

the course in farming, the course in housekeep;pgﬂgnd

o ,: 1-
] f-'l{s.v’.
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household industries, and the course in business. After
completing the first four grades of the elementary school
the apudents might take one of these courses to prepare
themselvea for some deflnite ecalling.

English waa'emphasised because the buresau aimed to make
English the common language of the Filipinos., Ilence the
growing interest in teaching such subjects that would pre-
pare the Tilipinos for the appreclation of the knglish
courses. JAccordingly, the method of teachlng English was
constantly lmproved upon. It 13 needlez:s to say that the
use of English as the medium of inatruction was often eoritli-
cized, But the progress of the Filipino people in the learn-
ing of a new language showed that the introduction of Eng-
1ish was a uniting factor in the thinking and behavior of
the people.

~L. = ‘-:
Was the system adequate? To answer this question a gV

F

: Pri et )
study of the system was made by an authority on education, =

Dr. Paul Monroe headed the survey. The survey favored the
teaching of English and its use as the medium of instruction.
However the system ﬁnd its own defects. Thus Dr, Paul ion=-
roe pointed out some of yha gefects, to wit:

1. Text-books i@re not well adapted to t he needs
of the puplls. 4

2. There was an attempt to do too much work.in so
short & time. The Philippine elementary school attempt-
ed to cover almost the same amount of work with an addie
tion of industrial studies in seven years, whilst nor-
mally the American slementary course is covered in
elght vears.
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: 3« The emphasis upon uniformity made it difficult
to adapt the work of individual schools to the condi-
tions and needs of thelr communities.

4. The process of assimilating the course was
bookimh and artificial.

S5« The curriculum had the appearance of being
made for the teachers and supervisors and not by them,

6. The children were not given much opportunity
for Initiative or for participation in activities
which were educative.

7. The curriculum did not call for much use of
educational aids such as maps and other teaching ma=-
terials. '

8. There was an evident shortage of reference
books, maps, etc.

9. There was a definite absence of correlation
of subjects.

10, The teachers wasted much of their time., They
finished the materlal before time and spent too rmuch
time in reviewling and re-asserting what t hey had said,
The survey only revealed what the bureau already knew

and was trying to remedy. It was valuable, nevertheless,
because its findings were more definite,

A school system 1s only as good as its teachers. Hence

the bureau sought to train its own teachers by conducting &:fhi“~.

normal sohools Thus in 1801 the Philippine Normal School |
in Manila was started and branches of 1t were established

in strategically loont;€§pommunit1ea and islands. It was
not atricﬁly a normal séﬁbol at. first because it admitted
others who were pursuing only academic courses for entrance
into colleges and universitles in the United States. 1In

1910, however, the non=-normal c ourses were abolished and
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hence the normal school was strengthened. Gradually the
standard was ralsed and the college became more and more
ge}aetive as the enrollment grew.

In order that the teachers would continue to improve
themselves, teacher’' institutes were held during vacation
and they were encouraged to take courses during the qum;
mer. Thus the matter of teacher training improved and sc-
cerdingiy the atandards were ralsed. Thoy were also re-
quired by the bureau to read school journals and magazines
that had to do with the profebsion of teaching and select
books from a 1list of literatures suggested by the bureau
heads,

The school teacher began his day at 7:00 o'elock A.¥.
and taught until cleven, At 1:00 c'clock P. ¥, he went
back to the classroom and finished his day at about 4:00
in the afternoon. His evening was usually spent preparing
for the following day or otherwise he used it for correct-
ing papers and doing other chores connected with his work.
He was thus the most over-worked government servant even
as he 1s today in the present system.

* Public education in the Philippines included the se-
condary and college levels because not everyone was able.to
ehter prifate schools which were then largely church sup-
éérted institutions. Thus provincial high achools were
started. The buildings were bullt with provincial funds
and the salaries of the teachers came from the insular

treasury.

S
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The course of stu@; went through a serles of revisions
in order to adapt it to the needs and capacities of stu-
dents. kLssentially, however, it included most of the tra- 2
ditional subjects taught in Amerlcan schools at the time.
Text=-books were imported from the United States and were !
not especilally prepared for Filipinocs. Students did not
have to pay tultion but were required, later on, to purchase
their own text=books. Otherwise their text-books were dise
tributéd free up to 1910,

The first teachers in the government secondary schools

- _‘:'*. 2 X

wore Americans, many of whom served in the army and had.no“f

Vite
1
L

teaching experience., Because of lack of qualified native
teachers American teachers had to be recrulited from the
United States. The American teachers in the secondary
schools could not stay long, however, because of their rest-
lessness aiﬂne most of them accepted their positions more
for the adventure than f or the sake of teaching in Phillp-
Pine class-rooms.

In order to meet the challenges of secondary educatlon, s

however, the govornment.regolvud to do two things. One was
"the sending or‘?iiipino stgdents at government expense to
the Uﬁifed States, The othor was the establishment o; a
state universi.ty.. Thus the University of the Philippines -
came 1Atp beigg. Consequently, with graduates from schools
both in tﬁp 6ﬁ1t§d States and from the University of the
Philippines who were qg§}§£§eq_to teqch; 1t became unneces-
sary to peéruit American teachers. It goes without saying
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that preference was givan to graduates of the college of
eduoations.

Besides the public elementary, secondary, and oollege
levels of the Philippine shcool system under the American \.if'
government, thore were also public vocational schools. 'I'o
be sure, some vocational subjects were included in the ele=-
mentary school curriculum, but they were not aurfioienp, 80
sore government vocational schools were started. Secondary
trade schools were started since 1825, Thus there came into
being the Philippine School of Arts and Trades, two reglonal
schools of agrioulture, rura} fnrﬁ schools, settlement farm
schools, housekecping schools, school of household industries,
school of fishery, and even a nautical school. Teacher traine
ing was included in some of these schools in order to supply
in&ustrial teachers in the elementary grades.

From this it can be said that the Phillppine school sys=~
tem under America was nlert to the educational welfare of £~
the people. Bacause of the sdhocl consciousness of the peo-
pie such schools were readily supported and the en;ql;mqnt
had always been too large for the existing facillties.

-Thn democratic and universal character of FPhilippine
publie education may be proved by the fact that the backward
peoples of the Philippines had not been neglected. These ﬁciog SR
fqlks on the -ountalna were thus given opportunities for iwﬁv_i:O
‘oduoationnl growth and hence for usefulness to the nation, g
. Adoquate schools were bullt for them and school teachers
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wore sent to the very ramote sections of the vwllderness
vhere they lived. fihere inhabltants llved far apart
dormltory schools wefe bullt and the boys and girls were
accommointed in such dormitorles. The curriculum was ad=-
apted to their needs, hence the introduction of vooutional
subjeots and emphasis on health. Industrial schools had

been started in a number of places,

From this survey of education under the American flag -

one c2n see Lhe 31aring contrast between education under
Spailn and education under America., Under Spain there was
ne public or popular educatign. Those who were expected
to build and maintain schools - encomlenderos and friars-
did not wish to start a public school system and they
bloeked all efforts to establish such schools. The Span-
iards in the Philippines did not wish to enlighten the
masses because of selfish purpoges and they kept the peo-

ple from developing & universal language. They purposely

kept the people from learning Spanish. The few schools that

existed were elther exclusively for Speniards and their de-
scendents or else they were schools in the higher levels
and therefore kept Fillpinos from entering thems The con-
tents of the courses in the elementary lovel were religious
in nature with ; few subjects in the secular field. Under
Amarica 5duuation was democratic, hence popular and univer-
sal. In the elementary system it was free and hence every
Filipino child had an opportunity to acquire an elenentary



L 2l

[ b £
education. Provisions were made for those who went on from

the elcmentary schools,
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private schools in order that atandards of efficiency be
maihtgined. An éssiatant superintendent of privata schools
and three supervisors were also appolnted to inspect private
schools and to see to 1t that such schools followed the regu-
lations concerning courses of study, transfer of students to
other inatltutlons, the school calendar, qualification of
teachers, and the like.

In 1926, in keeping with the findings and recommenda=
tions of the llonroe Educational Survey, the head of the di=-
vision of privaﬁo schools was changed into what was_tﬁph
called the commisslioner of private education. Assisting him
were four appointees called assistant cowvmlissioners. Seven
supervisors were attached to the office, each supervisor in
charge of a region. 'The office of the commissioner of pri-
vate education exereihed.africt superb;g;gn over all brivato

schools and had the pqwtrlto_withdraw recognition of any

_ school from the accredited list.

. The government had encouraged the founding of private
schools and still does in order to accommodate the large num-
ber of children, especially since the government could not

and cannot accommodate &ll the children in its public school

'system.

Tﬁa private schools enjoy much freedom. They may charge
fees and tuition_yitﬁin_ga;son. Although the govermment pre-
sofibed courses to meet the requirements, each school could
use ﬁéxt-booku other than those used in the public school
syatem ﬁrovided the subject matter an the same. They may



CHAPTER IV
PRIVATE EDUCATION IN THE ISLAND3

Under Spaln there was no free enterprise in private
aduoé.tign. The existing schools were conducted by friars.
Singe the church was the state or vice versa, whatever ;ohool
was conducted by the state was a church school managed by |
tho religlous ordera. Thus it can be sald that the exist-
Ing schools at the time were both church and state owneti.
Gtrlctly specking, then, there were no :privata schools dur=- .
ing the Spanish regime in the Philippine Islands.
laynmen could and did start private schools and corporate
Bodiea such as tho church denominations and private organi-
zations enjoyed the right to start their own schools acoord-
ing to iaw, Private schools, however, had to have gove:;n-
nent supervislion and so certaln rules and. regulations had to
be set up. _ | .

