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CHAPTER I
THE NATURE AND SCOPE OF THE THESIS

As the title indicates, this thesla represents an at-
tempt to show hov six principles of successful teaching
have been and might be applied to the teaching of religion
in the Christlian day school. For the formulation and ex-
planation of the principles the writer is following the
principles set forth by James L. Mursell in his book, Sug—
cegsful Teaching.l

The application of these principles is based upon the
series of curricula for Lutheran schools prepared under
the direotion of the Curriculum Gommittee of the Board for
Parish Education of the Lutheran Church - Hissourl Synod,?
the General Course of Study for Luthersn Elsmentary Schools,”
and the Instructor's Manual for Luther!s Small M‘u

The report is confined to showing how these princi-
ples have actually been applied in theae books and to show=.

L e, (New York:
James L. Mursell, Successful Ie
MoGraw-H111 Book Gompany. TnOes %‘55-

2For complete listing see bibliography.

3" ° o Kram » ais 9 (-] Course E : 'f x
:L‘a‘-ti%’ﬁﬁ:u%a-ﬁﬁg; ot Senere o rata Pubti
41, J. Boettoner, ;ngt%gns::.t, Hanu {':f n?%uﬁ',f

%%:,L_'cgteohum (8t. Loule:




2
ing further applications directly suggested by following
their lead in integrating religion with all activities in
the Christian day school. :



OHAPTER II

SIX PSYCHOLOGIOAL PRINCIPLES - THE BASIS
OF ORGANIZING LEARNING FOR MEANING AND PURPOSE

#There 1s a very striking snd glowing agreement among
thé best psychologlsts about the conditions of good learn~
ing.*l As a bBridge between the paychologioal knowledge'
about the conditions of learning and the practical téach-

ing job Mursell in his book, Successful Tegohing, offers
e g8t of six principles.

The more he looked at teaching and learning, the
olearer 1t became that from ths psychological stand-
point certain oruclal aspects attach to them., The
learner's mind mst work in the right kind of gon-

ext 1f he i1s to learn well, He must set up ;
right kind of foous. The ugnt_nanormx%a-
amm will P him enormously. To some e :

mgt work in his own \ / vay. Each partic—
ular job of learning mus part of & e of
developing power and insight. The righ d of
tion is essentlal, for the learnér nesds %o. .

Ww he 1s getting along.and other people need
to know it too, These six principles - context, -
focalization, socialization, individualizatlon,
gequence, and evaluation - comprise the nuihgr 8
bridge between psychology and the classrooie.

These principles then according to Mursell, are the
8ix pradtical aspects of the problem of odganizing learn=
ing for maximum meaningfulness and so for maximum effective-

L}

- e

James -L. Mursell {New Yor
HoGraw-Hi1ll Book Company, ING.,. s Do YAl,
21p3d., p. vild.

B . R T T vl




4
ness. Buccessful teaching is that which trings about
effeotive learning; its oriterion for success is - results!

By vwhat kind of results, then, should the succeas of
teaching be judged? Thm are two typee of results of a
very different sort. Some results mt be considered of

eny importance, either because they do not last or because
they can be produced only on the one right occaslon.

Such regults cennot possibly be tsken as the criterion
for good teaching, and when 1t is oriented chiefly
towarde them, which all too often happens in fact and
deed 1f not in word, then it is pointed toward fallure.
Results of this kind, which do not snter into the
personality of the learner, or shape his mental de-
velopment, or affect his thinking, or 1n§1uencu his
action, may properly be called gpurious.”’ -

In contrast to such spurlous results there are those
which can be used to measure the success of teaching., These
are results of a very different sort. -

These appear when a child learns his mother tongue,
when a student on a foot ball squad learns the mean-—
Ang of team loyalty, when mathematics i1s taught so
that pupils grasp it as a method of thinking aml anal-
y8is with endlees implications and applications, when
history is preae%ted ag a8 -tg oonmn::nu qr-ﬂs::ch
gweep and current bearings ol pas iBs o o o
results last. They may :3; be gtaim“:'\!%gl':li Gmﬂ
accompanying detall exactly as they »
but they eg%abllsh lines of mental growth, and although
they may be sssimilated and transformed as deeper and
wider underatanding comes, they arve never lost, And ;
even the detall can easily be reconstituted and brushe ~
up if desired. So, by the same token, they can be us;

" in thought and action for the reason that they are no
superficial or merely verbal but enter into the PQ:?::P
ality of the learner, influence his point of vio: s
approach to things, and ave richly meaningful fo .

SM- s De 3o
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These are the kind of results by which the succeas of

:;:;Mmg %ﬂgag;e éuﬂaﬁt% e:!tlga .)in centrast to the others,

In the teaching of religien especlally the ﬂatinouon
between authentic and apurl.‘oul results lg important. In
this field authentic results may last not only in time but
%o all eternity. Spurious results, as will be shown later
on, sre not only unimportant, but may sctually be dangerous.>

Another question, however, may arise concerning the
resulte by vhich the success of teaching is to be Jud.sed.
Should results be considered in terms of teaching the gub—
Ject matter or in terms of developing .pupl.lé as persons? |
This alternative can be rejected if the pupil is considered
as "a person who learns. »6 g emphasizes the importance
both of subject matter and of pupil development.

As these gix principles are examuined, however, one
more objection might be raised. Tﬁe terme “motivation®
or "purpose’ do not appear. Mursell has omitted them be—
cause for him motivation does not represent a separate;
recognizable aspect of teaching; it appears rether to be
a result of all six principles. *When these are epplied
at a high level, good motivation is the end P!'Oﬁ““-'?

“Inia.
SInfra: p. 50
Giurgell, gp. oit., ». 6.

?Mo. Pe ix,




6 . ,
It remaina then to be shown how these six principles
might be applied at that "high level® go that the teaching
of religion csn be organized for maximum meaningfulness,

and ao for maximum effectiveness.




CHAPTER IIX

THE PRINCIPLE OF OONTEXT
AND THE TEACHING OF RELIGION

"Meaningful learning must proceed in g gontext exem—
plifying the meanings involved.  This expresses, in its
most general form, the baalc principle of context. %t

:'I‘he word "context' used in connection with the organ—
ization of subject matter for successful teaching m re-
quire definition, Thorndyke's law of readiness in regard
to teaching emphasizes that a pupil must readily see what
he 1s supposed to be learning if the learning process is
to proceed most efficlently, In accordance with this law
of readineeas, U"context" 1no:|.ud.u: all source materials, 1l-
luatrations, direct and contrived experiences and situa~-
tione used by the teacher to make the subject matter seem
real, compelling, meaningful to the ohild. Oontext does
not mean "busy work" if the term "busy work" is used to
designate activities which are merely to keep the children
occupied. To the extent therefore that the experiences,
materlals and situations sot up by the teacher are really
meaningful to the child, context helps the child to ses
wvhat he 18 supposed to be learning, and helps him on to

ever richer experiences.

. (New York:
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What then are some of the characteristics of good
context? In answer to this question four points should
be brought out. Good context should be dynamio, conorete,
simple, and copiouas. Good context should be one with which
the learner dynamlcally and strongly interacts. It should
engage his active will and purpose. A context which 1is
concrete gives the learner something to work and experiment
with, something that can command his will and energy.”

The road to frulitful learninf ia well paved with con-

crete experience, Education's greatest weakness ap—

pears vhen puplils are made to memorize general rules

%gd u:gg;ggﬁ;ﬂv%::ﬂt&ey have never had the experience

These experiences which form the context in which con-
cepts are to be goquired should be simple, bringing forth
only one point at a time, ax‘zd they should be oopiouu,_ o as
to have a c\n;nulative effect upon the pupil.

Good cc;ntext. then, serves to awaken ouriosity, arouse
interest, generate a desire to learn. Which classroom situ-
ations, therefore, will resulf in better oontoxt‘!

To provide a means of somewhat maa‘uﬂ.ﬂs the context
set up 1n various teaching situations lluraell has con—-
structod B hierarchy of applications of the principle of

context to the teaching process.

