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oiples set forth in the higher levels of the hierarchy. ..
A unit vhich lacks foous is very loosely held together
and is likely to be ineffective as a means %o organiza~
tion of learning for meaningfulness. !hoz'e is danger,
therefore, in misunderstanding the nature- of a true unit,

I% 1s important also %o recognize that not every-

thing lsbeled a unit 1s a real unit, The same ma-

terial haas been offered by publishers merely with -

the label changed, being onlled o "chapter¥, a

fiprojecth, and finally a *unit* in recent years. .

This tendency of some publishers to capitalize on

changes in education like faghions in education is

naturally misleading, Merely changing tb.g name of

a chapter heading ls not creating a uml%:

Therefore it is necessary not to organize leerning
in large unite, or to work always from beginning %o end,
but to organize it so that the learner can gee & pattern
or plan, a series of interrelationships in what he 1is
trying to learn., Focalization thus gives form and unity
%o learning.

The unit must provide a series of related, purposs=

ful, soclally significant learner activities, m“?

provide opportunities of groyth in the directlon o

the objectives of educatilon.’

Materials organized into a unit foous all features
of the procedurs on the acquisition of an understanding,
sporeciation, or ability.. Unit organization thus is based

on the principle of foous, Tha sohool must dring together.
appropriate and selected hodles of experience.

(st ¥ A Kramer, editer, Religion i Lufpessa ZUEEE

"mia., p. 73,
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Readings and other activities must be organized so

that the child can make economical use of them.

The unlt orgenizatlion ie thus essentially an acti-

vity program. By "activity" is not meant oconstruc-

tion work, dramatlizations, and the like, although
these too, have thelr plase. The bulk of the ac-
tivity 1s of an intellectual nature, including

study, research, and experiences, directed

towards certaln specified outcomes.

If this principle of focus is kept in mind it will reduce
the danger of the teacher introducing much irrelevant ma~
teriael and sidetracking into numearous bypaths.

The unit studied in the last chapter might also be
used to 1llustrate the carrying out of the principle of
foous. Bosttcher states the aim of the unit in the fol-
lowing way:

Seek to engender faith and implicit trust in the

God who h2§ revesled Himgelf in nature, consolencs,

and the Bibls. Eneourag-llearm g to oast all ;‘“1’

cares upon Him, seelng that He careth for them,

Now notice how throughout the unit attention and aoti-
vities are focused upon reallizing this aim, Some of the
Bible storiss used are Gltled: "Jesus Will Not Let His People
Btarve,® WIn The Days of Depression We May Look For The
Lord," ®Even In Hard Times We May fhare And Yet Hot Vaat.

The Bible texts to be memorized encourage this eame
attitude of trust: "Oast all your caré Upon Ria, for He

careth for you,® *Oommit .thy way unto the Lord, Trust also

B;.—b-;-d.' 2 Do 710

95, J. Boetteher,

%%%' ﬂﬂ%ﬂ (8t. Lo %ﬁ%
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in Him, and He ghall bring it %o pass,® There ‘shall mo
evil befall thee, neither shall any plague come nt@: thy
dwelling." FuTE

The children learn hymms which express the same thought:

The Lord my pasture shall

And feed me with a shepherd's om.
His presence shall my wants supply

And guard me with a watohful eye; .
Hy noon day walks He shall attand
And all my midn!.ght hours dsfend."

The instructional methods and materials enphnsiaa the
same confidence: %Look at this canary. He singe every day.
_ Ve may be Just as happy. God wants us tobe . . .* A
sparrow is used to 1llustrate a Blble passage (Math. 103 29~
30). A suggested recording is %A Highty Fortress Is Our
God, 10

The correlatlons with othsr subjects can also be used
to direct attentlon to this one point and so channel learn-
ing activities in terms of "concepts to be comprehended,®
The exemples mentioned in the chapter on context all lead
toward this unifying goal: An inoreasing awareness on the
Part of the child of God's government and presezvation at
work in his life.

By correlating other sctivities with the unit im re=
ligion the child is trained to see all sotivities of his
life stemming from the 1life of God in him and directed

toward dod pleasing ends. Thus every aotivity becomes part

101m14,, p. 145 2f.
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of & pattern. The child learng to ses the true relation=
ghip between religion and life,
Boettoher points out:

A recent analysls of arithmetioc text books brought
out the interesting faot that the vocabulary of a
typlcal arithmetlo text book 1s almpst exolusively
concerned with the questions, What shall we eat?
What shall we drink? Where withall shall we be
clothed? (Matth. 6: 31.) BSinoce man acdording to
the Ohristian view of life, does not live by bread
alone, vhy should not the Chrietian's values and .
interests be ihtegrated with his arithmetic teach-
ing end learning? . . . We who maintain Christian
sohools, why should we not be as intelligent as ;
others and teach an appreciation of falth; hopliu :
and chaxity; parish efficiency; stewardship of e;
eto,; while we inoldsntally also teach the’basic .
skills of arithmetio? Good arithmetic teaching to- .
day calls for the development ﬁ desirable interests;
attitudes, and ways of living, '