‘ In 1210 the office of superintendent of schools was cre;
ated for tﬁo privgte schools for the purpose of exercising
better supervision. The superintendent was placed under the
Cepartment of Publie _Instrugt;:lon and was expected to carry
out ti;e policies of the departiment regarding private schools.
Later on, in 1917, the Philippline Legislature gave power to

the secreotary of public instruction to inspect and watch the

~{3E
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teach religlon and other subjects not qfrpyed in the offi~
clal curricula and they may observe holidayS«not'includadi
in the public school celendar just so they fulfill the re-
quired number of days of school attendance durlng the term.
It goes without saying that the private schools have
to maintain the sthndards set up for the public zchools in-
cluding the physical equipment and facilitles for instruc-
tion. Thev are required fo follow the exammle of the gov=-
ornmont achools as far as quality 1s concerned and may go
beyond- it if the private school can do so.
The following tables show the progress of private edu-
cation in the Philippines: ’
Table 1
Numbher of Accredited Private Zecondary Schools
1913 to 1924

Year boys girla coeducational total

1913 . .9 13 | 8 30
1918 10 17 235 S0
1919 10 17 33 60
1820 10 19 o7 668
1921 11 20 41 78
1922 12 28 50 84
1923 15 o4 78 121

1924 18 a8 86 142
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Table 2
Enrollment in: Secondary Schools

Yoar Catholiec Protestant Hen-sectarian Total

1913 2,029 . 59. 497 2,485
1918 3,015 353 1,491 4,859 .
1919 3,052 489 2,487 5,968
1920 5,146 620 5,360 9,126
1921 3,278 807 6,568 10, 653
1922 3,425 1,027 9,038 13,490
1923 3,573 2,008 11,210 16,791
1924 3,646 2,530 13,230 19,406

There was a steady progress and increase in number of
srivate schools. kspecially noticeable is the inecrease in
enrcllment in Protestant schools and non=-sectarian institu-
tlons. HNote that in 1924 the enrollment in the Cathollc
secondary schools waa hardly a thousand more than in the
Protestant secondary schoocls,. En:-’o‘lflynet_x‘_i;! in non-sectarian

schools was phenomenal.

"
™
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Table &

Nunmber of Private Elemonﬁary Sehools

1925-1923
Hon-
Year Level Catholic Protestant sectarian Total
Pri'ry.Intm.
1926 Primary = 200 14 36 250
Intermediate 120 17 49 186
19026 Primary ' 200 12 23 235
Intermediate 135 13 48 . 196
1927 Primary 178 6 25 209
Intermediate 124 10 : 50 184
1928 Primary 164 2 21 187
Intermediate 110 3 41 154

From this table the number of church-directed elementa=
ry schools dropped progressively wvhereas the number of non=-
religious or non-sectarian schools increased. The number of
Protestant elementary schools was necessarlly small because
of the Seventh Day Adwentists, who were not elementary
school-minded. . ‘

Despite the encouragement by the government to establish
private elementary schools there was the tendency on the part
of the pqop;q to stay away from striutiy church schools.

This may be attributed to the character of the schools more
than 1nd1rrénence fo them by the people. The Catholic schools
had always been known to be non-progressive. The religious
:orders which conducted them had a very blﬂok past. Consequent-
ly those who sent thsir children’ to them were largely the

e i 03T
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members of the wealthy glaas who had always been favorites
ofmihs Roman Catholiec church. In a word, these schools
were often aristocratlc in tone, Thus, with the publlec
scﬁool system improving right along and reaching a stand-
ard superior to the Catholic schools, parents began to
sond thelr children to the public elementary schools.
Hence the closing of many Roman Catholic elementary

schoolse



GHAPTER V
EDUCATION UNDER THE REPUBLIC

Education in the Philippines followed very much the
same patterns as described in the chapter on education une-
der the American government. There had been no significant
changes up to the beginning of the Second World Wer. The
veriod batween the ploneerling era and the war was a period
of expansion. Elomentary oducation resched all classes and
all sections of the archipelago. Teachpr education reached
such a high impetus that there were more teachers than all
the achools could absorb,s C(Consequently, there were more
unemployed teachers than in any single profession.

Late in the thirtieskthmre was an attempﬁ to re-examine
the merits of the public educational system. There was a
universal feeling thet the system was not preparing the
fouth of the land for life in that the curriculum wes too
gcgﬁemie. The schools were producing men and women who
spurned labor. The youth was beytar condi@ionnd to soek
white collar jobs than more constructive or practical acti=-
;ities such as beinp good farmers, house-wives, skilled
workers in industries, etc. The educators noticed that most
of the youth of the lgnd quit school before they rinlapgd
tﬂa iﬁgéfﬁédiéte-grades. Therefore they gglt_thpt the

curriculum for the elementary level should be shortened to
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include the easentlals of elementary eduecation and thus

also abbreviate the number of years spent in the elassroom,

The educational act of 1940 resulted. Instead of the traditional

seven years spent in the elomontary grades the course re-
quired only six years. In order to accommodate most if not
all the children of school age, the bureau used the dpubla
session plqn. The day was divided Into two sessions, pu§1ls
attending in two shifts, and the teacher had to teach two
different groups, one in the morning and one in the after-
noons.

ﬂnfortuﬁétely the war started just when thié education~-
al act was being implemented by the bureau. Consequently
there was no way of evaluating lts weaknesses and its effect-
iveness. Dluring the occupation there was no educational
systems The Japanese tried to carry out their own plan to
wean the Filipinos from their attachment to America, They
burned the American text-books, destroyed the 1libraries,and
converted some .of the schools into arsenals. At first they
tried to introduce Nippongo, Japanese, into the schools
system introduced by the occupational government. The na-
tives, however, would not send their children %o the Japan-
ese schools except when they were forced to do so. Thus dur=
ing the Japanese occupation of the islands there was, as it
were, an educational vacuume.

The years ﬁf enemy oocupation seemed to make the Philip-
pipé education past history. Text-books were either burned
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by the Japanese or burisd so many feet under ground by ghe
Filipinos and by this time they were being eaten by the '
eafth. Since most of the school bulldings were turned into
military arsenals they were targets of Amerilcan bombers.
When tho smoke of war {inally cleared hardly a school builde
ing wsed as Japanese barracks remained atanding. Yet, sur-

prise of surprises, the Flliplno maestros and meestras un=-

eurthed the text-books and started to organize classes, They
met under teqporary aﬁades or in bombed out bulldings.

. Conditions during the pqat-liberation period made 1t
difficult for the government to orgenlze é brand new school
system. The physical rehabilitation of the towns and citles
and the rebuilding of the islands' economic structure took
all itz time, On top of it all, because the Iindependence
of the”eountry was granted by America in July 1946, most of
1ts time was consumed in reorpsnizing the government to
make it conform to its new constitution. Thus there was
some sort of educational chaos at first.

It is needless to say that millions of chlildren and
young people of school age were walting for schools to open
their doors. Ispecilally since most of them had not seen the
inside of a school for four years they were hungry for the
formal education which they enjoyed before the war. Hence
there were more pupils than all existing achools could ac=
commodate., As a rosult private schools charging high tuition
feos mushroomed in almost every middle-sized community.
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lfany of them existed for profit; Doing lip-service to the
educational law of 1940, they established elementary schools
and afterwards ad&ed the higher levela., Thus puplls were
put through school without being educated,

At present, however, the government 1s trying to eli-
minate certaln schools that have no right to exist by en-
forcing the regulations controlling private eduoation, in
order to safeguard the rights of the children. Hence, there
is the siringent rule that schools must complete the réquiro-
ments before they may be allowed to open or operate.

Education is one of the me jor problems of the Philip- S
pine government today. The destruction of the school build-
ings during the war, the inablllity of the government to ac=
commodate chlldren of school age, the inadequacy of the
school eurriéulum, the rapid increase in population, the
poor quality of teacher personnel,- all these contribute to
the yearly school crisis. The only solution is the encourage=-
ment of private education. It is for this reason that the
government is friendly to organizations that are competent
in running schools.

Especlally 9neouraged by the government is the estab-
1ishmen;‘uf vooqtional schools, It believes that the youth
must be prepared to become akilla@ workers in a rapidly
growing 1ndpstr131 coyn?ry. There is a new policy now being
put into operation, namely, secondary schools must become
partly vocational schools and no new seoondhry achool may

open unless it emphasises vocational training in its program,
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From this dlscussion it 1s clear that the Republic of
the Phillppines is seeking to iwmprove the educational system
and 1s deternined to make the schools more functional than
neretofore. It has 1ts own problems and there are many o_f

them. Yot education takes priority. Education requires

nuch of the national incone.



CHAPTER VI
EDUCATIONAL PROBLEME IN PHILIPPIWE
HISSIONS

Isolating the problem. Christian education is one of
the specialized services of the Christien Church. As soon
as the misslonary opons his mouth to tell the story of Jesus
and IIis love he 1s teaching. The sum and substance of the
Lord's cormission h'nn much to do with teaching. Says Jesua:
"o ye and make disciples of all nations ..+ teaching them
to obsorve, etec." Matt. 28, 19.20. It is the primary con-
corn and burden of the organized congregation to teach
.evary momber the holy and graclous will of CGod so that each
one may grow in Christian Mnowledpge and grace; in faith and
good works.

It 1s needless to say that the mlssionery should be
education conscious. The very nature of his work presup=-
poses.that he is an educator. Vhen he conducts his Suqday
schools, vacation Bible schools, confirmation and membershlp
classes; when he trains his Sunday school teachers; when he
proaches the good news of salvation through faith in the
Redeomer in réml. worship he is playing the role of educa-
tor. He thus spends most of his time teaching, not to mex;-
tion the time spent in preparing the subject matter.
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Consclous of his role as an educator, the missionary
studies the educational opportunlties, the poasibility of‘
using education as a handmald of nisslon work, and the probe
lems in connection with education in gensral and with Chris-
tian education in pmriicular. He ought to moke this atudy
even hefors hs leaves for the Philippilne fleld. His lack
of knowledge of the probiem involved bacause of his failure
to study them would not only deprive him of the early enjoy-
weont of his work, but also Torce him to use ths expensivs
trial=-srror mathod that often results in what educators
call, in popular language, educatlonal boondoggling.

