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CHAPTER I
INTRODUCTION

This thesis 18 a report of a study of the residence
counseler program in the secondary schools of The Tutheran

Churche~iissouri Synocd,
Hecesslty of the Study

The need for this study stems from the fact that fifteen
years have pessed since a statement recommending a residence
counselor program was adepted by Syanod. The recommendation
states?

1. That the Board for Hligher Educatlon be dlrected to
authorize the appointment at the instructor level of
Resident Student Counselors on any campus where the need
is indicated and where stafi and administration glve
evidence of sympathetlc approval of the srinciples and
purposes described in the proposal here presented.

2, Thaet the Board for Higher Education be directed to
anthorize Local Boards of Control to call Resident Coun=
selors after an apovoprlate period cof satisfactory ser-
vice to an assoclate professorship upon the reguest of
the local Board of Control and upon the presentation

of setisfactory evidence of the eligibllity of the per-
sonnel involved and the desirebility of such action.!

To date no thorough study has been made of the implementa=

tion of this policy statement.

1The Lutheran Church--Missourl Synod, Proceedings of the
FPortieth Regular Convention, 1947 (St. Louls: Concordia PUD-
ilohing House, 1047), D. 210, end Cf. Appendix A.
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It is understandable that 2 considerable perlod of time
was needed before some study and evaluatlon of the prosram
could be made. A statement in the recommendation recognized

this fact.

Accordingly, it 1s also necessary that considerable
patience be exercised in the early evaluation of re-
sults; since the suggested process of infiltration
will require a substantiel amount of time %to achlieve
readlly observable resulis,®

A conslderable period of time has slapsed znd an eval=
vatlion is necessary. Some questions that should be answered
are the following: Has the residence counselor program
been carried out in the schools of the Missouri Synod?

How has 1t been implemented on the various campuses? How
successful has the program been? What type of personnel
was employed in the progrem? How closely has the propram
followed the recommendations of the Board for Higher Edu-
cation to the 1947 convention concerning qualificatlons

of the residence counselor, hls house and office space,

his faculty status, and hls responsibllit:,v'z3 fHiow do those
who administer the program evaluate 1t? What have been the
shortcomings of the residence counselor program and what
heve been its strong points: What is the future of the

program on the campuses?

2The Lutheran Church--Mlissourl Synod, Reports and Memo-
rials, 1947 (St. Louls: Concordia Publishing House, 1947)
P. 166, hereinafter clted as_Reporits and Memorials.

30£, Appendiz A.




ObJectives of the Study

This study 1s an attempt %o present a current picture
of the residence counselors in the men's dormitories on
the campuses of the preperatory schools of the ifissouri
Synod. More specifically this study will attempt to pre-
gent the current attitudes on the various campuses concern-
ing the responsibilities, status, activitles, and facili-
tles of the residence counselor,

It 1

(6]

not the oblective of this paper to attempt to
evaluate the total program in terms of success or failure,
but to lay grkoundwork for such future efaluation by pre=-
senting the current situation in the light of the original
recommendations, The objective is not to present the con-
£flictinz views of the residence counselor program on the
various campuses, but simply to glve an overview of the
program as it hes been implemented throughout the synodi-
cal preparatory schools in general, No zttempt will be
made to evaluate the program on any one campus, For that
reason the names of the campuses will, for the most part,

be omitted,
Definitlion of Terms

The term "preparatory schools" in this study refers
to the ten schools under the direct control of the Board
for Higher Education of The Lutheran Church==iissourli Synod.

These schools are designed primarily to prepare young men
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and young women for transfer into an advanced teaching or
ministerlal instlitution. Nine of the ten preparatory schools
conelst of a four«year high school and a2 two-year junior college.
Eight of these nine schools are co-educational in elther
the high school or college, or in both divisions, The only
preparatory school which does not have a jJjunior college as
part of ite program is a foure-year high school located on

the campus of a four=year teacher's college.

The ministerial graduates of the Junlor colleges proceed
to a "senlor ministerial college" to complete thelr college
program. This senlor college is located in Ft. Wayne, Indiana,
and consists of the Junlor and senior college years. The
greduates of this senlor college enter a seminary in St. Louls,
Missourl, to complete thelr tralning.

The teacher graduates of the preparatory schools proceed
to elther one of the two four-year teacher training institu-
tions (located at River Forest, Illinois, and Seward, Nebraska),
to complete their college training. A student at 2 prepara-
tory school 1s eliglble to apply for entrance into one of
the teecher tralning institutions at any point following his
graduatlon from high school,

The Board for Higher Education of the Lutheran Churche=
Missouri Synod supervises the ten preparatory schools, the
senior ministerlal college, the two four-year teacher training

¢clleges and two seminaries.

The term "administrators" as used in the study refers
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only to the deans and principals of the varlous preparatory

schools,

Scope of the Study

This study restricts itself in scope to the high school
and Junior college men's dormitorlies of the synodicel prepara=-
tory schools. A& more thorough study than thls would also in-
clude the program of the resldence counselors in the zirls!
dormitories of the preparatory schools and terminal teachers'
collezes as well as the programs st the senior ministerizl
college and the semlnaries. The original recommendation of
the resldence counselor program requested that the experiment
first be tried in the high schools on the various campu.ses.er
This program, however, spread rapidly to all of the schools
of Synod.

The scope of thils study includes only the present per-
sonnel workers actively engaged in counseling in the men's
dormitories, A more thorough study would explore the thlink-
ing of a2ll those on the various campuses, students, faculty,
and staff, who in various ways have expressed opinions about
the residence counseling program, A more thorough study would
2lso include the opinions of all those who have been deans,
principals, or counselors since the program's inception fifteen

years ago.

%Reports and Memorials, 1947, p. 166,
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As the questionnalre wlll show, the study from the admin-
istrator's point of view is, in the main, limlted to theory.
The questlions addressed to them set up 2 hypothetical "ideal
residence counselor." The administrators were to limit them-
selves to what they would consider within thelr present situ-
atlon an ldeal counselor. The residence counselors were to
limit themselves to the current situation on their campuses
relative to their position.

This study limits itself in scope to the preparatory
schools where reslidence counselors are colleze zraduates and
1n the employ of the institution. This includes all of the
preparatory schools with one exeeption,'namely, Concordia
College and High School in Milwaukee, Wlisconsin. The systen
at this institution ceanters around a core of hand-picked college
sophomore residence procitors. After experience with both
professional residence counselors and student proctors, the
dean of students at Milwaukee feels this present program is
more adequate than the program suggested in the origlnal policy
statement. The dean did return 2 questionnaire relative to
his posltion on this subject and’this material will be included
in the study. However, because of this single divergent pro-
gram 1t was felt the questionnalres, desizuned for professional
regidence counselors, would not be sent to the Milwaukee student
proctors. A copy of the program employed et this institution
may be found in Appendlx D.

The scope of this study includes only what might be termed
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the "practlcal structure" of the residence counselor progran.,
Such things as the qualificatlions of a counselor, the facili-
ties for the counselor, the status of the counselor, and the
campus and class schedule of the counselor are studied. How= %
ever, the techniques eand theories of the counselinz procedure.

itself are omitted.
Limits of the Study

The study of the current status of the resldence coun-
selor is limlted by the lack of objJective information obtained.
The questionnaires allowed a purely subjective treatment of
the subject in meny areas. Only a personal contact with each
0of the counselors and administrators would give the depth of
their +thinking.

The space allowed for answering any question on the gues=-
tionnaire was limited. Some of the answers should have been
allowed & number of pages to be complete.

The majority of the present administrators and coumselors
have been in thelr present positions for only a few years.

The residence counselors, for example, averaged only slightly
over one year of tenure in their positions. Thils will, of
course, limit the findings of this study.