?B.’.L'!-. p. 8 (5w
JEdger D !“ﬁ % m% Teachlng
York: Thaagﬂslo:'rreu, Ce » Pe 5ga
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Principle of Context:: Hierarchy
I 7Textbook only

II Textbook together with collateral or supple-
mentary readinges in general of somevhat simiw.
lar type, aczdemlic. in character and aiming at
further exposition

III Nonacadenic and current materials,.such as
magazine artiocles, newspaper clippings, adver-
tising itema, brochures, poems, and so forth.
May be accompanied by either or both of the
foregoing or not, :

1V Graphic materials such as pictures, mov:.esi
maps, cherts, tables, graphs, "visual alds
generally, alsc phonogrsph recordings. May
be accompanied by any or all the foregoing

V Demonstrations, museum trips, eéxcursions, pre-
sentations by visiting Yexperts," e,g. traffic
policemen, fire wardens, efc., in general,
chances to observe phenomena and events more )
or less in natural setting. MNay be accompanied
by any or all of the foregoing

VI Personal, soclal, commnity undertakings, either
in school or out. n:ﬁy be accompanied by any or
all of the foregoi

In hie book, Audio-Visual Methods ln Zegching, Edgar
Dale presents a similar device which he oalls a "cone of
experience.! This cone is a pictorisl device used to sum-
marize much of what has been found to be true of direct a.n.d.
indirect, conorete and abstract experience.

Dale saye of his cone!

division
As you st the cone, you recognize that each
Np;eaent:dg stage between the two extremes - bem::l
direct experience and pure sbstraction. th':'o;g:r p

up the cone from its base, you move in " i
decreasing directnesa. Thus, a "gontrived expe. -

“Jureell, gp. oit., p. 98.




10

is one stage more direct than "dramatic participation®;

"dramatic participation' 1s one stage more direct than

ifield trips," and so on. ‘Similarly, if you travel

down the cone from its pignacle, you move in the order

of dscreaslng abstractness: "verbal symbols® are more

abstract than “visual symbols"; and ®*visual symbols?

are more agbstract than Yone-gense alds,® and so on.>

If this hierarchy of applications were to be compared
to the cone of experience gome close correlations might be
noted. Trying to apply the principle of context by using
the text book only (the lowest on the amcale of applications)
corresponds to an attempt to teach using 'chiérly verbnl and
visual symbols., Further up the scale of applications "graph-
1o materials® and "‘vigual aids' generally" correlate roughly
with the middle section of Dale's.cone.  Finglly the applioca-
tions of the principle of context approach more and more the
direct, concrete, purposeful experiences which form the base
of the cone.

Neither of these two scales are, of course, intended
to contain rigid olasesifications so that all teaching muet
fall into one or another of the different levels. 2

It will often happen that a given instance of teach=

ing cannot be exaotly placed on the scale, In some
Nngpaeta its me.nase?ent of context may be superior,

in others inferior.
Nevertheless, the scales are useful for analyzing

teaching situations 8o as to apply the principle of context
at the highest possible level.

5bale. op. cit., p. 37.
sﬂursell, op. oit., Pe 99
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How, then, can this prinoiple be carried out most
succegsfully, and et the highest possible: level in the (
teaching of religlon? Bome of the gbjections which might
be raised to using the principles at the basé of Dale's:
cone might also be ralsed concerning the upper levels in
the hierarchy of applications for the principle of context.

For example, would not the "demonstrations, museum
trips, excurslons, personal, social, community undertakings,
either in school or out,® be too time-consuming? The esaue
question may be acked of direct purposeful experiences as
compared to verbal symbols: Is the extra amount of time
needed compensated for by increased effioclency in learning?

Many of these applications would. indeed be too time~
consuming to be used in the teamching of religion. This 18
true only if religion 1s thought of as a separate subject
to be carried on only in the specifioc howr of every school
day. When religion 1s integrated, however, with all the
activities of the Christian dsy school go that 1t becomes
& Vital part of the child's life, then religion and all
other activities can interact with one another to provide
concrete and copious context for each other. With euch an
approach religion will be taught six hours a day. This 1s
the goal toward which leaders in Luthersn education are
_strlving. ‘

What is more, the pursuit of the objecttn:h:fh"_

Christian education cannot be confined
son .in religion, for the Christlan objectives V.
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sutomatically break.';lmo all tegching and aotivi-
¥ies during the day. e A

Simllarly Boettcher writes:

e have religlous education during six hours of the

school day." VYe say this of ouwr Christlan day schools.

This is, in a measure, true even when few or no corre='

lations 'with other subjests ococur. But usually this

is not as true as 1t could and should be. Teaching
all pubjects from the Christian viewpoint could and
gshould mean much more than correcting some unbibliocal
ldeas found in text books on sclence, geography, and
history. UWe see no reason why the basic skills in
arithmetic, in reading, in oral and written

could not be taught quite az effectively with materis

als taken from areas of living that are os special

interest and importance to the Ohristian.

How, then, can this goal of providing context for the
teaching of religion "six hours of the school day" be car-
ried out? There are at least two ways of organizing in-
struction to sccomplish integration and interaotion between
religion and all sotivities in the Christian day school. The
first would be by dividing the formal religious instruotion
into meaningful units and correlsting the teaching of every
subject with these units., The other way would be to organ=
ize the teaching of each subject by itaself and apply relig™
lous principles as the need for them fnaturally” arlses,

On oloser inspection, however, these two plans ‘ff or-

ganizing do not appear mutually exclusive. Orgsnizing re=

i ,' DK Sl : i 08

(st. Igﬂg% g:mgdigumgi%u. Cs %;, p.‘fé’."
B J. mstmasgg!a m%?g

38_9 ?Mt?ﬁf-uu FH mooﬂ%ﬂlng use,
)

Pe. XXV £,
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1igioue instruction on the basis of meaningful units does
not preclude the possiblility of applying religious prin-
ciples to all activities, Indeed, keeping Christian prin-
ciples constently before teacher and pupil mey help suggest
many correlations which otherwise might go unnoticed, If
this interaction goes on continually the child would receive
for example not, "religlon:gnd arithmetic,® but srithmetic
taught from 2 religious viewpoint.

By orgenizing religilous instruction into meaningful
unite, then, the instructor will find it easler to supply
dynamic, concrete, context, By baving large amounts of as-
similatlve material curiosity can be more easlly aroused,
and aroused curiosity and interest will lead to effective
learning. Learning ls = conscious process that goes on in
the mind of the learner, not something which can be poured
on him or added to him like a drug,

Where the new attitude is one of comprehension or

e e oniyay tne popil Rissei gs

e el e

Perhaps an example in which meaningful context 1s
supplied could most essily be found in teaching the lower
grades. In working with very young ‘children,. teaching by
direct purposeful experiencs, setting up simpls, concr '.“’
coplous context is most J.mporfant.- With such young :ahildron

9‘:‘“3:" _0'20 _0_’;2-. Fl 71"
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the danger. of verballization is very great. The settiing in
vhich learning takes place has a great influsnce on the at-
titudes, habits, and skilla which are developed in the mind
of the child. LeBar, in her book, Patty goes $o the Murmery
Olasg, illugtrates the principle of context. Her methods
nay differ in scme respects; since she has in mind a nursery
class rather than a Chriastian day school, but the principle
reaains the sane, '

LeBar has one general aim: To bulld up an attitude of
love for CGod's house and for Jesus.

The imnortant purpose of Sunday School for your child

of wgpor three 1s not in having her memorize Sorip-

ture words, songs or prayers. Together we might la-

borioualy drill words intc her memory, but most of

them would not be understood, and therefore would

have 1ittle, if any valus, What ave important are

the attitudes of the child: that she learns %o J.ov?

to come to God'e house, that she learns to love God's

Book, and that she learns to love Jesus and the liuv-m

enly Father. To build up these attitudes is our alm,

The aims for her first unit are to impress on the
child: Jepus loves me, Jesus loves all the children, I
love Jepus who loves me. Certain phrases chosen throughout
the unit show how context is built up to impress these
truths:

will de ready
In one cormer of the room a teacher S

%o s ut Jegus® love for the
nn?h?w. mfﬁge?gnm- Asgeuble the bsat 'B:o-

tureg you can find of the members of & family
love & little child. . « « 7The last page of the book

20 o ; : - Hursery Class
Mary E. LeBar, Patty goes to the ry Olass
(Chicago: Bcripture Prees, o'?;wﬂt Pe e
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ahould show a lovely ploture of Jesus "Who loves
her best of alll", . . Dolls will be a help for
new children to hold for comfort, for others to
learn to share, and for still others to use to
play the story of the children who went to see
JesuB. « « « The period should be made so inter-
eating that all children will join of their own
cholce. « « « Efforts to get them to conform must
not undermine the primary aim of bullding a love
for the things of God, . . «» Use the nursery pic-
tures. . . follow the story with a prayer such as
We Love You Jeous" and the song My Beat Friend®

e o o the plano may play a light and lively tune
as the children play they are going to asee Jesus,
They hop and skip and pick flowers %o take %o

Him, . . . An ordinary cloth doll.may be readily
made into a puppet. . . she can indicate that she
knows where thers is a ploture of Someone who loves
a certain child and pglnt gut g;: pt:ture :: {:ﬂuﬂo
e o o The group may also play story mo
detell. . . + They may decide where they live, get
up and wash, drese, and get ready., Then they may
all walk down the stree lp!.ok:l.ng flowers or hurry-=
ing along to see Jesus, :

As stated above the method may not be applicable in
gll cases, but the context illustrated is dynamic and
conerete, It is also simple and ooplous. :

In the Chrigtlan day school organization into religlous
units will provide a rich environment for learning with
bookg, v:..aua.l alds, field trips, and a variety of 1am1ns
aotivities. Correlation of other activitlea with the re-
ligious unit would provide a series of related, purpoutql,
socially significant learner activities which ¥provide op-
portunity of 'growth in the direction of the objectives of

education, nl2

llheBar, oD ELt—" De. 38-51" mg!"