The following incident helps to reveal the real problem
in missionary education. HEarly in 1951 the ducatlon Commit-
tee of the Phllippine Lutheran Conference met in San Fernan=
do, La Union, in order to study and propose plans to the
Conflerence relative to the pressing problem of training
national workers. The members of the committee who are by
no means authorities in the fleld of education could not
agree én a definite plan, and so they submitted three plans,
one of which was not thoroughly studled. During the last
quarter of an hour before the committee adjourned one mem=
ber suggested the novel idea that candidates for the study
of theology need not attend a central pre=-theclogical school.
The plan is that rather than follow the time-tested tradition

of giving young men some pre-theological training by offering
courses for .them either at a preparatory school or adding

pre-theological courses from below to the seminary curriculum
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as it has been and 1s still heing done in the seminary in
Springfield, Illinois, and is being done to some extent in
thq St.Louls Tutheran Seminary, the Filipino preparatory school
student would be advised to attend a local college where an
American trained missionary is stationed. This student may
be supported on a scholarshlp basis, i, e., the mission

and its adherents or members would pay the tuition and pos-
sibly also the living expense of the student. In return the
student is to serve the local mission whenever and wherever
he can, Besldes carrylng the requisite subjects in the col-
lege he is expeocted to take pre-theologlcal courses such as
Bible, Church History, Public Speaking, Advanced English,
and other subjects that are essential for the study of
theology.

After at least five such students will have finlshed
the reqntreé courses they are sent to a central theological
school to be established later on by authorlty of the Con=-
ference and the Board of Forelgn Eiaaions. :

The plan itself makes excellent sense and 1t noﬁnded
very well to the ears of the members of the Conference.
Accordingly a resolution was passed by a vote of ten to one,
the chairman of the Education Committee voting against the
resolution.

Fortunately a majority vote may not necessarily be in
the right. This may be sald of any ma Jority group, -including

a majority in & conference of pastors or missionaries,
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Hence the resolutlon passed by a majority may be re-examin=-
ed and re jected when found detrimental, It 1s in place
therefore to re-examine the resolution,

Is the cducational plgn as desoribed practical? 1Is it
the product or'a sound educatlional philosophyt Does it have
any precedent in the history of the education of the clergy?
These three questions are legitimate and need to be answered,
especlally 1f it is definitely a handicap in the program to
train national workers,.

Is the plan practical? It is far from being practical
in that there 1s hardly a congregation anywhere in the
Philippines that 1s so advanced in training that 1t would be
willing to assume tho responsibllity of supporting a student
in school, Furthermore, the economic status of the people
with and among whom the mlssionaries are working 1s so far
below the middle class level that not one single station is
financially able to support 1ts own atudent, even if the ad-
herents and converts are willing to do so, Furthermore,
.Etatiatics prove that there are not enough converts in any
glven field who can, economically spsaking, carry the load,

The resolution is certainly not based on a sound educa=
tional philosophy. All education 1s growth and, as such, the
' individuel student must be exposed not only to conditions for
Intelligent and healthy growth, but also to a mentsl diet
that he can readily absorb and mssimilate with profit. To
date no curriculum study has been made and hence the plan
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_ could not have been the product of pain-taking study. To
be sure 1t is not based on good psychology. A student
studying alone day af'ter day, week after week, month after
monﬁh under one interoretor would hecome tired or bored and
nosslbly lose Interest in his course altopether. Without
impuening the sincerity of the members of the conference
who passed the rasolution; it may ha-ﬁontioned here that the
members passed the resolution without mdequate lmowledge of
the psychology of the peonle, The Filipinos, being unusual-
iy pregarious peoplé, and the youth belng so used tc group
or mass education, would find it difficult to reconclle
themzelves to th:la" syatem,.

Pinally, this plan 1s without precedent in the history
of aducation although many exporiments and siudies have been
mede to evaluate educational systems, plans, methods, and
allied subjeots in the field of education and paychology.
Perheps the plan might work in exceptlonal cases among un=
usually mature poople., Closely resembling the plan was the
medievnl gulld system where the apprentlce stayed with the
master craftsman until he was ready to become an independent
craftsmen. But the ministry 1s not a manual vocational pro-
fession. What i3 in mind 1s only preparatory and hence large-
1y academic. On the other hand, except for a few special
individuals in the 0ld Testament and St.Paul ln the New Tes-
tament, the 0ld Testament prophets and the disciples of

Jesus had some formal training in a group. Thia educational
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pattern based on sound psychology may not be réblncad by an
untricd system especially when the now ayatem 1s obviously im=
practical, philosophically and psychologically unsound.

At best the plan is experimental., FHowever, the Church
cennot afford to conduct an experiment in education especial-
1y in the tralning of 1lts clergy. Lacking in competence, a
group of men, none of whom is an authority in education,
may not presume to conduct such and any educational experi=-
ment eépacially when 1t involves the stewardship of time,
intellecfﬁal resources, and souls,

From this it can be said that the basic problem in ed-
ucation as it has to do with the Philippine mission fleld
is the missionary. If he is indifferent to education in
general and to parochial education in particular, he is not
likely to be competent in florming the educational policies
of the mlssion. In a word, he should not be in the mission
field at all. i

The problem of isolating other problems., Educatlon in
the Philippines, as in other countries, involves problems
peculier to the country and its people and these problems
mist be isolated from each other and then studled and re-
medied, after which then an efficient and effective educa~-
tional system, whether .lt be secular or religlous, can be
evolved. No religlous education program, be it Sunday
School, Vacation Bible School, Christian Day School, or

reloased time religious classes can be carried on efficient-
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ly without some understanding of the educatlional problems
indigenous to a country and its people. It simply would not
do, for instance, to expect an age group in the Philippines
- or Indla to do equally well in class with Awerican children
of the same age group because the social, pasychologlcal,
cultural, and educational background makes & world of dif-
ference hetween the two groups in educational and intellec=-
tual development. :

To be sure, 1t 1a very difficult to isolate the problems
from thelir setting or one problem from another. To attemnt it
in a short thesis las worse than being presumptuous. It is
best to use the historical approach, leaving it to the indi-
vidual to see the problems in t.ha:lr' settings., Let it be
sald in passing that the historical background that follows
need not be & repstition of tbe first part of the thesis,
for the historical background is' of a practical nature,

Historical background of the problems, Before the advent
of the Westerner in the Fhilippines the Malay Phni.ppinos
had reached such a stage in thelr cultural development as to
show a keen appreciation for the value of enlightenment
through some pattern of formal education. Children were
taught privately by parents. Boys were taught how to farm,
hunt, fish, and aan' ahipa. They were also taught mining
ship-building, blacksmithing, the art of fighting and similar
activities that marked them off from women. The girls were
taught sewing, weaving, cocking, stock-raising, and other
household arts, Both boys and girls were taught reading,
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writing, arithmetlc, music, religion, and traditions or cus-
toms., Vhenever or wheresver the parents found it practieal,
classes were held in the home of a tribal tutor, Of interest
to modgrna, the Kalantiaw Code makes 1t obligatory to mothers
to teach sex~hyglene to thelr daughters to prepare them for
mo therhood.

The Filipinos were not illltorate when the Spaniards
arrived in the islands., They wrote their own alphabet and
had their own literature. Virote Father Chirino, an early
Spanish observer: "All the islanders are much given to read-
ing and writing, and there is hardly a man much less a woman
who does not read and write i . "l Lilkewise another Spanish
observer who wrote in 1609: "Almost all the natives, both men
and women write."2

The modern cultured Westerner respects the Creeks and
the Romans because they reached a degree of civilization and
culture that does them eredit, although these two races of
mankind and their respective empires have lost their identity.
It follows that other races need to be respected not only
because thev are human beings deserving the dignity God has
given them, but also because they merit respect due to thelr

1guoted by G.F.Zalde, The Philippines Since the Pre-
Spanish Times Ha;ll.la.- .'P. Garola guBTT.ahIng Co., 1949)p. 85.

zIb’.d.. p. 85,
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cultural and civilizational progress and achlevements., It
1; traglc indeod that due to lack of information and be-
cause of misinformation, if not malinformation on the cul-
tural past of the people of the Phllippines, narrow race
pre judices are accentuated, if not creatod. The paternalise
tictreatment of the Filipinoa by the Westerner, often done
in the spirit of condeacension, is a case in point, XNeed-
less to say, it is a source of much irritation, for the
educated Fiiipinn resanta-it. The problem here is very ob=
vicus, It has to do with the cultural past of the Fllipino.
Hence the Filipino demands respects It la well for the
migsionary educators to take this into consideration when
thoy form educational policies and put them into practice.

Philippine education under the Spaniards was aristocrat-
ic, There was no mess education in practice. On the contra=
ry, there wes opposition to any effort to enlighten tho people.
Theo colonial authorities including the Spanish clergy in the
Philippines, made every effort to block any law that would
glive the Filiplnos opportunity to receive enlightenment.
Thus John Foreman, &n English observer who lived in thc.
Philippines elose to the turn of the century, observed:

They (the clergy) persisted in striving to keep
the rising generation (as they had always done with

past generations) from Imowledge of anything farther
than Christian doctrine.”