The results of this study are further limited by the
lack of one hundred per cent participation of all the deans,
principals and counselors. However, a ninty-three per cent

return seems to establish some validity to the report,
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Some of the questlonnesires which were returned lacked
complete answers. A few kept thelr aanswers to a bare minimum
of words. However, the vast mejority of gquestionnalres were
answered 1in a most complete manner, and all of the question-

naires were usable.
Overview of the lMethodology

Two types of questionnalires were developed as informa-
tion gathering devices. The questlonnaires were sent to all
of the people involved during the Christmas holldays, 1961.
A requested deadline was one month later, January 25, 1962.
The majority of the questlonnaires were returned well in advance

of that date.




CHAPTER II
BACKGROUND OF THE STUDY

The Lutheran Church--iissouri Synod from i1ts inception
in the first half of the nineteenth century recognized the
need to prepare young men and young women for the teachlng
and preachinz ministries. As the synod began to grow and
spread, school after school was started at various locations
in the United States, Canada, and other foreign countries.

The educatlional system now includes two semineries, two four-
year teacher tralning colleges, one two-year senior ministerial
colleze, and ten preparatory schools. The enrollments of

the preparatory schools in 1961-62 vary from one hundred and
twenty to slightly under six hundred students.1

The preparatory schools draw thelr students from bota
the local community and surrounding states.2 The students
who travel to the campuses from outlying communities obligate
the schools to develop housing facilities.

The growth of dormitories on the campuses solved The
need for housingz, but in the process, created many other prob-

lems such as capltal expenditures and malntenance, Moreover,

1wt ssourt Synod Semlnaries and Colleges in North America,”
The Lutheran Witness, LXXX (Oetobver 17, 1981), 505.

2 A, 1 - Ly
The Lutheran Church--Missourl Synod, Reports aund Hemo-
rials, 1959 (St. Louls: Concordia Publishling ﬁouse, 1959) ».
107, hereinafter cited as Reports and Memorials.
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on-campus housing meant more problems 1nvolving adequate care
and supervlsién of the students.

How shnould the dormitories be controlled? Who should
be responslble for the discipline and upkeep of the dormi-
tories? Vhat are the objectives of dormitory life on the
Christlan campus? These and other questions were asked by
campus administrators,

The problemslcf eny community are manifold. The problems
developing in an ertifical sltuation, such as a dormitory
in vhich the family unlit 1s lacking, are even more compli-
cated and intriguing. C. Gllbert Wrenn points to this con=-

cern when he states:

The college dormltory, co-operative hnouse, or fraternity
or sorority ls the college substitute for the family
aroup. The influence of these colleze groups upon soclal
and emotional development 1s enormous. Anyone who recoz-
nizes the importance of the home in soclal and character
development must at once be councerned over how the stu-
dent lives when away from home.3

The problems compound themselves when young men renging in
age through the full spectrum of the "teens" are placed into
this living situation. If one adds to this the variety of

environments and background from which these students emerged,

the picture of a male dormitory of one of the preparatory schools

1s one of numerous living problems together with tremendous
potentials.
The potentlals of dormitory life lle in the educational

33. Gilbert Wrenn and Reginald Bell, Student Persomnel
Problems (New York: Farrar snd Rinehert, Inc. 1941) p. 1545, .



11

concept of the total persons For many years educational insti-
tutions 1n thls country conceatrated thelr sole attention on
the classroom life of & student. Outside of the classroom
1t was felt that the student was on his own and whatever he
did had very little application to his academic life. Student
personnel work on the part of the admlnistration of the school
was almost unheard, especlally wiaen 1t went beyond the aresa
of discipline.4 In recent years, however, schools have bhe-
come far more aware of the 1ndiﬁidual both in and out of class.
Student personnel work has been on the upsurge. Lew personnel
and zuldance organlzatlons and periodlcals are continually
appearing. The accent of school 1life 1s now slanted toward
the "twenty-four hour" individual. Harold Hand polants to the
importance of thls accent:

Ranklng over any other factor in college learnlng 1s

the twenty~four-nours-a day influence of the student

living group. A student's adjustment to soclety, his

scholarship, his attlitudes, and his mental and physical

health are as_a waole largely determined by where snd

how he lives.-”
The Commission on Student Personnel Services of the Missourl .
Synod recently showed the importance of student personnel
work for the total individual when i1t developed the followlng
statement of objectives:

A synodical school maintains student personnel services
with adequate staff to help the student:

40, Gilbert Wrenn, Student Personnel Work in College (New
York: The Ronald Press CO., 1951)s Do 111,

SHarold Hend, editor, Campus Activities (¥ew York: McGraw
411l Book Co.; 1958), p. 147,

e ST
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1« To grow as a Christian person who becomes lncreasing-
1y eaware of his debt to God, in his need of God, and of
hls status as a child of God; who experiences increazsing-
1y aware of hls owa service potentlal to CGod in campus
cogrnanity and in the world at large; and who experisnces
an lncreasing drive to realize his service poteantizl in
rresent service and in preparation for future service.

2. To make sure of his 1llfe goals as a grateful child
of God.

S« Ta determine whether or to waat degree the synodical
school and the related schools in the synodical system
will aid him most effectively in achieving these goals.,

4, To concur with the school's decislons, relative to
his admission or refection, his withdrawel, or retention,
and in regerd to curricular, cocurriculary, and aduinise
trative policies affecting him,

o

To iind his place for co-operative acticn ia an organe
ed campus communlty which, through its Christian way
life and its concern for him, stimulates him to apirit=
1 growth and to spiritual goals, as well as to present
nd future response of witness and service,

®
2
'
4

a

& 0

©

6. Tc engage responsibly in a selected and balanced pro=-
orem of campus, church and community actlivities and appropri-
ate to his needs and talents.

7. To an intellectual growth which increases hls consclous
gratitude to God and his capaclty to express his grati-
tude through measured academic achievement, as well as

in work and service.

8. To o sense of emotional well~-being and to a social con-
fidence which free him increasingly for helpiul approaches
to his fellow men.

9. To a cultural growth walch enables him to distingulsh
good from evil, the true from the false, the beautiful
from the shabby and the ugly, and the genulne from tpe
sinulated; and to velue in his appreciations and in his
choices wnat is good and true, beautiful, and genulne,
in things, in people, and in ideas.

10. To exercise apprepriate financial responsibility,
to schieve cconomic competvence, and to manage persona}
and campus end other community properiy as a stewardship.
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11. To establish and practice wholesome habits and per=-
sonal and community health and hygiene for the protec-
tlon and promotion of his physical and mental well-being.

12, To develop and maintain a cumulative record of his
abilities, achievements, and activities as the basis
for personal eand vocatlional evaluation and planning,

13. To find increasing competence in professional skills
and Judcment and to develop appropriate attitudes and
habits of professional service,

The emphasis on the development of the total personality
and life of the students takes on a far greater importance
in a dormitory situation, as Harold Hand polnted out previously.

Our attitudes toward student housing reflect our atti-
tudes towerd higher education. If we would hold that the
function of colleges and universities is to train a Mind
(2part from the body, spelled with a capital) then what
goes on in dormitories wlll not particularly concern us
so long as it does not interfere with classroom perform-
ance, If we believe that education means optimum growth
then we must recognize that what happensin the dormi-
tory is an essentliel part of higher education,?

The few hours a day a stude¢n® spends in the classroom
are en lmportant aspect of a school's guldance system, but
the hours spent outside of the classroom and particularly
in a dormitory situation are momenis which cannot be disre=-
garded. The report of the Board for Higher Education to the
1947 Synodical Convention points this out:

The cloistered atmosphere which surrounds student life

is an unfortunate heritage of the past which still per-

sists on many campuses today. Within the last few years

1t has been less consplcuous in public schools, but is
strong and tenacious in private residence instltutlons.

6The Iutheran Church--lMissouri Synod, Reports gnd Memo-
rials, 1959 (St. Louis: Concordia Fublishing louse, 1959
p. 112, hereinafter cited as Reports and liemorials.