12&1‘&“31‘, OD. m.. P. 73.
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Buch correlations are suggested in the Ingtructorig
Hanuel for Luther's Small Catechism, Unit XIV, which deals
with God's government and preservation; pBllent resding:
"ihat is the central thought in Psalm 989 Describe the
feelings of the writer of Psalm 100;" Languape: "Elicit%
personal experiences of how any apparent misfortune twrned
out tc be.a good fortune. Report on readings; dramatize
1 Kings 17.% Citigenship and Oiviest “How the policeman
and fireman serve our conmunity.® Higtory: "An overview
of Israel's History." "How the Romen Empire and the univer-
eal group langusge were aids to the Gospel.® Geography:
YHorld centers of food production. Provislons for safety
of property and 1ife (in whatever country is being studled);*
Health: "'Saved by an Act of God!; 'Bafety Firet Habits';
acoldent prevention.! General Solence: "How God through
sclence has inoreased owr food pmﬂmtl.oh. alleviated suf-
fering, detected ariminals. ‘Laws of Nature are God's Will
in Operation'.® Art: 9Study snd reproduce 'The Hand of
Blessing' (Synodloal Catechism, page 98)." Aritametici
"Taxes pay for Government services; Jount your possessions,
Add possessions of olass mates, Orop, fire, wind, and h"“‘

insursnee, Inquire, mm.lum:er.ll3 :
Further opportunities for correlation by adding re=

13800tte_her, op+ cif., p. 150 If.
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liglous principles fto various subjects as the opporttml.ﬁ‘
ariges are found in the curriculum series for Lutheran
Schools. ’ ,‘
For Christian citizenship, Groas makes the following
sugzestions among others:

Recopgnition of God as the (lood and Gracious Ruler
of the Unlverse, ' Various foods consumed by a mem=
ber of the class in oine dey are llsted; the probable
sources of the foods are located on a Map « « .« o
motion pictures and slides . ... related to tﬂ
supplying of food, clothing, and shelter, etc,

In teaching art, Deffner and Diesing advises:

The puplls dlscover why form and arrangement of
various merbers of a human body add to thelr ap-
paa.rancetand Erfec.tgemsa.la . in the ehﬁmlom
noint out Godls wiasdon an ve arm.n% -COL!
and forms of flowers and ogther plants. y bring
objects and piotupes; dandelion ssed, &nap Aragons,.
poinasettias, eta.

Potzger suggests the following activities in teaching
science:

Childrsn make visitas to stores, markeis, butoher
shops, dairies, fich markets, frult stores, eto. and
report on the wealth of foodstuffa they have seen.
They will also note the source of msny foodaw:!:‘g. e
the children will maks a survey and glve imepo, :

on dirfemnt ways 1in which wﬂt‘r has alded man « » «
transportation . . . Water power . . o drinking . . .
growthofﬁanta. . 108 . » o Dlace for animal
life, etc.

i ' 2 gtign Cit -
%1‘;2 _1%?%:{21‘3;1 Gﬂ?“is E-_%fa% ui.n"s‘ﬂ'd ohcordia i’u%%ﬁne
88, » Da . EEBEE' y
L Dot ot Goncortls PR
B o e e M R e AR
Be’- ) p. ° M Alg ¥ ‘-
in thié.r. Slieoe s %‘ﬂgﬁlﬂm L‘f; B%nw
paseim.

Luthergn Elementary
Publighing House, 1931), p. 24 £f.
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Let the chlldren, for example, visit an ice pond in
the winter., Where are the fish? Why are they not killed?
Bring out facots about the expansion of water in freeszing
and ghow how it is part of God's plan of government and
presexrvatlion,

Through correlation and integration then of religion
with all the activities in the Chrisgtian day school they
can be made to provide a rich, meaningful esontext for :
each other, This would have certain sdministrative impli-
cations!

1, "The clasaroom should be planned and set up as an
environment which facilitates a wide variety of activities,
undertakings, and experiencos.'17 The administrative or—
ganization should be kept flexible and serve the ohild,

e e enanae % pacsieipate In

the school program, to allow school irips mv:i;lim -

o aorons el elhAtl Vatn teess, The organi-

B e o pop ap ani 100 ofien oan's

gl used, such as -Janéis brother who has just returned

from a year in India.

2. Another important coneideration is the avallablil-

1ty of material and equipment. A well organized school

17'1&1::-“11, op. 8it., Pe 114
18.;%\ 16 Living and
(¢ iz the Element. gcho. ;&g_ﬁﬁ 2 a
Learn book Aaaoﬁat on for Dupervision and
Tacriontom fovelopment of the Hational Education Assocla
tion (Washington, D. C.; . 1947), Pe 16. |




19 :
should contain a wealth of books, samples, slides, speci-
mens, plotures, maps, motion pioturs film and squipment,
olippinge from newspapers and ma-gar.ines. #ers again while
the ideal may not always be attainable, what is sought after
18 the richest possible context for learning. :

3. School community relationships play an important
part in making the religlous instruction MQtMns} - giv=-
ing the children a chance to e-x'preaa what they have learnsd,
and to put into practice their new attitudes, habits and
skillg,. ;

: By proper organization of learning, therefore, the
principle of context can be applied to the teaching of
religion to generate intereat in the mind of the learner
' and a willingness and degire to learn the Truth which ghall

make him free,
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OHAPTER IV

THE PRINCIPLE OF FOCALIZATION
AND THE TEAGHING OF RELIGION

I% may be well to begin by defining -the word ®focua®
a8 used in connection with the organization of learning.
Foous is that whioch gives direction and unity to one spe-
cific learning Jjob. To have foous means to concentrate on
ohe alm, goal or purpose. This purpose or aim rust be that
of the learner, not of the teacher: To avold confusion,
therefore, the alm or purpose of every lesson should be ex=
pressed in terms of the learner's, not the teacher's pur-
pose. An example of purpose so expressed would be: "con-
fidence in the loving protection of God," rather than: %fo
develope confidence in the loving proteotion of God.*

Focus, then, by keeping the attentlon of the learner
on one goal ensbles him %o gee form and pattern in one spe-
oific learning job. In much the same Way the principle of
sequence enables the child t.o see a pattern of Sm"’ﬂ‘ in
all activities together. |

The principle of foous is stated by Mursell in the

. following worde: !M gnd effective learning nugt
be ormanized sbout a focus.": He further describes the

1'1“93 L, Mursell, %ﬁ%&hﬂ York:
HoGraw-H11l 'Book Company, InG., s Do
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nature of an effectlve foous as followa:

An effective focus for learning mist have the chare
acteristic of a good clus which gives the learmer

g sensc of direoctlion, and enables him to see at
least dimly the relationship of one thing to another,

and to recognize that the job before him has form
gnd order.2

As was stated in the lact chapter, the sources of
will and purpose are in the context. Context generates
the desire to learn. Foous mobilizes purpose. It shapes
legrning towards those insights which are characteristic

of authentic results,

Dynamicelly considered, the learning procesa is like
a river. The waters trickle &nd seep from a thousand
emall springe anf muskegs and boglands, ¥The little
stresma move and thrust, but at firat they are feeble
and sasily stopped and absorbed. Gradually they co-
alesce, find direction, circumvent or overcome ob-
stacles, and gather power, The true source of energy
vhich leads to the effective and meaningful learning
of an ebstraction of a generalizatlon is an auargi.ns
awareness that 1t is a tool by which the detaglll ng
motive of the learner's living may better fulfil
themselves,