S
John Foremen, The Philippine Islands (New York:
Seribnera and Sons: 1899) p, %%1.
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If there was any school it existed for the colonists!
children and the content was largely raligiaus.. Everything
was within the narrow limits of acecepted doetrine, traditions,
and the decision of eouncils. DIr, Homer C. Stuntz, a former
missionary in the Philippines, says of the.educatiénal ays=
tem at the times

The course of s tudy in these institutions was

superficlal, old and inelastic; and over them all

lay the Interdict of Rome as to anything like orie-

ginal thinking.4

The Spanish educational asystem in the Philippines may
be judged in terms of national literacy. At the turn of
the century only a few Filiplnos were llterate and those few
who were educated were so desplte Spanish opposition to their
enlightonment. The few who could read or write were descend-
ants of the Spaniards. Wreote John Foreman: "Few Spaniards
took the trouble to learn native dialects and only a small
percentage of natives can speak intelligible Spanish."S
Jose Rizal, the national hero of the Filipinos, makes plain
in his satirical work, "Noll ife Tangere", that the Spaniards
despised the Filipinos who attempted to learn and apeak'tho
Spanish language and treated them wlth undisguised contempt
in the classroon. :

It 1s significant, however, that desplte thelr handicaps,

Tiomer Ge Stunts, The Philippines and the Far East
(Cincinnati: Jennings and Pye, 1904) p. 89,

®0p. oit., pe 91.
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quite & fow Filipinos managed to rise from ignorence. I¢
is not difficult to understand, A people who had their own
alphabet and whose 1literacy was high in their early history;
a people who have the curlosity and love for learning; a
people who have a sense of pride and strive to be free
cammot be blacked out from the light of civilization alto-
gother, Thus the intelligent class who saw the sufferings
of their people in the hands of their tyranical rulers saw
to it that_sume day their country and people would be free.
They realised, ﬁowevar, that they rust have some degree of
enlightenmapﬁ to glve them direction., Thus, despite the
fact that an enlightened Fillpino was made to feel like a
stranger in his own land (enlightened Fillpinos were forced
to 1live abroad because they w ere either under suspicion or
else they could not make a living on their profession) a
éonslderable nunber managed to learn privftely or undar 80me
kindly priest. Some few escaped the notice of the Spaniards
and vent to Europe to continue their education.

it 18 clearly seen from this that the Flliplnos are
ambitious to learn, They are teachable. Thus the mission-
ary educators need not be dealing with docile, indifferent,
self-satisfied people. They possess & gquality so important
in leadership end membership in the Church of the open Bible.

The coming of the Amerlcans was like a new birth to the
Filipino people. Since that time young men and young women
everywhere began to turﬂ toward higher ideals and goals and
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to look for the means of better development of their minds
and character. Thae roport of the American Survey oi the
Phlllppine Educatlonal System oxpresses 1te astonishment
at this phenomenon &nd thus mentione the obgervation thet:
o o geater educational progress has been 17,

made in the Philippine Islands in ten or twelve 2

vears than in any simllaer period in any placa in

the history of mankind,®

Just as Spailn occcupied the Philippines to propagate \\\
its own brand of Christian rellgion, America came to the ;
Phllippines to bring educatlon and enlightenment to the Fili-
pino masses. The Spaniards disarmed Fllipino hostility by _
means of religion., The Americans galned the good will of thai
1lipinoa through thelr system of education. Dr. Homer
Stuntz stated this rather succinctly: "The most potent sin-
gle factor in disarming hostility to American rule was the
Army of hmoricen teachers, the best that America had in those
days, arrived in Manlla in 1902, They went to this group of
islands not to exploit the people and enrich themselves.
They went there because they wanted to help create a new na-
tion. Armed only with pencils and books they were scattered
throughout the archipelago to win the ¥ilipinos over to a

new way of life.

S0slas and Lorenzana, Evangelical Christianity in the
Philiggines (Dayton: United Brethren Publishing House, 1931),
De .

7Homer Stuntz, op elt., p. 192.
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The success of education under the Americans can be
attributed to two factors: tho aggresslveness and energy
o? tﬁe Amepican teachera and the “pnparalleled Qagerﬁess
of the Filipino for edueagéon, their faciliéy for Ie;rping,
and their ambition for ir;ds.vidue.l and group achievementl."a
Although the language barrier seemed to be 1nsurﬁoun%ahle,
the Amorican picneer educators were able to eatablish
schocls wherever they could reach people in sufficient num=
ber to warrant the bullding of school plants.

'fhe result of this American educational experiment was /Z: .. /-
astoundingly romerkeble. Hardly twenty years elapsed since
the Tirst classrooms were opeoned and one finds that 11t;racy
rogs to 6l.9 per cent of the populatlon_rrom ten years of
age and over. Within ten years the o}rculation of newspap=
ers increased by 400 per cent. There was also an inorease
of 44;100.booka in library facllities in English alone., In
ﬁést couniries, oeven after many generations, the school
systems fall to inolude all school age children. In & short
perigd_of time, however, the American system expanded so that
most of the children of school age were accormodateds Qual-
ity suffered, however, because the progress was too rapid.
The system was too pre-occcupied with expansion. It could not

have been otherwise, for the pressure .from the parents and

85. L. Ryan, Religlious Education in the Philippines
(fanila: Hethodist Publishing House, . 1‘ﬁoTp_SrL'. 5
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and thelr children to add more classrooms and ccnsequentiy
more teachers was too great.

Although modifled somewhat, the aystem was essaentially
the Amerlican system in its composite form. It was thus ill-
adaepted to conditlons and to the cultural and psychological
background of the people. Iuch of the material, at first,
was entirely foreign to the Fillipino and far from the range
ef his experiences. This was gradually remedied, however,
as an indigenous phllosophy of education was developed. Butb
even with theso faults the greatest educational experinment
of the century with the Filipino people as the experimental
gulnea pig was not short of heing miraculous in achlevement,
The Educatlonal Survey leport appralses it thus:

Through this system a Malay people which for

more than three centuries lived under Spanish rule

has been introduced to Anglo-Saxon 1nstitutions

and civiligation. Through this system as effort

has been made to give a common language to more thaa

ten million neople, divided by barrlers of dlalect

into numerous non-comrunicating groups. Through this

system tsachers have sought to bring to the Orient

the producta of modern sclentific thought. Through

this system both American and Filipino educational

leaders had hoped to prepare a whole people for

self=-government and for bearing the responsibilities
of effective citizenship.?

; What‘were the effects of the American educational sys=-
tem and of what practical value are the results to the Church?
The ‘introduction of the cultural literature of the Anglo-

i TS

Saxon world has enlarged the Filipino's horlzon. It has

90sias and Lorenzana, on. clt.
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given him & now concept of 1life, government, and thought.
It has given him now ldeals and aspirationa., Added to these
is the now npéroach to thought and life, the sciontific
approach which 1s characteristic of modern education in Am=
orica, 7These things are all unlike the Spanish concept of
education that was medieval in tone, authoritarian, unpro-
gressive, and unsciontific. Ccnsequently when American
aducation cane to¢ those islands, those who were exposed to
it bejgan to experlence freedom of thought and unloose ﬁpem—
selves from the moorings of the medleval past, ﬁaspact for
the claims of Roman Catholicism becawe considerably weak-
enad, Moat of the thinking Filipinos were soon spiritually
ad;ift,“for this 1e true wherever people cowms into contact
with ths‘liberalizing influences of modern education,

The new svstem also had a unifying as well as a revive
ifying effects English which became the madium of instrue-
tion has united national life. The poople could now learn:
to mporeciate their common ideals and aﬁpirations. Conse=-
quently the regional end language barrlers broke down and
old pre judices and suspicions wore considerably lessened.
They could now be united in their national movements, feel=
ing,. and thinking as a people with one nationsl ideal and
ambition (to be fres) because they oould now communicate
thelr thnughta to each other in a universal language. It

also revivified their homogeneity as a race as well &s their

~nationsl end ”‘“1“1-“&15n1ey which hgd been destroyed by
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thelr European conquerors. Tholr sense of patriotism =nd
naticnal consclousness is indeed a bLy=-product of the American
system of education,

From thias brief historical development of the American
syaten of education in the "hilippines and the effect of
thie system on tho ¥1ilipino mind and life those who see God
acting In history can see a number of blessings aceruing to
the Chrlstian Chwreche One blessing is that the system pre=-
nared the vouth of the land as-well as those who have ma=-
tﬁrcﬂ under this system toward an open mind. It released
the enslaved wind of the Fllipino fron wnwarranted absolute-
Ism engendered hy their traditional relipgion and has fresd
them f{rom agunerstitlons and fears developed under a rali--
pglous systoem which has the tendency to keep the natlves
steeped in superstitions. Gonaéquently the missionaries
Tound ready cara from an senligshtened pocples The history
of the warious Protestant groups working In the islands
prove this contention.

Another blessing to the @hurch is that the Amerlcan
educational system gave the pecplo one universal lanemage
which the misslconary sneaks =ni tisrefore, in terms of the
stewardship o time, monoy, and soul, a short-cut tc mission
work hacame posaible. It saved the time needed for lsarning
a new language, money for the rermneration of those who
teach the missionary & new language, and, above all, immortal
souls who may not be reached by the missionary immediately

for 1lack of speaking knowledge of the vernacular. To be
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sure, the vornaculars will remain until they are wholly
obsoletes The Inglish language which is the repository of
world knowledge will eventually supplant the dialect. Con=-
sequently the people's thinking will be essentially Western
and therefore will have a fine appreciation of the contri=-
butions of Christianity which has conditioned Western think-
ing and phllosophy of 1life.

5till another blesaing 1s that the American school sys-
tem inspired the Filipino pecple to value education so much
that they would mortgage thelr last square meter of land to
enable their children to acquire an education and enlighten=-
ment. This means that with an enlightened membership that
1s ready to learn the future Lutheran Church in the Philipe
pines will be in a better position to appreciate the Church,
and 1ts members, would, accordingly, assume their responsie-
bilities intelligently.

