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CHARPTER I
INTRODUCTION
Statement of the Problem

Christ commissioned His Church to go and "make disciples of
all nations, baptizing them in the name of the Father and of the
Son and of the Holy Spirit."l This is the divine call to repent-
ance and Taith, ministered through apostles to the‘unrld, by means
of the dynamic Word, As converts receive the call to the new
life, they are taught to observe all that Christ has commanded His
Church.2 This is ministration of the Word from disciple to dis-
ciple, growing in Christian faith, knowledge and works., From a
chronological viewpoint, the Christian's new life begins with the
call to faith, and continues in the growth of faith.

The bulk of Christisn educationzl material is designed to
implement the second part of the Great Commission, growth in

faith and 1ifa.3

Conversion is assumed as an a priori fact,
Such an assumption is generally justified, since Christian esduca-
tion usually serves the needs of baptized Christians who are liv-

ing within the sphere of the Church. Thus an extensive body of

lMatt. 28:19., All Biblical references are taken from the
Revised Standard Version.

ZMatt. 26:20.

3nrthur C. Repp, Principles of Religious Teaching, Corre-
spondence Course 271 (S5t. Louis: Concordia Seminary, n.d.), I,
18-.20,




educational literature has developed which intends to guide Chris-
tians into an increasing understanding and use of the heritage
which is theirs in Christ.

Adult pre-membership instruction cannct operate on the as-
sumption that members of the class are Christians. That is, pre-
mambership instructicn is primarily concerned with the makino of
disciples, @nd sepuentially with their growth in the faith. The
problem is further complicated by the fact that some learmars may
be lapsed Christians, others may have heterocdox beckorounds and
still othars may be arthadoxvChristians.

Thi

w

thesis is primarily concerned with the criteria for the
structuring of adult pre-memibership instruction, in the light of
its unique position within the field of Christian educstion, The
broad area of Christian education has the problem of teachinn
individugls who exhibit relative degrees of faith and knowledoge.
Functionally, most of Christian educatiﬁn is based upon the =as-
sumption that a common denominaztor of faith is pressnt, no matter
how minimal it may be. Since adult pre-membzrship instruction
can make no such assumption, it follows that the whole philosophy
of Christian education must be re-examined in the light of pre-

membership instruction,
Limitation of the Problem

Ariilt pre-membership instruction sppears to be an area of
primary research. This writer has found few published materials

which attempt to describe its nature and purpose. These deal
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with the subject in a cursory manner., As a recult, the field
appeEars cpen to comprehensive investigation. This thesis is lim-
ited to an overview of some factors which relate specifically to
adult pre-membership instruction.

ine major area of consideration is the learner. It cannct
be assumed that all lesrners within the pre-membershin class have
a common denocminator of Christian faith. #~Nor can it be assumed
that ail are lacking in faith. A fairly comprehensive study of
learner Bbackground is thereforse in order. What do the learners
have in caomunn with sach other? How do they differ inm perspective
and background? UWhat are the available points of contact?

The principles which will determine the purpose and scope af
adult pre-membership instruction constitute a basic consideratior.
ihy should adult pre-membership instruction be a3 recuirement for
adult communicant membership? How dues it differ from other areas
of Christien pducation? UWhat are its similarities? Do the ganér-
al principles of Christian education anply to adult pra-membership
ingtruction, or do new or modified principles come into effect?

The objectives of adult pre-membership instruction constitute
a third major area of investigaticn. Verious names by which this
class is comwonly titled are: "adult information class," "adult
confirmation class,® "adult membership class," "adult class®" and
"the pastor's class." Each of these titles may ihdicata a variant
concept of class chjectives., Is the purpaose of the class to
inFurm,ltu confirm, to recruit? It would appear that the dis-

tinctive objectives of the adult pre-membership class deserve
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study .

R final area of major investigation is the curriculum. Thig
iz the practical aspplication of the preceding research. How may
the curriculum be developed and evalusted in the light of learner
perspectives, principles and objectives?

while the above serves to define the limits of this thesis,
it should be noted that each area could constitute @ velid and
worthwhile study in itself. An expznded consideration of the
curriculum might prove to be of especially significant value.
However, the lack of resource material necessitates limitation to
a broad cverview of the entire area.

Perhaps the chief value of the thesis to this writer is that
it serves as a personal "pilot study®™ in the area of adult pre-
membership instruction. In researching the area, this writer was
compelled to come to grips with some of the hasic and unique
issues which are inveolved in adult pre-membership instruction.
However, this writer is the first to admit that this study is not
definitive, It attempts to clarify sdme of the major problems,
but the conclusions which are reached are tentative, and are sub-

ject to the pragmatic test.
Establishment of Context

Adult pre-membership instruction falls within the purview of
Christian esducation. More specifically, it is an area of adult
Christian education. In common with all Christian education, it

endeavors to convey God's revelation of Himself, which is embodied
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in Scripture, The heart of this revelation iz Jesus, the Christ,
Only when the Word of God is the core of sducation can it be said
to be truly Christian.

The prime sources of research are the Bible, which is God's
inspired word, and the Lutheran Confessions, which ars normative
to a Lutheran understanding of the Hible. The problem involved in
the use of these sources, with relstion toc adult pre-membership
instruction, is that neithar source structures thls specific area.
Secriptural accounts of the call to faith are invariably couched
in terms of Goa's action upon men., Christian education normally
gppears to be a sequel to this zction.

Adult pre-membership instruction is & human institution,
which is designed to structure the channel whersby this action of
the iord takes place. It is in diresct conformity to Scriotural
teachings, bacause it is essentially the proclamation of the
kerygma. However, Scriptural guidelines are nat specifically set
forth, and the Church has the task of structuring this procla-
mation in 2 way which is in confermity to God's dord, and which
conveys God's Word.

The general litsrature of Christisn education constitutes a
secondary source. However, there is a fundamental difference in
the response which the broad field of Christian éducatian expects
of the learner, and that which adult pre-membzrship instruction
expects, The difference is growth in faith compared to the call
to faith. For this reason, secondary sources arg illustrative,

but anly the primary sources are determinative in terms of content



and stiructure,

The basic problem which the research student in this arsa
faces is that all of the published and accessible materizl is
tangential to the subject, and does not focus upon it as a major
fielc of investigation. Much of the resource material is therefore
based upon experience and Church custom, neither of which can be
documented, It is hoped that more studias will be made in this
area, which will ssrve to define the purposs and content of =dult

pra~membershin instruction more specifically.
Definition of Terms

There are two terms which deserve specific definitiaon at this
time., The first is "adult pre-membership instruction." As has
bzen stated, thare,is a variety of terminology in uze which de-
scribes this area of Christian education. "Adult pre-membership
instruction" wes chosen for use in this thesis because it is both
descriptive and neutral. In terms of description, the term is
apt because the class serves adulis who are not yet members of the
local concregation, but desire to bsgome membErs. It is sub-
mittéd that a rslatively nautral term is desired, bscause much of
thn terminalngv in present use is misléading. For example, if one
were to speak of an "adult confirmation class," it would be log¥-
cal‘h:assﬁme that 811 of the cless members had been previously
beptized. And this is not necessarily the ﬁase. Similaf objec-

ticns can be raised to much of the other terminology in use.

The second tarm which needs 1nihia; definition is "word.”

.

;a1
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This writer uses the term in the inclusive sense of describing
God's total action upon mankind., In this sense, "Word" is to hbe
gquated with "Means of Grace,ﬁ the "Christocentric principle,”
"work @nd will of God," the "dynamic MGrd,ﬁ the "action of God,"

"God's creative, saving and sustaining action,"
Methodology

The learner comes to the adult pre-membership class with a
perspective which has been molded by his past life experiences.

His perspective may be defined as his philosophy of life. All aof
the knowledge and skills to which the learner is exposed are sub-
ject to this perspective, which forms a subjective criterion for
evaluation of their relevance to the learner. Adult pre-membership
instruction must find a point of contact with learner perspectives.
Thus, the Holy Spirit enables a new, Christocentric perspective on
the part of the learner.

The Christocentric principle is normative to Lutheran theo-
logy. God's point of contact with man is His Word, which became
incarnate in the person of His Son, the Savior. The Holy Spirit
ministers this wWord to sinful man, creating and sustaining saving
faith. All Christian education is a vehicle of God's Word. Adult
pre-membership instruction is subsumed under Christian educatiaon
in that it is Christocentric and conveys God's Word. The primary
action of the Word is conversion, followed by sanctification of
life.

The objectives of adult pre-membership instruction are based
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upan the Chriutocantric principle. The dord creates faith in the
unbeliever, recalls the lapsed to Faith and fortifies the faith
af the bellever. The meaninn and purpose af the Word is com-

municated by human agency, but the action of the Word is wrought
by the Spirit.
The curriculum of adult pre-membership instructicn is the

vehicle which the Spirit uses to convey God's creative, saving

and sustaining Word. All aspecte of the curriculum are to be
subsumad under the Christocentric nrinciple. The curriculum pro-

vives a channel whereby the lord is effectsd and Christian know-

ludoe and skills are developed.



CHAPTER II
THE LEARNER
Perspective Factors

bihen one describes the individual participant in the adult
pre-membership class as a "learner," it follows that the learner's
cognitive and affective perspective, with relation to the sub-
ject content of the course, is in some degree deficient. At the
gsame time, major account nust be taken of the Ffact that =ach
individual's perspective is relatively unique, a product of his
personal backoround environment. This individual perspective
influences sach learner's reception of new informztion and atti-
tudes in terms of his unigue narsnnelitv.l

The mind of the learner is not a tabula rasa, upon which may

be inscribed any philusuuhy or gthic., Rather, he already has a

philosophy of life which he valums because2 it has becoms a part

of himself, the integrating principle by which he has learned te

function in his experiential existence. Any new experience, such

as an adult pre-membership class, may canstitute a covert threat
= if it demands a modification of attitudes on the part of the

- i SRy : 2
lzarner which impinges upon his intrinsic perspective.

55 lJ R. Kidd, How Adults Learn (iNew Yark Asspciation Press,

= C.18b) SRR3Ry

23ack R. Gibbh, Grace N. Platts and Lorraine F, Miller,
Dynemics of Participative Groups (Washingten, D.C.: National
Training Laboratories, c.1951), pp. 8-9.
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The immediate purpose of this discussion is to establish
majnr factors which relate to individual perspectivas, and their
effect upon the adult class experience. An exhaustive analysis

of the indivicdual's environmental background is not contemplated.

Rather, discussion is confined to lesarner background as it relates

specifically to the adult class,
Maturity

It is somewhat of a misnomer to refer to the learner in the
pre-mambership class as an "adult." In fact, the only valid uni-
form designation of the learner as "adult," is in contra-distinc-
tion .to the junior high school confirmaticon class, which is usu=-
ally composed af children preparing for communicant membership.
Everyone slse considering communicant membership is an "adult.”

In point of chronological age, the "adult" may be anywhere betwesan
high schaool end advanced age, including both extremes. His mental
maturity may range betwsen that of the sophisticate and the "rock
and roller," regardless of age.3

flote must be taken of the Fact that maﬁv pastors are acutely
aware of thz zge differential within the adult class, and some
have worked out relatively satisfactory solutions. Within a
larger parish, it is possible to conduct several pre-membership
classes, segregated according to age groups. An alternate solu-

tion would be to delay instruction until a sufficient number of

: J5nE istian Educa-
Devid J. Ernsberger, A Philosophy of Adult Chr
tion (Philadelphia: The Westminster Press, c.1959), pp. 94-100.
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prospects within a certain @ge grouping had indicasted their de-
sire to receive instruction. Another possibility would be private
instruction., It is unfortunate that all of the solutions offersd
demand more of the pastor's time than is sometimes available.
In the parish, the pastor often has noc alternative but to
conduct @ single adult class at one time, with nc segregation sc-

cording to the age or mental maturity of the learner. As

]
o]
1

-
a

sult, there is often a disparity betwsen learners, relative

i

o
their mental and physical maturity. For example, the teen~ager's
concern with Christian family life may be only tangentislly re-
lated to the concerns of the matron with three children and an
agnostic husband., Yet both viswpoints are valid, and must some-

times be correlaied within the adull class experisnce.
Religious Sackground

In terms of specific religious background, the learner may
be @ professing atheist; or, at another é%treme, a member of the
local congregation. However; it is virtually certain that all
members of the classe have at some time received some degres of
previocus religious contact. For many, religious 1nstructiun will
have taken the form of parental training supplemented by church
attendance, Sunday schoul, confirmation class or parish school.
Some will have come into contact with religious ideals through
clubs, lodges and other organizations with religious overtones.
Others will have received religious instruction or exhortation

in institutions such as hospitals, universities, the armed forces,
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aete., ghiuh provide a sometimes sccially compelling religious con-
tact. In additionm, the individual is subjected to feligicn via
the mass media and personal cantact from friends and strangsrs
alike., It is virtually impossible to completely avoid religious
contact within our society. - The result is that everyone has at
least a smattering of a relicious voeabulary, and has formed some
impression of what religion is, and has to foer.h This impres-

gion will necessari

-

y act as censor in the reception of new or
cempating religicous concepts, as introduced within the adult class
gituation,

Although every member of the adult class nscessarily has
some degree of initial religious knowledge and experience, it can-
not be inferred that a meeting oround is thereby sutomatically
established. The learners ordinarily will not exhibit a homoge-
neity of religious background. Theological vocabularies may or
may not manifest paz.ilel terminology. The individual semantics
which color the vocabularies will be rarely identical, sometimes
parallel, and often opposing to each other. Even such a universal
term as "God" is subject toc a2 spectrum of meaning. Religious
terms may have various meanings in the minds of learners. As a
result, the adult class instructor does not dare to take any reli-
gious term or concept for granted. It cannot be presumed that all
members of the class, having been exposed to a minimal amount of

religious instruction, are ready to build upcon a common semantic

qMartin E. Marty, The New Shape of American Religion (New
York: Harner and Braothefs, C.19 PO IS
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and conceptual f‘uundation.5

One segment of the adult class might be composed of persons
who had previously received specific instruction within the frame-
work of the leocal congregation or its denominational affiliztes,
The occasion of their presence within the class will vary., GSome-
times the presence of a congregational official, for example, an
elder, will serve as liason between the prospective members and
the congregation. In some instances, a "sponsor" plan is em=-
ployed, whersby a member of the congregation attends the class in
company with an unchurched friend. Some, who are already com-
municant members of the congregation, may desire a "refresher”
course in the Christian fundamentals., Lapsed members desiring
re~adnission will be present. All of “hese persons will share 2
relatively common religious vocabulary.

The sharing of 2 common vocabulary is no guarantee of a con-
ceptual agreament.s It may happen that major differences in.
opinion may be masked by apparent similarities of expression,
Some members of the class, although communicants, may have re-
ceived no formal instruction beyond confirmation class. Often
these are cases of "arrested development," in terms of spiritual

growth, Some will maintain the religious perspectives of child=-

5warren H. Schmidt, "The Churchman and the Social Sciences,"
Toward Adult Christian Education, edited by Donald Deffner (River
Forest: Lutheran Education Association, c.1962), XIX, 33,

6Annette Lawrence and Sally Smith, "Bringing the Unconscious
into the Classroom," Leader's Digest (Chicago: Adult Education
Association, c.1956), III, 67-68. :
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hood, sumetimes deteriorated into a leogelistic concept of Chris-
tianity. Others may manifest an unbalanced perspective, con=-
gitionad by previocus learning snd environmental factors. Still
others will be spiritually matured in the understanding and prac-
tice of their faith.

In the adult class, common religicus voczhularies accom-
panied by differing semantics constitute a covert liability.7
tdecause learners may he familisr wlth the terminolooy employed,
they may initially essume that they alsg have mastered the con-
cepts under discussion. The result is &8 "mental block" of Fformi-
dable proportions. Such perscns may not at all consider them-
selves as "learnersY or participants in the class. They may find
it most difficult to enter intoc an empathic relaticn with the rest
of the class members due to an unconscious air of cognitive supe-
riarity, fostered by a relatively greater familiarity with the
terminology in use. On the other hand, when confronted by unfa-
miliar terms or concepts, they are unlikely to voluniteer their
ignorance on matters which they feel they should already knouw.

Another general classification of learner from the point of
view of specific religious knowledge, is the person who has re-
ceived religious instruction in another denomination. Obviously,
this learner cannot simply erase his past religious experience and

instruction. He will necessarily evaluate all new religicus con-

7Schmi¢t, loc, cit.

il Nederhood, The Church's Mission to the Educated

American (Grand Rapigs: Eerdmans Publishing Co., 19600, p. 103.
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cepts in terms of what he has already learned. If the learner
feels a personal antagonism toward his past religious affiliation,
he may project this attitude into an antipathy of adult class ax-
periences and conceptis which parallel his former beliefs. Thus,
the former Homan Catholic may express a dislike of the liturgy,
clerical collars, etc,, based upon an association with his past
religiocus experiences.

Sometimes the learner will tend to substitute other inter-
pretations. of a term for the concept which the instructor holds,
pased upon past denominational affiliation. % is a normal part
of the learning experience for the learner to correlate new infor-
mation with the knowledge he has already asaimilatad.g If the pre=-
vious knowledge is in conformity with the new information, both
proceeding from a common source, such a process is highly desir-
able. Howsver, tﬁis ideal may not exist when the lsarner has re-
ceived his previous religious sducation in another religious
denominafion. In this case, the normal learning process may re=-
sult in an attempt to reconcile incompatiole concepts which are
identified by a single linguistic label. For example, if an ex-
Roman Catholic and an ex-Pentecostal hear a Lutheran definition of
the term "grace," a rather lively digcussiun is likely to ensue.
Each learner attempts to interpret new information in the light
of his past experience. If his previous definition was inadequate

or invalid, he must be led to discard it in favor of a correct

9Nathaniel Cantor, "yhat Is Learning?," Hou to Teach Adults
(Chicago: Adult Education Association, ©.1959), pp. 13-14,
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definition, The danger is that discussion will result in a po-

lemic rather than a Scripturally centered conformity.
Cultural Ethics

After considering the religious perspectives of learners, one
must take into sccount the anthropocentric, as opposed to theg-
centric, perspectives of modern man. For these concepts are every
bit as "religious% as those of organized denominations., Within
academic and intellectual cireles, relatively successful attempts
have been made to compartmentalize the principles of human behav-
ior, In brief example, it is possible to speak of "ethics," "prin-
ciples of political science," “ﬁaychn-analytic theory," “philosophy
of education," "religion," etc., sometimes as separate categories,
sometimes grouped undgr the orgenizing principle of "philosophy.”
Such distinctions are synthetic.