That is why'a boy will learn to box better if he
learns 1th%a dafgat & bully rather tl;_lantln g;ﬂgaﬂl-
It is why he will learn typswriting bet g <
learns it tg get out the school paper rauie than
in general.” °

To continue in the same line of thought: That 18 vhy
a boy wili lesrn s Bible passage better if he learns 1% to
Prove a polnt or win an argument rather than in general.
Foous, therefore, gives form and unity so that tesching

z—%! » De 126,

I1bia., p. 121,
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does not simply 'wander all over th'e_m.l‘_" In order %o
- provide a meand of somewhat méa.aurlng_ the foous set up in
various teaching sltuaticnz reference is again made to a
hierarchy of applicatlon of the prinoiple of foous %o the
teaching processd.
Principle of Focallzatlion: Hierarchy

I Learner's task defined by page assignment in
textbook, by exercise to b completed, eta.
Simpla, crude, uniform organization of learn~
ing, routine in charaoter

II Focus established by announced toploc, together
with page or chapter references, etc. Lends
iteelf to more extensive and varied lsarning
patterns, but sgaln chlefly an informatlon=
getting memorizing proesas

III Focus established by setting up broad concept
to be comprehended or problem to be solved; .
may or mey not have to do with current experi=
ence; makes for still more varied learning
patterns, and tends %o bresk away from routines
and: memorization 4

IV Foocus established as a conoept to be understood,
a problem to be solved, a skill to be gcqu!,red
in order auc'cesatu%ly to carry on some under-
taking in progress :

In the higher levels of this hierarchy focus is es-
tabliched by setting up concepts-to be understood, prob-
lems to be solved in order to carry on successfully soms
undertaking in progress. How well the organizabion of units
could be made to £it into this patternl But this is trus
only if the unit is organized in accordance with the prin-

41pia. .;;.' 120.

EMOQ Pe 136.
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oiples set forth in the higher levels of the hierarchy. ..
A unit vhich lacks foous is very loosely held together
and is likely to be ineffective as a means %o organiza~
tion of learning for meaningfulness. !hoz'e is danger,
therefore, in misunderstanding the nature- of a true unit,

I% 1s important also %o recognize that not every-

thing lsbeled a unit 1s a real unit, The same ma-

terial haas been offered by publishers merely with -

the label changed, being onlled o "chapter¥, a

fiprojecth, and finally a *unit* in recent years. .

This tendency of some publishers to capitalize on

changes in education like faghions in education is

naturally misleading, Merely changing tb.g name of

a chapter heading ls not creating a uml%:

Therefore it is necessary not to organize leerning
in large unite, or to work always from beginning %o end,
but to organize it so that the learner can gee & pattern
or plan, a series of interrelationships in what he 1is
trying to learn., Focalization thus gives form and unity
%o learning.

The unit must provide a series of related, purposs=

ful, soclally significant learner activities, m“?

provide opportunities of groyth in the directlon o

the objectives of educatilon.’

Materials organized into a unit foous all features
of the procedurs on the acquisition of an understanding,
sporeciation, or ability.. Unit organization thus is based

on the principle of foous, Tha sohool must dring together.
appropriate and selected hodles of experience.

(st ¥ A Kramer, editer, Religion i Lufpessa ZUEEE

"mia., p. 73,
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Readings and other activities must be organized so

that the child can make economical use of them.

The unlt orgenizatlion ie thus essentially an acti-

vity program. By "activity" is not meant oconstruc-

tion work, dramatlizations, and the like, although
these too, have thelr plase. The bulk of the ac-
tivity 1s of an intellectual nature, including

study, research, and experiences, directed

towards certaln specified outcomes.

If this principle of focus is kept in mind it will reduce
the danger of the teacher introducing much irrelevant ma~
teriael and sidetracking into numearous bypaths.

The unit studied in the last chapter might also be
used to 1llustrate the carrying out of the principle of
foous. Bosttcher states the aim of the unit in the fol-
lowing way:

Seek to engender faith and implicit trust in the

God who h2§ revesled Himgelf in nature, consolencs,

and the Bibls. Eneourag-llearm g to oast all ;‘“1’

cares upon Him, seelng that He careth for them,

Now notice how throughout the unit attention and aoti-
vities are focused upon reallizing this aim, Some of the
Bible storiss used are Gltled: "Jesus Will Not Let His People
Btarve,® WIn The Days of Depression We May Look For The
Lord," ®Even In Hard Times We May fhare And Yet Hot Vaat.

The Bible texts to be memorized encourage this eame
attitude of trust: "Oast all your caré Upon Ria, for He

careth for you,® *Oommit .thy way unto the Lord, Trust also

B;.—b-;-d.' 2 Do 710

95, J. Boetteher,

%%%' ﬂﬂ%ﬂ (8t. Lo %ﬁ%
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in Him, and He ghall bring it %o pass,® There ‘shall mo
evil befall thee, neither shall any plague come nt@: thy
dwelling." FuTE

The children learn hymms which express the same thought:

The Lord my pasture shall

And feed me with a shepherd's om.
His presence shall my wants supply

And guard me with a watohful eye; .
Hy noon day walks He shall attand
And all my midn!.ght hours dsfend."

The instructional methods and materials enphnsiaa the
same confidence: %Look at this canary. He singe every day.
_ Ve may be Just as happy. God wants us tobe . . .* A
sparrow is used to 1llustrate a Blble passage (Math. 103 29~
30). A suggested recording is %A Highty Fortress Is Our
God, 10

The correlatlons with othsr subjects can also be used
to direct attentlon to this one point and so channel learn-
ing activities in terms of "concepts to be comprehended,®
The exemples mentioned in the chapter on context all lead
toward this unifying goal: An inoreasing awareness on the
Part of the child of God's government and presezvation at
work in his life.

By correlating other sctivities with the unit im re=
ligion the child is trained to see all sotivities of his
life stemming from the 1life of God in him and directed

toward dod pleasing ends. Thus every aotivity becomes part

101m14,, p. 145 2f.
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of & pattern. The child learng to ses the true relation=
ghip between religion and life,
Boettoher points out:

A recent analysls of arithmetioc text books brought
out the interesting faot that the vocabulary of a
typlcal arithmetlo text book 1s almpst exolusively
concerned with the questions, What shall we eat?
What shall we drink? Where withall shall we be
clothed? (Matth. 6: 31.) BSinoce man acdording to
the Ohristian view of life, does not live by bread
alone, vhy should not the Chrietian's values and .
interests be ihtegrated with his arithmetic teach-
ing end learning? . . . We who maintain Christian
sohools, why should we not be as intelligent as ;
others and teach an appreciation of falth; hopliu :
and chaxity; parish efficiency; stewardship of e;
eto,; while we inoldsntally also teach the’basic .
skills of arithmetio? Good arithmetic teaching to- .
day calls for the development ﬁ desirable interests;
attitudes, and ways of living, '

Or to put it another wayt

GOD'S CANDLE OR DEVIL'S BLOWTORCH{ To the sane
Christian and to the sane atheist alike; two plus
two make four; but what of 1%? To learn tgg faot
itself ig only the first gfep in the eQuoatichl
process, 1f education means at all. ;‘ ¢
are at least two further steps to be taken. b o t\'ro
the child having lesrned the favt aboui two aﬁlj:; e 4
degerves to be shown something about Lho Weam Right
the fact; and if a Christian 1s Seaching 1% B8 &
with perfect propristy remind the h% W‘
mathematical commonyizce would not be a verned by
exoept 1n a sensible worid oreated and BOFRFRC Co
a rational diety. And then that':‘e ﬂil: ;hr: .

which must be taken, to complete Ba® BEO CC™ . one o

cation; the lezrmer needs to be O the fact
be done, and what ought not to be done, ¥ :
he has magtered. If he is allowed to m;r:hmum

lesson with the i1dea that his knowledge :ud e
gum of two plus two giyes hin the pover the .
right %o awglndla the gimpleton who: thtnks the sun

l1pia,, p. XXVE,
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is only three, he has not been completely educated.l2
Care must be taken to carry out the principle of
focus in all activities related to the lesson. For ex-
ample, if visual alds are used the children must be pre-
| pared beforehand and there must be a follow-up t¢ make
sure that the purpose has not been lost sight of,

Children are prepared for the use of the visusl
alds while definite purposes are projected. 1In
addition %o the above the teachers know that
pupils must draw generalizations from experiences.
Informal check-ups follow the showing which inte-
grates with other instructional materials, 1eadﬂg
to the planning of many and various activities.