Finally, since the youth of the land had been affected
most by the American educational system, they are not only
open to conviction but also are very friendly toward Pro=-
testantism and its liberalising and liberating tendencles.
The youth of the land are thus the challenge of the Church.
Therefore the Church camnot afford to spend too much time
with the unenlightened class of people at the saerifice of
the rising generation of education-hungry and education-
conscious youth. The practical missionary should realize
the importance of this challenge and meet it intelligently.
Knowing that the greatest growth of the Christian Church
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has been achieved generally where the greatest progress
has been made in education, the missionary who has the
correct perspective on Philippine missionary problems
would give the youth of the laﬂd theiattention they deserve.
The words of Tr, Gam;ld Oslas, one of the greatest educators
of' the country ls apropos. He says: "It is but a trulsm
to state that the greatest fleld of Evangelical Christianity
1s to be found 1n educational centers."l0

-Protestantism meets the challenpge. Thanks to the con=

sistent practlce of free entorprise by America, the Church,
like any other soclal institution, could establish and main-
tain private schools under its own auspices. .Seeing that
cducation is definitely a means of evangelizing the country,
the various Protestant denominations at once took advantage
of this happy situationp. All of them maintained student
dormitorlies which welcomed secondary or college students
and influenced their minds and 1lives with the Christien
Gospel. A definite religious program such as student devo=
tlons, Bible study, and religlous discussions followed.
From the ranks of these student boarders came a slzeable
number of Protestant leaders in the Philippines today.

To this day Protestant student dormitories are 1ndisponi-

able in educational mission work and the denominations are

‘certainly not giving them up.

10 1pid., ps 1156.
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A number of denominations, besides jointly conducting
union schools, started their own educational institutions
offering general courses on all levels. The Presbyterians
own the famous H1lliman University which 1s one of the best
in the Far LEast. Eesidea this outstanding school of learn-
ing they ccnduct the Ellinwood Bible School for Girls in
danila. The Union High School and Unlted Christian Colleges
are under their management. Both are located in Manlla,

The latter offers collogiate and graduate courses, :

The Baptista own the Central Phllippine College in the
Visayas. It 1s a school much like 3illiman University. They
also have a school for the tralning of their national workers.
VEBIAS (Far Eastern Bible Institute and Seminary) is located
just cutside Manila. Its general courses in Bible attract
workers from other denominations. Since 1t 1is located in
the same compound where the Nar Eastern Broadcaatinq Com=-
pany has its studios, this school hns_a great influence
through its broadcaats.

The Disciples have a school in Laoag, capital of“thn
province of Ilocos YNorte. Their schocl for the training
of national workers is in Vigan, Ilocos Sur. They have
another school in Mountain Province. They emphasize vooca-
tional education in their schools.

The United Brethren started in La Unlon and profited
very much hy atarting an educational program soon after

thny nﬁrivad in the province. They have, today, a college
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in San Fernando with a department of theology and a school
for Bible Women and other religious workers. The theologlcal
department offers the terminal degree of Bachelor of
Divinity.

The Methodlsts who started with schools at first gave
up tco soon, much to thelr regret. Consequently they are
trying to remedy the situation. Besldes conducting schools
for the training of national workers, they conduct the Cen=-
tral Vesleyan College in Cabanatuan, a secondary school in
the northern part of Luzon, Harris Memorial Training School,
and are planning to establish a Hethodlst University in
northern Luzon,

Possibly the Seventh Day Adventists did most to ex-
plolit education as a means of doing mission work. It 1s
this 1little denomination that profited most from the sit-
uation., Its elementary school system, composed of a score
of schools and its academies, has made & name for the Seventh
Day Adventists in the Philippines. It conducts a senior
college where its collegiate young pecople recelive thelr
training, They do not lose their members as easlly as the
other denominations because of the indoctrination of their
members through their educational system.

There are & few scores of other Protestant schools con-
ducted either jointly by the various denominations or pri-
vately by Protestant groups. Thus some fifty of these
ﬁchools are members of the Philippine Assoclation of Chris-

tian Schools and Colleges.

oy



=p.0=
The Lutheran Church - Hissouri Synod, a late-comer in
the Philippines, started a Christian Day School in lfanila
in 1947 and a high school in Quezon City a year later,
The latter was closed in 1949 and the former closed 1ts
door in 1951l. At present this synod has no school in the

- #hilippines and has no definite educational program,
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CHAPTER VII

GANTED A DEFINITE PROGRAM OF LUTHERAR ETUCATION
IN THE PHILIPPIWES

At the presont time the Lutheran Church in the Philip-
pines does not have an articulate philosophy of education
that is adapted to conditlons and problems discussed in this
thesis. Consequently 1t has no definite program of educa=-
tion, Thils is traglc because a strong foundation of the
Church in the Philipplnes cannot be laid without an efri-
clent and effective system of Christian education.

The missionaries in the Philippines are not altogether
to be blamed, for they are not education experts. It is
safle to say that the averapge theological graduate is not
articulate in the philosophy of education, He 1a largely
a novice when he is appointed as a school administrator.
Because of his limited training in the field of education
he may be indifferent to the problems of education.

This chapter is ﬁot meant to be a criticlsm of elther
the Lutheran educational system or of the missionaries in
the field., This chapter is meant to be an attempt to be con=
structive. It seeks to remind the Church and its consatituted
heads that unless it has a policy based on a Lutheran philo-
sophy. of education that is applicable to the Philippine

' field it becomes remiss in its duty. It also seeks to help
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misslonary candidates to the Philippines understand the
 baslc problem of Christian education and thus develop
their thinking on this problem before they leave for the
fileld.

What i1s- the Lutheran philosophy of education? Is it
the sum totel of its aims and objectives? To be sure there
must be a basic Luthergn ph;losophy of education that is
applicable to all coun:hriea, climes, and peoples, This ba=
slic philosophy may he modified or adapted to meet local -site
uations and conditions. But whatthis basic philosophy is,
is still vague and inarticulate. It still has to emerge and
be put Into words so that a layman can understand it. At best
thils philosophy may be understood in the light of the words
and works of those who fathered the Lutheran educational
system. So what could be a better source than the works of
the great Reformer?

Luther was a theologian - & teaching theologian., His
sernons, two of hias.great works which were written for pe-
dagogical purposes, his interest ine ducation as a universi-
ty professor, and hls recognized role as an educator of the
higheat order. An eminent Luther scholar and authority on
the Lutheran Heformation says this of Luther:

Luthor realized that the complete success

of the Reformation would be reached only with a

second generation of Lutherans . . . trained

from childhood in the new evangelical tradition.

The Reformation in no small measure ebbed and
flamed with the quality of school instruction
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received by the German youth.l

Luther's advice on educational matters was constantly
sought by adminiatrators and educators of his day. Conse-
quently because of Luther's prominence as an educator, the
schools were in close touch with the faculty of the univer-
8ity of Wittenberg, sharing lideas and experiences. From
i:h:l.aj ¢ lose contact with Christian educators of that day
there evolved the gen&ral pattern of Lutheran education,

Luther's concept of e ducation was not mere theory. It
was put into practice, for thus the schools were set up in
lagdeburg, Eisleben, Huernberg, and in the Breslau and Saxe-
on regions, and it was transplanted tp Denmark and Korway.
llo concoeived of education as Christian education, for the
core of the curriculum to him is the Gospel both for curri-
cular as well as for most extra=-curricular activities. Stu-
dents learned doctriﬁe (catechism), hyrms, the Gospel and
Eplstle leasons, sang in the choir, and were expected to
participate in tho devétions which were held two times a
day.

Education vwas exteﬁded also to girls who learned useful
household arts and religion. Adult education was also a
part of the Lutheran concept of education. Local leaders

such as lawyers, doctors, clerpgymen, and others did the

1, . "
E. G. Schwiebert, Luther and His Times (St. Louis:
Concordia Publishing Hausa, 1950), D« 677,
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teachlrige In a word, Lutheran educatiop already at the
time of Luther was conceived of to be universal or popular,
cultural, religlous, and functional. It was democratic and
it sought to provide education for all, Those who ¢ould not
afford to go to school owing to poverty were glven scheclare
ships through the towﬁ'a treasury.

What was the result of thls concept of education in
actual practice? Dr. k. ¢. Schwiebert mekes the following
pertinent remarkss

The impact of the excellent school system

was at once noticeable in the growth of the lLie-

formetion movement. « « « The enrollment at

Wittenberg doubled, then tripled. The leadership

of an educated laity as well as clergy resulted g

in strong, well-rooted congregations everywhere.

It was this concept of education that was transplanted
in America by the early Luthsran ;atheiui‘a concept definite=-
1y Christian,  democratic, universal, practical or functional,
cultural, and adaptable to all situations and conditions of
life, Thusa, as‘early as Luther's time an emerging Lutheran
bhiloaophy of education was very evident. A pattern was
established. It is only a matter of keeping true to this
pattern that needs to be done.

Thus the Tutheran or Christian ooncepp of education 1is
imperative, if not indispensable, in mission flelds where
Christianity had not previously taken root. A child taught

in Sundax school one hour once a week camnot be expected to

weather the onslaughts of the enemy on his falth, whether it

2 id. p. 682,
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be in his own home, in the school that he attends, or in his
association with unbelieving children, human nature being
what ié is. Thus 1% is only when the Church can have the
child under its influence also during the week that 1t can
have greater assurance that it now has in keeping the child-
ren. If it is difflicult to keep the youth with and in the
Church in a strongly Christian country, it is certainly
doubly difficult to kaap them in a heathen country,

Knoﬁing that an articulate concept of a Lutheran philo-
sophy exlistas, the Church must have & definite program of
Christian education in all its work, whether it be at home
or abroad, Indifference to Christian education and the lack

of a definite program is inexcusable.