"Religious® behavior, if it is the determinative principle of
life, is a “religian."lm Any philosophy must be based upon a pri-
mary cause, principle or axiom, This first cause is the "god," or
determinative principle from which subsequent theary and action
flow, Action which is dependent upon the prime principle may be
termed "worship," or "service," in that it conforms to, and is
subsidiary to the service of the prime principle. Any system or
philesophy of human behavior, whether organized around a concept

of God, the individual, a group, idea or thing, when accepted as

10Martv, op. cit., p. 31.
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the determinative principle of human behavior, becomes a relinion,
a faith. In effect, a philosophy, when implementsd, becomes a
system of religicus behavior,

Many, if not most, of the secular molders of public opinion
would vehemently object to the tagging of their functional phi-
losophies with theological labels. Inde=d, many would contend that
the principles by which they function are entirely pragmatic,
having nothing to do with any form of philosophy. The objective
fact nevertheless remains, that any functionzl or thepretical
undertaking which operates in the realm of human behavior is nec-
essarily dealino with an area in which theology has an intrinsic
stake. Religious presupnositions mold the pergpectives of social
scientists, artists and sdministrators. The very fact that madern
secularists have, often sycceusefully, "ttempted to isolate theo-
logy from the ﬁainstraam of contemporary life, is in itself
indication that religicus issues are involved, For the active and
polemic negation of the vertical dimension, with relation to human
behavior and cocmmunication, is an implicit affirmation of an
atheistic or agnostic "theology," which elevates man to self=-
determining, divins, heights. Man himself becomes "god," and any
consideration of a "Wholly Other" becomes meaningless and irrele-
vant. This is a secular, naturalistic philosophy. Within this
Frameuurk,ll anthropology is not separate from, but rather wholly

absorbs the form and function of theolegy. A "religious" concept

lannald Deffner, "Modern Adults in a Modern World," Toward
Adult Christian Educetion, pp. 12-24,
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becomes, at best, an ethic. At worst, it becomes an epistemolo-
gical absurdity and anachronism,

Some writers, in analysis of modern sccieties, have described
our time as a "post=Christian era."lz They picture s secularized,
undenominational type of universal morality. They see an unof-
ficinl nationgl religious cult, more pervasive sven than the state
religion of ancient Reme.13 "Demacracy" is the semi-divine ideal
of this syncretistic religion, and its temples are the sduc=ational
institutions of the land, If one attempts to find the caommen
denominator of present day American religious life and thought,
there is much to be said for such an analysis. Though cne could
take igsue with the term, "post-Christian," if this implies that
the Americen society was, at one time, Christian. Perhaps it would
be closer to the historical facts to say that cur society is, or
was, religiously oriented, and, at one time, was heavily influenced
by & morality which was regerded as Christian.

It could be concluded that our cultural melting pot has pro-
duced an insipid stew of common morality without the distinctive
flavoring aof transcendent ideals and doctrine. The stumbling block
of the Gospesl is an obstacle no more. Rather, it is steamrolled
into a gentle incline which leads up the broad path of the

American wav.lh

lzﬂames E. Sellers, The Outsider and the word of God (New
York: Abingdon Press, c.l96l1), p. 21.

i)

Marty, op. cit. p. 67.

ll’ Ibid. ) pp- 67-890
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The rispassionate observer might be hard pressed to dis-
tinguish between "Christian® and non-Christian behavior, James
Sellers points out-that the old categories of "Christian® and
"nmagan" no longer hold trus,

The church today actually faces, in nearly every congre-
gation and community, 2 new audience which is made up almost
wholly of outsiders to faith. The members of this audiencse
are sirangers toc the church in baffling and novel ways, and
so they are not "pagans" in the usual sense of the word.
Furthermore, there are two kinds of outsiders -- one who
stoutly claims to be an outsider but is partly a "hidden®
Christian, and another who i%aims to be a Christian but is
really a "hidden" outsider.

From a strictly behavioral viewpoint, Sellers presents a
rather penetrating analysis. OChristian morality is widely ac-
cepted as an ideal ethic, And very often the "gutsider" to the
faith exhibits a way of 1life which is objectively more admirable
than that of many Church members., The result is a pragmatically
ethical parallel which is often projected into a philosophic
syncretism,

Perkaps the most insidicus characteristic of American
religiosity is the elevation of "tolerance" as a supreme virtue.
fine no longer declares & person, thing or concept to be right or
wrong, good or evil, in absolute fterms. They are relative, shaded
into the gray area of indistinguishability. There are virtuous
elements in the depths of depravity. And ideals, bacause they
are impossible of attainment, are not really worth total commit-

ment.16 The only concept of which the American mass mind is

ISSBllars, op. cit., pp. 13-14.

16Martv, op. cit., p. 68.
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absolutely intolerant is absolutism 1tself.l7

An outgrowth of our society's tolerant relativism is the ac-
cepteance of virtually any "ism," on the implicit assumpition that
it must have something of valus to offer, though it camnnot supply
the final answer to the human situation. Society is therefors
confronted hy a host of competing anthropocentric philoscohies,
Often depicted as an avant garde, these philosophies present. a
militant stance in relation toc the American culture.le Yet they
are constantly subject to the ingestive pressures of the synere-
tistic ethic and are =zventually absorbed into the pacific body of
the cultural sthic.

The adult class learner is a person who has been subjected to
the inveterate pressures of culitural syncretism and anthropocen-
tric philosophies. His regction to religious instruction as 8
given body of absolute truth which proce=ds from a divine Being,
will be initially filtered through his own cultural, ethical cen-~
suor. He may regard Christianity as a philosophic system from
which he may derive ethical principles with little or no changa ..
himself. He may regard the class sxpsrience as a wholly intel-
lectual sxperience., His attitude may range anywhers up to, and
including the other extreme of total repudiation of all philoso-

phies which he has thus far encounterad, an earnest seeking of a

more acceptable prineciple of being and way of life. The learner

17Nederhnnd, op. cit., p. ©5.

laDeFFner, lac. ieit,
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will inevitably interpret the content of religious instruction in

terms of his unique religious, cultural and msthical background,
Motivation

Why is the learner present at the adult pre-membership class?
Ideally, the learner, motivated by the power of the Holy Spirit,
has received, or is seeking salvation by means of faith in Jesus
Christ. VYet this uniguely valid motivation is not necessarily
the learner's initial perceptible reason for being present. With-
in the scope of this discussion, it is possible to present only
a limited overview of initial motives leading to participaticn in
the adult class.

An analysis of motivation can be staged in terms of its
intensity. The most obvious example is to sgpeak of "interests"
and “needs."lg An interest is the state of minc which produces
the desire to know more about an nbje:t. A need is a usesful or
desired thing that is lacking. When a need is perceived, mobti-
vation is more intense than in the case of interest. UWhen a need
is unperceived, unconscious or covert, motivation is relatively
intense, taking the form of some ego defense mechanism, which at-
tempts to satisfy the need.20 R characteristic feeling may be a

suppressed anxiety reaction. In view of the fact that our era *°

Year1 =, Imigler, Christian Eggcatinn of Adults (Philadalphia:
The Westminstcy fress, ©.1958), p. 33.

,zuaames C. Coleman, Abnormal Psychology and Modern Life
(Secaond edition; Chicago: Scott, Foresman and Company, ©.1956);
e Ry
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often characterized as the "age of anxiety," the role of covert
motivation may play a highly significant role in the understanding
of lsarner attitudes.

From the perspective of intersst, motivation towsrd the adulg
class may take a variety of forms. In the majority of cases,
interest is gensrated through some inter-personal contact. A
Christian layman way invite a friend or acquaintance., A wife may
persuade her unchurched husband to attend, Sunday school chil-
dren may stimulate their parents to participation. The pastor
will have regular opportunities Tor contact., The notzworthy come
mon denominator is that prime interest is initially directed, not
as much toward the class expesrience,; but more toward the person
who brings the learner to the class.

The subjective recogrition 2f personal need will vary ace-
cording to the percepticn of the individual learner. However
sociological studies indicate that the modern American is pri-
marily motivated by the desire to conform to his group or scciety.

In The Leonely Crowd, a modern classic study of the American

character, Riesman maintains that the "other-directed person” is
the product of ocur society. - The other-directed perscn responds

to hie total social enviromment end endeavors to conform to its
demands. He is mobile, facile, adaptébla in the axtreme; He

does not wish for distinction, but is content with the approval of

his peers. "One prime psychological lever of the other-directed

2lErnsbargar, op. cit., p. 70.
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person is s diffuse ﬁnxiety."zz

I nRigsman's analysis apnlies to learners within the adult
class, it would appear that many individuals are motivated by the
desire to utilize the Church for self-willed ends, Many are ap-
parently interested in the Church because it is an estzblishsd
social agency. In thelr urge to conform, individuzsls seaek Ghurch
membership. Within the Church, they expect.to Find a ready-made
peer group with which they may identify,

William H. Whyte tends to confirm the thesis that many Ameri-
cans, when choosing a denominational affiliation, are consciously
more concerned with human relations and conformity, than with a
theccentric faith. He describes several suburban case studies,
in mni:h the concensug of community opinion seemed to be that the
Church, if it is to be relevant %o human needs, must concern it-
3elf primarily with the social and communal aspect of human exlist-

23
gnce, with minimum reference to divisive doctrines. It would

L‘l

appear that many prospective Church members are primarily con-
cern=2d with the social impact a congregation has upon ths locsl
community. There is apparently a minimal regard for the objective
eracity of theolegical doctrine, small concern for the impinge-

ment of God upon human society.zu

22David Riesman, Nathan Glazer and Reuel Denny, The Lonely

Crowd (Garden Gity: Ooubleday and Ce., ©,1950), n. 42.

?3u1lliam H. Whyte, Jv., The O rganizatiun Man (Barden City:
Dounleday and Co., ©.1956), ppe. ane-&za.

24 7heodore 0. Wedel, The Christianity of Main Street (New
Yurk The MacMillan Company, v, ©.1952), Dl 5=7.
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While sociological studies tend toc indicate that the modern
American is other-directed in outlook they also postulate that the
goal of this other-directedness is essentially self-willed, and
that social relationships are means to an end, rather than an end
in thamselves.

Uibliged to conciliate or manipulate a variety of people, the
ciner-directed person handles all men as customers who are
glways right; but he must do this with the realization that,
as Everett Hughes has put it, some are more right than others.
This diversity of roles to be taken with a diversity of cus-
tomers is not institutionalized or clear-cut, and the other-
dirgcted person tends to become merely his succession of roles
and engguntera and hence to doubt who he is and where he is
Qoing.

The picture smerges of a person whose liife is a succession of
manipulative, other-directed roles. He is an actor; such an ac-
complished actor, that he has lost his sense of icentity. Une of

the most stark degpictions of man's gearch for identity comes fFrom

-

the pen of J. D. Salinger. A recurring theme in his Catcher in
the Hye is the essential “phoniness" of persons,

"fven tne couple of nice teachars un the Faculiy, they were
phonies, too," I said. "there was this one old guy, Mr.
Spencer, His wife was always giving you hot chocolate and
all that stuff, and they were really pretty nice. But you
shoulctve seen him when the hssdnaster, old Thurmer, came in
the history class and sat down in the back of the room for
about half an hour. He was supposed to be incognito or some-
thing. After a while, ha'd be sitting back there and then
he'd start interrupting what old Spencer was saying to crack
s lot of corny jokes. 0ld Spencer'd practically kill him=-
sglf chuckling and smiling Egd all, like as if Thurmer was a
goddam prince or somethingd

25Riesman.-Glazer and Denny, op. cit., p. 165.

ZGJ. D. Salinger, The Catcher in the Rye (New York: The New
American Library, c.l1551), p. 126.
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One of the prevailing themes of modern literature is the
scraping away of the histrionmic, manipulative, cther-directed
veneer, and the exposure of the essential, nameless, faceless and
farmless man., The guestion the novelist poses for the existential
man is, "Who am I¥Y" Some, with real discernment, bluntly epito-
mize the dilemma of the mass man. In Death of a Salesman, 8iff,
pondering the untimely death of his father, muses, "He never knew
who he uas.“27 the need to Find an enswer is the Fundamental
motivating drive of the nudern American,

It appears highly significant that some analysis of tha mod-
ern Americen intelliectual scenz, in summing up the varieties of
extant philosgphies, are able to group divergent perspectives

: - : . ;s S E AR
under @ single coneept, "the philosophy of tha I."T It may well
be that the intellectual, agonizing over the quastion of idsntity,
postulating anthropocentric philouﬁphias upon nis conclusions, is
articulating the profound and Fundamental concern of the mass man.
Perhaps the only real gap between the inteilectual and the non~
intellectual, the ﬁuu:gamia, is a relative honesity. The intel-
lectual faces the guestion of existence sguarely, asks, "Who am
I1?" The Christian finds the snswer in ancther gquestion, "whose
am I7" »

it must be granted that the intellectual does ﬁat uccupg a

median position in society, He does not appesr to be truly rep-

27Arthur Miller, Oeath of & Salesman (New York: Viking Press,

c.1l343), p. 138,

?BDeaner, op.cit., n, 23,
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resentative of the thought and concerns of society as a whole,
But perhaps the disparity is only superficial., uhat of the other-
directed, manipulative and manipulated mass man? Perhaps he, too,
has the ssme beasic need to find himself, to solve the enigma of
ldentity, But unwilling or unable to face the stark reality of
existential existence, he sublimates his basic need satisfaction
into the other-directed channels and mode of existence so vividly
described by sociologists, Sherrill sums up his condition:

Again, the existing self may not be able to attain liberation,

For whatever reason, he finds himself dominatesd. The domi-

nation may be exerted by other persons, or by institutions,

or by vast impersonal forces outside himself, against which

he feels himself powerless, He feels hims=2lf being manipu-

lated and resents it, resents the persons ar forces that
manipulate him, and resents himself for allowing himself to

be manipulated; and yet can find no way to break out from

under the domination., He then wmay find that he must hide

the resentment and "play the game"” for stakes which, if he

wins them, only bindzgim more securely in the bondage which

he inwardly loathes.

The pnftrait gmerges of an individual who apparently functions
by an unholy perversion of the divine command, “"Take no thought for
the mcrruw.“jﬂ On the surface, he is complacent, unthinking, and
unanalytic. He appears to have no introspective or affective
depth. He seemg an intellectual blob of protoplasm; adjusting,
always adjusting, but never assuming a fixed form. But underneath

this complacent exterior, sometimes sublimated to unreachable and

covert depths, sesthes the anxiety ridden, lonely, existential

29| owis J. Sherrill, The Gift of Powsr (New York: The MacMillan
Company, c.1955), p. 30.
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Matt. 6:34,
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gelf. "uwho, what, why am I?" he asks, Not finding an answer, he
throws himself into the frustrating, meaningless stream of the

othar-directed 1life. He seeks goals, a purpose in life, but finds

e

that life is only & mirror. And his god becomes the reflected
image of himself,

Luther had a phrase for it, curvatus in se -- curved in upon
one's self, ., . . VYou can say it in a word. Man in his
basic orientation is anthropocentric, not theocentric. In
his whole_life and goal he is centered in man -- himself,
not God,>1 B

Group Perspective

Up to this point, learner perspectives have been discussed
From a primarily individugl viewpoint. It has been shown that
gach learner brings to-the adult class a relatively unigue out-
look, conditioned by previous experience. At the same time, all
of the learners share certain fundamental needs, thnﬁgh subjective
recognition of these needs varies from learner to learner. But
what happens when these individuals are brought together?

Perhaps the most characteristic expression of the group is
an interpersonal relativism. Individuals adjust to each other,
and mill, perhaps unconsciously, seek a pattern of behavior which
will cﬁnfnrm to the group norm. Very few people enjoy being clas-
sified as "oddballs." Each member of the group will put forth
tentative "feelers," as he attempts to assume a role which will

be compatible with the group expfeséinn. Essentinlly, this is a

3lpeffner, op. cit., p. 23.
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manifestation of the ether-directed characteristic, The learner
is enterinn into a naw enviruﬁment, and he wants to know the une-
written, and of ten unstated, rules of behavior @s socn as possible.
Initially, he is relatively eager to hear others express them-
selves. And he is often most reluctant to engage in discussion
until he has decided upon the role he will play within the group
gltuation. He wants to know the background, aititudes and knowe
ledge of the other learners. He especislly wants te know what is
expected of him by the leader, and the role which the leader will
be playing; whether autocratic, paternalistic, permissive or par-
ticipetivz.52

A result of individual role adjustments is the eventual for-
mation of a unigue croup perspective, This perspective is con-
ditioned by the relative dominance of individusl perspectives, and
is not necessarily an accurate reflection of a median group per-
spective. As one example, an instructor may assume an autocratic
role which subordinates learner opinion and effectively precludes
an adequate expression of group interaction. GSome learners will
gratefully accept a subordinate role. 0Others, depending upcn
personality differences, may violently react tec the "muzzling" of
their opinions, and may assume subversive roles as they attempt
to share in the molding of the group perspectiva.33

A perspective filters the reception of n=zw information and

attitudes. In effect, the point of view mciifies and conditions

32Gibb, Platts and Miller, op. cit., pp. 16-21.

331hid.
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- the whole learning process. A bssic problem within the aduit
class, 1s that the smerged group perspective may not bs adequately
representative of the perspectives of all of the individuals who
make up the group. A sympiomaltic example would be thea individuzl
who is relatively silent during the meetinn. After the group has
disbanded, hz may get into langthy dfscussion with the instructor
or ancther member of the class. A group perspective, if it is to
be conducive to the learning process, must be broad enough to
include all individual perspectives, allowing an uninhibited
intercummunication.jh
It is within the realm of possibility that a group or series
of groups may exhibit a remarkacle degree of initial perspective
homogeniety, This may be an indication that something is wrong.
For example, the instructor may be preventing the emergance of a
group dynamic by his dominance of the group and the imposition of
his pérsnnal perspective upaon the group. On the other hand, the
‘group may exhibit a genuine unanimity of background and perspec-
tive., In this case, it is possible that the instructor has al-
lowed his perspeptive to censor the recruitment of persons Tor
the class., In effect, he is thereby fostering a "class" or
"status" congregation, actively encouraging to membership only
"the right sort" of persons. Needless to say, such a procedure,
whether conscicus or not, is deadly. Yet studies indicate that
such happenings are not uncommon. UWhen the instructor Finds that

he has no stimulus for the adaptation of his presentation and

34 1bid., p. S.
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material from one class to another, he would do well to consider
the implications behind an apparently uniform group gersgectiue.Bs

Adult classes should necessarily differ from each other in
their initially emergent group perspectives. Each class has 3
unigqueness and flavor all its own, because sach class is com-
posed of a different set of individuals than the last cne. This
is one factor which makes the gdult pre-membership class an
enjoﬁahle gxperience for the instructor. For each class facas
him with a slightly, sometimes radically, difierent point of visuw,
Teaching need never grow dull or stereotyped if the instructor is

sgngitive to group and individual perspectives.
Point of Contact

Learners within the adult pre-membership class will normally
exhibit wide variations in maturity, religious, culitural and
‘ethical background, individual and group perspective. An initiél
task of the instructor is to somehow relate the kepygma to these
widely disparate perspectives in such a manner that it becomes
relevant and meaningful to the individual learner. The instruce-
tor must find a point of contact with the learner which violates
and distorts neither the integrity of the indiuiﬁual nor of the
Gospel, This point of contact is the opening wedge which creates
an objectively valid, subjectively perceived need. This need is
satisfied within tha class experi=nce by means of the learninc

. process.