In all activities therefore,

The great necegssity must be, not to organisze learn-
ing in large units or to work elways from beginning
to end, but to organize it eo that the learner will
see interrelationships, or mﬁaﬂom—, or the plan
in wvhat he is trying to leamn.

124, . fGod's Oandle or Devil's Blow-
Soreh, * The Liviag dhuceh, XX (Beptember 18, 1949), 9.

132:3%‘; Snx she Elesentery Schacl Living and
a—%“ 7 Ba%oﬂ.‘e::eoc tion for Bupervislion o:"i:_
urrieulum Development of the National Education Ass
tion (Washington, D. Os: O .1947)s Pe 35e

n'!lursell, op. git., D« 125.




THE PRINCIPLE OF SOCIALIZATION
AND THE TEACHING OF RELIGION

e Gealnalulngme sad offectivoncan ﬂgﬁ.ﬂz iz
ends to r xtent e 80
Lo an imporsant 2___1 F‘am‘ =5

-_%se t_i_gn in which 1% is done, Here is the thi:
basio psychological Sglnoipie of sucosgaful teach-
ing - the principle of soocialization.®

This principle stresses the importance of organizing
learning so that the children can work in groups. An in-—
dividual will do many tasks better when he workse together
wlth others engaged in the same task.

The mere presence of such a group tends to produce
more speed when speed is wanted, more care if care

is emphasized, more accuracy when acouracy 1la em-
phasized, This again, due to the presence ofta gmup
is known as a "soolal increment.* It is grea :gat
when all members of the group can readlly see

the others are doing.2 :

The establishment of such a democratlc or participant

group situation requires deliberate, consclous, skillful

organization. In organizing such a coqpez'at!.ve s!.t;uatlon

a hierarchy of applications can agsin furnish a gulde.
" Principle of Soolalization: Hierarchy
: fly by submis—
I Soolal pattern characterized chiefl o
' sion: funotion of the group is t;: ::Mnﬂi.:._

questions and directions fron
posed disecipline

-

% : : ; ki
lrames L. Murgell, ‘%%f"" Yor
MoGraw-Hill Book Company, IfG., & Pe
zm.l p. 166.
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. fogtal patnemn duraeiant Spioeny o
couraged to volunteer suggestlons, raise lssues,
etc. Discipline still imposed, but sympathetic
I ient roup funation 15, to Sesny thiomgh pobemes
Sei7-ganerated Sacotined T h SEsl
A8 can be seen from the hierarchy soclalization 1s
greatest when the soclal patiern is characterized by co=
opération. In setting up a situation in which there can
be the greatest amount of coopsration between the members
of the group an important factor is cooperative planning.
This again requires skillful organization. The teacher
of course must be honeat and sincere, The pupils must
know that their choloces have weight, It may psrhaps be :
feared that time epent in this way will be wasted and that
the pupils will simply wander about aimlessly. It is, of
course, true that the establishment of a cocperative group
situation in the classroom calls for more than good inten-—
tions and a genersl amlgbility. It calls for organizatlion..
In thls respect the success of the principle of soclaliza~
tion depends to a large extent on the succeseful applics-
%ion of the previous two principles.
The end result desired le meaningful lesrning. m
ingful learning gcours when the learner vants to learn. If
forty learners want to learn, cooperation and responsibllity

3;!:45_.. p. 170,
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become natural. All benefit from the discoveries of eaéh
other. Each individusl can feel that he is contributing
%o the Joint achievement of all,

Therefore 1f the interest of all the pupils has been
aroused and through the establishment of a foous thelr
activity has been direcoted toward a goal to be achieved,

a task to be done, a skill to be gained, the cooperative
planning will not wander aimlessly. The time will be
well spent. The roll of the teacher is neither that of a
dictator nor a member of the group on a level with all
the other members, but he is an organizer to keep the
group functioning at the higheat possible level,

In the tesching of religion the organization of learn=
ing into meaningful units ic whll adapted for carrying out
this principle of socialization. Perhaps one of the easl=
est methods to get people to work in groups ia to form the
groups on the basla of common interests, Since the uni®"
1s made up of a variety of activities groups may even tend
fo form naturally if allowed to do so., If & mumber of.
ohildren are all interested in the same thing cooperatlon

18 more easily brought sbout. sInteresting group dlsous- -
replace the olass recitation. .
coopera-

A com=

8lons and committee reports
. Three concepts stand out in the dsscription of
tion mentioned in the third level of the hierarchy’

*dm, &, Kramer, e edutor, Lol f‘,% %?’ﬁ"

(S8t. Loule: Concordia Publishing
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mon undertaking; a responsible share; self generated disci=—
pline. - i

'As its name lmplies a "unit® 1s, among other thinga,
a common undertsking. All pupils can be g!.von a respons—
ible share if the teacher 1s a skillful organizer., BSelf
generated disoipline can only be a result of thno m.
shured interest, and shared responsibility, ‘

In applying this principle to the unit on God's gov-
ernment and preservation wilat arse .'aome of the projects
about which democratic, participant, .nooperaﬂn- groups
could be formed? Here again the integration of religion
with all the other activities is important. OChildren arO
led to see that no matter in what field their interests
1ie, thelr talents can be put to use in the kingdom of Gog..
Boettoher mentions in his correiation with Mﬁm study,
"Whence comes our food? Observe, eva]mlth _act- Whence
come our clothes? Observe, evaluate, act, _

In this same connection among the suggested activities.

the following suggestions are offered:

‘Ghildren make visits to stores, markets, butcher shops,
- dairies, fish markets, fruit. stores, eto., nn#m. r;p:ﬂl
on the wealth of foodstuffs they have nagn
alao, note the source of many foodstuffs,.’

mssz. Bant}sglé?r. %%ﬂ%

of
“%ita,;::ﬁ:a.%%ﬁﬁ‘&*ﬁ* il
ouee,
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A% thle polint the objection might be ralsed that msny
of the activitlies here desoribed are no different from those
which could be carried on in a public school, It is true
that 1n and of ther 1selves the activities could be cnrri.ed. on
from a Christlan viewpoint or on the other hand Ghﬂ.stl._un
principles could be ignored. It is important, therefore,
that the Christisn day achool teacher nmz; lose sight of
this goal of teaching religion six hours of the school day.
It 18 important to trace the gource of every good and per-
feot gift back to the Heavenly Father from Whom 1% comes.
Therefore the children are led to see beyond the food market,
the grain fields, and the fruit orchards, the One Who causes
the tree to bring forth its fruit in its season, If such
integration 1s neglected the principle of soclalization W
not necessarily suffer, but other principles will be lost
8ight of, especially the prinolples of foous and sequence.

The principle of individualization enfers in also as
groups of children with varying sbilities can be given
tasks vequiring varying talents, Other suggestions in=
oluds: vlsits to other places such as a clothing store,
eaw mills, lumber yards, flour mills, etc. There are
other activities such as gatherins graln samples, gathering
ads and 11lustrations, making surep books from specinens of
clothing materlel, vieiting state and county falrés and
dramatizing events sich as the first Thanksgiving Day.
"Geography, - history, reading, will give inforsation sbout
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how animals of other lands help men. *7 :

By thus integrating religlon with all other activities
in the school day much more opportunity ie a!a.:l.hblo for
projecta in which the chlldren ocan work together in groups.
In this way the teaching of religlon can be organized to
take the beat possible advantage of the 'aooi;l inorement® 3
the gain in effioclency due %o the presence of a group, all
menbers of which sre engaged in a similar aotivity.
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CHAPTER VI

THE PRINCIPLE OF INDIVIDUALIZATION
AllD THE TEACHING OF RELIGIOR
#In general, meaningful learﬁing must procsed in

terms of the learner's own purposes, aptitudes,
abllitleas, and experimental procedu::ga’. This is

the pringiple of
In the application of this principle two kinds of

differences are noted. These may be called quantitative

.or vertical differences, and gqualitative or horizontal

differences, Quantitative differences refer to differen=
ces of ability; these are measured by instruments such as
intelligence tests, But juat as important are the quali-—
tative differences.
People differ from one another in gpeclal aptitudes
and interests, and in methods of working. l'h: n::-
person may be definitely intellsctual in u'&e b
cles, another definitely aesthetio, another 2’1“’-
ly mechanicsl, and another definitely socials
These differences refer not so much to abllitles as
to interests and gpeoial ekills.
A hierarchy of application may agaln be found useful

in appraising various tesching situations to eee Bow the

. Principle of individualization is appliedi

: : Yorks:
LJames L. Hursell, W&f" ,
HoGraw-H11l Book Company, IRC., s Pe
2&&0. P. 195.
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Principle of Individualization: Bisrarchy