TRuth McCarn, "The Housing of Students," Student Personnel

Services in Colleges end Universities. ZEdited by John Dale
Russell (Ohicago: The University of Chicago Press, 1941), p. 201,
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School 1life divorced from reality to the extent that it

precludes practlcal contact with the problems and respon.

sibilitles of community life manifestly increases the
need for guldance.d

Only in recent years hes the dormitory been considered
more than a place to live and exist. For meny years the empha-
sis in residence llving on a campus was placed on the "pro-
tection" and "health" areas of a student's well being. lirenn
refers to this subject in his work on student personnel prob-
lems. His references are to women's residence halls, but
the facts can easlily be apvlied to all dormitory life.

The three current concepts of campus living arrangements

emphasize the "protective," the "health," and the “"social

development" asvects respectively. The first namecd is

by far the oldest and the most prevalent. Uomen students

must be "protected," hence the common situation of ample

dormitory and supervised living arrangements for women

on 2 campus, with few for men.

This concept of the "protected"” life 1s especially amplified
on & campus where high school boys are housed., Parents are
deeply concerned that thelr boys are closely watched at all
times. And VWrenn continues by saying, "The protective func-
tion of the dormitory is legitimate, although somewhat archalc

in 1ts emphasis. « « ﬁ10

The "health" function of the dormitory is also important,

but it is an aspect which has often been overemphasized.

8Lutheran Church-=Missourli Synod, The, Reports and Memo-‘
rials Synodical Convention 1947 (St. Louls: Concordla Publish-
ing House, 1947), p. 165.

Frenn and Bell, ops cites, pPe 155,

10
Ibid. De 165-
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"The next concept," Wrenn continues,

thet of concern for the physical healthof the student,

1s translated into good rooms to sleep in and carefully

supervised food arrangements, but little atteantion to
the social or psychologlcal side of the student's exper-
lence in the dormitory.!

It 1s particularly the "soclal and psychological side"
of student living which has recelved the major accent in stu=
dent personnel viork during the past decade. The whole gamut
of personnel work today polnts to the development of the
total individual.

The HMissourl Synod is yuite cognlzent of thls emphasis.
The peoprle involved in campus work expressed this concern
through the Board for Higher Educatlon when it made lts 1947
recomﬁendation to the effect that all campuses were in need
of residence counselors. The administrators were aware that
the total individual had been neglected in the past and readily

accepted the recommendation. The complete recommendation for

residence counselors on the campuses of ite schools showed

the importance given to the development of the total individual,

"Ibig., p. 155.



CHAPTER III
THE HISTORY OF THE RESIDENCE COUNSELCR

A capsule picture of the ten preparatory school campuses
with whlch the study deals together wlth the hlstory of resi-
dence counseling on those cempuses would set the report in
its context. The enrollment date is for the 1961-62 school

year as recorded 1ln The Lutheran Wj.tness.1 The dates of found-

inz are recorded in the 1959 Reports and Hemorials.2

Concordia College at Austln, Texasg was founded in 1926
as 2 high school. In 1951 a Junlor college department for
mnen was started and in 1955 the Jjunior college department
became coeducational. The present enrollment is 199. The
sixty-three hizh school students are housed in Kilien Hall
in which a residence counselor resides. The seventy-three
college men ere houted in Behnken Hall, which hall includes
an gpartment for a reslidence counselor. In this case the
residence counselor begen his residence duty in thls dormi-
tory in 1953 according to en elderly faculty member. The
duties included counseling, coaching, and teaching. The coun-

selor has always been a college graduate with an average

101 ssourt Synod Seminarles and Colleges in Noxrth America,"
The Iuthersn Witness, LXXX (October 17, 1961}, 505,

2ms v 1 R i d Memo=-
The Lutheran Church--Missourl Synod, leports an

rials, 1959 (St. Louls: Concordia Publishlng House, 1959)
P. 1350, hereinafter clted as Reports and Memorigls.
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counselinz tenure of three years.

Concordia Colleglete Institute, Bronxville, NHew York,
was founded in 1881. Its current hlszh school enrollment is
178. There are 209 college and aigh school men studying for
the preaching and teaching ministries. The total earollment
of the school is currently 484. The assistant dean from
this school was unable to relate the residence counselor's
history on this campus., The acting high school principal
stated that such an arrangement has been in effect for over

wenty-five years.

St. Paul's College, Concordia, Migsouri, was organlzed
in 1884, The current enrollment is three huadred. The one
hundred and seventeen hish school boys live in 311tz Hall in
which space is provided for 2 residence counselor. The ninety
colleze men live in a new dormitory which provides an apart-
ment for the residence counselor. The resldence counseling
idea, according to the questlonnaires, begen in the "fortles.”
The firet residence counselors were nothlng more than faculty
supervisors, Later the emphasis chenged to a counseling role
with the advent of student government.

Concordia College, Edmonton, Alberta, Canada, was founded
in 1921. Its present enrollment is 120 of which 96 are in
the high school and twenty-four in the Junlor college. Forty
seven of the colleze and high school total are studylng for
the preachinz and teaching ministries. The residence coun-
selor progrem begzan in September, 1959, aiter "recommendations

of Dean of Students, recommendations of Student Life Committee
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of the faculty, faculty recommendatlon, and finally, the Board
of Control authorized apartment construction." The first coun-
selor remained in his positlon for a year and a half, He then
accepted 2 post of director of youth and relizlous education
in another city. The present man has held his position for
fourteen moaths.

Concordia College, lMilwaukee, Wisconslin, was founded
in 1881. The total enrollment, all male, 1s 565. Three
hundred and £ifty men of thls total are in the hizh school
and two hundred and fifteen are in the college. Housing for
the students 1ls spread throughout several permanent dormitories
and some temporary housing on the perimeter of the campus.
Residence counseling was first attempted 1n the middle 1950's.
After a trial period of two years the program was discarded
in favor of a student proctor system. This system is workling
effectively,. accordlany to the dean, and will remain in effect.

California Concordla College., Oakland, California, was
founded in 1906. The present enrollment is 219 of which 132
are in the high school. Thls coeducational school has 121
men studying for the teachinz and preaching ministries. The
residence counseling program started "about ten years ago."
The impetus for the counselor was supplied by the Board for
Higher Education which authorized such a staffing procedure.
The first counselor resided on the campus for slx years before
enterinz the parish ministry. Presently Oskland has "two
counselors in the men's dorm, one for the college and one

for the hizh school." There 1s also & residence counselor
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in each of the two girl's dormitories,

Concordia College, Portland, Oregon, was founded in 1905,
The enrollment for the 1961-62 school year is 203, The all
male high school department numbers 101. There 1s 2 total of
135 men, both high school and college, studying for the prezch-
ing and teaching ministries. Present facilitles on the cam-
pus allow the school to house 102 high school and college men.
Professor Arthur G, Wahlers was the first residence counselor
on the campus. He arrived in Portland in 1946 and is now
principal of the high school. Recently the high school and
college living units separated. The college department now
has no residence counselors while the high school has one.
The reason glven for no reslidence counselor ln the college
is that there "is no room for him to live." Since Professor
Wahlers left his position of reslidence counselor he states
thet the average term of office for the high school counselor
has been "two or three years." Helf of the hizh school faculty,
he adds, are or have been residence counselors. iow, however,
most of them are teachlug full time., The school has been co=-
educational for the past eight years. ¥When this program was
added to the curriculum of the school the present Dean of ‘omen
was appointed who alzo served as resldence counselor.