Or to put it another wayt

GOD'S CANDLE OR DEVIL'S BLOWTORCH{ To the sane
Christian and to the sane atheist alike; two plus
two make four; but what of 1%? To learn tgg faot
itself ig only the first gfep in the eQuoatichl
process, 1f education means at all. ;‘ ¢
are at least two further steps to be taken. b o t\'ro
the child having lesrned the favt aboui two aﬁlj:; e 4
degerves to be shown something about Lho Weam Right
the fact; and if a Christian 1s Seaching 1% B8 &
with perfect propristy remind the h% W‘
mathematical commonyizce would not be a verned by
exoept 1n a sensible worid oreated and BOFRFRC Co
a rational diety. And then that':‘e ﬂil: ;hr: .

which must be taken, to complete Ba® BEO CC™ . one o

cation; the lezrmer needs to be O the fact
be done, and what ought not to be done, ¥ :
he has magtered. If he is allowed to m;r:hmum

lesson with the i1dea that his knowledge :ud e
gum of two plus two giyes hin the pover the .
right %o awglndla the gimpleton who: thtnks the sun

l1pia,, p. XXVE,
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is only three, he has not been completely educated.l2
Care must be taken to carry out the principle of
focus in all activities related to the lesson. For ex-
ample, if visual alds are used the children must be pre-
| pared beforehand and there must be a follow-up t¢ make
sure that the purpose has not been lost sight of,

Children are prepared for the use of the visusl
alds while definite purposes are projected. 1In
addition %o the above the teachers know that
pupils must draw generalizations from experiences.
Informal check-ups follow the showing which inte-
grates with other instructional materials, 1eadﬂg
to the planning of many and various activities.

In all activities therefore,

The great necegssity must be, not to organisze learn-
ing in large units or to work elways from beginning
to end, but to organize it eo that the learner will
see interrelationships, or mﬁaﬂom—, or the plan
in wvhat he is trying to leamn.

124, . fGod's Oandle or Devil's Blow-
Soreh, * The Liviag dhuceh, XX (Beptember 18, 1949), 9.

132:3%‘; Snx she Elesentery Schacl Living and
a—%“ 7 Ba%oﬂ.‘e::eoc tion for Bupervislion o:"i:_
urrieulum Development of the National Education Ass
tion (Washington, D. Os: O .1947)s Pe 35e

n'!lursell, op. git., D« 125.




THE PRINCIPLE OF SOCIALIZATION
AND THE TEACHING OF RELIGION

e Gealnalulngme sad offectivoncan ﬂgﬁ.ﬂz iz
ends to r xtent e 80
Lo an imporsant 2___1 F‘am‘ =5

-_%se t_i_gn in which 1% is done, Here is the thi:
basio psychological Sglnoipie of sucosgaful teach-
ing - the principle of soocialization.®

This principle stresses the importance of organizing
learning so that the children can work in groups. An in-—
dividual will do many tasks better when he workse together
wlth others engaged in the same task.

The mere presence of such a group tends to produce
more speed when speed is wanted, more care if care

is emphasized, more accuracy when acouracy 1la em-
phasized, This again, due to the presence ofta gmup
is known as a "soolal increment.* It is grea :gat
when all members of the group can readlly see

the others are doing.2 :

The establishment of such a democratlc or participant

group situation requires deliberate, consclous, skillful

organization. In organizing such a coqpez'at!.ve s!.t;uatlon

a hierarchy of applications can agsin furnish a gulde.
" Principle of Soolalization: Hierarchy
: fly by submis—
I Soolal pattern characterized chiefl o
' sion: funotion of the group is t;: ::Mnﬂi.:._

questions and directions fron
posed disecipline

-

% : : ; ki
lrames L. Murgell, ‘%%f"" Yor
MoGraw-Hill Book Company, IfG., & Pe
zm.l p. 166.
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. fogtal patnemn duraeiant Spioeny o
couraged to volunteer suggestlons, raise lssues,
etc. Discipline still imposed, but sympathetic
I ient roup funation 15, to Sesny thiomgh pobemes
Sei7-ganerated Sacotined T h SEsl
A8 can be seen from the hierarchy soclalization 1s
greatest when the soclal patiern is characterized by co=
opération. In setting up a situation in which there can
be the greatest amount of coopsration between the members
of the group an important factor is cooperative planning.
This again requires skillful organization. The teacher
of course must be honeat and sincere, The pupils must
know that their choloces have weight, It may psrhaps be :
feared that time epent in this way will be wasted and that
the pupils will simply wander about aimlessly. It is, of
course, true that the establishment of a cocperative group
situation in the classroom calls for more than good inten-—
tions and a genersl amlgbility. It calls for organizatlion..
In thls respect the success of the principle of soclaliza~
tion depends to a large extent on the succeseful applics-
%ion of the previous two principles.
The end result desired le meaningful lesrning. m
ingful learning gcours when the learner vants to learn. If
forty learners want to learn, cooperation and responsibllity