I Uniform tasks on uniform schedule with individ-
ualization showing in differential performance

11 Homogeneous grouping on two or more levels on
I.Q.. HIA.. E.A. Oombinad in someé fomﬂl.% aif-
ferences in level between groups, differsntial
performance within them

III Gontract plans on two or more levels: allows
some cholce and so more flexible than the above

IV Individual instruction: Dalton and Winnetka
plans as typleal

V Large unites with optional related activities
and experiences

VI Individual undertakings stemming from and con— -
tributing to the joint undertaking of the group
of learners

The lower levels of this hierarchy desoribe teaching
as it has been widely carried on and is perhaps still be-
ing organized in many schools today. The third level as
Mursell points out often only geems to allow for the prin=
oiple of individualization. Levels five and eix then
stress again the value of organizing learning into "large
units with optional related activitiss and experiences.”

If teaching in the Christian day sochool is organized
into large meaningful units on the basis of the religlous
lessons all other activities can be drawn in under thess

units. This ;11we g wide range of activity. .

k, drams
By "activity® i not meant conatruoction WO . oo

X : “o,
tizations, and the 1like, although these,
their plade. The bulk of the activity is of an

3Ibid., p. 204.
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intellectual nature including study, research, and

ezperlenogs, all directed toward certsin specified
outcomes. : '

This wide range of activities allows for partiocipa-
tion on the i:as!.a of a wide range of experiences und
abilities. It allows for differentiated assignments and
these various assignments can be differentiated on the
basis of interests rather than merely on vertical differ-

ences.

For the present, at least, this allows for a certain
amount of individual treatment without involving too radi-
cal a change in the orgenization of the school day.

In the 1947 Yearbook of the National Educatlon Asso-
olation the possibllity of almost completely reorganizing
the school day to sllow for individusl differences is dia=

cussed,

When we talk about organizing the elementary school
to serve the child, we mean that each child :::: 1:;:
ceive the kind of treatment which he a8 an indivitu:
al needs, regardless of what thatl trutunmd Rl
the traditional school day and uuntourzh 8 -
tices such as promotions, grading, anc & :hl. m.ch ;111
are thinking of the kind of o uthmt g e
permit some children to come %o gohool t:s i
instead of nine, which will see %o 1% B e
ehildren who need a two-hour rest 1301‘11= mg‘l
iy e eageini e equired to take
hose who need liess
more because the school 1s organized that wa¥.

Organigzation which serves the mntxoun -::; sure
that teschers have an opportunity ' mms s m"“"_
stend sach Ghitd so & s D06, Foomnt 4w
8ible with the olass . e
elementary schools of America todsy. IF1s impe

Ligion 13 the jutheran Schocls -

4
Wm, A, Kramer, editor ¢
(8%, Louis: uonoo::ia Publ!.;hins House, 0. 1949): P
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Organization into units, however, allows for individ-
ual treatment of the child and yet does not sacrifice the
prineiple of soclalizatlion in the process. For on thn |
one .hand. 1t can be sald about the unit: "It p:;ovldu op=
porthnl.ties for pupil initlative ané. creativeneas® while
at the same time 1t "provlides a technique for dealing with
various ability groups at the same time, 26 .

If the unit is %o provide for individual differences
"certain pointe must not be lost sight of, There must be
adequate corrective teaching. In numerous instances the
initial presentation may not have reglstersd, The teacher
must provide assistance for those children who have not
acquired the learnings, for not all learn at the same rate.

The practice of glving differentiated assigaments 1s
very desirable., However, certaln points should be noted..
*Thees so-called differentiated aseignuents should empha=
alze differentiated gp,]ect;ng.'? Groups of varyling

5 Sohool £ Learn~
10p, 15FRzIEE (e Elsmeigey foiegt il Gl

um Development of the Nationsl Bducation Assoolst
(Vashington, D.C.: o. 1947), P« 16. _

6Kramer, gp. cit., p. 72. :
Grin—
7Arthur J. Jones, E. D. Grizsell "(‘%mio::; London:

stead czlaortng_q_nﬂ_ruf.;.%%?
Mo GrawoHITS Bosk Doupns, Tnoss 199)s P &5
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sbilities also may require varying approaches. Often ob-
Jeotives and spproaches are differentiated on the basis of
"minimum essentlale® which everyone An the group is expected
to attain and speclal objJectives at a higher level for the
advanced students. In such cases everyone is required to
attain the lower level before beginning work for the upper

level,

Nearly all differentiated *levels® or "assignmentes®
require everyone to attain the lower level C before
beginning work for the upper levels B and j. This
would be desireble only when the § and B objectives
are component and essential parts of the j objective.
Often they are not. Not infrequently it is much
better to have the advanced and bright pupils be

at once on the A objlective. The G objective is
frequently the factusl materisl or the basic skills
upon which the B and the A objeotives are based and
has little or no meaning or significance gpart from
the B and A obJectives. . . « What s often needed
for the lower group ie a radically different objective,
a different approach. . . . The concept of “minimum
essentials® hag no useful significance except as 1%
is related toc that threnhgold of control necessary
o meet 2 life situation,®

In general advanced pupils can suoo‘uarulls undertake
longer, more complex unite; their ability to understand
and appreciate relationships is grester; they oan "”
greater uge of principles and gbstract m.:.’

Examples of differentisted objeotives are to be round
in Unit XIV of Boettcher's wﬂwmm
Small Cateohigm:

pra—

8&&0' p.. 86.
b1,
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1, "Train puplls %o sing Joyous songe of. gratitude,
confidence, snd trust, 'Now Thank We All Our God.'"10 Thig
18 the simplest of the three objectives Boettcher mentions,

2. "Train the chlldren in habite of induatry, honest
work, thrift, saving.'l Thig objective requires a certain
amount of transfer,

3« "Train pupils %o view history and science in the
1light of the important truth of God's government and pressr—
vation."12 Thip objective assumes that the pupils have the
abllity to appreciate relationships.

It ie, of ocourse, deaimble to have all the children
reach as many of these ob,jectivea ag possible. The objec~
tivee are differentiatied, however, in such a way that the
attailnment of the third one doea not depend upon the attain=
ment of the first two. ALl thres of the objectives are
-aspects of the central objective: appreciation of God’s
love and protection. Individual differences, therefore,
are taken into account by this differentiation of objectives
and still the importance of the central objective is not
lost sight of at any level.

1°n ' : for Luther'a
J'. Boettcher, Inatructor's Hanual *House,
M%m (8t. louls? oonoordh Publishing 1
%‘ p. & )5. :

e T
12

Abid.
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Again, the principle of shared or cooperative planning
could be used to dlscover interests and provide opportuni-
ties for pupil initlative and oreativeness. In many respects,
therefore, the religious unit is well adapted to carry out
simultaneously the principles of socialization and individu-

ﬂ-u ga.ﬂ.on @




OHAPTER VII

IHE PRINCIPLE OF SEQUEHNCE
AND THE TEACHING OF RELIGION
"The sequence of megg;gg%; le%;ggg MEE X
be meg,ninﬁg_x_i, ir ggtheg ic regults are ﬁl
tained. ere we have the pri ; f
The teacher, therefore, 1s concerned not only with the

effectiveness of each separate Job of learning, but also
with the effectiveness of a series of learnings arranged

in time.

He is teaching not only mltiplication but also
erithnetlc, ngt only the theorem of Pythagoras
but also geometry, not only the rise of slavery .
but also American h!.stori, not only Hamlet but
also English literature.

The game line of reasoning might very easlly be ap—
plied to the teaching of religion. The teacher is con=
cerned not only with teaching Bible history facts but with
arousing an "enduring interest in Bible history and the
desire and habit to read, study, and contemplate the Bible
itaelsr,n>

He 1z teaching not only the fifth commandment, but :

_love for God and fellow man; he is jnterested not only in

1jemes L. Mursell, WM&&IW Yorks:
MoGraw-Hill Book Company, InGe, 2 Pe
2
Ibid., Pe 227
\ Study
theaum. A. Kramer, editor, (g%?lml I%&‘ mﬁh—

ing HoualeJ,E 19‘1»3?, Pe 23
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memoriter learning of Bible vaasages, but in new habits,
attitudes esnd skills.