35Uance Packard, The Status Sgekers (New York: Pocket Books
Inc,, C.1959), pp. 170-181,
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James Sellers, in his book, {The QOutsider and the dWgrd of

God, attempts to establish and isolate a single point of contact,
Sellers' recurring theme is that the point of contact is also the
point of conflict between the outsider and the Waord of God. In
illustration, he shows that second century apologetics, as ex-
emplified by Tertullian and Justin, often empluyed'the form and
symbols of pagan thought, but was unable to effect a total rap-

proachament, because the essential characteristics of Christian

i 2
and pagan thought diverge at the kerynma.JE

In summation of recent theories relating to = peoint of zon-
tact, Sellers declares that Warl Barth refuses toc admit the
validity of a "point of connection," that the simplé proclamaticn
of the divine message is all that is needed or rEqui.rEzn:I.s'7 Ac~-
cording to Sellers, Brunner feels that God's Word creates man's
ability to believe, and hence, the search for a point of contact
is valid and necessarv.'38 Tillich loocks to the existential human
situation, and postulates that the very fact that an apolegetic
can be formulated indicates that there is a point of contact

between the outsider and ch.39

Tillich locates the point of con-
‘tact in man's sin itself, thereby establishing Sellers' conten=-

tion that the point of contact is also the point of conflict be-

*sellers, op. cit., pp. 60-86.

37 hid., p. 42.

381hid., pp. 38-39.

39thid., pp. S5O<51.
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tween God and natural man. Throughout the remainder of his
book, Sellers amplifies his theme, conecluding that the point of
contact, which is the point of conflict, is to be conveyed in

terms relevant to the outsider. That is, worn-out and orthodox

- symbols of religion are to be disgarded because their meaning is

ambiguous to the outsider., Instead, the biblical meaning should

be conveyed in Tresh symbols drawn from the life of the out-
&1

sider.

Sellers demonstrates a laudable grasp of the problem relating
to the establishment of a point of contact. But his solution is
unacceptable in that it divests hiblical symbolism from the ﬁruc—
lamation of the kerygma. TheVChristian communicator who follows
such a methodoleogy mav snunciate a oroclamation which parallels
the kerygma., Hut there is no guarantsw that it will be the
kerygma. 8iblical meaning is inseparably linked with biblical
symbolism, Any attempt to supplant ane in favor of the cther,
no matter how weil intentioned, inévitably opens therduar to
ultimate heresy, reconstitution of the keryagma by anthrnpccgntric
standards. The point could be raised that if Sellers had said
that secular svmbﬁl should be used to illustrate biblical sym-
bolism and meaning, to re-invest biblical symbolism with its
ohjéctivaly valid meaning, he might have presented an insigﬁt into

the point of contact problem which meets the criteria of Scrip-

401hid., p. S5.

blipid., p. 226.
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Perhaps Sellers suggests a more salient approach when he
says: "The anxiety of the modern man is obviously a promising
point of contact to which the religious proclaimer may speak.“"‘3
Unfnrtunately,'he pursues this theme from a strictly anthropo-
centric viewpoint, and does not sttempt to deal with the relation
of gquilt to anxisty, the theologiczl dimension to the prublem.h&

The behavioral sciences give evidence that anxiety is é dif-
fuse, perhaps dominant element in the existential human situation.
If there is one common denominator to human experience, it is
this feeling of anxietv.h

Fsychologists define anxiety as "A state of emcticnal ten-
sion characterized by apprehension and Fearfulness."hs A dic-
ticnary gives as definition of the term: "Painful uneasiness af

mind over an impending or anticipated ill."h7 Guilt is a fspe=-

cial subcase of anxiety in psychological t‘.tssrmim:lllzmr;ty.l'B The

'22 Peter 1:20-21,

ABSBllera, op. cit., p. 146,

44 1h1d, ppe 147-17S.

A5Pau1 Meehl, "“The Molding and Activating of Behavior," What,
Then, Is Man? (St. Louis: Concordia Publishing House, c.19587,
pell22s

uECaleman. op. cit., p. 641,

“Tyebster's New Collegiate Dictionary (Springfield Mass.:
G. & C. Merriam Co., cC. 1951). p. GO,

48pgu) Meehl, "Valid and Displaced Guilt, and Their Relation
to Psychological Health and Spiritual Condition,“ what, Then, Is
Man?, p. 217.
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psychologist deals only minimally, if at all, with an objesctive
guilt, A darivative definition would suggest that anxiety is an
apprehensive tension, caused by subjective uncertainty with regard
to the outcome of an issue, Built feeling, the condition with
which psychology is concerned, is to be radically distinguished
from the theological concept of guilt, in that guilt feeling is a
subjective anxiety manifestation, whereas the theological cone
cept of guilt refers to a divinely objsctive state of heing.hg

Paychologlsts apezate on tﬁe theory that anxiety is normally
cambatted by a variety of ego defenses, depsndent upon the per=
- sonality of the individual.gﬂ Specific guilt feslings are met by
the mental mechanism of displaéement, the "transfer of an emo-
tional attitude or symbolic meaning from cne object or concept to
anothnr,"51 a substitution of grals and needs.

It is submitted that the other-directed mass man suffers
from a fundamental guilt feeling, which is to be equatsd with the
Christian concept of “conscience,” the covert, universal ra-
minder nf the "image of God," which was renounced in tdsn and can
be restored only in Christ. The uther-directed peErson, unable to

appease this subjective, perhaps unconscicus, often perverted

guilt feeling, utilizes the ego defense of displacement, sub-

“OColeman, op. cit., p. 223.

ASDSuphie Sloman, “Psychodynamics and Psychopathology,® What,
Then, Is Man?, pp. 142-145,

Slﬁolaman, op. cit., p. 6Lk,
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atitutes subsidiary need satisfactions as his life gonals., The
result is an anxiety dominated existence, which cannot be re-
lieved because the individual is unable or unwilling to recog-
nize his fundamental need, Satisfaction of the guilt feeling is
the fundamental need. And this can ultimately and validly be
gatlisafizd only by the subjective recognition of the individualls
abjective gullt before God, and the impingem=nt of the kerygma
upon the human dilemma,

In terms of Ypoint of contact,” 1t can be said that any
interest or subjectively felt need can serve as a point of con-

tact, The point of contact is a wedge to drive in upon the es-

sential need of man, which is an objective valuation of self in

(=)
-h

terms of a biblically centered image man. fhis modus opergndi

utilizes the insights of the behavioral sciences and intellectual
anthropocentric perspectives, but links coverti guilt feeling with
an objectively valid gquilt befure God, and makes subjedtively
perceptible the need of the kerygma.

Fundamentally, the point ofvcuntact is not so much & con-
cept as it is an action. The purpose of this action is the
exposure of ankiety as a symptom. The root cause of this symptom
is guilt before God, The purpose and thruét of the point of
contect is not to heignten or "cure®™ the anxiety symptom, but to

reveal its symptumatic nature.
Summary

People who enroll in the adult pre-membership class are

S ——
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motivated by a complex of factors which will influence the
learning process. To say that "no two people are alike," is an
obvious truism, But the degree of dissimilarity betwsen psrsnns
needs toc be understood if adult pre-membership inmstructicon is to
bhe effective, Learners will differ in their relative maturity,
eduyatimn, cultural level, religicus and zthical standards., Every
learner has a unigue perspective, with his own personality and
éhilmsuphy of life, Wwhile he may endeavor to conform %o a group
norm, he remains basically an individueal, with his own métivaticns
and goals,

The only motivation For attending the class which is valid
before God, is the desire to become a forgiven child of God. All |
other motivations are symptomatic, in that they endeavor to satisfy

falt nzeds, which are the result of sin, Adult pre-membershis
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poses the symptomatic nature of learner meoiivation,

and directs the learner toc his need befors God, the forgiveness

If adult pre-mambership instruction is to be effective, some
initial point of contact must be found, so that the tord may take
gffect. This point of contact provides a channel through which
the word pierces‘tha barriers raised by individual parspectivss,
which have been molded and influenced by man's sinful nature,

PBecause individual perspectives vary, no part of adult pre-
membership instruction can be taken for granted. Each learner

interprets new knowledge in the light of his own perspective.

A task of the instiructor is to convey the clear and complete



kerygue through the learner's perspective as

lamation of forgiveness in Christ,
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CHAPTER III
PRINCIPLES
Definition and Derivation of Principles

The Lutheran Church normally reguires pre-membership instruc-
tion as a prerequisite to communicant membership. The amount and
direction of this instruction will vary with the circumstances of

local pastors and congregations. But g minimum amount of instruc-
tion, which involves the distinctive teachings of tha Lutheran
Church, as recorded in Scripture, is a universal requirement.
In contrast to much of modern adult educational and group dynamics
theary.z the content of this instruction is determined, not by the
class, but by the Church, through its representative, the pastaor.
The rationale of this decision is that the adult class expsrience
is provided for the primary use of those PETSONS who are incapable
of determining the full extent of their objective needs before
God, and cannot determine the content which will satisfy these
naeds.3

Adult pre-membership instruction proceeds from a distinc-

tively Lutheran perspective and functions upon the basis of cer-

1Juhn H. C. Fritz, Pastoral Theology (Revised edition; St.
Louis: Concordia Publishing House, 1945), p. 289.

2Dav:u:l J. Ernsberger, A Philosophy of Adult Christian Educa-
tion (Philadelphia: The westminster Press, c. 1959). PPR. 139-141,

l Cor. 2:14,
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tain definite principles. These principles are divinely revealed
in Holy Scripture and formulated in the Lutheran Confessions.
They dnnstitute the norm for Lutheran faith and life, and all theo-
logical doctrine is to be evaluated in the sole light of these prin-
ciples. It follows that a statement of principles is prerequi-
site to an understanding of the function of the pre-membership
class.,

This chapter will endeavor to state those principles which
constitute a justification for Lutheran sdult pre-membership ine
struction, and which reveal the distinctive character of Lutheran
theology as an accurate reflection of divine revelation. An ex-
haustive dogmatic is not contempleted. This discussion will ine-
stead be confined to those principles which are directly relevant
te pre-membership instruction, and constitute an educational stan-
dard., As a statement of principles, this chapter is thetic in
style. ODocumentation relating to the more comprehensive theo-
lugicél and educational principles is taken from both primary and
secondary sources., However, heavy reliance is placed upon secon=-
dary references, as tﬁey focus upon the principles which relate to
Christian education. Principles which relate directly to the
unigue aspects of adult pre-membership instruction are derived in
part from published primary and secondary sources, as well as from
observation of the common practice of adult pre-membership in-
struction within the Lutheran Church -- Missouri Synod. The
emergent principles are fundamental to the rationale of this

thesis, yet should be considered to be subject to further clari-
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fication and amplification in the light of continuing research.
Functionally, =adult pre-membership instruction is an edu-
cative process. The antecedent principles of this process are
derived from Holy Scripture and formulated in the Lutheran Cone-
fessions. Thus the formal principle, the source of doctrine of

Lutheran theology is sola Scriptura.h Lutherans entertain a

holistic view of Scripture, wherein all theology is seen to cone-
verge in the material principle, justification by faith,

In Lutheran theology the believer doges not accepti the abso-

lute authority of the Scriptures as an a priori truth, but

because he has learned to know Christ as his divine Savior;
has experienced the power of His Word in the Scriptures upon
his heart; and relies implicitly on Christ's own sgatament
cancerning the divine character of the Scriptures,

Lutheran theology posits a soterioclogical perspective as
normative to 2 Christian world view. It is neither theocentric
nor anthropocentric. It is Christocentric. That is, all theoc-
logical thinking must begin, center and culminate in Ehrist.6
This does not imply that the doctrine of Christ is 1lifted out of
the context of theclogical dogma and arbitrarily placed in a nor-
mative position. Rather, the work of Christ, justification by
faith, is seen as the central purpose and intent of God's dealings
with mankind. The single valid point of contact between a holy

God and an estranged mankind is the Eruss;7

: F E. Mayer, The Religiuus Bodies of America (Second edition;
5t. Louis: Concordia Publishing House, C. .1956), p. l42.

Sibid.; p. 1bk.

61bid., p. 145.

71bid., p. 142.
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The Nature of God

It ie remarkable that the Lutheran Confessions, an exhaustive
apologetic of Evangelical belief, nowhere attempt the seemingly
indispensable task of defining the essential nature of God, It
cannot be said that this lack of definition was an oversight, ox
that a statement on the essznce of lud was unnecessary beczuse
there was universal agreement on this doctrine, To the contrary,
the Evangelicals were reacting to a Scholastic system which an-
deavored to explicitly define God, to label and compartmentalize
the Inf’initr—:.8

Lutherans believe that God reveals Himself in an active =rd
personal relationship to mankind., The essence of God cannot bz
defined apart from His work and will, as manifested in the divine
impingement upon humanity. The belief that divine action is an

integral part of dlvine essence eliminates any possibility of a

deus absconditus or a divine abstraction. God is real, and Chris-

tians know He is real because His actions are real and conclusiue.9

Lutheran theologians hold that God's condemnatory action is
revealed in His Law,.uhich demands perfect obedience, without
providing the means of man's rendering it. God stands revealed
as the perfectly just Judge who condemns man to the results of

his own imperfection; sin, death and hell. But the ultimate pur-

81bid., p. 146.

gFraneis Pieper, Christian Dogmatics (St. Louis: Concordia
Publishing House, c.l1950), I, 454,

T e e L e S SRR
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pose of God's Law is not condemnation, It exists to bring man to
an awareness of his guilt before God, which is most fully revealed
in Scripture.lU

God's gracious action toward man is revealed in the persaon
and work of Christ, the effectual Savior from the condemnation of
the Law, The Gospel is God's enduring promise that the Christian
is justified by faith in Christ before the divine Judge. Scrip-
ture reveals that God is not only a condemning Judge, but also a
loving Father, seeking to reconcile His creation to Himself, He
does not stand apart, but enters into the world, creates the means
of reconciliation between Himself and fallen man, implants faith,
and sustains the Christian in his renewed communicn.ll

Lutherans find it impossible to define the nature of God
apart from His work and will toward man. It is understandable,

then, that the Apostles' Creed provides a theological framework

congenial to Evangelical thought., Luther, in his Large Catechism,

sums up the doctrine of the Trinity as stated in the Creed:

Although the whole world has sought painstakingly to learn
what God is and what he thinks and does, yet it has never
succeeded in the least. But here you have everything in
richest measure. In these three articles God himself has
revealed and opened to us the most profound depths of his
fatherly heart, his sheer, unutterable love. He created us
for this very purpose, to redeem and sanctify us. Moreover,
having bestowed upon us everything in heaven and on earth,
he has given us his Son and his Holy Spirit, through whom he
brings us to himself, As we explained before, we could
never come to recognize the Father's favor and grace were it

loMayer, loc. cit,.
Y rpig,
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not for the Lord Christ, who is 8 mirror of the Father's

heart. Apart from him we ses nothing but an angry and ter=-

ﬁiglitaﬁgieéeesu;eCZiigirbcoiid za know a?ytgﬁng of Christ,
g y e Holy Spirit.

It is significant that Lutheran theology, in treatment of the
doctrine aof creation, ascribes an immediaste connection between the
Creator and His existent creatimﬁ. "I believe that God has cre=-
ated me and all that exists; that he has given me and si1ill sus-
tains my body and soul., . . .“13 A determiniet view, which would
see BGod as acting in 2 historic creation, and only occasionally
thereafter, is utterly foreign to Lutheran thought. To the con-
trary, the Christian says, "Just as God has created the heavens
and the earth, so also He has created me," The individual is not

only responsible to God via the Adamic race, but owes his personal

existence to the personal God.
The Nature of Man

The nature of man can be comprehensively understood only in
relation to God. For he is 2 created being and owes his total
self, body and soul, to God. God created man, male and female,
and provided the marital stete as a complementary and sustaining

relationship. All creation, creatures and social institutions

12u1he Large Catechism," The Book of Concord: The Confessions
of the Evangelical Lutheran Church, translated and edited by
Theodore G. Tappert in cnllahuratiun with Jaroslav fPelikan, Ro-
hert H. Fischer and Arthur C. Piepkorn (Philadelphia: Muhlen-
berg Press, c.1959), p. 419. Hereafter the Book of Concord will
be referred to as BC.

13gc, vThe Small Catechism,” p. 345.
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have been given to man and are subject to his wtilization under

God., All of the gifts which God has given to man are predicated

upon the reason for his existence. Created in the inage of Gnrd,

ettt 1T 1

man s the crowun of creation and is divinely intended to 1iﬁe in
communion with his Creator.lh

Man's originall and essential sin is the assertion of & false
autcnum\/l5 which severs man from God, perverts from its divinely
intended use everything man touches, and reszults in his damnation.
Man has lost his original righteousness, the image of God, H= is
born in a state aof total alienation from God, and is incapable of
r:~-5ta£lishing diving communion., f

Lutheran theology, as a reflection of Scriptural teaching,
presents an objectively valid picture of man's depravity. It
denies every claim which would attempt %o ascribe any capacity on
man's part to transcend his sinful self, In illustration, man can
and does perform actions which he considers to bz "rightesous" or
"good." Charitable works, heroic action, civic service, etc,, are
universally considered to be "good works." But this is the
"righteousness of reasson," and is to be radically distinguished
from the righteocusness of f‘aith.l6 ihe crux of the matter is

that when man considers an act to be "good," he is thereby con-

stituting himself as judge of what is good and evil. This is the

lhRum. B aL7

15Een. 3:5—7.

16§E, "Apology of the Augsburg Confession," p. 110.
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original and persistent sin of autonomy.

Insofar as man performs acts which are based upon the right-
eousness of reason, and are in confarﬁity with Gpd's will, they
may indeed be "good" and even materially rewarded by God., But the
righteousness of reason cannot merit the Forgiveéess of sins and
reconciliation with God, because it is only incidentally ccn-
current to God's will, and does not stem from faith in Christ.l7

Mayer states that the most deplorable thing about man's sine
ful state is that his reason and intuition are unable to give him
a valid picture of his sinful conditicn and the wrath of God.la
Only to & relative degree can he sense his need, and his aliena-
tion from God has shut off the poscibility of his satisfying that
need. This alienation {rom God is not merely a passive state of
heing., It cannot be said that man is the helpless battleground in
th2 war between God and Satan. He is wholeheartedly on the side
of evil, Hp has not only divorced himself from Gad's will, but
he has taken up arms against God., He has constituted himself a
goed, and refuses to recognize any power superior to himself‘.l9

If the purpose of divine revelation were only to tell man
th=t he once had everything and now has nothing, there might be

little reason for religious instruction. But the objective pic-

ture of his hopeless condition is only the prelude to the news

17 1hid.

18vayer, op. cit., p. 150.

191 Cor, 2:14,
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that the merciful and gracious God has provided the means of man's
salvation, renewal and re-integration initoc the divine communion
in the person and work of Christ. By His Word, God turns ego-
centric futility into the triumphant certainty of a Christocentric

FulFillment.zD
The Naturz of ths tdord

Insofar as it has been revealed to man, ithe essence of God's
work and will is that He vitally and determinatively involves Hime
gelf in the affairs of men and His creation. This creative, sav-
ing and sustaining asction is termed the "Word of God." ODOr. Fr iz
mann reflects the SCripturallcmncapt of "Word" when he states:

This "living and active" word (Heb. 4:12) is therefore a

force in history; it “"speeds on® in the world and "triumphs®

there (2 Thess. 3:1), in tiwme and place and among men; it is
enmeshed in events, tied up with the world, and it involves

people. The word of God is God in action; for God is not a

lecturer but the God who 1s "working still," as Jegis said

of His Father, and of Himself the Son (John 5:17).