Concordia College, St. Paul, Minnesota, was organized
in 1893. There are 569 students presently enrolled at the
school. One hundred and sixty-two of these students are in

the co-educational high school and 334 men of the high school



20

and Junlor college are preparinz for the preachinz and teach-
ing minlstries. The first residence counselor began his duties
on thls campus soon after the Chlcago convention in 1947. The
president of the institution, following the recommendation
of the Board for Higher Education of Synod, installed the
first counselor "ebout fifteen years azo." At first the coun-
selor program was limited to the high school division. Then
coeducation was approved for the college, counselors were
added to the glrls' dormltories. The first residence coun=-
selors in the college men's dormltories took office "about
five years azo." The first counselors in the high school
dormitorles were members of the teachlinz staff who alternated
staylng over nizht and acting as counselors. VWhen this systenm
proved unsatisfactory a pastor's widow was used, strictly as
2 housemother. No questionnalire was received from the hizh
school division of St. Paul Concordla, so the present status
of the prozram in that particular area will be left an open
question., There are presently seven counselors 1n the college
division, four women and three men. The dean states:

At times the men's dormlitory counselors have served part

time on the teaching staff, Presently they are not in-

volved 1n the academic program. The rumber of counselors

grew as the student populatlon increased and new campus

facilities were added.
The averagectenurecof the women counselors to date has been
five years, while the men served on an average of only one

to two years. The majority of these men were recent greduates

of one of the terminal institutions of Synod and, therefore,
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were placed in the parlsh ministry, teachinz and preaching,
by Synod's placement committee.

St. John's College, Winfleld, Kansas, was founded in
1893. The current enrollment of 305 includes 62 in the co=-
educational hish school. There is a total of 102 men in both
the high school and college studylaz for the teaching and
breaching ministries. According to the dean of students of
the college the history cf vounsclors 1n the dormltories begins
in 1945 when a number of college graduate students were placed
in residence to supervise the control of the dormitories, The
residence counseling concept began in 1955. The dean states:

About 1945 the school began using Seminsry graduates

and vicars both in its instructional program and as

dormitory supervisors., The men were all single. This

kind of dormitory supervision prevalled until 1955 when
two residence counselors, one for the hlgh school and
one for the college, were hired. ©Since that time there
have been no additions to the counseling staff, These
counselors are in complete charze of dormitory life and
responsible to the high school principal and dean of
students respectively. They are also members of the
instructional staff teachinzg a "limited number of class
hours,"” usually six to elght hours a week.
The averaze tenure of counselors on this campus has been three
years., Of the residence counselors employed durlng the past
years one has entered a secular occupatlon, two are presently
teaching full time, two have entered the parish nlnistry, and
one has become the dean of students at the institution.

Concordia Hizh School, Seward, Nebraska, ls on the same
campus with Concordie College, & four-year teacher training
college., It is only such sfructure in the synodical complex

of schools. The high school is coeducational and has a current
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enrollment of 159. The school was founded in 1894, There
has only been one residence counselor in the men's dormitory
and he 1s stlll in that positlion. Previous to the present
counselor college students proctored the dormitories. How-
ever, when a teaching position opened on the staff in 1958
it was decided that a seminary student should be given the
opportunlty to lnitiate a program of counseling in the men's
dormitory. The gzlrls' dormitorlies on this campus continue

to use female college students as house counselors.



CHAPTER IV
PREVIOUS STUDIES

This is the firsgt study attempted in the area of resi-
dence counseling since the inception of the program on a
synodical basis in 1947. Some of the schools have made in-
dividuzal studles on thelr own campuses of the program; however,
there are no wriltten reports of these studies available. Some
schools have also produced outlines of manuals for the resi-
dence counselors on thelr campuses. Two of these zguldes are
reproduced in the appendix of thls study. Generally speak-
ing, there have been no previous studles of the current status
of the residence counselor program within the iissouri Synod.

Guldance and counsellng literature is replete today with
articles, progrems, reports, and studles of numerous phases
of the counseling program on campuses of all educationel insti-
tutiors. %he works avellable would be too numerous to mention.

The Personnel and Guidance Journal, & monthly publication of

the American Personnel and Guidance Assoclation, is, perhaps,
the leadinz publication of current studies in this erea.

The majority of studies avallable in the counseling field
do not direct themselves to a residence counseling program and
are, thus, not relevant for this study. The articles and
studies presently avallable are, of course, lmportant To the
total program of the residence counselor, for they are nec-

essary background for his maln work in the dormitory which
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is counseling. However, studles dealing particularly with
the status and responsibllity of the residence counselor are
very sparse and, for the most part, too imcomplete. No single
monopraph covers the topic thoroughly.

4 number of erticles which present studies in the area
0f the residence counselor possess some interesting and inform-
ative insights. Ruth McCarn, in a paper delivered to the
Tastitute for Administrative O0fficers of Higher Education
of 1940, set dowvn some of the gulding princlples for the
housing of students. 1In rather revolutionary terms for the
day she siressed the importance of the total individual on
a campus, and she recommended resldence counselors to serve
this cause in the dormitories.‘

The most ﬁidely noted authority on student personnel work
is C. Gilbert Wrenn, Professor of Educatlonal Psychology at the
University of Minnesota. TWrenn does make note of the oppor-
tunity for guidance in the housing facilitles of a school.

In nis book Student Personnel lork in College he devoted a

chapter to the subject. Ruth Strong, a2 leader in the field
of group experience, wrote this chapter entitled "Group EXe-
periences Through Housling and Dinlng FPacllities." In this

section Froiessor Strong presents criteria for the selectlon

L h M e ts," Student Per-
Ruth McCarn, “"The Housing of Studeunts, S

- gonnel Services 15 Colleges and Universities. Edited by
John Dale Russell (Chicagot The University of Chicago Press,
1941)9 PQ 2010
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and responsibility ofthe "heads of halls."2 This chapter
is one of the most speclific sections found in any work avail-
able relative to the residence counselor and his activities.
Another work by C. G. Wrenn and Rezglinald Bell entitled

Student Personnel Problems has a small section, "The Establish-

ment of Student Personnel Procedures Deslizned to lMeet the
Adjustment Heeds of Hew Students," which stresses the impor=
tance of the dormitory in the educational process, Very little
is s2id about the residence counselor. -

The lone monograph avalleble which treats the residence
counselor in a most complete manner is Counselinz in Residence
Halls by Rhode Orme. The accent in this work is mainly on the
counseling aspects; however, 1t 1s a most practical handbook
for reslidence counselors. Professor Orme has had experlence
as counselor in a junilor college and a four-year college women's
dormitory.4

In 1938 Professor Lloyd-Jones of Columbia University and
Professor Smith, Director of Personnel for Women at Northwest
Missouri State Teacher's Colleze, published a most comprehensive

study on a colleze student personnel program, This work briefly

2Ruth Stronz, "Group Experlence Through Houslng apd Dining
Facllities," Student Personnel Work in Collegze, by O, Wrean
(New York: The Roneld Press Co., 1951), pp. 293-319.

30. Gilbert Wrenn snd Reglnald Bell, Student Personnel

Problems (New York: Farrar and Rinehart, Inc., 1941), pp. 141-158,

#3hoda Orme, Counseling in Residence Halls (New Yorks:

Bureau of Publications, Teachers College, Columbia Universlty,
1950).
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mentlons the need for a trained director of personnel in a
dormitory, The statements are gulte gencral, but for its
dey, the work 1s quite radical.”

The remelnder of studies avallable on the subject of
the resldence counselor are articles in periodicals and jJjour-
nals, Individually they deal with certaln aspects of the
counseling programn; together they present interesting raml-
ficatlions on the subject of the resldence counselor. The
artlcles follow,.

Robert Ca2llis in a study entitled, "The Relations of
Counseling to Personnel Work in Residence Halls," presents
nine policy statements developed at the Unlversisty of Missourl
to povern relations of the personnel workers with other cam=-
pus agencles., 0f particular slgnificance are the statements
which deal with confidentlial data accumulated by the residence

counselor and with the counselor's relationship with profes-

f
. (V)
glonal psychologzlsts.