Thils brings out another point. A The sequence of lsarn-
ings can b2 regarded as a process of growth. Growth how-
ever 1s 2 contlnuous proceas, The qualities in which
growth ocours, therefore, .muat be those which carry over
from one learning job to the next. Which are these?

The guslities which really carry over into new
ebtudies or more advanced studies are interest,
purvose, esgerness to work, good methods of work,,
and a broadening awareness of interrelationships.

The teacher is trying to bring sbout certain changes
in humen beings, certaln insights, outlooks, attitudes,
and ways of action. These goals transcend any gingle sub-
Ject or determinate activity, but subjeots and activities

contribute to their formation,

For growth to take place it is not enough to have - )
a nugger of sporatic expsriences :;d ?ﬁ.ﬂ% g?
ever purposeful and compelling ea oi°° o 1

d le g must ,
These experiences an ,wintelwu° behavior,

the emergence of a patt :
or 1nsig§g, or understanding ~ to the emergence of

meaning,

The most important requirement therefore of good se—

quence 1s that all learning ehould be within the acope of

the learner's purpose. 'When 18 a peréon teachable?

COhiefly when he wants %o leam.."6

uﬁlﬂsell.- LODe _9_1_t.. P 2“3'
5Ibid.» p. 2%

Smpia., p. 232.
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In the hlerarchy of applications, therefore, it will
be noted that the levels of applicatidn proceed from less
meaningful to highly meaningful organization.
Principle of Sequence: Eisrarchy

I Sequential blocks of content: (lessons; courses)
Held together chiefly by requirements, prerequi-
8ltes and logical order: Baslc assumption, addi-
tlve accumulation of knowledge and skills

II Attempts to knit learnings (lessons; courses)
nore closely together by introductions, previews,
pretests, and the rearrangement of the order of
material: Basic assumption, apperception

III Bequence organlzed in terms of readiness

IV Sequence o zed in terms of lines of emerg-—
ing meaning

Note again the advantages of unit teaching in respect
to the application of the principle of sequence. "A com=-

plete learning situation is developed rather than an acou-

malation of mnrelated raeta.'a

In insisting on the greater significance of under-
standings :.g compared with facts, the unit organiza-
tion does not, of course, ignore facts. It simply
insists that such faotual knowledge is not learning
itself, but merely material which may be ueed in

learning.

And if the units are arranged in accordance with the
principle of focus they will be arranged also on the basls
of meaning., Both the teacher and the pupil can and should

?mia., p. 250.

i, 4, Keaner, sattor, Jeligian ia Lufppen Sgple

'(8t. Loule: Ooncordia Publ
91pid., p. 70

o eeemm o
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have in mind a definite aim or goal.

Visualizing the aim and outcome of each woek's

and each year's efforts is very important. Every

conaclentious teacher will want to be olear in his

own mind as to what he hopes to accomplish in each
unit. To have no definite aim is to teach aimlessly.

Lack of speclfic aims and antiocipated outoomes ao=—

counts for bookish, stereotyped, mechanical, unin=

teresting, and rela{%vely ineffectual attemptas at

religlous training. .

In other words religious instruction which lacks
focus will aleo lack sequence, for "without purpose there
is no growth. Apart from growth there cannot be good se-
quence. Without good sequence there cannot be good learn=—

ing, o1l ;

How, then, is the principle of sequence applied in
the unit on God's government and preservation? Zhe se-
quence 1s applied in the first place by the setting in
vhich the unit is placed, The unitse run in the following
order: God and creation; Angels; Man; God’s government
and preservation.l2 ' It should not be diffioult here to
note "lines of emerging meaning® both in respect to know-

)
ledge and attitudes. From the general story of God's
: : 5
. orestion of the universe the.pattern leads through a study

| of angels as protectora to the gtudy of man as the object

10, ¢ ' L i
9 s Do o : : v
]fllhu'sell, k) gﬂ.,_po 23".
1zBoettqhor, op, 8its, Po 118 ff.

o e — .
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of God's love and protection, and finally down to an under—
standing of God's government and preservation for the sake
of each individual child. One is renm of the way in
which Luther has the same approach in his explanation of the
three Articles of the Apostle's Oreed. Without wasting time
he goss lmmedlately to the personal point in each Article:
*I believe that God has made me. . . I'believe that Jesus
Christ. . « is my Lord. . . I believe that .-. o the Holy
Ghost has called me by the Gospel.® In attitudes the pupil
15' led fron an appreciation of the power of God to a know-
ledge of the love of God in providing protection, and e=s-
pecially protection for him, to an attitude of confidence
and trust in the continuing meroy of God. ’

Sequence may also be developed by noting the sugges=—
tions for correlating the units with seasons of the church
year. The suggested time for teaching this unit 1s "Thanks-
glving or New Year.¥}3 By this procedure not only is
meaning added to this particular unit or concept but the:
pupile can be led to see how their religion fits imto the
. pattern of their everyday life. The festivalse of the
ohurch year take on new meaning ss the pupils again are
led to view them as part of a larger pattiern.

Other patterns nﬂ.ght also be followed in arranging
the units throughout. the gchool year. Arrangements for

13_1_13;_4. - 1;. T,
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instance might be suggested by correlations with other
subjects. If a unit is to be integrated with a unit on
science, for example, such as the return of plant and
aninal activity in the springtime, better sequence might
be preserved if the unit were taught at that particular
time of the year., Again,. the pupils can be taught on the
basis of "lines of emerging meaning® and learn to ses the
interrelationship of religion with all the activities of
their life, ’

As with all of the other principles, therefore, the
principle of sequence is always applied at some level or
other in the teaching of relis!.on. Otherwise 1t would re—
main entirely abstract and unrelated to life. It remains
for the teacher, therefore, as organizer to ses that the
principle ia applied at its highest possible level,




OHAPTER VIII

THE PRINCIPLE OF EVALUATION
AND THE TEACHING OF RELIGION

"Zo be effective, learning ntbe ed in such .
st Wﬁ?ﬂﬂﬂ,ﬁg 2
o; ev. uati%n_.' AL M X : nﬁ;lo
"Evaluation 1 the sorutiny of the job of learning
for the sake of ploking out its orucial features.®? For
the sake of appralsal of a teaching situation, appuoa.tinns'
of this principle can agaln be formed in a hierarchy:
Principle of Evaluation: Hierarchy

I Evaluation on results only: ohluﬂ.r direct
results

II Evaluation chiefly on results, emphasizing
transferability and objectives: some attention

paid to process

III Evaluation on total learning process, including
resultsl

Teachers as a matter of course probably always apply
the ‘principle of evaluation at some level or other. But
the danger is that evaluation might be considered apart from
the teaching process. It may be used only to measure the

1rames L. Mursell, essful Iea 6;1!“ York:

MoGraw-Hi1ll Book Company, +1Ce.s s Do

zmgc. Pe 262,
Smg-_.' De 281.
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resulte of teaching. But the prinoiple can also be stated
this way: "The effectivensss and success of any Job of
dearning is helghtened by g valid and discriminating sp-
Bralsal of pll its gsveots. o mg restatement suggests
that evaluation should be applied not only as a measure
of the results of teaching, but sotually as a part of the .
teaching process itself, g g i ;

Learning, as was atated bei'ore. is a purposive, con-
8clous process, something that the learner does for himself.
Therefore, the better both the teacher and the learner under—
stand what he 1s about and what the cruclal aspects are of
a given Job of %gming,n the better the learning ias likely

to go.

Evaluation 1s pert and parcel:of teaching. It is

an integral element in the proper organization of
learning. It 1s in no sense functionally separated
from 1t. Testing, measuring, mﬂf. making records
and reports, which are the most f lar inatruments
of evaluation, and also others which are less familiar

but in certain aspects more important, should all be
considered and treated as factors in the business of

bringing about better :I.aam:lgg, and not as a system
separate from that leaming.

Mursell illustrates his point with the following worde:

When a person is learning golf or tennls, and doing

80 well, he does not merely practice, but also analyzea
and consideres, studies his successes and fallures and
thelr cauges, and gives himeelf what amounts %o in-—
formal testing from time to time., And a good coach

uIEido. Pe 263.
S1pia;; p. 26k
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:‘E‘é{gz::?%t’?“gg‘::“% lﬁ:: 23:;::;’;;31{;.