GHAPTER VIII
AN EVALUATION OF THE TRADITIONAL
RELIGIOUS ACENCIES

It can Justly be antlcipated that if the tradltional
religlous agencles of education are inadequate in an en-
lightened country such as America, 1t is definitely more
inadequate in a non-Christian and unenlightened country.
Gonsider: first Ef_all, the traditional Sunday school. Does
1t meet the challenges of mission work 1n the Philippines?
The missionary arrives in the fleld assigned tc him. With-
out a speaking knowledge of the vernacular he can neither
teach t he children nor keep them interested so that they
soon lag in their attendance. congaqnantly, unless he has
an English speaking convert, he must depenﬂ upon a hire& in-
terpreter who ofton misinterprets, if he does not mistrans-
late the statements of the missionary.

TLet it be assumed that the missionary 1ls fortunate
enough to h;ve an intelligent convert after working in his
field for several months. If there 1s no Christian litera-
ture in the vernacular, the convert may have to translate
the instructional material. How would the ni-sionnry know
whether the cohvort is translating the mnéirial correctly
and faithfully? He simply has no way of knowing.
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Right here, then,the miasionqry is face to face with the
tvwio manr problems In Sunday school work in a heathen
country; Once 13 the matter of the missionary's inability
o understand and apeak the dialect of tﬂa children he is
seeking to win through Sunday school work, and the other 1s
the mn?ter of having an able and woll-indoctrinated laity
who may be used as toachera, To top these there ia the
matter of translating literature and teaching mat;rials, the
ahserce of which is a definite handicap in Sunday school
viorks

One other draw-back of the traditional Sunday school
is thaet the child would be under the influence cof the Word
possibly only thirty minutes only once a week. Living in
a home that 1a elther indifferent to the child's religious
traihing or inimical to what he learns in Sunday school, the
1i%tle that he learns 1is soon neutralized. The child®'s
whole famlly and social environment usually has the tenden=
cy to undo what he learns in Church or Sunday school. ° Thus
the Sunday school 1s a weak agency and indeed inadequate
in pioneer mission work.

The other agencies such as the vacation Bible school
and Saturday schools do not have the same usefulness in the
Philippinea as they have in the United States, For in lands
where child labor is not outlawed the chlldren are expscted
to work at home when they should be attending classes, Con-
sequently a sustalned regular attendance is diffioult, if
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not impossible, It is veory inadequate, to put it mildly.

I'rom these considerations the Church may realize that
teaching efficlency is coﬁsidarably less In countries such
as the Philippines then in the United States because of
the handieaps nentlioned, It may also realize that under
the circumstances the traditional religious education
apenclies are very intdequate &8s a means of doing mission
work,

What then must be done in order to give the young con=
verts a hetter chence for a "faith survival" since the tre=-
ditionel nethod of treining them for intelligent member-
shin 1s inadequate?

Oneo answer 1s the utillzatlion of consecrated and in-
telligent converts in all misslionary teaching activities.
This means, however, that the missionaries should put
rroeater emphasis on mission work among the middle or edu=-
cated clases. Unfortunately there 1s the tendency of mis-
sionaries to seek the less educated and poorer class of
people where the leadership is small. This was true of
mission work in India where missionarles started work a-
hong the lowest caste people and in China where work was
begun amonz the working class of people. Similarly in the
Philinpines there is the tendency to by-pass the middle
class and do work among the less fortunate people. Thus
work 1s being done among the mountain tribes of Luzon

whereas the missionaries should put more emphasis on work
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among the middle class people who are in & better po=
sition to influence othera than those who 3tlll wear loin
cloths., ork is belng done Ly the Tutheran lisslon in a
semi-glum section of Manlila but not In the middle class
residential districts.

The final solution and tho most practiceal and most
frultful of resulta is the founding of schools operated
efficlently by trained and experisnced teachers. It in-
volves expenses, to be sure, but in the end 1t is not only
the most econowmical but 2lso the most effective method of
training the voung members for responsible membership and
intalligent leadorship in the Churche. Even In terms of
dollars and centa it would be less oxpensive to have na-
tive teachers (whcgse salary may be less than one half of
that of a missionary tocacher) than American trained mis-
sionaries who cannot speak the lenguage of the children.

It is assumed hera, of course, that native teachers quali-
{fy as teoachers of religlon and thus teach as effectively

as a trained misslonary teaehaf. The money soent on chapels
to which comparatively few children go on Sundays (compared
to the many children who are attracted due to the pupil

and teacher activities) may be spent on a combination
school and chapel. In this way the members who feel that
they shouiﬁ have a chapel of their own may learn to take

the initiative in building their own house of worship later
on at their own expense. It 1s being assumed here that the
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schocel is expertly admlinistered and is therefore definitely
a nissionary agency.

in terms of the stewardship of time the Christizn day
school 18 more economical than other missionary education-
al agencies., In othor aroncies the individual chlld would
tuke considerably longer to learn the truths of loly Scrip-
ture than one who is given a lesson in relipglon every day.
He would prow up in knowledpe, grace, and faith more slow-
1y and with epreater difficulty hecaunse of certain influen-
ces that would inhibit Chriatian growth. But the Christian
day school can positlvely do the .jo‘h in less time and more
ef"'lelontly not to montion the fact that there ls greater
1ikelihced that the cpiléren would be less exposed to hos-
t1lle enviromments and bad influences.

In termas of immortal aculs the Christian day school
can beccme instrumentfl in helping the Church win souls
to the ﬁospai hncausé it is definitely a mlassionary agency
in i%s own Tighte. Iﬁ‘mnuld holp break down pre judices
againat the Church aﬁq win over {riends for the cause due
to its wholescume influences, The experiences of the othér

denoninations dolng wérk in the Philippines prove this

" eontentlons

Anothpr notent réason in favor of the Christian day
school ‘is {the incontrovertible fact that it is by far the
most efficient church.ecducational institution for the train-

ing of future nntionai workers and leaders, There are some
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who take exception to this statement. They say that although
they have no way of proving their claims, they know that

they can ﬁake as good Christian members out of non-paroch=-
ial school products ﬁs out of those who have not been
trought up in Christian day schools, Consequently there

ars those in the mlsslion fleld who are indifferent or luke=-
warm to the founding of Christian day schools. They cerry
the burden of the proof, it is needless to say,

For the sake of completenesa the following points may
be adduced to prove that the Chri;tian day school is a very
importent factor in misaion work as far as the Philippines
is concerncd:

1s The childron in the Phllipplnes do not have a truly
Christien background in the home, s chool, and commnity in
vhich they live. One who knows the conditions in this is-
land rapubiic cannct, if he is honest, dispute this conten=
tion. Can 1t be posslble, bharring the miraculous, that the
Sunday school products would have just as good spiritual
insights, as much cumulative Christian knowledge, and be as
intelligently prepared for reaponslible leadership in the
Church should they cease to grow formally in Christian
knowledge after their confirmation? The answer 1s an em-
phatic no, because the adnantngés of the Christian day
sch;ol over th; traditional Sunday school are too evident
to be ignored.

2, Children brought up early in the nurture and
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and admonition of the Lord as 1s done in the Christian day
school would naturally be in possession of clearer spiritual -
insights than those who do not have daily and syséematio
growvth in Christian knowledge because they are not under the
influences of a truly Chriatian enviromment. The average
child in the islands is exposed dally #9 anything'but Chria=
tanity in the home, in the school that he attends, snd in
the =celal group with which he mixes. Because of the mo-
rally deteriorating influences that often beset an industri-
ally {hence materiealistic) growing country thoughtful Filie
ﬁino parents seek to send their children to church schools.
The Protestant denominations that conduct schools in the
islands are experiencing the truth of this observation,

S5e The third argument is based on the facts of genetics.
Knowledge of the law of learning, the development of the .
child from infancy through adolescence, and the development
of character trailts as modified or conditioned by environ-
ment both physical and psychologlcal are all in favor of
Christian education through a mission nontrolléd school.
This ¢ laim cannot be disputed from a scientific basis be=
canse studies that have been made in the fileld of psycholo-

gy support 1t.

]

4, Someone has said in effect that the strength,
growth, and maturation of personal faith 1s in preoportion
to the use a person makes of the means of grace. There 1s

no doubt that with the average Filipino child the use of
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tho moans of grace is very limited, 1f not nil. In the
homes there are no l_’:ihlea. Parents either have no intersst .

in the weading of the Bible or have no training whatever in

the art of bringing up thoir children in Christlan nurture,

Only in the (hristian day school as it is understcod in the

Lutheran Church - illssouri Uynod can children bhe aiven the
6;rpnz=tunity tc make daily use of the Word of God, Hence

the. conclusion that since Christian day school pro::iucta
.-zr-e__i batter acqualnted with tho ilord of God and accordingly
a'i.s_lb with the Holy Spirit ¥Yho comee to them through the Word
of God and dwella in them, they do make hetter, yes, more
intelligent mombers and leaders cof ths Church.

Purely as a missionary agency the Christisn day school

. has wmuch to its credite It not only breaks down prejudices

and wina {riends, but alsc makes children whe attend it
1little missionaries %o the homesl end to the commnity where
such schocl is located. This is supported by facts from
the oxperiencas of denominational schools, not to men_bion

tho experlences of the Lutheran Church in the case of the

" fipst Lutheran school in ¥anlle, and its schools in the

past in Chine and Indle. The conclusion is obvious. The

second best is not good enough - not in mission worke.
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CGHAYTLER IX
MEBTING THE CUALLLICE

One of the great, if not the preatest, challenges in
mission work in the Phillpplines 4s the youth of the land.
Thoy are hunpry for education and ambitious of higher at-
taimments in formal edueaticn. There was a time vhen every
oarent wanted to have his children to Linish the lower
rrades at loast. HNew his desire Iz te have his chkildren
disnplay a diploma from & school of secondary or college
level. Because of the demands of the \young republic for
educated and baahnicglly trainsd men, tho wmany schools and
colleges that are nmushrocming In mosb'sgctions of the ias-
lands are crowded with the youth of the land, iany of the
schools that are privately owned are oxpanding their facille-

ties,e

The various denominations doing work in the lslande in=

dividually or in cooperation witﬁ;othars'have ostablished
aschools in additlon to these that are ncw being run by pr;-
vate schocl corperations composed of members of the evangel-
ical faith., In Luzon, in the viséman group, in Mindanao

Protestant owned schools are onjoylhg large enrollments.