A study of resildence halls for women (by the National
Association of Deans of Women) presents qualifications for

residence counselors in dormitorles. The main thesis for the

report 1s that residence counselors should no longer be regarded

Spegther-Lloyd-Jones and Margaret Smith, A Student Pex-
gsonnel Propram for Higher Education (Mew York: MeGraw Hill
Boolk Company) vDs Q=207 « ;

6Robert Callis, "The Relations of Counselng to Persounnel
Work in Residence Halls," Counseling and the Jollege Program,
edited by Ralph F. Berdie (University of linnesote Press,
Minneapolis, 1954), pp. 38=43.
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as "good disclplinarians" or "nice women,"” but trailned coun-
7

selors,

ilerle M, Ohlsen wrote a short but informative article
in 1950 called "Developments 1ln Resldence Hall Counseling,"
in this article he stated some of the objectlives and accom-
plishments of the program as 1% was used at Washington State
College, His 1list includes some of the qualificatlions nec=-
essary for a good hall coun.selor.8

Gilbert D, Moore in an article "An Investigation of
Certain Aspects of a Guidance Program” alludes to the resi-
dence hall program, but his comments are most briefi on the
subject.g

"The Place of the Resldence Hall Organization in the
Student Personnel Prosrem" 1s a short study reported by Preston
B, Albright, The mailn theme of this article is that more dormi-
tory organization be undertakten, It is felt by the author

that too many responslibilitlies are put in the personnel area

which belong elsewhere such as in the busliness office and

’f ’ n - o Pomiy
Harriet Hayes, editor, Residence Halls for Women Stu-
dents, (Washingto&,,D.c.: National Association of Deans of
Women, 1947), ». 12f,

. 8Mer1e M. Onlsen, "Developments in Residence Hall Coun-
seling," Educational and Psychologlcel Measurement, X (Autumn
1950)y DDe 455=400.,

9G¢1lvert D. Moore, "An Investigatlon of Certaln Aspects
of & Guidance Progrem,” Personnel and Guldance Journal, (Feb.,
1960}, PPe 559=63.
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the athleiic department.‘o

A report of an lan~service Straining program for residence
counselors ig given by Merle li. Ohlesen in "An Ine-Service Traine
ing Progrem for Dormitory Counselors." Professor Ohlsen is
reporiting an effort attemnpited uandexr his dlrection in a cone
text of numerous counselors in which the couanselors trein
themselves throuzn mutual conferences and projects.?1

Professor Ohlsen repoxted an attempted evaluation pro-
gran of the woik of his residence counselors iun an article
entitled "Tysluation of Dormitory Counselors' Sexvices,”
The autihor asked menmbers oi his counselling staif to evaluate
one another's worlc.12

A4 final ariticle which should be meantioned is omne by do
Anne Johnson in which she studied a2 survey which asked coun-
selors to rank student problems whlch were voluntarlily brougat
%0 thelr attention. The major problems voluntarily taken to
counselors were those concerning “houslng and dormivory iufore
maticn, ecademic informetlon, and interpersonal adjustment

in the halls; least frequently mentioned were problems in

10p eston 5. Albright, "The Place of Residence Hall Orgeni-
zation in the Student Personnel Program," Educational and EFsycho-

loglcal Measurement XI (No. 4; Winter, 1961), PDs 700=703.

11Merle H. Ohlsen, "An In-Service Tralning Program for
Dormitory Counselors," in Occupations XXIV (March, 1951),
PP. 531=543.

1Ejt-‘iez-le 4. Onlsen, "Evaluation of Dormitory Counselors'
Services," Educational Psycholozical Measurement XI (Autumn,
1951), pp. 419, 2420,
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famlly relationshlps and health.“13

From this survey of previous studles in the area of
reslidence counselors one can easlly see that there is little
avallable literature. 0Callis calls it "the meager literature
concerning personnel work in residence halls. ., . ?14 Fot
only is there little available but there 1s no continuity
to the published articles. The studles seem to report on
many limited and minor phases of a residence counseling probe
lem. Very few works attempted to cover the total area and
none do & thorough job. This leaves the field wide oven.
Much more work 1s necessary in this important area of our

educational »rogran.

13Jo Anne Johnson, "Problems Voluntarily Taken by Stu-
dents to Residence Hall Counselors," Personnel and Guidance
Journal XXXVII (No. 4; Dec., 1958), p. 196f.

140&1115’ 22- -c_!-_'_t-o' Po 39.




CHAPTER V
METHODOLOGY
Construction of the Instrument

The previous section of thls study, entitled "Overview
of the Methodology," already presented some of the material
relevent to the total picture of the methodolozy. This sec-
tlon of the study will deal particularly with the question-
naire, which was the core of the method for sathering infor-
mation.

Various methods were conslidered to gather the data for
this study. Qhe campuses could be visited and a thorouczh
anelysis could be made by means of personal interviews of
the administration, students, counselors, and faculty. This
method, which is no doubt the best, would have involved a
considerable expense of both time and money. Another method
would involve a study of all previously published materials
on the subject of the residence counselor within the complex
of the preparatory schools., Thls method was volded when it
was discovered that there are practically no materials avalil=-
able which deal with an evaluation or study of the residence
counselor project. It was decided that a method which required
questionnaires would be most acceptable. Though this method
negates the personal factor and involves many other short-

comings, 1t was felt that the desired results could be obtained
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by means of such an lastrument.

The method which was used involved two types of question=-
nalres which were sent to the deans and residence counselors
on the ten different campuses. One type of questionnzire
went to the admlinistrator most closely conﬁected with the
student pérsonnel program on the campus, and another type
went to the present residence counselors in both the junior
ccllegze and high school divisions.

Sixteen administrators were contacted for this study.
0f these thirteen, or 81 per cent, returned usable question-
naires., Ten of the slxteen were deans and six were high school
principals, or acting hisgh school prineipals., Sixty-six per
cent of the principals returned questionnaires and 90 per
cent of the deans did likewise. Flfteen residence counselors
were contacted for the study and all of them, 100 per ceat,
returned the guestionnaires. Overall, twenty-elght out of
thirty returned material for a returan of 93 per ceant. A break-
down of the returns can be noted in Table I.

The questionnaire itself was counstructed in such a way
as to derive the greatest possible information in the shortest
possible space, The desire was to allow as much opportunlty

for personal interpretation and discussion as possible within

reasonable limits. The questionnaire, therefore, was constructed

as an essay-type instrument. A copy of each Type of instru-
ment, one for the administrators and one for the residence
counselors, can be seen in Appendix B and Appendix C of this

study.
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TABLE I

RESPONSE TO QUESTIONNAIRES

Returns of

Returnsg of

Dean oxr Resldence
School Division Principal Counselor
Austin, Texas Hizh School o cne
collece Dean i
Bronxville, Hizh School Principal two
New York Colleze Dean ST
Concordis, Hlzh School Principal one
vissourl Colleze Dean one
Edmonton, Hizh School e
Alberta Gofle;e oan one
ilwaukee Hizh School ——
Wisconsin Colleze Dean: s
Qakland, High School one
Californie Collegze pEaE one
Portland, High Schocl Principal one
Oregon Collegze Dean -
St. Paul, Hizh School (no_reply) ———
Minnesota College Dean three
Winfield, Hizh School (no reply) one
Kansas Goflege Dean one
Seward, High School Principal one
Nebraska
TOTAL 10 (schools contacted) 13 (81% 15 (100%
return) return)

#iWhen "Dean" is noted in this manner he 1ls regarded as the
personrel officer for both the high school arl the junior
colleze. Questionnaires were sent only to the chlef per=-

sonnel officers of the campus.
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Content Divisions of the Questionnzaires

The cuestionnalre sent to the administrators, deans or
prinecipals, was divided into three areas. The areas were
(1) dormitory control, (2) history of the program, and (3)
the "ideal" residence counselor,

The first section dealt with dormitory control. It
was realized that a thorough treatment of this subject by
the administrators could cover pages. However, the idea
behind this first part of the questionnalre was to arrive
at the foundation upon which the residence counselor »rogranm
lies., The theories of dormlitory control involve areas of
discipline, administration, and supervision, which are at
the center of the counselor's progran.

The second section of the questlonnaire dealt with the
history of the residence counselor program. Thils part of
the questionnaire has already been discussed in a rrevious
sectlon of this study.