3;!:45_.. p. 170,
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become natural. All benefit from the discoveries of eaéh
other. Each individusl can feel that he is contributing
%o the Joint achievement of all,

Therefore 1f the interest of all the pupils has been
aroused and through the establishment of a foous thelr
activity has been direcoted toward a goal to be achieved,

a task to be done, a skill to be gained, the cooperative
planning will not wander aimlessly. The time will be
well spent. The roll of the teacher is neither that of a
dictator nor a member of the group on a level with all
the other members, but he is an organizer to keep the
group functioning at the higheat possible level,

In the tesching of religion the organization of learn=
ing into meaningful units ic whll adapted for carrying out
this principle of socialization. Perhaps one of the easl=
est methods to get people to work in groups ia to form the
groups on the basla of common interests, Since the uni®"
1s made up of a variety of activities groups may even tend
fo form naturally if allowed to do so., If & mumber of.
ohildren are all interested in the same thing cooperatlon

18 more easily brought sbout. sInteresting group dlsous- -
replace the olass recitation. .
coopera-

A com=

8lons and committee reports
. Three concepts stand out in the dsscription of
tion mentioned in the third level of the hierarchy’

*dm, &, Kramer, e edutor, Lol f‘,% %?’ﬁ"

(S8t. Loule: Concordia Publishing
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mon undertaking; a responsible share; self generated disci=—
pline. - i

'As its name lmplies a "unit® 1s, among other thinga,
a common undertsking. All pupils can be g!.von a respons—
ible share if the teacher 1s a skillful organizer., BSelf
generated disoipline can only be a result of thno m.
shured interest, and shared responsibility, ‘

In applying this principle to the unit on God's gov-
ernment and preservation wilat arse .'aome of the projects
about which democratic, participant, .nooperaﬂn- groups
could be formed? Here again the integration of religion
with all the other activities is important. OChildren arO
led to see that no matter in what field their interests
1ie, thelr talents can be put to use in the kingdom of Gog..
Boettoher mentions in his correiation with Mﬁm study,
"Whence comes our food? Observe, eva]mlth _act- Whence
come our clothes? Observe, evaluate, act, _

In this same connection among the suggested activities.

the following suggestions are offered:

‘Ghildren make visits to stores, markets, butcher shops,
- dairies, fish markets, fruit. stores, eto., nn#m. r;p:ﬂl
on the wealth of foodstuffs they have nagn
alao, note the source of many foodstuffs,.’

mssz. Bant}sglé?r. %%ﬂ%

of
“%ita,;::ﬁ:a.%%ﬁﬁ‘&*ﬁ* il
ouee,
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A% thle polint the objection might be ralsed that msny
of the activitlies here desoribed are no different from those
which could be carried on in a public school, It is true
that 1n and of ther 1selves the activities could be cnrri.ed. on
from a Christlan viewpoint or on the other hand Ghﬂ.stl._un
principles could be ignored. It is important, therefore,
that the Christisn day achool teacher nmz; lose sight of
this goal of teaching religion six hours of the school day.
It 18 important to trace the gource of every good and per-
feot gift back to the Heavenly Father from Whom 1% comes.
Therefore the children are led to see beyond the food market,
the grain fields, and the fruit orchards, the One Who causes
the tree to bring forth its fruit in its season, If such
integration 1s neglected the principle of soclalization W
not necessarily suffer, but other principles will be lost
8ight of, especially the prinolples of foous and sequence.

The principle of individualization enfers in also as
groups of children with varying sbilities can be given
tasks vequiring varying talents, Other suggestions in=
oluds: vlsits to other places such as a clothing store,
eaw mills, lumber yards, flour mills, etc. There are
other activities such as gatherins graln samples, gathering
ads and 11lustrations, making surep books from specinens of
clothing materlel, vieiting state and county falrés and
dramatizing events sich as the first Thanksgiving Day.
"Geography, - history, reading, will give inforsation sbout




33
how animals of other lands help men. *7 :

By thus integrating religlon with all other activities
in the school day much more opportunity ie a!a.:l.hblo for
projecta in which the chlldren ocan work together in groups.
In this way the teaching of religlon can be organized to
take the beat possible advantage of the 'aooi;l inorement® 3
the gain in effioclency due %o the presence of a group, all
menbers of which sre engaged in a similar aotivity.