It is vital to Lutheran theology that God's Uord is not lim-
ited to the designation of a material substance, the result of dis
past action in history. The Lutheran Confessions subscribe to the
verbal inspiration of Scripture, and uneguivocally state that the
Bible is the Word of God. And it is upon this written Word that
Lutheran theology is based, and to which all Lutheran doctrine

must cnnFurm.22

20c0h. 2:1-10.

?lyartin H. Franzmann, The Word of the Lord Grows (St. Louis:
Concordia Publishing House, c.1961), p. l.

ZZEE’ "Smalcald Articles," p. 295,
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The Confessions most emphatically declars that God's action
did not cease with the inspiration of His Scriptures and the in-
stitution of His Sacraments. Hg continues His creative, saving and
sustaining action upon mankind. This action, as a dynamic and
substance, is termed the "Word. of Gad."23

"It is in the spirit of the Lytheran Confessicns to speak of
the means of Grace as the threefold Word, the writtenm, the spoken,
and the signad (visible) wnrd."ZQ The written Word is the Bible,
The spoken Word is the privately and publicly proclaimed proc-
lamation of God's action of salvation. The signed Word is the
Word made visible in the form of the divinmely instituted Sacra=
ments.25 It cannot be said that there are three "Words," but that
His Word acts by three wmeans, proceeding from a common sgurce and
achieving a common end.

God's action, His will and work, can be understood only
within the context of the incarnate Christ. Lutheran theology
will interchange "GDSpEl;" "Word," "Word and Sacraments.“ZG Each
of these terms is seen by the Confessions to refer to the central
action of God, justification by faith,

The essential character of God's Word is that it is the

Spirit's implementation of the Fyther's will as personified and

ZBQE, "Formula uf‘Concurd," p. 530,

ZhMaver, op. cit., p. 161.

25Herman A. Preus, "The Written, Spoken, and Signed Word,"
Concordia Theological Monthly, XXVI (September, 1955), &4l.

staver, loc. cit.
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carried out in the person and work of Jesus, the Christ. This
Word effectually creates and sustains faith in the hez: % of the
believer, converts him to s God-willed existence and community,
and produces in him the fruits of faith., The soteriolaogical
gignificance of the Word is set forth in the Gospel of John,
In the beginning was the Word, and the uWord was with God,
and the Word was God, Hg was in the beginning with God; =z1l:
things were made through him, and without him was not any-
thing made that wags made. In him was life, and the life was
the light of men.2?
John continues,
To 2ll who received him, who believed in his name, he gave
power to become children of God; who were born not of bloed
nor of the will of the flesh nor of the will of man, but of
God, And the Word became flesh and dwelt among us, full of

grace and truth; and we have ghald his glory, glory as of
the only Son from the Fgther.

The Nature of the Church

In simplest essence, the holy, Christian Church is the living
vehicle and result of the dynamic Word of God., That is, it is
the divinely called, gathered, enlightened and sanctified communion
of saints in Christ JeSUS.zg By reason of God's indwelling, it

is holy, perfect and etarnal.BD Though invisible to human eyes,

27John 1:1-4,

28 3phn 1:12-14,

Zggg, "The Small Catechism," p. 345.

3UMayer. pp. cit., p. 174,
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it is as real and substantial as God Himself.31 This is becauss
God has endowed it with His presence, power and prnmise.jg
In contra-distinction to all humanly instituted organiza-

tions and societies, the Church is & living Urganism.33 Chris-
tians are not self-willed individuals who unite themselves in the
interest of a relatively common good. They are rether the called
people of God. Christ says, "You did not choose me, but I chose

2
o 3b

you, They are the human clay,35 molded by God's creative wWord

into the organic body of Ehrist,36 inspired with the Spirit aof
life.37 The Church was not humanly organized, but divinely cre-
ated, The relation of Church members, one to another, is arganic
and familial, The integrity of the Church centers in Christ and
has its expression in the corporate life.

When God calls, He calls to a new existence and creation.
And in God's economy, the call to a new beina is the call to =

new living. St. James expresses the essence of the new life when

he declares that "faith without works is dead."38 Concept and ac-

3188, *Applogy of the Augsburg Confession," p. 171.
32Acts 1180
33

BC, "Apology of the Augsburg Confession," p. 16E.

3 ek 15116

3510, G4iB:

3Bgn1. 1:16519,

37Rum. Bz 2

3BJames 2:17,
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tion are inseparaple. In this sense, the Church is the vehicle
of God's Word. It contains and admninisters the work and will of
God, as expressed in His creative, saving and sustzining action
toward mankind. The natura of the Church is intrinsic to the na-
ture of God and His Word. As God zcts, soc His chosen peoples act
to "do the will of the Fath&?r."39

The Church is governed only by the MGrd,hD sustained in the
UUrd,ul and proclaims aonly the mﬂrd.hz From its esssnce derives
the function of the Church, which is ministration of the Word, The
Holy Spirit, by the Means of Grace, ministers the Word of love,
reconciliation and forgiveness to God!s pecple. Mgved by the pouw-
er of the Spirit, Christians minister this same Word to each other
in mutual edification, spiritual and physical support. Through
prayer, pralse and thanksgiving the Church returns to God the

effect of His ulm:d.h3

Motivated by divinely infused love, fﬁ:
Church proclaims the word of Christ to the world and joyfully ac-
cepts the Spirit's integration of converts into its' body by means
of Holy Baptism or profession of faith.

The result of God's dynamic Word is the Church. Im conse-

quence, the Church s perfect =nd entire, wanting nothing. It is

39Matt. T:2) .,

QDQE, "Apology of the Augsburg Confessicn," p. 283,

hlgg, "The Large Catechism," p. 360.

BG, "The Smalcald Articles,” p. 310,

Tee 55:11~123
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composed of saints, and is hnlv.bh And yet, at thzs same time,
the Church Mjlitant has not yet attained, but lives in the cer=-
tain hope of an eschatological fulfillment. It both is, and is
becoming what God wills it to he.hs Living in expectation the tem-
poral Church needs the constant exhortation to remember what it
is, The Church in the world is at war with the powers of the
murld.h6 Confronted by heresy, infiltration and desertion, the
Church Militant lives in constant need of the sustaining and pu-
rifying power of the Uard.Q7

To sustain and encourage His chosen people in their minis-
tration of the Word, God has given to H4s Church the office of the
public ministrv.ua Called to the ministry of spiritual oversight,
the Christian pastor administers the Means of Grace toc the mine-

49

isters of the Word, The Church is constituted a royal priest-

hood of believers, entrusted with the ministration of the Word of
forgiveness and reconciliation in Christ.SD Within the context of

the royal priesthood, pastors see to the spiritual oversight of

h&Mayer, op. cit., p. 175,
hsAlfred von Rohr Sauer, "The Doctrine of the Church," The

Abiding Word (St. Louis: Concordia Publishing House, c.1960), III,
300, _

46) pet 5:8-9,

L7
48

Eph. 6:10-11,

Eph. 4:11,

Ly rote Sy

5% pet. 2:9,
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the Church, and every Christian receives and administers the lord
in faith and life., Ministration of the Ward is directed from, to
and through the Church, and is the privileged responsibility of

every Christian.
The Nature of the Christian

A Christian is a person for whom the essence aof existence
has become the Word of God, He accepts God's action upon his life
as the determinative principle by which he functions., That is,
God not only acts for and upon him, but in and through him.

The Christian believes that he is a created being, respan-
sible to God. He knows that his responsibility takes the form of
response to CGod's creative Word. All that he has and is, he re=-
turns to God to use in His goed pleasurse. He regards dedication
to God, not as the levying of a divine fine which frees him to use
what is left for his own purposes, but recognizes the purpose of
all creation as being the implementation of God's Word. He sees
himself as an instrument of Gnd,‘and the universe as a trust from
God. Luther sums up the Christian's concept of creation,

I believe that God has created me and all that exists; that

he has given me and still sustains my body and soul, all my

limbs and senses, my reason and all the faculties of my mind,
together with food and clothing, house and home, family and
property; that he provides me daily and sbundantly with all
the necessities of life, protects me from all danger, and
preserves me fFrom all evil. All this he does out of his
pure, fatherly, and divine goodness and mercy, without any

merit or worthiness on my part. For all of this I am bound
to thggk, praise, serve, and obey him, This is most certainly

true.

51§§, “"The Small Catechism," p. 345,
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The Christian believes that God wills to mske Himself res-
ponsible for man., This responsibility of God, proceeding from
His loving nature and directed tosard a loveless creation, took
the form of Christ, the Savior. The Christian knows that the in-
carnate Word is the center and foundation of his existence, be=
cause through Christ he dares to approach 3od, In Christ he re-
ceives divine absolution, adoption and re-direction. Luther says
for all Christians,

I believe that Jgsus Christ, true God, begotten of the Father

from eternity, and also true man, born of the virgin Mary,

is my Lord, who has redeemed me, a lost and condemned crzature,

delivered me and freed me from all sins, from death, and from

the power of the devil, not with silver and gold but with his

holy and precious blood and with his innocent sufferings and

death, in order that I wmay be his, live under him in his king-

dom, and serve him in everlasting righteousness, innocence,

and hlessedness, even as he is risen from the dead and liges

and reigns to all eternity. This is most certainly true. E

The Christian believes that God engenders and sustzins the
response of faith in himself. He knows that his need before God
is total, that he has no intrinsic means of placating God's jus-
tice. To the contrary, he is naturally at enmity with God, and
actively opposes His rule. He believes that God re-creates him
into a new being, sustains him by means of the Word, The Chris-
tian knows that his spiritusl power is derived entirely from God,
and that God's active Word daily returns him to seek forgiveness,

Luther says,

I believe that by my own reason or strength I cannot believe

52 1pid.
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in Jesus Christ, my Lord, or come to him, But the Hely
Spirit has called me through the Gospel, 2nlightened me with
his gifts, and sanctified and preserved me in true faith,
Jjust as he calls, gathers, enlightens, and sanctifies the
whole Christian church on earth and preserves it in union
with Jesus Christ in the one true faith. In this Christien
church he dally and abundantly forgives all my sins, and the
sins of all believers, and on the last day hz will raise me
and all the dead and will grant eternal 1ifs to me and tg
all who believe in Christ. This is most certainly true. 3
The unigue fact of Christian 1life is that the believer func-
tions in the Spirit of love. Far from being a self-engenderad
emotion, Christian love is the result and instrumental essence of
God's love made manifest in the individual, The Christian finds
that this love fulfills the stern demands of God's Law.sa In
Christ, the satisfaction of Christian duty becomes the natural ex-
pression of Christian love. Motivated by divine agape, by means
of the Word, the Christian serves the essentisl need of his fel-
low man, That is, he is not merely passively oood, in ths sense
that his goodness is the avoidance of evil. His Christianity does
not only consist in the absence of evil deeds, but also in the
doing of godly deeds. He carries out the work and will of the
Father. He moves to "seek and save that which was lust,ssbecause
the love of Christ lives in him.55

The divine call to the holy life comes to the whole man.

SAEE, “Apology of the Augsburg Confession,® p. 127.

5SMatt. 18111,

SEQQ, "Formula of Concord," p. 474,
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The Christian learns that it is impossible to compartmentalize
the action of Goed's Word in his life, He sees his every action
and relation as a vehicle for the Word, He can drive a nail or
empty a wastebasket to the glory of God, His job is an implemen-
tation of the word of creaticn. His recreation is divine re-
creation. In personal relationships he will reflect the image cof
Christ which emanates from him. 3Seeing himself as a uniguely
gifted individual, he develops and applies his own inner and indi-
vidual resources as pifts of God to be utilized in the service af
the murd.57

The Christian finds that this temporal life is a daily bat-
tle for the survival of the Word in himself. Though all things
are his in Christ, he is yet aware that he is still in process

of

attainment.58 He regularly Tails in the practice of his faith.
He sees his actions and thoughts denying the very essence of what
he was called to be. A saint in Christ, he is nevertheless a sin-
ner in the wurld.59 But, impelled by the power of the sustaining
Word, he returns daily to the Means of Grace for renswal of faith
and forgiveness. He gratefully accepts the ministrations of his

fzllow saints, receiving the comfort and admonition of the Word

in their service of edification. He recalls his Haptism as the

means through which God claimed him as His own. He looks to Com-

57BC, "Applogy of the Augsburg Confessiaon," p. 133,

.

Bpnil, 3:11-14,
59

5



56
munion as the personal and substantial assurance of forgiveness
and impartation of divine grace. He gladly hears, reads, marks,
e . =] e -
learns and inwardly digests the Holy Scriptures which are able

to give him the wisdom of salvation. Fcrgiven and renswed, he

1]

o

returns to the fight of faith, looking to the consummation of

faith, eternal life in Christ.
Thae Nature of Christian Education

Christian education is a controlled learning process, in
which the learner receives the Word of God as the determinative
norm and standard of his life. Within the educational experience,
he has opportunity and encouragement to develop and implement his
understanding and use of the total creation in the light of his
increasing knowledge of God's work and will,

The basic principle of Christian education is Christocen-
tric:

The focal point of education must ever be Jesus Christ,

Hence everything we teach, everything we learn, every expe-
rience we have, must be evaluated in terms of Jesus Christ.
In Him we live and move and have our being. With Paul we
say: "I am determined not to know anything among you save
Jesus Christ and Him crucified" (1 Cor. 2:2). By Him was the
world created (John 1:13), by Him it is preserved (Hesb. 1:3),
and it exists today to serve Him and will eventually also

he judged and destroyed by Him (Acts 17:31, 2 Peter 3:10).
On that day the Christian will cast off all that is earthly
and earthy and live in body and soul with Him and in Him

6D"The Collect for the Word," The Lutheran Hymnal, compiled
and edited by The Intersynodical Committee on Hymnology and Litur-
gics for the Ev. Luth. Synodical Conference of North America (5t.
Louis: Concordia Publishing House, c.l1941), p. 14,
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forever (Job: 19:26,27).

Dr. Paul Bretscher states that the primary norm {.r the prine
ciples of Christian education is divine revelation:

A Lutheran philosophy of education draws itse principles from

three sources, divine revelation, reason, and science, the

primary one being divine revelation. In problematic situa-
tions it always seeks to determine whether divine revelation

has lald down a universal principle., Discovery of such a

principle determines its course of action. If divine rave-

lation does not disclose a principle, a Lutheran philaosophy
of education resorts to secondary gaurces such a@s postulates
of reason and findings of science.

Christian education postulates that any understanding of the
universe which does not take God into determinative account, is
in fundamental error. The universe was created by God, and is
sustained by the power of His Word. Though marred by sin, all
nature is ruled by God's laws and subject to rational analysis,
Christian education does not presume that man's logic iz =uf-
ficient to grasp the totality of the divine order of creation,
Yet it does claim that men is partially able to understand the

working of God's natural lam.s3

61Arthur C. Repp, Principles of Religious Teaching, Corre-
spondence Course 271 (St. Louis: Concordia Seminary, n.d.), I,
8.

62Paul Bretscher, "Toward a Philosophy of Lutheran Education,®
Readings in the Lutheran Philosophy of Education, edited by L. G.
Bickel and Raymond F. Surburg (River Forest: Lutheran Education
Association, c.1956), XIII, 66.

&3 rederick Nohl, editor, An Instrument for Evaluating
Lutheran Elementary Schools (St. Louls: Concordia Publishing
House, c.1958), p. 18. Hereafter An Instrument for Evaluating
Lutheran Elementary Schools will be referred to as LES.
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The crouwn of God's creation is man, who was andowed with the
image of CGod, and entrusted with the rule of this world. W©hile
the image of God was lost, the divine command to subdue the earth
was never rescinded. Christian educators lock upon scientific

study, analysis and application th

0]
@
o]

: implementation of this com-
mand. As man learns the nature of his environment, he is betier
able to utilize God's gift of creation tc God's greater glory and
- . 6l

nis pwn sustenance.

r

Christian education postulates that man lives in a world marred
by sin.65 ! Some : observable results of sin are imperfection,
deterioration and death. Through divine rnvelatiué, Christians
know that though this creation is subject to the resulis of sin,
and iz destined for eventual destruction, God will create a new
heaven and earth for His chosesn people which will endure Forever.
In this present world, Christians are to combat the power of
sin in all of its forms, Though they live in the imminent expec-
tation of @ new creation, they are God's implements in the sus-
taining and preservation of this present world. To this =nd,
Christian education equips Christians in all branches of knowledge.

This knowledge is to bs used to combat the results of sin as they

are manifested in creatiun.66

64 Egyin. 18.

e

651bidu’ p- 190

GGA. C. Stellhorn, "The General Objectives of Lutheran Edu-
cation," Readings in the Lutheran Philosophy of Education, p. 70.
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In the physical sciences, Christians should learn to better
utilize God's natural laws. The Christian farmer learns to pre-

serve and replenish the richness of the earth through soil con-

servation, crop rotation, irrigation, weed control, etc., because
it is God's earth, and he is its caretaker. The Christian doc-
tor studies microbiolpogy, bacteriology, neurclogy, etc., because
he has accepted the divine commission to preserve God's gift of
life. The Christian engineer studies structural engineering,
mathematics, etc,, because his wark contains and controls those
Torces which are erratic in nature, which would mutilste God's
creation and hinder man's existence.57
In the social sphere, Christians should learn to utilize
the potential of man under God. The Christian psychiatrist, in
his treatment of mental illness, restores men to the influence of
God's Ward as manifested in the evangzlizing witness of the Church.
The Christian sociologist studies the nature of cultures so that
men may learn to live together in peace and harmony under God.
The Christian lawyer learns to defend the rights of the innocent
and prosecute the guilty in the context of a divinely instituted
social order. The Christian artist awakens in man an appreciation
of the aesthetic, a uniguely human gift DE God which is to be used
68

to the glory of God and the pleasure of man,

The basis of all Christian education is the Word of God, The

BliEsn. :

681hid, p. 29,
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Word reveals the nature and action of God, the fallen nature of
man, and the potential which God has made possible for His elect.
In a Ehristi;n environment, contrullea by agape, the teacher is
enabled to apply the Word of God to the leerner. The learner is
enabled to apprehend his objective guilt before God, his need of
the Word's action in his life, and the'guals which God sets before

him, By the Word, the Holy Spirit converts the heathen learner,

6]

sustaing and implements the spiritual growth of the Christian
learner, As the Christian learner attains new knowledge and
skills, he learns to implement them in conformity to God's work
end will as manifested in his life. He views the totality of life
as stemming from a Christian perspective, being rooted. and grounded
in faith, consecrated to the service of God's tasks for him.E9
Essentially, Christian education egquips the saints of God
to be saints. It endeavors to teach them the methodology of the
‘Christian life, and provides opportunity to practice that life.
Christian education provides the foundation for a continued growth
throughout life. It teaches the practice of worship, of prayer,
of responsibility, of communication, all as implementaticn of
God's will. Christian sducation is never completed in this life,
It continues in accord with the learner's response and capacity.
The Christian learner grows more and more into the knowledge of

who he really is. And as he learns the unfolding implications of

the 1ife which he has in Christ, his utility to God's service

691hid., pp. 25-26.
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1ncreases.7n He learns a total and complete dependence upon the
Word of God. In faith, he trusts wholly to the power and will of
God in his life. Faltering, he is sustained by the Spirit and
returned to the Means of Grace, Forgiven, refreshed and fortified,

he renews the affirmation of his identity in Christ through the

Christian life,
The Nature of Adult Pre-Membership Instruction

Adult pre-membership instruction is an educative process,
and its principles are subsumed under the principles and purpose
of Christian education in general. Essentially, prez-membership |
instruction is the mystical, inexplicable and converting work of
the Holy Spirit, who uses pre-membership instruction as a vehicle
of the Word of God to gaell, gather and enlighten His chosen pso-
ple.71
The difference betuwsen Christisn education and pre-membership
instruction is to be found, not in principle, but in objective.
Christian education aims toward the growth in sanctification of
the learner's life. uwhile recognizing that faith is not a uni-
versal prerequisite, it nevertheless assumes a priﬁr conversion

on the part of the 1aarner.72 Its purpose is growth in faith.