The biggest single item 1n the questlonnalre sent to
the administreiors was that dealing with an "ideal" residence
counselor. The dean or principal was asked to answer ques-
tions on the basis of hls deslres for the program., II the
adminlstrator would have the qpportunity to place Just the
"right" type of counseior-into just the "right" sltuation,
now would he pilcture the "ideal" program, The administra-
tor was asked to stay as much within the bounds of reallty

and possibility as a current picture on hls campus situation
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would allow.

Content Areas of the Questionnsire

The areas of consideratlon of the "idesl" residence coun-

selor were as follows:

A.
B.

Ce

De

E.

w

-~ e

~
T

Background

Charactexr

Facilities (housing and office)
Counseling

Status

Ixtra-counseling dutles

Crientation to his Job.

The questionnaires addressed to the current residence

counselors followed the same general catezorles. The gques-

tions were, however, a little more detalled. The residence

counselors’ questions called for facts and were guite personal

while the guestlions to the adminlstrators dealt with a more

impersonal and hypothetical situation. The categories for

the counselors' questlionnalre were the followlng:

A,
B,

Background

Image of the individual
Facilities (housing and office)
Counsellng

Discipline

Status

Extra-~-counseling dutles
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He Orientation to your work
Limlits of the Instrument

The problems connected with the construction of a sult-
able questionnaire are manifold., It is particularly diffi-
cult to determine whether or not the instrument used measured
what 1t was intended to measure, Thlis difficulty can be traced
to the subjective character of the majority of the answers,
In an attempt to arrive at both a wealth of material and the
mood of the individual, an essay type questionnalre was used,
In order to recelve as many returns as posslble, the space
allowed for answers was strictly limited.

The problem of limiting the areas of investigation is
also evident. Some very significant areas and questions were
omitted in an attempt to condense the material as much as

possible,



CHAPTER VI
RESULTS OF THE STUDY
Objectives of Dormitory Living

The complete program of the residence counselor rests
upon the theories and objectives of dormitory living es for-
mulated by the administratlion of each particular campus. The
first section of the questionnaire sent to the deans and prin-
cipals dealt directly wlth these bases. The importance and
place of the resldence counselor in each dormitory can already
be seen in the first part of the study.

The deans of the various colleges and the principals of
the high schools presented only slight varlations in their
answers to the question relating to their theories and objec-
tives of dormltory life and its control on thelr cempuses.

The statement of one dean sets the pattern: "To provide op=-
timum conditions for spiritual, mental, and physical zrowth
with students and administration working together to accom-
plish that zoal." Another dean 1s more explicit when he states:

The educatlonal process involved the whole student for

his entire time on campus. The housing of students 1is,

therefore, an appropriate college function because of

its educational value. The resldence hall provided the

most natural unlt a campus affords for an individual to

learn to be one of the group; to be conslderate of the
needs, the deslires, and the wishes of others; and to

be able to subject hls own wants to the greater good

of the greater number. Through participation in student

government the individual men may learn democracy by

direct experience in action and by example. Lliving to=-
gether in groups always involves some responslbility
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of the individual to the whole zroup. There are certain
standards of living which all must abide by 1n order to
live wlth one another peacefully and happlly. To follow
Christians, one 1ln the body of Christ, many of those
standards are self evident. But so many people live
together in the college dormitory, it is necessary to
azgree upon certain and speclflc policlies in order that
the rights, privileges, and comforts, and general wel-
fare of all students might be protected. The interest
of Synod and of parents must also be considered.

The majority of the answers were expressed in terms of
& 1living Christlan famlly unit. One man stated 1t this way:

A place to live where the atmosphere of the home is re=
tained as much as possible with every opportunity for
those living awey from home to learn to assume respon=-
slbllity for their conduct. This is especially impore
tant for freshmen students, many of them having the re-
sponsibility for care of upkeep of clothing for the first
time. It is 2 good practice ground for improving the
life of Christ with an opportunity to become more aware
of your fellow members in the Body of Christ and all

the varlous ways in which love and concern for others
can be expressed. It is also a zood place to test one's
abllity to get along wlth others, especlally if person-
alities are not very compatible. In my opinion, the
main objective is to weld the members into a close knlt
group ~ of practicing Christians.

Another sccented the theory. that dormitory life is a
sutstiiaiz f£o5- home life and the objective of that "artifi-
cizl life" should be stated with this in mind:

Dormitory life is 2 substitute for the home and family

14fe, This home life at its best, is the ideal adoles=-

cent environment, but the school substitute 1s necessi-
tated by the facts of communal school life and geographic
distance.

A high school principal views his objectives both in
the 1ight of the family situatlion and in relation to the future
profession of the students lnvolved:

Dormitory 1ife should be as close to normal home living

as possible, and yet the individual mnust be more inde=
pendent of help and must be able 1o get along with a
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wide varlety of different individuals. Dormitory living

should come as close to regular living encountered in
the profession one ls choosing.

Christian Living and Dormitory Life

The concept of Christian living is evident in every theory
expressed by the administrators. The Christian's exanmple
of life and love by means of personal devotion and mutual
edification is the undergirding principle and objective of
dormltory life especially on a'campus where future teachers
and preachers are tralned. Thls important aspect 1s cxpressed
by one dean in the followlng words:
To help the student unfold hls potentislities as 2 serve
ant in the Lord's kingdom. Throuzh living in a dormi=-
tory situation, and through school guldance, the studeant
should be led to zood stewardship of avallable time.
By comparlsons and by personal experlence to understand
his gbilitlies, interests, and other personal character-
lstics. Dormitory living on Synodical campuses should
ein toward a state of mature "self zuidance" as the stu=-
dent develops, strengthens, and applies those interests,
abilities, and personal characteristics,
Stated more in the terms of a group, another dean writes:
"To provide a settinz for group living and a2 setting in which
problems of Christien living can be solved Seripturally and
cooperatively." A high school principal expressed one of
his objectives in this Christian community 1n the same way:
"To asgist the student in growlng in his relatlonghip to his
Lord in an atmosphere which is Christ-dominated and centered.”
With this primary objectlive of developing Christlan growth
throuzh Christian group living the adminlstrators become more

specific with their objectives. One principal is quite expliclit
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as he enumerates hls objJectives in the light of the foregoing
statements:
1. To asslst the student in the growth of his abllity
%o live with, and deal with his peers in the various
sltuations which he comes into contact with in his day
to day living,.

2. To asslst the student in the development of his feel-
inz of responsgibllity toward his fellow students,

5. To asgsist the student in developing his feeling of
responsibility of dey to day living, such as room==clean=
liness, neatness of appearance, and other considerations,

4, To essist the student in the growth of self discipline
and self control of the fear of God.

Another principal expresses thése objectives in the following
terms: "Teach mutual respect of persons in authority. 2)
Teach respect of property. 3) Teach dignified taste and action,
deed, and puysical surroundings." The theories of dormitory
control are inherent in these same Christian principles of
livinz. The theorles, as stated by the administration, build
on the seme foundatlions as the total program of the school.
Proper control of dormitory living can be achieved only through
the involvement of evangelical principles instilled and ex-
hibited by students and faculty. One dean polnts to the ime-
portance of the faculty involvement in this situation when

he states: '"Control is achieved by policles adopted by the
faculty and approved by the Boerd of Control." To conclude

the sectlon concerning the objectives of dormitory llfe and
1ts control s summary statement of the current situation in
the preparstory school might be as follows: To develop a

Christian family community in which every member learns %o
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lnculcate into his character the dynamlcs of Christian living.
Mieans to Reach ObjJectives of Dormitory Life and Control

The second questlon asked the administrators to describe
the means which they saw most effectlve to reach these objec-
tives. The two most frequently expfessed mneans were a resi-
dence counselor and student government.,

"The close, evangelical, sympathetic supervision, which
1s requlred as one means of implementing the stated objective
can be best achleved by & resldence counselor." One dean

states:

The school recognizes the responsibilities for direction
and guldance in student dormitory life by providing resi-
dence hall counselors in the dormitory. These staff
members are responsivle to the Dean of Students, who

is in turnm responsible to the Presldent for the general

supervision of student housing.,

Another administrator polnte to this same aspect as a means
when he states: "A residence counselor who has love for,
interest in, and concern for the total life of the individual
student." Another states that & counselor is necessary to
provide adult guldance.