In using this principle of svaluation as a part of
the teaching process certain points should be kept in
mind,

l. It is more important for the learner himself to
evaluate his work than for any other person to do so, be-
cause it is the learner himself who has to do the jJob of -
learning.

2. The learner should be made aware of the results
he is achieving while the Job 18 going on.

3« The results which the pupil 1s achieving must be
resulfis that he wants to attain if his awareness of them
le to have a beneficial effect on the learning.process.
In summary thep, 'MMEEMMMQS
the lesrner's purpose, if g knowledge of them is %o have

2 benefiolal effect.?
What kind of results then are the teacher and the

Pupil looking for?

e 1al test of all learning is transferability,
2& ;::‘:!:loulaﬂy transferability to a functional
eltuation. . . A result which will not tranafer,
and which can be delivered only in ene single,
speolal setting 1s spurious. A Euult which trans-
fers to actual use 1s authentlc,® £

s =
?Mo » Pe 269 e




50

In this, perhaps, lles the key to the evaluation of
the teaching of religlon. Do the religious principles
8upposedly taught in the olass room actually transfer to
- the everyday 1life of the chila? In publio schools spuri-
ous results, while they are undesirable, may be relatively
harmless. But in the teaching of religlon spurious results
ey actually be haymful to the child. P"These are written
thet you might believe that Jesus is the Christ, the Son of
God; and. that belleving ye might have life through His
name, "9 La;;ik of faith 1e unbelief; lack of life 1s death,
In the teaching of religion there is no place for spurious
results,.

Applying the principle of evaluation to the teaching
of religion, then, as part of the teaching process, con=
8lets in teecher and learner appraising where possible
the amount of transfer between what 1s formally learned
as "religion® and what is dally practiced as living.,*

Evaluation which adequately meets these conditions
ailms toward understanding the pupil as & learner as com=—
pletely as possible and toward enabling him to understand
himgelf in the. same way. This requires understanding him
as a person for the pupil is "a person who: learns® and
must be so considered and so handled.

In the Instructor's Manual for Luther's Small Catechism

93onn 20331,
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refersnoe 1s mads again and again to the continual appli-
cation of this principle. Again and again the instructor
will £ind this suggestion: "Observe, evaluate, act.!

The purpose of these words as explsined in the pre-
Tace of the manual is to prevent the teacher from break—-
ing the relationchip between knowing and doing. Or, %o
put it another way, between knowledge alone and the trans-
fer of that knowledge to a funotlonal situation.

Yo bacome hablituated in an agenoy of Christian in-

struction to knowing and not doing is nothing short

of tragedy. No divorce is more fatal than 11

which we too often find between the knowledge and

the practice of professing Chrigtians. Let us keep

knowing and doing, studies and a.ctiv:.tiaa. close

together even % the elementary level.

The emphasls ao far has not been placed on evalualing
results in terms of information acquired, or Bible pascages
memorized. Rather, understandings have been stressed.
Facts, of course, are important, for without facts there
can be no learning, But "factual knowledge is not learn-
ing i1tself, but merely materlal which may be used in learn-
1ng.011

To express this in another way,

. « o the way to understanding is not through informa=-—
tion. On tgz contrary, the surest way %o information

thro understanding . . . a student who has a
%gal gr:?; of a given field is q.lao likely to be well-

10 Al . :
i ttcher ;gg%otg_g 8 gﬂ%ﬁ %M 8
% theg 3“(81:. 1.31115: noordia Publishing House,
9 ? De A . i
14y, . Kramer, editor, Religion in Lutheran Schools
(8t. Louis: Concordia Publishing House, . 1949}, P. 70,
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informed ebout 1t and to remember hie information
for a long time. Faots atick well in a vital pat-

- %ern of comprehension, but vhen they are grooved
:::tgh:h; a:é?%zror the.lr own sake they are written
Evaluating in terms of undsratanding 1s certainly

not as easy as evaluating in terns of knovledge. Certain
points might be llsted therefore to help the teachsr and
pupil in evaluating outeomes. Here again the principles

of focus and sequence are helpful, If every lesson has a
definite aim understood and accepted by both teacher and
lezvner evaluation is pocsible on the basis ol whether the
goal has been reached, the purvose achieved. 1f both
teacher and learner are awers of the total pat‘i:ern of which
each lesson is but = part, evaluation 1s poseible on the
basis of whether or not it actually representa to the
learner an integral part of thet patiern. Finally, in
respect to this ganme principle of sequence ‘the principle

of eveluation oan be carried on over a longer period of
time. This gives more oppertunities for teacher and learn=
er to observe whether the hoped for result of transfera-
bility to a funciional situation 1s .actually being attalned.

12ursell, -gp. Sit., P. 273,
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CHAPTER IX

SYNTHESIS OF THE SIX PSYCHQLOGICAL
PRINCIPLES OF BUCCESSFUL TEACHING
APPLIED TO THE TEACHING OF RELIGION

Up to this point the various aspeots of the organiza-
tion of learning have been studied separately, defined and
explained. The effectiveness of teaching — its success in
producing authentic results - depends on context, focaliza-
tion, socialization, individualization, sequence, and eval=-
uation. But these aspects are all branches springing from
the game trunk, 9The effectivenesa of learning depends
upon its maan:lngfulneu.']‘ The six prinoiples are the
practical aspeots of the problem of organizing learning
for maximum meaningfulness and so for maximum effective-
ness with the best and most authentic results. These prin-
ciples, therefore, are very intimately interrelated. They
merge into one another continually. They are simply dif-
ferent ways of look.i.ng at the. same process — the proocess
of organiziﬁs learning r.or- maximm meaningfulness.

The Ghr!._séian day school teacher, therefore, will want
to apply not Just one or the other of these principles to

1sames L, Mursell, ces (New York:
MoGraw-Hill Book Company, o s Do 307,
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a high degree but all of them at the game time and at the
higheat possible level., For-'it is evident that if atten-
tion is given to some of thege principles while otheras are
neglected the result will be a nisleading appraleal of the
tee.eh_ing Job, or an unbalanced and dissppointing plan. Be=—
cause of the interrelationship between the prine:.p'les. .each
one dependes for its successful application upon the appli-
cation of the other five. For example, if the principle
of contex?t 1s ignored, so that the context of a given leason
is not concrete, dynamis, simple, and coplous, the teacher
will have diffioculty in applying the principle of focus at
a hlgh level. In other words, if a child does not clearly
understand exactly what he is supposed to be learning, he
can have no clear idea of exaotly why he is supposed to be
learning that particular lesson. ' |

Other principles will suffer also. Without a clear
focus, groups would be organized aimlessly. In this case
mich of the value of having the children working in groups
would be lost and the teacher could not expect "gelf genera-
ted disclpline.® The individual attention to the needs of
the various puplls, demanded by the principle of individuali-
zation, would be inoreased. For the child who does not under—
stand what he is about becomes increasingly dependent upon -
the teacher, Sequence becomea hard %o establish 1f the foous
ig not olear., It 1@ hard %o form a pattern if the parts of
that pattern themselves are not clearly defined. If a child

e
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does not understand the purpose of each separate leason it
1s hard for him to dlsdover the lines of emerging meaning
which are necessary for growth, :

The principle of evaluation will also suffer from ne—
glect of some of the other principlea. If the organization
of learning is such that it produces mainly spurious _r.uulta,
evaluation would have to be made chiefly on the basis of
such results. On the other hand, the principle of evaluation
could be used to dlscover vhether or not the other principles
were 2ll being carried on at a high level., For when evalua-
tion 1s considered ase part of the Job of teaching it includes
an exsmination of each lesson by the teacher gnd the learner
to find out vhat the orucial aspects of that lesson are.

If such an examination is carried on early in the lesson it
will enable the teacher to discover whether the children
really understand what they are supposed to be learning and
vwhy they are supposed to be learning it.

It is evident, therefore, that faulty application or
neglect of any one principle mskss it diffioult for the
teacher to apply all the other principles at thelr highest
possible level. The teacher as an organizer, therefore,
attempts to apply all six principles at: the same time. He
18 looking for authentio results = results which funotion
in the 1ife of a child, results which in the mind of the
child make the "religion' he learns in the class room part

o'r his every day life,
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If the Ohristian day school teacher can succeed in
producing such results he will be helping the parents of
the children in his school in their God-given privilege
of bringing up their childreén M™n the nurture and admoni-
tion of the’ Lord, %2

2gphesians 63k,
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