It

Pre-membership instruction cannct make any such assumptiBTe

7Orepp, op. cit., pp. 10-12.

7lgg, vThe Small Catechism,® p. 345.

72

Ry AT
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Repp, op. cit., p. 8.
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cannot assume that the learner is a Christian, and therefore aims

toward the initiation and implsmentation of fzith. Obviously,

there is a degree of overls and hard and fTast lines cannot be i
q Py

lenitimately drawn. However, the fundemzntal differsnce in func-
tional objectives must be taken intoc major account,

The difference is gualitativs, and not guantitative. That
is, pre-membership instruction does not necessarily depend upon
the degree of knowledge aor faith which the learner gains. It
works for the inception of faith., It depends upon the converting
gction of the Opirit, who radically reforms the perspective of
e individual by means of the learning process, In crass examplsz,
the learner in the adult class does not learn more and more, in
the expectation that the assimilation of a certain amount of
knowledge will automatically produce a Christian.vj

The basic connection between general Christian education and
adult pre-membership instruction is that the Christian principles
of education hold true in both cases. As an =ducative process,
pfé-membership instruction presents the Christian view of God,
man and the universe. It proceeds from a Christocentric perspec-
tive, and submits that perspective to the lsarner as the only
completely valid picture of the humzn situation. It presents
justification by faith as the action of God toward sinful man,
and the only means whereby man may be reconciled with God and

achieve his divinely intended ideniity.

731bid., pe. 77
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Bdult pre-membership instruction could be considered. to be
a remedial class. Il assumes that the non-Christian learner has
not received adequates instruction in the fundamental facts of
existence, which can be known only through divine revelatien,
the Scriptures. The bulk of the adult class material will there-
fore be drewn from the Bible, Within the class experiance, hu-
man reasoning supplements the "givens” of Scripture, but does not
determine the relative validity of Scriptursl truths. Pre-member-
ship instruction postulates that the Bible is objectively valid,
and may bLe interpreted only in relation to itself.

An especially scute problem in pre~membership instruction is,
that while the inception of faith is wholly the work of the Holy
Spirit, the human slement is always present in the communicative
norocess, The manner in which the material is presented, the
attitudes of learnsrs toward each other and their instructor, con-
tribute toward the acceptance of the material. At the one extreme,
persuasion may take the form of manipulation of the learner. He
may he "sold" on what is purported to be Christianity, but is
really only the persuasive skill of the instructor;7h

The educational principle which focuses upon the problem of
human manipulation versus divine persuasion is agape. Hecause
God loves, He gives; Himself, His Son, His Spirit. In His loving
nature, God establishes contect with man. More, He infuses His

| people with His transcendent love, that they in turn may manifest

74
Ibid., pp, 13-16.
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this love to all men. The Christian instructor nzed not attempt

the impossible task of divorcing content from persuasive action,

o
de

4]

cclan

i

fo the contrary, God's gift of agape is the persuasive
which is evident in the class experience. In logve, ths Christian

instructor views the learners, not as objects oi

-

but' as receptors of God's loving Word. This is the only legiti-

-

m

[}

te persuasion,  the dynamic persuasion of God's Word, which im-
plements the rgdiation of God's loving concern from the Christian

to the non-Christian,

Summary

2 s
]

The essentizl principle aof the Christian
determinatively acts to recall autonomous man to His own will and
purpose, In conformity with this principle, Lutheran theology
does nob attempt to define the2 essence of God and His creation
apart from His creative, saving and sustaining actiaon.

For the Christian, the Christocentric principle becomes

normative to faith and 1ife., He looks to God as his Creator,

0

Savior and Sanctifier. In Christ, he views himself as an instru-
ment of God, commissioned to implement the divine work and will,
He holdé to God's dynamic tiord as his ultimate authority and
strength. 8y the Means of Grace he is continually recalled to -
the aanétified identity which he shares with all Christians by
means of Christ's atonement,

within the communion of saints, the Christian ministers the

Word and receives this same ministration from hié fellow saints,

human manipulation,
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As he grows in his knowledge of God's will, the spirit snables
him to grow into the responsible use of his gracious heritage.
Christian education is a structured ministration of Gaod's

L

dynamic Word, It is a means whereby the. Spirit equips the Chris-

r

tian for the sanctified life. Adult pre-membership instruction,
as one grea of Christian education, serves as a vehicle through
which God calls His elect to Himself, re-calls and strengthens

His saints by means of His effectusal Word.

P ————




CHAPTER IV
OBJECTIVES
The Taxonomy of Ohjectives

It is generally agresd that successful education depends
upon the clear statement of objectives and the effective imple-
mentation of these objectives as manifested in the learner's cog-
nitive, affective and volitional respunsa.l The instructor who
does not have a clearly defined purpose in mind will have diffi-
culty in selecting the curricular material, will be unable to in-
gpire the learner to productive assimilation, and will have no
criteria for measurement of learner response. The learner who
does not perceive definite objectives towerd which the educative
process is geared will experience difficulty in relating curri-
culum content to his needs, will tend tc critically judge the edu-
cative process and environment, and will absorb new knowledge and
attitudes in an inconclusive, sporadic and purposeless manner.
When objectives are clearly stated, understood and implemented,

the learning process will function at maximum efficiency, subject

lFrederick Nohl, editor, An Instrument for Evaluating
Lutheran Elementary Schools (St. Louis: Concordia Publishing
House, c41958), p. 20. Hereafter An Instrument for Evaluating
Lutheran Elementary Schools will be referred to as LES.

Zarthur C. Repp, Principles of Religious Teaching, Corre-
spondence Course 271 (S5t. Louis: Concordia Seminary, n.d.), I,
17 .50 :
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to the learner's response to tne proposed objectives, as developed
in thé class experience.

Though educators will agree that explicit definition of ob-
Jjectives is an indispensable prereguisite to the 1earninQ process,
this is one of the few times that one finds a uniform opinion re-
lating to the formulation of objectives., An overvisw of litera-
ture releting to educative theory would seem to indicate that
there is a great vayizty nf statements of clh.]tﬂcL:r.v_.h..',+ Perhaps
there are two aspects to the basic problem of objective formula-
tion. First, objectives are the application and implementation
of the principles or educative philosophiess of educators. When
the principles of educators are not in agreement, it is inevi-
table that objectives will differ. The second aspect of the prob-
lem is that objectives, unlike principles, are not static, but
dynamic, That is, as cne objective is achieved, modified ohjec~-
tives must be formulated to meet the evolved needs of the learner.
These two aspects will now be discussed in greater detsil,

The achievement of an objective is the dynamic implementation
of the fundamental principles which constitute a justification
for the educative process, with specific relation to the learner's
respanse to the body aof knowledge to be presented in the class ex~

perience. That %3, an educational objective is achieved when the

3ibad,

hMax D, Engelhart, Edward J. Furst, Walker H. Hill and David
R. Krathwohl, Taxonomy of Educational Ubjectives (New York: David
McKay Company, ©,1956), B8, lh-SD._

—




68
learner utilizes what his instructor wanted him to learn, within
the context of the educative principles accepted by teacher and
learner as normative. To state the proposition functionally,
There is little difference between the objectives of edu-
cation and the purpose of 1life. If we know why we are in

the world and of what our life is to cnnsist5 we can dster-
mine our educational objectives accordingly,

If the purpose of life, the objective of education, derives
from either theccentric or anthropocentric principles, it is in
only incident;l conformity to Christian =sducative objectives,
which are seen to center in the Christocentric principle. Edu- |
cational objectives which derive from a theocentric principle may
lead to =@ hierarchical concept of man's worth, relative to his
devotion to God's service. The most worthy objective of life could
be celibate, monastic service. Less worthy would be priestly ser-
vice to the Church. -And least worthy would be the service of the
leity., In terms of knowledge, theology would form the most wor-
thy objective, with the secular sciences relegated to a subsid-
iary position. UWhen objectives derive from anthopocentric prin-
ciples, theology ultimately loses all relevance, The comfort,
development and achisvements of man, individually and in society,
become the objectives of education.

When education centers in the Christocentric principle, its
objectives are formulated in terms of God's creative, saving and

sustaining action upon the learner, which engenders the learner's

5 MYhen Is a Lutheran School Christian?,”
. ° H e )
Lutheram EdichiToar 'XCUI (March, 1961), 326.
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desire to implement the will of God in his total environment.
Objectives of Christian education are not learner centered, but
may be stated in terms of learner response to God's work and will,
The learner receives the action of God's Word upon his heart,
which results in his justification by faith. Having become a new
creature in Christ Jesus, his objectives are the objectives aof
God's dynamic Word. Motivated by, and in response to the Word,
he returns his life to God in spiritual and substantizl conse-
cration., Thisxonsecration results in the horizontal objective of
implementation of God's creative, saving and sustaining Word to
his fellow man.and anvirnnment.6

One way of testing the validity of a Christian educative
principle is to determine whether or not it can be compreghensively
implemented. For a principle is static, and never changes. Man's
understanding and application of a valid principle may vary and
develop; but not the principle itself. Ubjectivas, the imple-
mentation of principle, do change, This is because objectives
call for a response on the part of the learner. UWhen the desired
response is obtained, the immediate objective is realized.7 Then
new or modified ohjectives, based upon the enduring principle,

must be formulated.

Some objectives may be stated in such a broad and comprehen=

5w. J. Gernand, "Basic Purposes of Christian Education,"
Report of the 1954 Educational Confersnce, held under the auspices
of the Board for Parish Education; The Lutheran Church -- Missouri
Synod (St. Louis: n.p., 1954), pp. 47-51.

7

Repp, loc. cit.
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sive manner that their complete fulfillment is impossible in this
life. These are general and ultimate objectiues.B for all prac—
tical purposes, they do not change. They remain constant goals
throughout this life., However, the learnar is capable-af an
eschatological fulfillment of these general objectives by means
of God's dynamic and completing Word. An example of such an ulti-
mate objective is Christ's command: "You, therefore, must be per-
fect, as your heavenly Father is perfect."g The objective is per-
sonal perfection. In a world characterized by imperfection, the
Christian strives toward this goal, knowing that it will be ulti-
mately granted in haaven.ln

When general objectives are applied to Christian education,
they are diagrammed so that component objectives may be related to
the educative process. These component objectives are capable of
relative achievement by the learnsr in this life, and therefore .
constitute functional objectives. For example, the general objec-
tive of perfection may be subdivided intc component functional
ohjectives. (ne subsidiary objective might be that the learner
perfect his vocational skills. Another functional objesctive
might be that the learner perfect his knouledge of God's written

Word. Objectives such as these are capable of relative attain-

BA. C. Stellhorn, "The General Objectives of Lutheran Edu-
cation," Readings in the Lutheran Philosophy of Education, edited
by L. G. Bickel and Raymond F. Surburg (River Forest: Lutheran
Education Association, ©.1956), XIII, 69-70.

9

Matt., 5:48,

Wenia, 2:12,

il
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ment in this life.ll

As a functional objective is attvained, modified and more com-
prehensive objectives derive from the result. For exampie, the
child who has mastered reading skills finds that this objective
was not an end in itself, but that its attainment opens the way
for acguiring more knowledge and developing new skills., The
child gleo finds that if he is to retain the results of his
achieved objective, he must continue to utilize the skills and
knowledge which he has already perfected. New functional objec-~
tives are therefore formulated with a view to retaining the re-
sults of achieved objectives, and utilizing these skills and know-
ledge as the foundation for the attainment of the new objectives.
Functional objectives relate directly to lsarner response, and
modify, develop and change in accord with the learner's growth.

An objective of God's dynamic Word is that the learner re-
ceive justi%icatiun by faith., UWhen tha Holy Spirit motivates
the learner to accept Christ's work of justification as his oun,
this objective is achieved. The modified learner objective is
progressive sanciification of life, based upon and motivated by
God's constant Word. For purposes of discussion, it is possible
to speak in terms of primary and secondary objectives. 1In a
chronological sense, justificetion by faith is the primary objec-

tive of adult pre-membership instruction. Sanctification of

faith and life encompasses the area of seccndary objectives.

11) ke 18:20-23.
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The General Cbjectives of Christian Education

The general objectives of Christian educaticn are ultimate.
They transcend time and this present cosmos, look to God's ful-
fillment in eternity. These objectives endurs unchanging and
immutable until the Last Day. The principle which governs these
objectives is the action of God Himself, His dynamic Word. The
ultimate result of thes= gensral objectives is heaven, communion
with God. Insofar as iﬁ has beesn revealed to man, no nNew or mo-
dified objectives will derive from the attainment of these objsc-
tives, because the purpose of God's creation will have been ful-

12

filled. The genaral objectives of Christian education are

transcendent, and Tind their fulfillment in the person and es-

5
sence of God.lJ

The entire universe was created to the glory of God. Man,

the crown of creation, is to reflect His glory.lq If the pur-

pose of Christian education relates to the purpose of liFe,lS
the conclusion is inevitable that Christian education has God's
glory as its single guiding and ultimate cbjective. UWhile

Lutheran educators appear agreed that the one objective of every-

12yatt. 5:17-18.

131 John 2:5,

A v L1

1Oy ramer, apyeits, pe 328;

ey e A A e
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thing within the universe is the glory of Gud,16 they are remark-
ably reticent in defining the nature of this glory, The ultimate

objective of Christian education stands in stark and unadorned

simplicity, soli Deo glorial

Considering the Ffact that Lutheran educators have esxhaus-
tively defined the functional objectives of Christian educatiﬂn,l7
it appears illogical that the ultiﬂate nobjective should not be
explicitly defined, However, as one hegins to study the nature of
God's glory, it becomes apparent that it iz undefined because it
is indefinable. The glory of God is the ultimate and immediate
manifestaticn of Himself, in His complete and incomprghensible
ESSEHCE.lS God's glufy is not a descriptive atiribute of the god-
head, but is the closest human terminology can come to the naming
of God's essential power and majesty, the unigue and intrinsic
affirmation and manifestation of God's identity by Himself and
His creatiun.lg
Man's reason cannot define God's glory becauss thers is no
thing which man has experienced which can compare to it. The

glory of God transcends all of the superlatives which man can

muster, and stands alone, indefinable, unknowable in this present

-
<3
i"

5tellhorn, loc. cit.

Y70epp, op. cit., pp. 17-21.

181 John 3:2.
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aQE.ZD Only in terms of the beatific vision, when the Word will
have consummated its purpose, will man be enabled to fully com-'
prehend the ultimate objective of Christian education, the pur-
pose of 1life, the glory of Gud.21

While temporal man cannot comprehend the full dimension of
God's ultimate objective, God is working out in man finite general
objectives, which will move him toward Gnd'é ultimate purpose,
Man can éegin to comprehend God only inAﬁerﬁs of God's action
upon himself. The salvation of fallen man is God's initial objec-
tive. God's sction upon an estranged humanity cen‘ters in the in-
carnate Word. Justification by faith is the wnrk of God which is
fulfilled in the death and resurrection of Christ. Christian edu-
cation has as its initial and continuing objective the full and
clear declaration nf.man's real condition; his candemnaticon under
God's Law, and the sumNoNs to szlvation by means of the Gospel.

Christian educators recognize that the personal appropriation
of justification by faith is wholly the work of the Holy Spirit,
and therefore Christian education does not attempt to arrogate to
iteelf the prerogative of the Spirit, the engendering of faith.22

Nevertheless, the Spirit does use people as vehicles of the Word.

Accepting the divine commission, Christian education has the objec-

201 Cor. 13:12,

21Francis Pieper, Christian Dogmatics, translated by Thzodore
Engelder (St. Louis: Concordia Publishing House, c.1951), II, 388.

ZZA. C. Mueller, "The Theological Basis of a Lutheran Philo-
sophy of Education," Readings in the Lutheran Philosophy of Edu-

cation, p. 58.
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tive of presenting the full and complete Word to mankind, Stated
negatively, Christian education should not hinder God's justifying
Word by human suppositions or misdirection.

Justification by faith is both a general and 3 functional
objective of Christian education. O0Objective justification has
been won by Christ's death on the cross, In terms of the indi-
vidual man, personal acceptance of justification is achieved by
means of the dynamic Word, end is therefore functional. In terms
of humanity, it is general, and is the continuing objective of
Christian educatimn.23 This general objective sndures through-
out time and will culminate in eternity when every tongue shall
confess that Jesus is Lord.zn

The complete restoration of man to fellowship with God is
the general objective of Christian education, which is sequen-
tial to the converting action of God's m’urd.25 This objective,
aiming toward the complete restoration of man, may be termed the
Drugfessive sanctification of life, which finds its ultimate ful=-
fillment in heaven, In terms of number, hut_nut of relative impor-
tance, the majority of the functional objectives of Christian edu-
cation related directly to the general objective of progressive

sanctification. The immediate aims of Christian education have

to do with the perfecting of God's saints, here, upon this earth.

23

Stellhorn, loc. cit.

2hpni1, 2:11.

255tallhurn, loc, cit.
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In this life, the complete resteration of man to full com-

munion with God is hindered by man's persistently sinful nature,

e

the "old Adam" which da;ly attempts to subvert the will of God in

the individual and reassert the autonomy of self, Though the

Christian has become a new creature in Christ Jesus, he needs the

Sustaining power of God's dynamic Word to maintain and enrich the

life of the spirit. The Holy Spirit teaches him to disown the

claims of self, to seek and claim what God gives. Christian edu-

~cation endeavors to provide the learnsr with the Sumfd of the

Spirit, which is the Word of God, to pravide the gpportunity and

incentive to develop his skill in the use of the Word as he en=- !

gages in the fight of faith.26 |
Christian education teaches the lzarner to implemant God's

work and will in his daily living. Having been turned ta faith,

the Christian is a child of GBod. Christian education provides the
pattern and power of Christian growth into the full maturity of
.the Christ-man. As he grows into his heritage, he grows into the
responsible use of himself and his environment. As the Holy Spirit | :
guides hiﬁ to understand what God intendeq him toc be, he grous ;
into his new identity. |
Christian education points the Christian toward the ultimate
goal of sharing in the glory of God Himself., In heaven, the Word
vuill have been fulfilled. God will communicate with man, not by

means of His Word, but immediately and directly, Man will live

26gph, 6:10-18.
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with God in transcendent and indefinable hllqs.?7
The general objectives of Christian education are without

parallel in human experience., They can be known only through

divine raevelation and can be rnalized'unlv through divine inter-

vention., In his natural state, man is able to forwulate genersl

cbjectives of education which are abortive, in that they intend

to confirm man as an autonomous being, with no purpase in 1ife other

than self-satisfaction, a speculative and false transcendentalism,

It is only within the fremework of Christian general cbjectives

that man can apprehend an objectively valid purpose in 1i{e, and

glimpse the transcendent reward which awaits the doer of the Mcrd.za

The Primary Objective of Adult Pre-Membership Instruction

Adult pre-membership instruction holds & unique place in
Christian education. As attestation to this statement, cne need
crily consider the fact that pre-membership instruction is normally |
a reguirement for all who wish to become communicant members of a
Lutheran congregation. Other areas of Christian education, whether
related to & Lutheran schocol, or local parish education, are en=-
couraged, but not required. Christians are urged to participate
in all relevant forms of Christian education, but lack of parti-

cipation in some specific class does not bar the individual from

the corporate life.