While an "interesting and competent counselor 1is neces-
sary on the individual level, the use of student government
under school guidance i1s an effective means on the group level,”
To get the tone for the importance of student involvement
as a means to reach the goals of dormltory life one dean saysi

The school recosnizes that in student housing there are

great opportunities for student growth in tralning and

in leadership. The students themselves, therefore, par-
ticipate in the government of the dormitory throush the



duly-elected student residence counselors, These stu=-
dent leaders have a part in establishing the policies
for the dormitories and in applying them to student life,

Other comments concerning the means of student govermment in-

clude thesed

Democratic inclusion of students in formulaticn and ad-
ministration of polilcles,

A dorm councll and/cr proctor system in which the stu-
dent will be glven the assistance in becoming concerned
fellow-Christians concerned about their fellow students
total 1life: splritual, social, educational, aand emotional.

A room bunk system in which seniors are not only given

a responslbility but also the guldance to do the type

of job required. . . "benevolent overseer,”

Another school used the followlng system of self government:
The upper (Junior and senior) classes utilize the system
of self-government, A resldence counselor 1ls housed in
the dormitory to assist in counseling these students
on a group and individual level., The underclassmen are
under a very modificd system of self-government under
the supervision of three or four carefully chosen cocllege
sophomores,

There are other means which are mentloned by the admine
istrators to reach thelr objectives of Christian community
living. The personal and group devotional program is frequent-
1y mentioned. One principal says: "The strong worshlp {wor-
ship in its widest possilble sense) program in which every
student is glven instruction, encouragement, and inspiratlon
to do the job vequired of one who is close to his Lord."
Another points to the value of this means when he stales:

We also try to help the students use their room devotlions

to look at their deily behavior on the basis of Scripture,

g0 ‘%that thelr conduct is more closely related %o the

Christian principles they can so quickly learn to intel-
lectualizepand even compartmentalize. The tone for all
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our living on campus is set by more formal morning and
evening chapel services.

One dean polints to the importance in the physical fecil-
ltles as a2 meens toward reaching the stated obJectives of
dormitory living:

Physical facllities which adeguately meet the zrowth

needs of students are stated in the objectives, Empha-

sls would, of course, have to be placed on certain basic
physical needs: a place to sleep, a place to study,
adequate tollet facllitles; and certalin important supple=
mental needs: need for privacy, need for basic social
contact.

A "sound and simple policy" of dormitory living together
with "prompt falr disciplinaery actlon when regquired” is another
area of means. The "careful and consistent applicatlions of
rule" is noted by one princlpal as an important means toward
hls objectives. 4 statement to summarize the area of means
toward reachlng the stated goal of dormitory living might
be ziven in the words of an admlinistrator:

Primarily, the school nust have set up the general rules,

curricular and extra-curricular, these to be broad enough

to meet the demands of the Church and the individual.

To guldance and provislon for self-growth, the school

is to encourage and help the student in speciflc personal

zoals. The use of student government under school guld-

ance is an effective means on the group level, dbut an
interested and competent counselor is necessary on the

individual level.
The Place of the Residence Counselor in Dormitory Life and Control

The sdministrators were next asked on the questionnaire
to state the part which their residence counselor played in

the theory of dormitory life and control on thelr campuses,
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This very important question glves a compendium of current
thought by the administrators concerning the importance of
their residence counselor., In general, 2ll of them stated
that he is a2 "key men" ln thelr total program of dormitory
1life and control. Some indicatlons of Just how important
he 1s and to what c¢ritent he is to play in dormitory life
can be seen in these replles.

A representaiive list of the answers of priancipals is
as follows:

The residence counselor is a very key person in this
(dormitory) progrem, By precept, and example, he must
be the embodiment of 2ll that we have sald before. This
is 1little more than our Lord expects of His people and
thus becomes 2 goal for the residence counselor also,
e co-ordlnates all ecctivity in the dormitory and works
with the dean of students., It is taken for granted
thet he is glven some liberty to operate in this area
without the constant harrassment and advice from his
superiors, AV the same %time, there is regular consul-
tation, with the deon, and there 1s agreement in policy.
Interpretation of policy may vary, but the previous
statenent indicates that disparity is dlscussed, dbut
rerely, if ever, countermanded. The resldence counselor
works with students in leadership positions to held
then be & good leaven. He works with all students to
help them recognize their Christian responsibdllity.

He is most directly in charge of and responsible for the

total dormitory program. He meets with his college asslst-

ants weelzlv to dlscuss problems and speclal cases. He
and I meet regulerly for the same reason and to evaluate
progress. . He 18 (unavoidebly,.I am afraid) both a coun-
gelor and a supervisor to a certain degree. Although
this is not desireble from a counseling voint of view,
we have been unable te define his role in any other way
which seeus maure satlsifactory. :

Qther principels state that the part of the resldence coun-

gselor in their theory of dormitory life is to "act as the

nead of the dormitory family," and "assume direct responsibility
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for administration of the dormitory life of the student."
The deans, under whose responslbllity the junlor college
department also falls, state the importance of the residence
counselor in thelr prozram in similar terms.

I believe that on the Junior college level, there should
be the immedlate influence of an adult resident to whom
students can turn in an emergency. This resident should
also be held responsible for the physical control of the
bullding wlth respect to property and the broadest phase
of conduct. He need not necessarily be the appointed,
tralned counselor. The residence counselor should be
responsible in his area, without becoming an irritant.
Building inspection for cleanliness and general conduct
should be & part of his control.

The counselor is responsible for his 1living unit. He

is the first contact. He 1s expected to see that the
rulec (house) are lived up to, and that students are safe
and secure in their living units. If possible, he will
help the student understand the various phases of the
prozram so that he is able to understand the prozram as
i1t has been establlished by the Board for Higher Educa=-
tion, the faculty, and the Board of Control.

The residence counselor fills a basic role in this "home
substitute” as initlator and as consultant or advisor.
Over against the growth potentialities of those in his
charze, he fits in as a part of the total educational
framework of the school. Accordingly, his role and re=-
sponsibility is in two directloas--toward the student=-
residents and toward the non-resident faculty, especielly
those with student personnel responsibilities. Toward
both groups, I think, his twin functions of initiator

and consultant are equally important.

The residence counselor supervises and directs the pro-
gram that is carried out by the students. His direction
should give as much freedom for creativeness and initlae
tive among the students as possible. He needs to lead
the students to help themselves. The fewer dlsciplinary
measures that he is called upon to take, the better. If
infraction of rules 1s handled by the student dormitory
government, it permits the resldence counselor to devote
his time to individual and zroup counseling and with

the students. This type of counseling should be on the
basls of student need or interest. It needs to be more
concerned wlth the prevention of difficulties. The resl=-
dence counselor should be directly responsible to the
dean of men.
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He 1s in charge of dormitory life, responsible to the

dean of students., He sets the splritual and intellectusl

climate of the dormitory in which he resides. Together
wlth student leaders, he deals with the spiritual, in-
tellectual and physilcal problems of the dormitory and per-
sonally counsels wlth the individual rezarding these

same areas.

The comments quoted above present the basis upon which
the followinzg comments made by the administrators and resi-
dence counselors can be judged. Generally speaking, the ad-
ministrators agree that the resldence counselor is in control
of his living unit. However, the extent to which this con-
trol 1s exercised will be noted in the remainder of the study.

The theories of dormitory life and control, and the means
to most effectively reach these obJectives, and the place of
the resldence counselor in these various theories of dormi-
tory life presents the current thinking of adainistrators in
the area of the residence counselor program. It 1s necessary
to understand that the remalnder of comments presented by

the deans and principels can only be interpreted in the con-

text of these theorles.
The Residence Counselor - His Academic Background and Experience

This section and the followlng sectlons of the study
will include two viewpoints, the vliewpoints of the admlnis-
trators and the residence counselors. Bothof these aspects
were noted in the section dealing with the methodology. The
residence counselors present a plcture of thelr current situ-

ations. The administrators, both deans and principals, present
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the "i1deal" residence counselor.