“hat an opportunity they have to iqfluence tﬁe:youth of the

land] what a missionary opportunity to winjﬁhe'futuro

leaders of the country.
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fiow are thosc scheols financed? In most cases the pri-
vate dencminational schools are ne financial burdens to the
churches. The tultion fees collected from students, as a
rule, pay for the selaries of the instructors and much of
thae overnead exponse, other than salaries, alsc come from
stundent fees. 0Une Protestant clergymun conduets over ten
scncols, most of them offering ccllegiate courses. What a
wonderful opportunity he has to leaven the lives of his
students with the Cospel!

The Tmthoeran Church - Hisscuri Synod, to be sure, is
net interested in making financial orofits. !bf it it is
legitimate te charge tuition teo meet overhesd expenses there
is no reason why it should not take advantage of this hap-
py sitvations Is 1t wil}ing.ho meet the challenge and thus
win %o the church many of the youtih of the land who are ncw
spiritvally adrift?

ilow may theo church'khrnugﬁ itvs miésionaries and boards
meet these challenges, cspecilally the educational challonge?
To answer this question it is not enough to note dcwn what
one perscn thinks. Tho answer involves an examination of
what cthers have done to meet the challenpge in crder to
learn from their experionces., !ence the historical approrch,.

How other denominational sroups met the challenge.

It 1a now clear that the diflferent denomihational grouns
have learned from experience that teaching and oreaching

through interpretors 1s a "hit or miss" affeir and is thus



~75=

very unsatisfactory. Furthermors, they learned from
bltter oxperlence th‘at- the cuestoms, traditions, and idlo=-
syncracies of the people with which theya re not aequalinted
of'tsn stand between their message and the people, The lan=~
guage barrier gave them a feeling of frustraticn and ¢ hey
reasllzed thet many of the pecple ia thelr audloences were
atiracted more by the novelty of thelir appearance than
genvine interest in their measage, Reallzing this, and
other dlf"iculties, the misslonaries of the denominaticns
that preceded the Lutheran miszionarles at once set out -to
train national workers, They soon realiged that they did
very wisely because nationa). workers proved to he of in=
valvable help in alﬁ.-'pfon;;:iing work. The experlence of the
United Brethren in Cirist may be clted as an example, if
not as & patterne.

r. and Mrs, Widdoes of the United Brethren in Chriat
went tc the Philippines and started theilr werk in the pro-
vince of Ta Union in 1203, Therc, due to favorable clrcum=
atancea which conditioned the ¥ilipinos to give them & warm
wolcome and an eager recepﬁib_n, they &t once roalized the
necessity of training a native Protestant leedership in ord=~
er to meet the challenges of rapld ezpanslon. Dr. Widdoes
eould not take care of all the invitations to appear before
crowda of pecple who were eager to listen to hls message
even i through interpretors. Dr. Roberts remarks relative
to t:his: "It was & ocase where it was nt?t the missionary
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sgseking the people, but the people seeking t he mlsaionary.“l
Under the circumatances, how could he meot the challengea?

Dr. VWlddoes was not one to lean on others becauss he
was sure of himself, Ho mndo use of his consecrated and
good judgement. Handpicking young people of nromise, he
started an anmual Bible Normal which lasted four weeks.
These young neobple waere taught both the subject matter and
the method of Imparting i¢ to others. In order to inanire
the workers for preater zeal he held a quarterly confer=
ence in which Blble study, prayers, singing, and the dis-
cusaion of oroblems in dally life wers prominent parts.of
the progf&m.

A discussion of the temporary institutions Dr, Diddoes
set up for the tralning of natlional workéra would lead o a
rather lengthy discussion of methodss It suffices to state
here that at an early stage of his work these institutions
were very practical for his purpose at the time and at any
time under the same circumstances in any stage of pioneer
work in a countrv.

The United Brethren missionaries did not make the Bible
Hormal and the Guarterly Conference permanent institutions..

They were only temporary expedients, for as the work ad-

. vanced and the people became more and more literate due to

the evolving school system, they conceived of a school for

the training of native pastors who could adequately meet

lghg Woman's Evangel, 1905, p. 45,
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the noads of the peoplc. ".p.‘”nua a collepe run by the mission
wag @ntablished in 3an Fernando, T.alUnion.
OFf intercst to the studont of missions 1s the follow=

ing currlculum:

“Hairmony of the Goapels i

“hoologleal Compend

Vriting Sermons in English

ible Ntudy

Churech lilstory

Ilceutlon

hogic

Physleal Ceography

Botany

Philippine History

(ieneral ifiatory

fusle
These subjects were distributed over twc years of study in
2 mission compound where stand the Bethany United Brethren
ilospital, homes for missionaries and instruectors, dormitory
for students, an adninistration bullding, and a church built
of atrong material.

The United Brethren, later on, joineil the other Reformed
denomingtions in éstablishing the Union Theological Seminary
located in Manila where, the degrees of Bachelor of Theology
and Bachelor of Divinity are granted to those who qualify
to receive them, Junior college work was the prerequisite
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for admission into the seminary. The Unlited Irethren cole=
lege in San Mernando was retained, only that it was now
larpely for the preparaticn of female workers who became
Bible women or evangelist:,

I% should be of interest to note that the other denom=
inations followed assentlally the saue pattern of training
for thelr workers boti as to the evolutionary development
andt evona o far as curriculun was concerned, for all of them
had essontinlly the same problems to f'ace,

The financing of these institutlona should also be .of

int-ur-aat, agpocially to those who would shape Christian

- aducatlon policies in the islands. The s tudents lived in

dormitoriea bullt by the mission. They brought thelr food
suopnlies which wvere supplameni:ad by the dlfferent mission

churches or by pifts of individuals. There was no tultion

"excopt that the students had to pwrchase their own books

and obher schcol supplies.

?;fost' of tqe denominations repraesented in the lslands
today send thelr theologloal students to the Union Theolo-
giciz-.l- Seminary which renks comparatively well with American
theologlecal scﬁoo‘l‘s. Tﬁa school was established in order

. to meet the reguirements of the rising standard of education

whilch, yearly, produces i:mndredu of college and secondary
school hgraduat'es who are 'attraci;ed to Protestant churches.
These denominations realize that the educated Filipinos
look up only to ministers of religion whose educational
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ettaiment and professional preparation cormpare with their
ovm, for, indeed, il the professiona demand the best train-
Inz possibla, so much the more should the ministerlal calle
ing be of such high standard that 1t be locked up to by men
and woman of hlgher educatlional and cultural standards.

ilow has the Lutheran Church in the fhilippines met the
challenge? After five years of mission work in the lslands
the Tautheran Philippine Conference has not developed a plan
that is practical. It does not have immediate plana to
build a school for tho training of nationals as warkers, de-
spite the fact that the Board ofi?oraign ilssions has ene
couragod the conforence, ves, urged 1t to begin the train-
ing of nationals as workers in the kingdom as soon as possi=
hle. The llasion Board sanctioned the openlng of Bethel
Lutheran School in Manila and approved the transfor of the
Tutheran High School to GQuezon City. It encouraged the de-
velopment of the high school as a means of preparing a
nueleus of a future college and seminary for the training
of netional workers. Both the Bethel Lutheran School and
the high school were closed and the conferonce resolved %o
sell the waluable property which could very well have
gserved ths Tutheran Church in the Philippines for many
generations to come.

Some effort has been made to train workers through a

Bible Institute which lasts from two to four wecks, It
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ceased to exlst after the mlissionaries had been allocated
to the far-flung stations. A% the 1951 Conference it was
resolved to encourage each regional conference to conduct .
its own Blble Institute., Thie resolution, however, nas not
been implemented due %to circumstances which would make im-
Plementation next to impossible. The plan to traln pre-
theologlcal students regionally as described elsswhere is
Ampractical of lmplementation. Hence, to date, the Luther=-
an Phlilippine Conference has nc¢ scnool at all,

Une worker who had been trained under missioanaries in
Fanila passed a colloguy and was called as & worker. He
was, however, & forwmer worker in the Seventh Doy Adventist |
group, joined the dethodists later and beceme one of their
pastors., Afterwards he left the iethodist Church and be=-
came a pastor of the United Church of Christ in the Philip-
pines, a highly unioniatic group. .Ha is close to 65 years
old and therefore cannot he expected to afford the church
long service, Another man, & menber of the mountain people
of northern Tuzon called Igorrotes, used to be an evangel=-
ist of the United Church. He joined the mission and was
prepared fcr work among his own people. Whether 1t is wise

' to use former workers of other denominations 1s not the
point at issue. Caution is nevertheless in place because
experience in other flelds seems to show that exirewe cau-
tion on this score solves problems before they cccur. It

hes been said again and again that those who can easily
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cross lines to serve other churches need to bear watching,
They usuallr have rmuch to undo. It 1s sometimes difficult
for them to annreclate what the new dencmination they are
now serving stands for and to understand its practices.
They have the temptation tc look back. The flesh-nots of
Loynt .are sometimes more tantalizlng to the taste of the
Jows than the food they ate in the wilderness.