27Piaper, lac. cit,

28Garnand _E cit., p. h9.
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One can understand the unique position which adult pre-
membership instruction holds in relation to Christian education,
when the tangible result of the course is considered. This is
Baptism, or profession of faith, which recalls the individual to
the promise of faith and forgiveness which he had from Bod in his
prior Baptism, Baptism and conversion will now be considered withe
in the context of their relation to the primary objective of adult
pre-membership instruction,.

Reflecting the position of the Lutheran Confessions, Mayer
states! "Haptism is not only a symbol of the new birth, not only
a promise of the new life, but it actually creates what it symbol-

Cl

izas."zJ Oy means of the dynamic Word, ‘Baptism: effectually works
forgiveness of sins and creates faith in the heart of the believer,
This is the substantisl effect of cunversiun.BU Luther describes
the enduring effect of Baptism:

Therefore Baptism remains forever. Even though we fall from

it and sin, nevertheless we always have access to it so that

we may asgain subdue the old man. But we need not again have

the water poured over us. Even if we were immersed in water

a hundred times, it would be only one Baptism, and the effect

and signification of Baptism would continue and remain. Re-

pentance, therefore is nothing else than a return and approach

to Baptism, to resume and practice what had earlier been be-
gun but abandoned.

& g, Mayer, The Religious Bodies of Amsrica (Second edition;
St. Louis: Concordia Publishing House, '€.1956), p. 163.

30

Ibid., pp. 158-160,

31"Tha Large Catechism," The Book of Concord: The Confessions
of the Evangelical Lutheran Church, translated and edited by Theo-
dore G. Tappert in collaboration with Jaroslav Pelikan, Robert H.
Fischer and Arthur C. Piepkorn (Philadelphia: Muhlenberg Press,
£.1959), p. 446. Hereafter the Book of Concord will be referred
to as HO,. ;
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It would appear that Luther would rule out the paésibility
of conversion's taking place after Baptism., Rather, comino to
faith after Baptism is not the inception of tha new life, con-
uersiun,32 but & return to it, Luther amplifies:

Here you see that Baptism, both by its power and by its sig-

nification comprehends also the third sacrament, formerly

called Penance, which is really nothing else than Baptism.

What is repentance but an earnmest attack on the old man and

an entering upon a new life? If you live in repentance,

therefore, you are walking in Baptism, which not only an-

noulices tBSS new life but also produces, begins, and pro-
motes it.

While conversion does not take place after Baptism, it does
take place either through Baptism or prior to it. Wente points
out that the effectusl power of conversion is the HWord of God,
which may hbe received in the form of the written, spoken or bap-

ShgeN

tizing Word. ihie conversion of the thief on the cross further

illustrates that the inception of faith may be brought about solely
through the spoken ward.35

As the foregoing is considered in the light of adult pre- %
membership instruction, it becomes apparent that, for the unbap-x
tized, such instruction has the primary objective of working con-

version in the learner, which is ratified by subsequent Baptism.

For the baptized learner, pre-membership instruction serves to

32m. H. Wente, "Conversion," Lutheran Cyclopedia, edited by
Erwin L. Lueker (S5t. Louis: Concordia Publishing House, c.1954),

p. 259,
33§g, "The Large Catechism," p. L45.

3“m. H. Wente, "Conversion," The Abiding Word (St. Louis:
Concordia Publishing House, c.1946), I, 177.

35Luke 23:40-43.
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recall to Baptism, to work contrition and restore to faith. In
both cases, the functional objective of pre-membership instruction
is the same; that the learner come to a cognitive, affective and
volitional awareness and reception of what God works in and through
Baptism, repentance and faith. Luther cuts through the semantic
haze surrounding Baptism and conversion:

Therefore, I say, if you did not believe befors, then be-

lieve afterward and confess, "The Baptism indeed was right,

but unfortunately I did not receive it rightly." I myself,
and all who are baptized must say before God: "I come here
in my faith, and in the faith of others, nevertheless I can-
not build on the fact that I believe and many people are
praying for me, 0On this I build, that it is thy Word and
command., "

The functionzl objective of adult pre-membership instruction
is the reception of faith in Christ, by the learner. The means
through which God bestows this faith is His dynamic Word. The
tangible, inceptive and sustaining proof aof faith is the water of
the Word, holy Baptism, The individual Christian is often unable
to determine just when conversion has taken place in his heart.
But Baptism provides him with the comfort, joy and assurance that
God has converted him and claimed him as His own, In renswed
faith he daily returns toc his Baptism as God's unfailing sign and
seal of forgiveness. Pre-membership instruction then points to an
intangible conversion, and the tangible assurance of the new life
in Christ, holy Haptism.

It is submitted that the primary, initial objective of adult

pre-membership instruction is conversion. In contra-distinction

BEQQ, "The Large Catechism," pp. 4b3-4&44,
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to all subsequent forms of Christian instruction, it does not
pPrimarily aim for growth in faith, but is a call to faith. Just
as the prerequisite to physical growth is physical birth, so the
antecedent to spiritual growth is spiritual birth.37 The mediate
seal of this new life is BPaptism., In terms of strictest logic,
adult pre-membership instruction is primarily designed to serve
the unbaptized learner.

In the practical situation, the basic issue may be largely
obscured when all of the lesrners are assumed to be on the same
spiritusl plane. Analytically, the class is composed of three
types of learners: the unbaptized; baptized, but lapsed Chris-
tians; and baptized, practicing Christians. The primary objective
of the call to faith meets the fundamental need of the unbaptized,
recalls the lapsed to their Baptism, recalls practicing Christians
to the Spirit's bestowal of faith and strengthens them in the rs-
solve to continue and grow inte the sanctified life. FPre-member-
ship instruction is an implementation of God's call tc repentance
and faith, It is aimed toward the non-Christian, but also serves
to recall the baptized people of God to the unique identity which
is theirs in Christ. The creative, saving and sustaining pur-
pose of pre-membership instructiﬁn could be summed up in the words
of tha>exalted Christ,

I Jesus have sent my angel to you with this testimony for the
churches. I am the root and the offspring of Dpvid, the
bright morning star. The Spirit and the Bride say, "Come."

37 3ames D. Smart, The Teaching Ministry of the Church
(Philadelphia: The Westminster Press, c.1954), p. 165,

{
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And let him who hears say, “"Come." And let him who is

t@?rsty CUT?, %gt him who desires take the water of 1life

without price.

If the primary purpose of adult pre-membership instruction
is conversion, tﬁe dynamic call to a new life, it is apparent
that human resources are inadequate to implement this cbjective.
Conversion is wholly the work of the Spirit. Then what is the
relation of the instructor to this objective? The answer is to
be found in the fundamental Christocentric principle of Christian
education., God chooses to work His will upon men by the Means of
Grace. The Christian instructor is a vehicle of God's Word. The
Word is conveyed through him to the learner, where the Holy Spirit
effects His will, The instructor spesks the Word of God, directs
the learner to the written Word., The instructor conveys the Word
of justification. The Spirit works the objective of the Word,
repentance and faith, which result in forgiveness and sanctification
of life,

There are many ways of stating the primary objective of pre-
membership instruction, each of which is valid when subsumed under
the principle of the dynamic Word. God's primary objective is the
mediate conversion of the learner, the personal engsndering of
faith and imputation of Christ's justification. The instructor's
primary objective is the ministry of the judging and forgiving
Word, the clear and explicit declaration of God's judgement aon

sin and the proclamation of forgiveness in Christ, In implemen-

38Rev. 22:16-17
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tation of this objective, the instructor attempts to reflect God's
picture of man's complete condemnation under the Law, and his
transcendent salvation under the Gospel. The Church's primary
objective is the Baptism of the learner into the called body of
Christ and the restoration of the lapsed to the communion of saints.
The primary objective of the learner is that he experience repei-
tance and faith. The cohering principle and objective of adult
pre-=membership instruction is that God is acting through His Word

and through His people to call His elect to Himself.
The Secondary Objectives of Adult Pre-Membership Instruction

The secondary objectives of adult pre-membership instruction
derive from the primary objective. Justification by faith is a
"mew birth" and results in a new life. The secondary objectives
delineate the pattern of the new life, Gernand says,

When man in his natural state comes under the influence of
the word af God, he is reborn as a child of God, indeed, but
alsc as a spiritual infant; and therefore he must grow in
knowledge, in faith, and as he does so, in Christian charac-
ter and in Christian personality. Ultimately, he should be-
come a perfectly adult human being in the re-creaticnal sense
of the term, St. Paul says, that we should "Come in the
unity of the fFaith and of the knowledge of the 5on of God
unto a perfect man, urto the measure of the stature of the
fullness of Christ" (Ephe &, 13). The encouraging and fos-
tering of the re-creation and growth in ggrist is then our
second basic aim in Christian education.

It is vital tc adult pre-membership instruction that secon-
dary objectives do not assume a primary status. That is, the

‘Christocentric character of Christian education must be maintained.

39Gernand, op. cit., p. 30.
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Christian seceondary objectives may often be concurrent to the pri-
mary objectives of secular educaticn. If the radical distinction
between the two is not maintained, Christian education runs the
risk of assuming a moralistic and syncretistic flavor, In the
adult pre-membership class, it must be made perfectly clear that
the Christian life cannot be compared to the behavior of non-
Christians, While there may be apparent parallels in-the external
actions of Christiens and non-Christians, these actions are only
incidentally congruent results of radically differing principles.
The Christian functions in and by the Word., The non-Christian
functions by the norms of society and self,

tlhen the Christocentric principle is ignored in adult pre-
membership instruction, the uhjecfives become a deceptive harmo~
nization of God's grace and man's will, An example of. such =a
syncretizing tendency would be the non-Christian learner who re-
marks to the pastor: "I'm glad I came tD vuuf classes. I've
aluways tried to live in just the manner you've described." Such
an attitude is a confusion of primary and secondary objectives,
Christian secondary objectives can be attained only within the con-
text of the new life which Christians receive as the gift of God.
When Christian secondary cbjectives are raised to a primary posi-
tion, the learner is being educated into a life of hypocrisy. He
is learning the similitude of Christian behavior, without its
essence, L1y

It is not to be implied that the instructor deliberately

removes the Christocentric principle from adult pre-membarship
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instruction. Rather, the instructor must be on his guard lest
the learner reject the primary cobjective and accept the gecandary
objectives. In the process, the learner may gain the. impression
that Christian behavior is to be equated with saving faith,

Secondary objectives of adult pre-memiership instruction
which derive from the Christocentric principle are not as thorough
and detailed as are the functional objectives of Christian educa-
tion in its broader scope. This is due to the fact that Chris-
tlan education is genarally structured over a period of years,
whereas pre-membership instruction is a "crash program® which en-
deavors to inculcate the Fundamental secaondary objectives of Chris-
tianity, relegating continued and expanded Christian education to
the time when the learner has been accepted into the communicant
membership and participates in the parish education program.

An advantage to a comparatively short period of pre-membership
instruction is that it forces the instructor to distill secondary
objectives to their essential function. The essential character
of such secondary objectives is that they are a description of
the Christocentric principle of the dynamic Word in action. That
is, secondary objectives are the aciualization of the primary
ubjeétive. The non-Christian learns what God can make of him,

The Christian learns what he is. Basically, secandary ubjectives!
are God's call to the identity which Christians have in Uhfist. §

One secondary objective of adult pre-membership instruction E
is that the Spirit enablas the convert to gfnw in his relaticnship

to God, Subsumed under this aobjective is the implementation of

'i
|
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the knouledge and skills which help the Christian to remain and
grow in faith, The convert becomes familiar with the Bible as
God's inspired word. Hg learns the central and fundamental teach-
ings of Scripture in the light of the Christocentric principle.
He learns the elementary vocabulasry of Christien theclogy., He
receives the motivation to continue his situdy of the written mcpd.uﬂ
As the convert is enabled to grow in his relstionship to God, he
.learns to receive the Means of Grace as God's means of drawing
men ta Himsel? and sustaining them in that relationship. rie
daily refers to God's promise and confirmation of faith in Bap-
tism, eagerly looks forward to the recreation and strengihening
of faith which the Lord's Supper offers him. The convert learns
the practice of prayer, of corporate and privaie murship.hl

Guided by the Spirit, the convert grows into a greater under-
standing of what it means to be a created being, responsible to
God. Hp grows intoc a filial relationship with his heavenly Father,
daily consecrates himself, body and soul to the service of the Word,
As God continues to develop his total life, the convert sees him-
self as an increasingly skillful instrument of God's will.

The Spirit teaches the convert to grow in his relatiaonship
to his fellow man by relinquishing and suppressing all desires

toward autonoemy, and allows God to use him as His minister to

pecple. In his personal and family relationships, the convert is

uDRepp, op. cit., p. 21,

41 shids, pe. 23
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enabled to view others as objects of God's love and m:lmpr::ssi::m.l'2

In faith, he learns to participate in the mission of the Church,

learns the prectice of edification of the saints, and leerns to
receive the ministration of the household of faith., In faith he
perceives that the aonly valid motivation for the performance of
good works, the life of the Spirit, is to live within the context
of Bod's dynamic word,

The convert learns that nature is the possession of God, and

y . L3 : s :
that man is to serve as caretaker, He learns toc view his voca-

tion as a means of implementing God's creative and sustaining
Word., The converi is enabled to grow into the unfolding realiza-
tion that nature is God's gift to man, not only to be preserved,
but to be enjcyed.hh He learns that fleecy clouds in a blue sky,
rolling combers breaking against a ship's bow, the howl of a
coyote -- all atiest to the glory of God,

The secondary objectives of adult pre-membership instructicn
may all be suhsumed under the concept of God's creative, saving
and susteining Word, The convert learns that even as God creates
all that exists, soc man is to use God's creation in the building
of implements, shelter and clothing to His greater glory. Works
of art, created by man, are manifestations of the aesthetic and i

intellectual gifts which God has bastowed upon His highest creation.

421hid., p. 24.
u3|__£§.. p- 3':].
LG

Mayer, op. cit., p. 172.
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Even as God provides the means of man's salvation, so the convert
is empowered to act as God's inétrument in the proclamation cf
salvation., Ag God sustains and preserves His creation and His
Church, so the Spirit énables the convert to rely upon God's sus-
taining Word of Forgiveness, to build and preserve the Church, to
ackt as God's leaven in the world,

Secondary objectives of adult pre-membership instruction pro-
vide the patitern and motivation for the Christian life. Thay do
not provide a diploma of graduation from the school of Christian
education, Pre-membership instruction is a beginning, not the
end of the Christian learning process, If the iﬁstructor feels
that the learners have not accepted the principle which ié commen
tc all of the secondary ohjectives, growth in the Christian life,
then he may have to prolong instruction. If, on the other hand,
the learners have received the SGpirit's motivation to grow in
faith and Christian knowledge, continued Christian education will

come as a matier of course.
Summary

The fundamental objective of Christian education is that man
may live in complete conformity to the will of God. &ince man
constitutes himself an autonomous being and lacks the inherent
desire or ability to rid himself of sin and its conseguences, he
is unable to conform to the will of.Gud. dy means of the dynamic
Word, the Holy Spirit cocnverts the Christian to a God-willed exis-

tence and enables the new life of the Bhristian,
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The objectives of Christian education cannot be achieved by -
man, but are achieved by the action of God's Word., The Christian

educator is a vehicle of God's Word, but the Holy Spirit is the

determinative power which creates and sanctifies the nesw faith and

life by means of Christ's perfect atonement.

The objectives of adult pre-membership instruction are ob-
tainable only through the work of the Spirit., The primary, ini-
tizl objective is conversion, the call to repentance and faith,
The secondary, progressive objective is growth in the Christian
faith and life. dYoth primary and secondary objectives will ulti-

mately be realized in the escnatological beatific vision,




CHAPTER V

CURRICULUM

Definition of the Curriculum

ﬂ dictionary definition of "curriculum" gives the pDrimary
meaning of "a course of study," and secondarily, "the whole body
of cnurées offersd in an.educatinnal institution, or by a depart-
ment thereuf.“l Educators use the term in a broadened sense so a
that it may refer not only to a body af knouledge which is taught
in a class or classes, but also embraces the total environment
which affects the learning prncess.‘ Not only is the material a 1
pant of the curriculum, but also the attitudes of instructor and 1
class members, the methods and technigues of instruction, the phys- : ﬁ
ical surroundings, and.externél influences which penetrate the L
classroom. While teaching is a planned process which aims toward
objectives, it is recognized that learning is conditioned by both
planned and unplanned factors. For example, while the instructor
may or may not be aware of tha affective interplay in the class
situation, 2 developing group dynamic is nevertheless an existent
fact. Curriculum develooment attempts to structure material, ex-
periences and surroundinge in @ manner most conducive to the

learning process and the attsinment of the desired objectives.

Means are provided to assess and structure factors which contri-

lmebster's New Collegiate Dictionary (Springfield. Mass.:
G & C. Merriam Ca.. c.1951 p. 204,
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bute to improved learning as they bacome evident.2

From the perspective of God's will toward men, it can be 3
said that Christian curriculum development is the sanctified bat-
tle against the forces of the devil, world and flesh, Fur .ign-
ally, adult Christian sducation, the teaching and learning pro-
tess, is the communication of God's Word to men and through men,
This process of education must be structured because the lines of
communication are not naturally upen.3 The impediment to com-
munication between God and men is sin and its results. That is,
uhen men are confronted by God's cnmhunication, their naturzl de-
sire is to pervert or ignore it. The existential result is a sel-
fish and self-centered being who is incapable of initisting com-
munication with God, Divine communication must be divinely ini-
tiated thoough the mGrd.b

An element which is basic to the effective functioning of
Christien education is the dynamic Word of God. Education is
truly Christian when the Holy Spirit is operative upon and through
the curriculum. It cannot be said that the actiom of the Word is
one of many factors to be considered in curriculum development,

Rather, all other factors are subsumed under the work of the

Spirit,

2Arthur C. Repp, Principles of Religious Teaching, Corre-
spondence Course 271 (St. Louis: Concordia Seminary, n.d.), I,
L3-44,

3

Is. 64L:6,

hEph. 239"
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The affirmation of the Word's power upon and through the
total curriculum is an application of the Christocentric prin-
Ciple to the learning process. The Holy Spirit of God acts by
means of tha creative, saving and sustaining Word. This cunamic
Word utilizes Christocentric material, people and envircnment as
vehicles toward the objective of calling God's elect.

It would be impertinent for the instructor to assume that he
develops the curriculum, teaches, awakens a response in the 1éarn-
Br -~ and only then invokes the converting action of the Holy
Spirit, The Word of God is not a force to be turned on and off at
human uill.5 To the contrary, the Spirit acts by means of the
Word upon the total curriculum of Christian education. The in-
stnctor should invoke the action of the Spirit upon the curriculum,
and give God the glory as he sees the Word take effect in the
hearts and lives of psople.

The purpose of Christian curriculum development is not to
initiste or control the action of the Holy Spirit, but to con-
form the curriculum to the Christocentric Word, so that this Word
may "have free course" and he administered "to the joy and edifying
of Christ's holy penple."s That is, curriculum develnphant at-
tempts to obviate zll factors which would hinder the action aof

the Word, to implement and focalize the pure and dynamic Gospel

515. 55:11,

G"The Collect for the Church," The Lutheran Hymnal, compiled
and edited by The Intersynodical Committee on Hymnology and Litur-
gics for the Ev. Luth, Synodical Conference of North America (St.
Louis: Concordia Publishing House, c. 1941), p. 14,
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upon the learner, and to provide opportunity and encouragement
for learner response.

Major factors which relate to the curriculum development of
the adult pre-membership class will now be considered, It should
be pointed gut that, while these factors can be ispolated for pur-
poses of analysis, they are functicnally interrelated. A deorse

of overlap in the discussion is tharefore inevitable,
The Material

One of the FTirst decisions which the instructor faces in the
development af the adult pre-membership curriculum is the choice
of materials which will form the basis of study. .In keeping with

Lutheran educational principles, the 8ible is the primary and

normative source of all religious kngmledge.7 wWhile the Bible may

be the sole material used in the curriculum, it is more common faor

the class to use the Bible, adult pre-membzrship manuals or out-
lines, and possible supplementary readings, All materizls used
are to reflect the teachings of the Scriptures and the Lutheran
Confessions.

In the past, no guidelines appear to have been developed for
the use of writers of curriculum materials. Published manuals
appear to have been developed upon an empirical basis, subject to

the approval of synodical bpards of parish sducation. Published

7A. C. Mueller, "The Theological Basis of a Lutheran Philo-
sophy of Education," Readings in the Lutheran Philosophy of Edu-

cation, edited by L. G. Bickel and Raymond F. Surburg (River Forest:

Lutheran Education Association, £.1956), XIII, 52.
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Lutheran adult pre-membership manuals therefore exhibit a wide
variety of stylss, quality and guantity of material. An advantage
to this lack of control has been that writers were freed to de-
velop experimental variations which were designed to facilitate
the learning process in general and specific situations, Thus,
manual style may range anywhere from a workbook hased upcn the
catechetical mﬁthud,a tc an essay type of construction with ap-
nended revieuw QJ'thDﬂu.g Manuals have axhibitzd a rich varicty
of organizing principles, which include liturgics,la ﬁnlamics;ll

s ~ ol 1l
the Small Catechism, gte.

Disadvantages to the free devalopment of adult pre-membership
manuals are numerous. Pastors have no uniform standards by which
to gauge the amount and depth of Christian knowlsdge to which trans-
fers to the local congregation have been previously exposed. In-
structors must render a subjective value judgemznt in their choice
of manuals, which may or may not reflect the needs of the learners.
driters veing a thematic approach may find difficulty in including

a comprehansive exposition of the total Christian faith and life,

Undue emphasis may be given to a particular methodolagy which may

BDswald Riess, What Does the Bible 5ay? (Third and revised
edition; Detroit: n.p., 1956). :

gMartin J. Heinecken, Basic Christian Teachings (Philadelphia:
The Muhlenberg Press, c.19493.

B0nald L. Deffner, The Doctrine of the Liturg! (8t. Louis:
Concordia Seminary Print Shop, 1960) .

llPaul G. Hansen, Testing the Truth (Denver: n.p., 1957).

le. Paul Boehne, Fundamental Facts of Faith (N.p., n.d.).

e
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hamper the learning experience. Additional problems may arise
in the areas of relative vocabularies, theological emphasis, for-
mat, etc.

While extant pre-maﬁbership manuals exhibit considerable
variation, the wmajor Lutheran Church bodies ars presently en-
gaged in independent evaluations which should eventuate in guide-
lines and manuals reflecting the comprehensive utilization of
parish experience. To date, the most detailed study of adult pre-
membership instruction has been conducted by the Lutheran Churech
in Rmeriua.13 The American Lutheran Church has not conducted a
comprenensive research program in this area. Howeaver, they have
issued a general guideline for adult Christian educatinn.lL.tThe
VLuzheran Church -= Missouri Synod is presently undertaking a
research program in the area of adult pre-membership instructiun.l5

It would gppear that current evaluations of adult pre-member-
ship materials will result in the upgrading of Future materials
published under the auspices of Lutheran boards of parish edu-

cation. The effect should be salutary, in that instructors will

nave superior materials with which to work. At the same time, it

13The Hoards af Parish Education of The American Lvangslical
: Lutheran Church, The Augustana Lutheran Church, The Suomi Synod and
L The United Lutheran Church in America, The Functional Objectives
For Christian Education (Philadelphia: Muhlenberg Press, c.1959), II.

tharv1n A. Johnson and Robert G. Konzelman, Some Guidelines
For Evaluation in Relation to Adult Christian Education (Minnea-
polis: Department of Parish tEducation; American Lutheran Church,
1562).

15Buard of Parish E£ducation; The Lutheran Church -- Missouri
Synod, Survey on the Naturs, Scope and Quality of Adult Member-
ship Instruction (5t. Louis: N.p., 1963).
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should be cvecognized that materials intended for genaral’use do
not necessarily meaet the varietizs of specific parish experien=
ceg, In the final analysis, the respnnsibili£v for curriculum
development rests with the local instructor, who is best able to
meet the specific and relatively unigue needs of the individual
learner, It would therefore appear that pre-membership manuzals
intended for general use should be constructed in a manner which
allows comprehensive adaptaticn to the local parish situation,
Such manuals should include an instrument for evaluating the
total curriculum so that the instructor may have an objective
basis by which to gauge the relative value of the manuzl within
the class situation.

It is submitted that a relative ideal would be attained if
the instructor were to write his own manual, This procedure would
have several distinct advantages guver the use of matgrials in=-
tended for general use,., &tyle, vocabulary and methods could be
structured to meet the specific needs of the local parish. The
instructor would be thoroughly conversant with the materials and
would be ancouraged to continually upgrade the content upon the
basis of class response. 1he learners woculd benefit from the use
of materials tailored te the local environment and would be stim-

ulated. in the learning process by the use of a subjectively more

Anteresting, meaningful and applicable content.

There are several apparent disadvantages te local author-
ship of adult pre-membership materials. If the instructor were

to write his own material, @ considerable amount of time and
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creative effort would be involved. It is guite possible that the
initial rditions would need considerable revision, and might not
appear to be worth the effort, especially since more polished
1

materi

{a
o
m

are readily available. In the cases of many instruc-

ly those with relatively little experience, it might

-

tors, especi

o

be claimed that the completed manual will Gften prove to be in-
ferior in guality to the products af prcfessicnal writers.

It is submitted that the person best gualified tc write the
gdult pre-membershnip manual is the perscn who is going to feach
its content. In undertaking the task of teaching, he is assuming
@ professional position. As & professional, he should be trained
and gualified to structure curriculum material, as derived from
the primary scurces, wWwhile it is granted thait considerable time
and effort are involved, this is no more than is required of any
professional in his work., Apd while it may also be granted that
regular revision of the material meay be necessary, this is another
mark of the professicnal who acguires & growing skill with ex-
perience, In support of this thesis, two statements can be made,
First, the pastor regularly engages in creative and didactic
writing in his sermon preparation. Second, a perusal of publisked
adult pre-membership manuals would indicate that the majority of
them were written by men who had taught pre-membership classes.

It would sppear that not only are instructors qualified for the
writing of curricular materials, but some do presently prepare
their own materials,

While local authorship of the adult pre-membership manual

-
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may constitute an ideal, account must also be taken of the proba-

bility that the ideal will not be universally attained. Therae-
fore a variety of instruction manuals, designed to meet the nesds
of the adult pre-membership class, should be made availabls tao the
instructor. However, it is submitted that these manuals should
be presented, not as textbooks, but as examples of the texts
which others have developed. A parallel illustration would be
the publication of books which contain collections of sermons.
These sermons are not intended to be re-preached, but serve to
stimulate the preacher to his own creative effort. In the same
way, published manuals should stimulate ihe instructor to write
and adapt his own material,

When initiating the development of his own curricular ma= -
teriel, the instructor is confronted by the fact that specifin
criteria for adult pre-membership instruction are not generally
available. The Lutheran Confessions do strongly urge the use of
both of Luther's catechisms. OBut they are nowhere delineated as

required curricular materials for adult pre-membership instruction,

It would appear that they are intended for the use of baptized

Christians, but not necessarily for the unbaptized. WNevertheless,
it should be recognized that Luther!e catechisms do constitute

a summary of Christian dﬁctrine,-and may constitute tentative
criteria for adult pre-membership instruction. That is, the doc=-
trinal content of the catechisms constitutes a useful guideline

in the formation of curricular material, but the catechisms them-

selves need not be absolutely required as zdult pre-membership
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texts, (

In view of the apparent dearth of criteria for adult pre-
membership materials, it becomes inevitable that the instructor
forms his own. The following paeragraphs constitute @ set of cri-
teria which this uriter submits as sample., The proposed criteria
are thetical, and since documentation can be only fragmentary,
should bé considered to be tentative proposals.

Inasmuch as the primary objective of pre-membership instruc-
tion is a call to faith, it is submitted that not only must the
course as a whole present this call, but each lesson, each mseting
of the class, must present a full and clear declaration of the
kerygma., It is submitted that the primary respaonse desired in o=
learner is repentance and falth. The means by which this response
is obtained is the Word. If lesson material does not meet ths:é
basic criteria, it has no place in the'adult‘pre~membgrship Cur=
riculum,

‘It is submitted that the secondary objectives of mach lesson
must be Christocentric. Each lesson should be nfganized in a
manner which demonstrates the work and will of God toward men,
This action of God evokes = response on the part of the believer.
' The secondary objectives of each lesson, progressive sanctifi-
cation of faith and life, are initiated by the Spirit, and can-
not be credited to man's own work rightecusness. Within this con-
text, each lesson should direct the learner toward a concrete res-

ponse to God's will, as expressed in terms of secondary objectives.

The material should not be merely informational, but should con-
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vey the UWord with the intent of evoking a specific life-response

in the learner. Each lesson should demonstrate that faith with
works is living according to God's plan. The materisl should
be functional in terms of beth God's action and man's raesponse.

It is submitted that =ach manual lesson should form 2 com-

plete and self-contained unit. ilhile the learner should bha en-
couraged to refer to a supplementary bibliography, the lesson

should contain a comprehensive exposition of the subject. All
terms used should be defined within the body of the lesson. Ine- |
cluded in th2 lesson should be some means of stimulating learner
participaticn, in addition to the reading of the material. Pos-
sible methods would include programed learning techingues, pro-
Jjects, self-evaluation by means of testing procedures, etc. It

is submitted that, while Bible references may be included witii-

in the body of the lesson as "proof!" texts, the héjor use of in-
ductive home Bible study should be preparation for the class ei—
parience. That is, the adult pre-membership curriculum should
always provide for group discussion of Bible study which is done
outside of the class experienge. Within this framework, induc=-
tive Bible study forms a major link between the lesson material
and the class experience.

It is submitted that the organizing principle of the manual
and the topic of each lesson which is subsumed under the organi-
zing principle, are to be formulated by the instructor in the light
of his understanding of leerner needs, If each lesson is based 1

upon valid primary and secondary objectives, is Christocentric

L.
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in content, the instructor should be free to organize the lessaons
around the topics which form the most relevant points of cmntaét
with the learners. It is submitted that topics which should be
recommended for cqnsideration incicde: the Word, the Creator,
the nature of man, the Savior, the Holy Spirit, the Church, Oap=-
tism, the Lord's Supper, confession énd absolution, the covenant,
corporate Qnrship, private worship, the Lord's Prayer, Christian
vocation, the Ghristian family, denuminatiuﬁal and parish orisn-
tation. Any one of these tdpics could form the organizing prin-
ciple of the course, a section of the course, a- lesson, or could
be subsumed under another topic.

With reference ta the nﬁmber of lessons which should bE ine-
cluded in an adult pre-membership course, an ideal rule of thumb
might be that the instructor has a surplus of material available.
That is, instruction should terminate upon the basis of the indi-
vidual's response of repentance and faith, and not simply because
a certain amount of knowledge has been covered, If a learner does
not make this response, he should continue instructicn until the
primary objective has been achieved. In the practical sitiation,
the instructor should structure his course so that it contains the
body of knowledge which he considers minimal to an intelligent
communicant membership. In sddition, he should provide supple-
mentary lessons which meet the special needs of the still uncom=
mitted. Since there would have to be a practical limit to the
amount of material, it would seem logical to re-enroll the uncum-_

mitted learner, who has gone through all of the available lessons,
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in the next class,

It is submitted that each learner should be encouraged to
purchase supplementary books to which the lesscns will refer.
These books would form the start of a basic reference library
in the home of each learner, A modern version of the Bible
should be an absolute requirement., In terms of curriculum plan-
ning, a personal copy of the Bible is a supplementary text. B8ut
in terms of functiconal use, it constitutes the norm and source of
all other materials. The edition should be inexpensive encugh so
that the learner will have no gualms in underlining and making
marginal notes, In effect, this would be a "workbook" Bible,

Supplementary materials might include The Book of Euncnrd,l6

The Lutheran Hymnal,17 Lutheran Eyclopedia,le and other books

suitable to a.basic Christian library. DOepending upon locsl cir-
cumstances, the instructor might require purchase of all or some
of these buuks; or merely recommend purchase, 0One means of stimu-
lating the acquisition of a basic library mighi be to offer the
books at cost, or e;én to arrange for the congregation's partial
subsidy of these books, if purchased while the learner is in the

adult pre-membership class., It should be noted that ifathe in=-

16The Book of Concord: The Confessions of the Evangelical
Lutheran Church, translated and edited by Theodore G. Tappert in
collaboration with Jaroslav Pelikan, Robert H. Fischer and Arthur
C. Piepkorn (Philadelphia: Muhlenberg Press, c.1959). Hereafter

the Book of Concord will be referred to as EC.

1‘7Tl'u.=. Lutheran Hymnal (St. Louis: Concordia Publishing House,
c.1941).

18Lutheran Cyclopedia, edited by Erwin L. Lueker (St. Louis:
Concordia Publishing House, c.1954).
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staelor recommends the purchase of supplementary materials, he is
thereby assuming the responsibility of demonstrating their use
and relevance toc the learners. The manual should regularly di-
rect the learner to them for amplification of the basic curri-

cular material.
The Instrucior

In common practice, the instructor of the adult pre-member-
ship class is the pastor, While there is no specific mandate to
this effect, it would appear that the practice is in keeping with
the function of the pastoral office, spiritual oversight of the
Congregatinn.l9 As pverseer, the pastor is responsible for the
thorough instruction of new members aof the congregation. The
most direct way of implementing this responsibility is for the
pestor to personally instruct the adult pre-membership class.
However, it is conceivable that this task might be delegated to
a persan other than the pastor. The pastor would still bear the
adﬁinistrativa responsibility even though the job of teaching
would be assigned to a qualified instructor. The most obvious
examples of such an instance would be instruction by a pastor
emeritus or vicar. A less likely, but' theoretically possible
example would be adult pre-membership instruction conducted &Ly an
elder or some ufher layman who has demonstrated his teaching

ability. But under normal parish conditions it is assumed that

19l Pet. 5:2-3,
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the pastor will want to assume direct responsibility for the
instruction of the adult pre-membership claes,

No matter what his administrative position within the parish,
the adult pre-membership class instructor should be aware of the
possible roles which may be assumed relative to his function with-
in the curriculum. For purposes of discussion, five kinds of
leadership roles may be distinguished: autocratic, paternalistic,
permissive, participative and Christocentric. Many of the tech-
neques of leadarship roles are similar. The difference lies in
the motives of the leader.zm

The autocratic instructor functions by virtue of the authority
inherent in his office, He gives the group no representation in
making decisions, setting goals or choosing a;tivities. An example
of this type of leader is the traditional picture nf the military
officer who expects his orders to be obeyed because he holds suf-
ficient rank to command. The instructor who adopts this role
often considers the legarning process to be a "pouring in® of mate-
rial, in which thz learner is a passive receptacle. Learner par-~
ticipation and response are usually kept to a minimum by formalized
rules of order. The autocratic instructor freguently views mém-
bers of the class as objects of manipulatiun toward his own goals,
and uses methods appropriate to this form of control. He may find

that class reaction to his leadership is sharply divided. Those

ZDJack R. Gibb, Grace N, Platts and Lorraine F. Miller, Dyna-
mics of Participative Groups (Washington, D.C.: National Training
Laboratories, c.1951), p. 16.
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learners who manifest a need for autocratic leadership will ex-
hikit a personal loyalty to the instructor, often irrespective
of the curriculum content. More indepesndent learners may manifest
an affective antagonism to the instructor.21
The paternalistic instructor is kindly, fatherly and sym-
pathetic to the needs of the class. His control is similar to

that of the autocratic instructor. He makes the decisions and

imposes them upon the class, dowever, the group atmosphere is

usually more pleasant because the instructor exhibits a fatherly
interest in the welfare of the class. This role is often assumed
when the instructor has a large degree of experience uvpon wiiich
to draw, and a resultant self-confidence. The paternalistic
leader frequently regards class members as relatively immature,
and in need of his guidance. He is often a hard worker, because

he fesrs to delegate responsibility to others. The paternalistic

instructor may allow a minimum of cless response bhecause this
constitutes a threat to his benevolent authority. Classes which

are taught by this type of instructor may appear to function in

L

an efficient manner. The group atmosphere is friendly and co-
operative under his direction. But the subordinate and protected
position of the learners fosters a dependent relationship, with

little opportunity to put knowledge and skills into practice.

Class members do not learn to think or function for themselves,
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because the instructor does it all for them.22

The permissive instructor feels that the best way to lead is
not to lead at all. He allows the learners to choose their oun
curriculum, to set their own pace, with no guidance from him, He
believes in putting the learners on their own from Lhe start,
operating on the theory that when the learners make their cwn
decisions they will be highly motivated to carry them out. The
permissive instructor believes that s trial and error methodclooy
will eventuate in meaningful and relevant experiences., A major
difficulty with this type of teaching is that it promntes an
anarchistic autonomy which is conducive to friction within the
class. Even under the best of conditions, learrning takes a rela-
tively greater amount of time, and the results often range from
mediocre to bad.23

The participative instructor places major responsibility far
group atmosphere and decision making upeon the group. He seeks to
foster a high level of identification of the learner with the
class, and not with tHe leader. He works for a high degree of
verbal participation, which is aimed toward the goals formulated
by the class. Major emphasis is laid upon the maximum growth of
all members of the group. The threat to individuals is minimized

through the encouragement of inter-personal understanding.zu A

22 rhidy, in. dlZs

23 1hid., pp. 17-18.