It can be seen {rom the efforts of the various denomi=-
netlons to meet the vroblems and challenges of education that
the probleme are highly Involved. Towever, the denomina-
ticns succeeded falrly well in meeting the situations. The
visihle recults of their efforts show that thay were
equal to the challenges. -
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CHAPTER X

CONCLUSIONS - CRITICAL AND

PRACTICAL

A thesis in the practical field of theology 1s neces-
sarily less dogmatic than one in the doctrinal field.

Hence, 1n the practical field controversial problems may
not be brought to a happy conclusion. The subjective ele-

ments do easily creep in and hence conclusions may be col=-

R S T W

ored by & strong bias. The conclusions in this thesis are

not final. In a word, one may toke issue with the conclu=
sions, but he must be equally compelled by facts that under-
lie his objectlons,

From the foregoing chapter and from what we know of
more recent developments there 1s a great urgency of an
immediate supply of nationals as workers. Cilrcumstance of
history, the economic development of the ¢ountry, pcpulation
tronds and religious conditions meke it imperative that
national workers be tralned immediately. Temporary expedients
are not enough. They cannot cope with half of the problem.
A ciefinite school with an adequate training program is not
a matter of conference vote. It is a matter of polley.

Under present circumstances and conditions two types

of workers are needed. One 1s a staff of women workers
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to help open up work and to teke care of the ministry to

womon and children in the home, Customs and traditions

malte 1t dAifficult for the male missionary to get into the
home, hence the impartance of women workers., Furthermors,
due to natlve temperament and idiosynoracles the women can
mot closer to the mptpars and children than men. Women,
howover, cannot serve as pastors,: Thus native men who may

then telko over congregetions after they havs been established

are needed and they are needed now in order that missionars
les may be released to begin work elscwhere, To delay means
to slow down the growth of the Lord's kingdom. Above all,
immortal sounls are 1nva1yed.

The educational progress of the nation and the present
rete of progress which.is being accelerated by the rapid in-
dustrialization of the countiry make it necessary that the
rational worker be given the best training the church can
afford to give.

In order to meet the problems suggested by the conclu-

sicns just made, the following plan may be followed, modl-
fled, improved upon by educational experts, and put into
operation rigﬁt away, If the plaﬁ is not acceptable, some
other plan rust be substituted, for at least something must
be done,

A supgested plan, The plan in mind is put up in the
Menila area (Quezon City should be an ideal place) a central
school on three levels - secondary, pre-theclogical (junior
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college offering basic college courses plus essential pre=
theologlcal subjecta), and, eventually, & theologlcal de=-'

Ths high school department should accormodate
Trom these consecorated young

rartment.

only adhorents of the mission.
people gifted indlividuals should be earmarked and encouraged

to tzke courses leading up to the s tudy of theology, inspir-

ing thom to do so through expert counseling so that they
This secondary school department

make up their own minds,
should becore a .feader for the pre.-aollagilte departmental
courses, the chief of which 1s the pre-theological cm;rae.
It is uanfortunate that the [Hanila Lutheran High School was
It could have hecome the nucleus of. the

prematurely closged.
Lutheran Central Sclicols
The pre-collegiate level must definitely emphasize pre-
theological subjects beslides fulfilling the government re-
guirements for recognition,- the pra-thecloglcal students
taking a 8 many courses as they oan carry that would help tha_m
in their study for theology. Consequently a cuwrriculum s0
integrated as to inolude pre-theologlcal courses should be

set up at once before such a school eomea.into being, for
1t is the curriculum and the teaching of the subjects in the
In

curriculum by competent teachers that make up a school.
time, in order that those who do not have theology or ser-
vice in the Church in mind might profit academically, pre=~
nursing, pre-law, and other basic courses leading to the pro-

fesslons may be added without detriment to the school.

by
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As far as the academic curriculum is concerned, how=
ever, the governusnt has a regulation standard curriculum
which must be fulfilled to warrant government recognition.
S1light modificatlons and additions may be made without
speciul permlission from the government. Since the govern=
rent curriculum -has been set up by educatlonal experts in
the light of the people's capacity and the country's need,
it need not be tamper;ad with or mutilated, '

The theonloglcal departinant of the central Lutheran
school needs to e studied very carefully by those who are .
qualiiled not only by scholarship but also by experience.
The curriculum of a astate~side Lutheran seminary may be
transplanted with possibly slight modification while studies
are belng made hecause the theologlcal curriculum may have
to be adjusted to the needs, exporiences, and native glfts
of the people. Hence the curricu‘l.um experts ought to become
acqueinted with the people and their history., [For the pre-
gent the educational and cultural background of the average
Filipino is inferior to that of the average Amerlcan stu-
dent, Hence the Seminary courses may have to be simplified
for the s ake of efficiency in teaching and for ease in the
assimilation of the material. It need not be sald that the
theological curriculum ought to be simple, practical, end
within the capacity of the average Filipino student to
assimilate without great difficulty. In order t o make up
for his lack of background in the clasalcs and in western
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as well as Hebrew culture the theological course should be
lengthaned to four years without viearage but with fisld
worl in the mission stations during thé vacation months,
There may be some, however, who do not have the capa-
city for a straipght four yesr course, Some may not be a-
ble %o po through the whole course without interruption
due to oxtemuating circumtuncu. such as age, economic
mspnns:!:bili‘b;r toward famlly, and other consideratione.
Therelore the cuﬁ'iculum may be so formed that after two
wraars theatudent can become an evangelist without ordina-
tion (formal call and induction in office) but may continue
his zeminary course by doing extension work under e qualified
missionary or by returning to the semlnary on alternating
semesters or for a vear at a time as the casze may be. -
It has been mentioned elsewhere in the thesls that le=
mele workers should have a place in the misslonary program

of the Church in the Philippines, That they have an import-

ant role to play in the evangelization of the country has

long heen recognized by other church bodies. Traditlion,
however, sometimes withhold from them the privilege and
thus as a result the Church is the loser, Assuming that
the Church is reconciled to the ildea that women workers be
used in the Philippine fleld, the central school should
serve another purpose in that jbhe curriculum can easily
provide for the training of native women workers who may

attend classes with other students. This can be done by re-

_oruiting the future women workers from the secondary level.
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;p providing for future female workers there need not
be too many extra courses, except in the practlcal field :
such as in child pneychelogy, kindergarten work, methods; etc.
The womeﬁ nay take such courscs in the ccllege department
as are essential to prepvare thenm for thelr work,

Agsuming that the Church would encourage the establish=
ment of Christian day echools wherever 1t is posslble to do
8o, the Lutheran central school in Manlla mey thus serve
another purpese. A Lutheran normal school can become one
of its departmentas. As & watter of fect, this department
can be so strengthened that even those adherents of the
Church whe do not have service in parochisl schcols in
mind may be prepared in this central school., Vhat an op-
portunity te influence these young people with the Chris-
tien fhilosophy of life so that they can serve as leaven
in the schools whers they may teach.

The prablém of financing the central school is certain=-
1y a big problem, for no school can operate without finances.
It iz presupposed, however, that bhefore an indigenous church
comes into being the buildings and equipments must necessa-
rily be mission investments. It would be ideal if the na-
tional members build their own schools, including the cen-
tral school, But things are far from ideal in the ploneer-
ing stages of mission work. It cannot be done in any other
way, unleas some philanthropist does it of yla own in-

lative.
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_' The education that the students receive-need not be
somo pors _of a hand~-out, Except posslbly in the case of a
fow ‘.lnstt%t:l;:cas students must pay tultion ané the fee rmet be
moderate dlt.:anou{;h so that the average gtudent can pay 1t.
fichools that exist for profit charge exorbitant fees, The
cen‘::ra'l Lutheran school need not derive financisl profit
from edﬁca'ﬁion,, for educaticn should never he some sort of
commodity that can be bought and sold. Like water, light,
end air, enlightenment ought to be free. At any rate, tu-
ition may ve charged to pay for the overheed expensos.
. Those who praimre thomselves for asctive service in the
church may be granted tuition scholarships, but they should
te asked to ag{ree to reimburse the school for the tultion
fee 1T they should afterwards change their mind and.take up
some other callling. Those who declde to serve the oh;zrch
aftervards and have pajd tultion 1:_1 the course of thoir
attendance et the central oimoo'l. may seek refunds of t helr
tuition fees. b

It goes without saying that the s tudents whom this

school secks to attract come from middle class homés. It
i8 for this reason that missionaries should seek to work
among the middle claas of people without neglecting the leas
fortungte ones. Otherwise the churech in the Philippines
would be conaidered largely as the church of the lavandera
olass, Such a school would not funotion well if students

oome from families of very limited circumstances. Itwould
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be difficult to overcome the feeling thet the students have

- mixed motives In attending a school that gives them a free

education,
The faculty of such a achool 1s another problem that

needs careful gtudye The mwost important member of the
faculty is the adminlatrator. ile should he of such & strong,
dymemic personality that other members of the faoulty look
%o him without resentment or envy, one who 1napiréa love and
respact. A mixed faculiy .composed of Americans and Filipinos
may ve quite difflicuwlt to manage bocouse of the clash in
personalities that_ara bound to happen. Consequently, 1t
mav be baat to distribute adminiatrative dutiss. There mey
he a president who 1s the hsad of the institution; a dean

of tho faculty who may be elected by members of the facultiy;
a deen of students who must posseas special qualifications,

a personality that inspires coﬁfidence, one who can, through
the impact of hils pgraonality ;nspira students to great
heights of service.fo God and their fellowmen, one who can
maintain student discipline without being harsh and hard,
one who should be a father, mother and a friend.to the
Individual student,

What more need be said? There 1s one thing more and it
is above all else. ILet all education be Christ-conacious,for
without Nim no blessing can come out of any educational ef'=-
fort. iHence all should he Christ-centered, For this reason
the core of the currioculum should be the Word of God, the
beginning and the end of all education, !
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