247b ., po A8,
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possible defect in this type of instruction is that the experien-
. ces, knowledge and skilia of the group may become normative for
the individual, without specific reference to their objective valid-
ityy. The loarner may become dependent upon the group for decision
making, and may find that he cannot adequately utilize his newly’
acquired skills and knowledge outside of the group experience,

The Christocentric instructor sees himself as an implement
of God's Word toward the learners. His will has become subordinate
to God's will. He is not autocratic becausz he knows that the
power of salvation cannot come from self, but only from God., He
is not paternzlistic, because there is only one Father uﬁo has the
right and suthority to decide man's destiny. The Christocentric
instructor is awérc of man's natural will towsrd autonomy, and
therefore avoids a permissive role which refuses to éhare the proc=-
lamation of the Gospel and leaves the lea .ers blinded to God's
revelation, He does not allow a participative dynamic which lets
the learners set their own terms for salvation. The Christocent-
ric instructor knows that it is only through God's action that he
is sustained in the faith, and the learners can come to faith,
The normative principle by which he‘functiuns is God's Word. With-
in this context, he utilizes the methods of leadership which are
in conformity to God's will, He is theocratic, pointing to God
as Creator and man's final arbiter. He is fraternalistic, seeing
the learners as fellow elect, sinners like himsélf, to whom God
extends His saving call. The Christocentric instructor teaches

the learners that in Christ they may become new creatures, no
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longer subject to thne Londage of the Law, but people who have
been permitted tc live in the freedom of Gﬁd's love. He invites
participation in God's communion of saints, bound together by

God's loving and susteining power.
The Class

When the learner studies the lesson material at home, the
dominant form of communication is the printed page. However, when
the learner comes to the class, he enters into an experience in
which a varisty of forms of communication are in use. That is,
he is helping io create a group dynamic. The most apparent com=-
munication is verbal. However, tonal inflection, facial expres-
sion, glances, all the non-verbal actions, contribute to the group
dynamic, This discussion will center on the roles which learners
may assume, of which verbal and non-verbal communications give
evidence, It is not to be assumed that all of these roles will
emerge in the class experience, Nor can it be said that an indi-
vidual is bound to only one role, Rather, the following de-
scriptions serve only as analysis of roles which should be recog-
nized, together wiih their effect upon the curricular class en-
vironment.

The "harmonizer" agrees with the group, attempis to recon-
cile opposing positions. He gives the impression of understandirg
both sides of a disagreement. Becsuse he is basicaslly socially
ogriented, it is often difficult to determine his own opinions on

én issue. He has a tendency to accept group conformity as a
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worthwhile pgozl in itself. He is generally non-aggressive and

J

un

pacific.”
The "encouragar" has an outgoing personality, is friendly,

warm and responsive. When stating an opinion, he is diplomstic

(U]

nd attempts to avcid hurting the feelings of others. In his
inter-personal relations, he bullds =go or status, and makss
dtheru feel that their opirions are important and worthy of con-
Sideration.ZG '
The "clarifier" restates an issue or sclution for clarifi-
cation. He summarizes the conclusions which have been reached
after discugsion. If none of the learners assumes this role, the
instructor will often take it upon himself to act as clarifier.27
The "initiator" suggestis procedures, problems or discussiaon
topics., He mey propose a variety of solutions., The initiator is
a key man in the class experience., If he is not present, class
discussion may havs much difficulty in getting started. His
involvement acts as stimulus to the other learners. He is the
"idea man" of the group.za
The "energizer" urges the group toward the proposed objec-

tives of the class experience. He insists on covering the agenda

and constantly prods to action. Sometimes the energizer exhibits

23 Thide 0 si37e
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8 rigid personality, and has difficulty in adjusting to new fac-
tors, He may become impatient with the progress of the rest of
the class. Wwhen he makes constructive use of his role, the ener-
Qizer is a definite asset in keeping discussion from wandering.
However, he may hinder the learning experience by insisting that
a certain amount of material must be covered, even though the
Class has not reached a concensus of apiniun.29

The "guesticner® seeks orientation for himself or the group.
His questions help the instructor as a dynamic evaluation of the
learning process. Very often the instructor may be unawsre of
the fact that his explanation has not been satisfactory from the
viewpoint of the class's understanding. The guestioner seeks
clarification of points which are unclear to him, and often is
representative of other élass members who are unwilling to voice
the same queatiun.30

The *listener" rarely participates in class discussion.
Under ideal circumstances, he maintains a participative attitude,
and shows interest by facial and bﬁdilv expressions. However,
his lack uf.verbél participation may be taken as a threat to il=
génup. The other learners do not know what he is thinking or
what his real views are. He is a potential critic and threat
to those who more regularly express their ideas. He may prove

to be an inhiﬁiting and repressive influence, unless he is draun

231hid., p. 38.

301hid.
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into verbal participatinn.Bl

The "tension-reducer" helps the group by clowning or Jjoking
ét appropriate times, thus reducing tension which may have been
built up. He-can exert a constructive influence upon the group
atmosphere, However, if his joking is inappropriate, he may create
tension, rather than reduce it.32

The "opinion-giver" states a belief or opinion on the sub-
Jject at hand, often giving his own experience to illustrate a
point. When his opinions are stated tentatively, with the objec-
tive of clarifying the issue, he can be a valuable aid to the
learning process, However, if his attitude is one of dogmatic
assertiveness, in flat contradiction to the statements of others,
he may become a disruptive influence, and engender hostility
toward himsel‘r‘.33

Tho "negativist" is a habitual Faﬁlt finder. He will in-
variably fake the negative side of a prupusitinn, and defend his
stand to the last ditch. His criticism may sometimes be conm . -
suzdw, , but his cuntfibutinns are often negated by his generally
pessimistic atfitude. He will regularly refuse to cooperate, and
34

often presents himself as a foil for the instructor,.

The "deserter" withdraws from the group in some way. He is




| /AR

112

indifferent to the group, aloof and sometimes excessively Furméi.
He-daydreams, doodles, whispers to others. When he does parti-
cipate, he is apt to wander off the subject, perhaps talking
about his own experiences which may be totally unrelzted to the
discussinn.35

The Yaggressor® appears to thrive on hostility.  He struggles
for status, boasts, criticizes or blames uﬁhers, tries to get
attention., In attempting to elevate his own status, he often will
deflate the egos of others. He is generally a disruptive in=-
fluence, and can begin to learn and contributs to the learning of
others only when his own attitude undergoes caonstructive chanqe.SG

The above classifications are intended to serve as descrip-
tion of the inter-perscnal relations which will hinder or pro-
mote the learning process in any group situation. While all pers-
pectives may not be present in the adult pre-membership class,
the instructor must consider the possibility of these influences
within the curriculum. Each of them must be considered from the
viewpoint of their relative influence upon the class, in help or
hindrance of ﬁhe communication of the Word. While none of these
attitudes can be said to control the work of the Spirit, they do
give indication of the relafive accessibility 6F the learners to

the action of the Word. In the final analysis, all learnar at-

titudes should be subsumed under, or supplanted by the Christocent-
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ric pgrspective, which becomes operational in the learner through
God's dynamic will., The uniguely Christian group dvnaﬁic is the
spirit of angape, which allows free reign to God's sction af for-

giveness and faith.
Methods of Teaching

Modern adult =ducational practibe nas developed a great
variety of teaching methods and technigues, Many of these are
directly applicable to the adult pre-membership class. Others are
not., The methods which an instrgctur uses to facilitate the
learning process reflect his philosophy of education, his con-
cept of the learners, and the objectives of the Class.37 For
example, if the instructor feels that the learning process is
primarily the transmission of knowledge from himself to the
learners, he is likely to rely on the lecture methqd. Class dis-
cussion may be limited to the clarification of his lecture. If
the instructor follows a "Bibliocentric" philosophy of education,
he may make primary use of the catechetical method, coupled with
rote memorization.

When objectives are Christocentric and are stated in terms
of the learner, the ﬁethuds used to attain these objectives will
follow éuit. Christocentric methods d0 not find their objective

in the mere transmission of Christian knowledge. ' Rather, they

aim toward learner response, which takes the form of repentance

37Hepp, loc. cit.
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and faith, Methods give opportunity and encouragement for the
legrner's implementation of Christian knowledge and development
of Christian skills,

In common with group dynamics theory, Christian methods of
teaching attempt to reduce the forces which prevent the class
from making progress, and bring into greater prominence forces
.which will make & greater contribution to the learning prucess.38
From the perspective of the Christian educator, this would imply
that methods attempt to nullify the obstacles to the Word which
are adherent to the learner's nature.

In no sense may Christian educstional methods and technigues
be said toc be manipulative. Methods, in and of themselves, do
not produce divinely acceptable change. Christian methods facili-
tate the action of the Word, which produces the radical changz of
conversion and sanctification of liFé. This is.the point wihere
Christian educational methods and group dynamics theory diverge.
Group dynemics theory postulates that methods which facilitate
a participative group structure will result in change which is
advantageous to the growth of the learner and the gruup.39 Chris=-
tian education postulates that human sction cannot engender faith.

Unly the Holy Spirit, by means of the Word, can effectively pro-

3BDavid H. Jenkins, "what Is Group Dynamics?," Gruug'gg-
~velopment, in Selected Readings Series (Washington, D.C.: Na=-
tional Training Laboratories, 1961), I, 9.

39

Gibb, Platts and Miller, op. cit., p. 20.
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duce conversion and sanctification of liFe.uD

Christian methods of teaching are not manipulative, but are
vehicular. They attempt to provide a relatively clear channel
through which the Holy Spirit applies the dynamic Word. Methods
which the Christian instructor uses may be identical to many af
the methods of the secular educator. However, the perspective
from which these methods are applied is Christocentric. That is,
these methods do not produce change, but facilitate change which
is wrought by the Spirit, Uuithin this context, the development
of a participative group dynamic becomes a desirable method which
facilitates the working of the Spirit., Dr, Warren H. Schmidt
suggests,

The implications for Christian education seem guite clear

to this writer. A central concern in every Bible class or
confirmation class would be the development of a "climate®

in which members could discuss some of their most meaningful
personal experiences involving their beliefs, hopes, fears,
values, and frustrations. This would require a feeling of
trust and assurance that each person in the group had a .
basic acceptance of the others; in other words, that it was

a "safe" group in which to reveal one's self. Statements

and stories from the Scriptures would be introduced to shed
light on these experiences and help to develop generalized
concepts. Participation in the discussion would be essential
and this participation would be much more than asking ques-
tions of clarification or giving "right" answers desired by

a teacher. Rather, the discussion would be a process of in=- 4
quiry, a common quest for deeper meanings and understandings.

A participative class "climate" which is subsumsd under the

Christocentric principle, produces a methodology which is con-

hﬂgg, "The Small Catechism," p. 345.

hlwarren H. Schmidt, "The Churchman and the Social Sciences,”
Toward Adult Christian Education, edited by Donald Deffner (River

Forest: Lutheran Education Association, c.1962), XIX, &4O.

1
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ducive to the Spirit's implementation of the Word. However, the
instructor should he aware of the fact that this is only a methodo-
logy, and not an end in itself.uz Participative aclion produces

a congenial atmosphere, which may give the premature impression
that the objectives of the class have been attained. It should

be recognized that a functional group dynamic is not necessarily
Christian. The objective is not that the learners get along well
with each other, but that they become reconciled to God and there-

by share in the communion of saints,
Physical Environment of the Class

If the early Christians could meet for worship in catacombs,
it appears probable that enviranmental handicaps should not pree-
clude adequate adult pre-membership instruction. At the same time,
physical surroundings which are in accord with the objectives of
the class will undoubtedly facilitate the learning procsss.

Elements which should be considered in the planned curriculum
include: adequate lighting, space, chairs and tables; convenient
drinking water, rest rooms; a fresh atmosphere; comfortable tempera-
ture; pleasant colors and decorations; accessible blackboard, pro-
Jector and screen, pencils and paper, etc.

Tasteful religious symbolism used as decoration will help

to direct learner attention to the class objectives, and may be

querhert A. Thelen and Watson Oickerman, "Stereotypes and
the Growth of Groups," Group Development, p. 77.
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used as illustration in the course of the class experience.

If a participative dynamic is a method which will be used,
the seating ﬁrranqzment should b2 such that all of the learn=ers
can view each other, as well as the iﬁstructmr. The most common
arrangement is for the class to be seated in a circle around a
large table, or in desk-chairs. The serving of refreshments at
some time during the class can hzlp to promotz an informal
atnasphere which is conducive to the participative method,

In general, every effort should be made toward the comfart
of the class, to avoid distractions and to promote an atmosphere

which is cenducive to the implementation of the class objectives.
Dutside Influences

There are many outside influences which will have a direct

effect upon the learners. Only a few are listed as illustration.

-

Tho attitudes of members of the congregation toward class members

may be critical, If the learnar feels that he is being "cold-
shouldered" by members of the congregation, he may see littls
relevance between what is being taught in the clsss and the be-
havior of those who profess to be living by Christian standards.
A warm and friendly hospitality will tend to support the learner
in his new faith.&3 '

Additisnal factors which should be considered as an integral

pért of the curriculum are the attitudes of relatives, friends and

Nt e i
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neighbors. As the instructor become aware of the variety of ocut-
side influences upon the- learner, he will bring to bear the sup-
port of the Church and the class. He may see that necessary
facilities, for example, babysitters, are provided when possible
from the congregation, He will understand that each learner has
many pressures brought to bear upon his new faith, and will lend

support,
Summary

The ‘adult pre-membership curriculum involves the total

environment of the learners., Every factor which will influence

the learning process, no matter how indirectly, should be con-
sidered and evaluated in the light of the Christocentric prin-
Ciple. The curriculum is never an objective, but is the instrument
by means of which the Holy Spirit applies tﬁe dynamic Word of

God to the learner. The curriculum sheould provide adequate op-
portunity for the learner, maoved by the Holy Spirit, to respond

to God's work and will., This response takes the form of repentance
and faith, which is concretely manifested in the development of

Christian knowledge, skills and attitudes.




CHAPTER VI
SUMMARY AND CONCLUSIONS
The Learner

Adult pre~membership instruction serves the needs aof persons
who desire to become members of the local congregation, These
learners will differ in perspectives to a large degree, Fre-
vious backgounds will influence the reception of new czoncepts and
ideas, UWith specific relation to the sdult class, this means that
no Eoncept or statement can be assumed to be initially understood
by the learner. Some learners may not be Chrisﬁian; others may be
lapsed Christians, and still others may be practicing Christians.
There is no common theological denominator upon which instructicn
may rely, except for the fact that all are in need of repentance
and faith, which is either initiated or sustained and devalnﬁed by
the action of the Holy Spirit, depending upon the spiritual con-
dition of the learner.

If 1earniﬁg is to be effective, a point of contact must be
found with the learneé. This point of contact is usiéally a
symptom of the learner‘'s sinful nature, and not the sin itself,
When "contact® is made with the learner, he is led to see the
symptomatic nature of his felt needs. The Word directs him to
an objectively valid perception of his sinful nature, and the
ultimate need, forgiveness by God. In Christ, his sins are for-
given, and his perspective becomes re-oriented to cunform‘tu

God's plan for him. That is, his perspective shifts from an
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anthropoceniric, selfish viewpoint, to s Christocentric perspec-

tive.
Principles

God wills to involve Himself in the salvation of man., Al-
though man is alienated from God, unable to live according to His
will, God has manifested His mercy and grace by providing the-
means of reconciliation, Jesus Christ, the Savior. God's dynamic
Word, the Means of Grace, conveys Gou's pardon and renewal to
all who trust in the Savior, to all who have been enablaed to be-
lieve by the power of the Spirit.

Christians have been called into the community of the Church,

wherein they minister the Word to one another, and to the world,

This ministry exists on all levels of Christian 1ife. It consists

of the informal exhorting to life in the faith, physical comfort
and =id, renewal through the Lord's Supper and the hearing and
speaking of the proclaimed Word,

Christian education may be called a structured proclamation
and application of the Word to the faith and life of the learner.
It is the calling and recalling to feith. Christian education is
8 vehicle of the Holy Spirit, whereby He enabjles the learner to
grow into his heritage as a child of God,

Adult pre-membership instruction is primarily directed to-
ward the unconverted learner, and thersfore has as its central
purpose the calling to repentance énd faith. This work of the

Spirit results in the new life in Christ.
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Objectives

The primary objective of adult pre-membership instruction is
conversion, the calling to faith. This objective cen be attained
only by the action of the Word. Yet God chooses to convey His
Word by means of His instruments, His people. Adult pre-member-
ship instruction is therefore the channel whereby God conveys His
creative, saving and gsustaining Word to the minds and hearts of
unbelievers, transforming them into new people in Christ Jesus.

The secondary objective of adult pre-membership instruction,
progressive sanctification of life, can be implemented only when
the primary objective has already taken place.l That is, the
learner cannot grow in faith until he has been "hborn again,®
In terms of learner response, adult pre-membership instruction
alms toward a Spirit-generated response of faith. By means of
'the Word, it calls the unconverted to repentance and faith, It
recalls the lapsed to their baptismal birth. The Word sustains,
renews and fortifies practicing Christians in the Christocentric
life, The objectives are stated in terms of learner response.

But the enabling power to respond comes from God.
The Curriculum

Every factor which will exert an influence upon the learning
process can properly be called a part of the curriculum, This
means that, although the curriculum is planned, account must be

taken of unplanned factors which impinge upon the learner and the
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learning process.

The basic principle which guides the formation pf the cur-
riculum in the adult pre-membership class is tﬁat the entire cur-
riculum functions in a Christocentric manner. That is, the objese-
tive of curriculum development is that every factor contributes
toward the declaration and implementation of the Kerygma.

The material for adult pre-membership instruction must be
completely Christocentric in content. The purpose of each lesson,
as well 2s that of the manual as a whole, should contain a com- -
Plete declaration of the kerygms, uhen this principle is followed,
the organizing principle of the manuasl and of the individual lessaons
is subordinate to the primary cbjective of adult pre-membership
instruction, the call to faith.

The organizing principles of the manual and of the lessons may
be formulated in terms of secondary objectives. That is, each les=-
son should present the full kerygma, call for the response of re-
pentance and feith, and channel the learnsr to a liFa-respunsa;‘
all of which is implemented by the Spirit, working by means of
the word.

The instructor functions by the Christocentric principle.

His ability and skill, the success of his teaching, doeé not de-
pend upon himself, but upon the action of the Word.

While there may be a variety of viewpoints which members of
the class exhibit, the group dynamic-which is most conducive to
the learning process is the dynamic which the Word creates, the

Christocentric group.
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Methods, physical environment and outside influences, when
Controllable, are to function according to the Christocentric
principle., That is, the whole of the curriculum is subsumed

under the action of God.
Conclusions

Adult pre-membership instruction, which looks for the in-
ception of faith, is generically related to the guantitatively
greater area of Christian educétign, which aims for the growth
of faith, The powser which enables learner response is the same
in both cases, the Holy Spirit's working by means of the dynamic
Yord, It is God who redeems, creates saving faith, and sustains
the Christien in the life of faith.

The qualitative difference between adult pre-membership
instruction and other areas of Christian education is that,
by means of the Word, it calls to faith; whereas most of Chris-

tian education calls for the response of a growing faith, within

the context of a reciprocal faith.,
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