The academic backszrounds of the present residence coun=
selors in the preparatory schools are very similar, Four-
teen of the fifteen residence counselors who responded to
the gquestionnaires are graduates of terminal institutlons
of the Missourl Synod, The one exception is a graduate of
Valparaiso University, a Lutheran universiiy closely related
to the Missouri Synod. Sewven of the counselors are graduates
of ministerlal seminaries, and seven are graduates of teacher
colleges.

All of the counselors are presently engaged in graduate
work. Four of the men are completinz work for a master's
dezgree in theolozy. ZEleven of the men are completing work
in various areas for the master  of arts dezree. O0f these,
three are working in the field £ physical education, two
in educational psychology, two in history, one ln sclence,
one in geography, and two in unspeclfled areas.

Previous experience which the present counselors felt
related to their present capacity ranzged from seventeen years
in the parish ministry to no experience at all. The majority
of these men, as one can readily note from thelr ages, are
only recent college graduates and have had, therefore, little
opportunity for professional experience. Two of the men have
spent time in the parish ministry. One man was i1n the ministry
for seventeen years and the other for two years. Two of the

men spent u few years in the teachlng ministry in parochial
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schools, Tour of the men received some tralining and experi-
ence in guldance work as pert of thelr high school and college
tralning., One man vorkéd considerably wlth youth on his
vicarage. One resldence counselor worked a number of sunmers

< £

2t camps for youoyurpecople. One man included in his exzperi-

]

ence for counselin; two years as a director of a2 childrean's
home, Two men sitated that there were no particular outstand-
ing experlences they could mentlion as background for thelxr
coungseling work 1n the dormitory,-

The men were asked 1if they believed that there might
have been any experlence or type of academic background waich
wonld have been better to prepare them for thelr present positions.
Cnly three of the men replied that they belleved they had
proper training for their present vositlons, The rest of
the men expressed a desire %o have more of 2 background in |
youth work, psychology, aad administrition, This desire ex-
pressed itsel? narticulerly in the men who went into the posts
of residence counselors immediately upon their graduation
fron a2 terminsgl instlitution.

When askcd how long they hed been in their »resent po=-
sitions, the men responded as follows: Only one resldence
counselor out of fifteen had been in his positlon for more
than two years, This particular men 1s now in his third
year for residence counselor work. The other fourteen axe
evenly divided; seven in thelr first year, seven in their

second year. The average tenure of office, then, for the
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current resldence counselors 1s only a few days over one year.

The Residence Counselor-His Qualifications, Marital Status
and Age

The administrators concurred when asked to state qualifi-
cations of the "ideal" residence counselor. The image is one
of a graduate of one of he Missouri Synod's terminal insti-
tutions. The present counselor is, in fact, a recent graduate
of one of these institutions; he has had some experience in
youth works; and he 1s continuing his gradvate program. The
single most noted item regarding the "ideal" residence coun=~
selor of the administrators 1s that he be a graduate of either
one of Synod's teacher colleges or seminaries., Two of the deans
state that he should have a theological background. Five of the
administrators would like to see the counselor as a graduate
of one of the semineries. One man prefers the Springfield,
Il1linois, seminary graduate., Three of the men stated a pref=-
erence for a residence counselor who would have some counseling
and guidence training and background., Three men expressed
the thought that, at least, the residence counselor have a
Christian liberal arts background. Four of the administre~
tors voiced the opinlon that they conld see a great deal
of value in pastoral experience, elther in the preaching
ministry or the teaching ministry, as good background for a
residence counselor. One man noted the importance of activity

in student government while the »person was going to school,
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and one stated that the academic experience meant little.
The important thing, he sald, was that the individual was prop-
erly motivated and capable of the position,

Two-thirds of the current residence counselors are unmar-
ried. Of the five who are married only one stated the size
of his family, which is four. When the administrators were
asked what status they would consider ideal for a residence
counselor, the responses were quite diversiflied., Five men
preferred a married residence counselor. Two preferred a single
counselor. Three administrators sald that elther a married
or unmarried counselor would be satisfactory, and one man
stated that both situations involved problems and that neither
could be preferred over the other. Of the deans who expressed
a preference for a married counselor, the majority of them
zave the reason that this status of the counselor developed
an "imaze of the Christlan homelife”" in the eyes of the stu-
dents. The reasons for an unmarried counselor in the dormi-
tory were that the "little avallable time and small salaries
demanded 1t," and that they find it "awkward for a family to
live in a dormitory."

The average age of the current counselors is twenty-eight
years, Six of the men are below twenty-flive years of age,
and a total of ten are still in thelr twentles. The youngest
resident is twenty-one and the oldest 1s forty-one. The present
average age of twenty-eight agrees wlth the thinking of the
administrators concerning the ideal age of a counselor. Over

two-thirds of the deans and principals sald that they would
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consider a man in hils twentles to be of the ideal age range.
The azes of all the "ideals" were in "the twenties or thirties."
The lmportant reason given for this age bracket is that "they
are able to malntaln a decorum and respect and yet establish
youthful rapport with the students." Thls seemed to be the
overriding single factor when the age guestlon was answered.
One man stated that the age totally depends upon the individ-
ual.

The counselors were asked 1f they thought it might be better
to have a "housemother, married couple, or an older or a younger
man in thelr positlons."” The answers were quite varied. Over
half of the counselors stated that a younger man, and particu-
larly, a single man would be betier suited for the job. Two
men stated that the man, by all means, should be young., Whether
thls man was sinzle or married made little difference. Three
men stated that the counselor should be a married man because
"the family image gives more respect to the position of the
counselor.” One man expressed the oplnion that the counselor
should be an older married man, preferably without chlldren.

One counselor ventured to say that a housemother might be ideal
in the position of residence counselor. To two of the men

this guestion posed no problem for they stated that 1t did not 1
matter what agze or marital status of the counselor was, but |

that he be qualified to do the Job and carry the responsibility.
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The Residence Counselor=His Personal Characteristics

The residence counselors and administrators were both asked
to rank a number of outstanding personel characteristics for
a resildence counselor. The counselors themselves were asked
to rank the charescteristics in the light of what they deemed
necessary for thelr duties in the dormitory. The deans and
principals, on the other nhand, were asked to rank them in the
light of what they considered the ldeal counselor should possess.
Nine of the characteristics were glven: a good leader, a father
image, athletically inclined, congenial, pastoral concern,
good organizer, neat in appearance and hablts, studlious, willing
to take responsibility. A tenth number was gilven and left
blank for the men to f1ll in a characteristic which they con-
sidered necessary.

Tables 2 and 3 show the results of this ranking., The resi-
dence counselors felt that the most needed characteristic for
residence counselors was his "pastoral concern.," That the
residence counselor be "congenial," and a "good leader," were
also ranked high on the chart., The items that were ranked in
the lower category of characteristics were "a father image,"
meat in appearance and habit," and "athletically inclined."

One man stated that he considered "willing to spend time" as

the most importent charascterististic, and another stated that
the most important characteristic was that he be a "zood lis-
tener." Other expressed characteristics that ranked hlgh were

"understanding and acceptance of the individual," "concern for
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TABLE 2

Personal Characterlstics A Residence Counselor Should Possess

Ranked by 14 Resldence Counselors

Characteristic Rating Levels
12 3 4 35 6 1 8 2 10 not ranked

A good leader 1 4 ) 4 1

A "father image" %09 (:) 2 1
Athletically inclined 3 tust @) 3 63 o 1
Congenial 3 (:) o) BN T
Pastoral concern (:) disen] 12
Good organizer ¥ 4 Sdi (:) B 1 1
NaGes ot Tibie 17U IRE) AR

Studious 2fo il 3 2 2 2
Willing to take

responsibility 2 4 (:) Bp 2s A

#Number 1 1n the ranking was considered the most desirable
characteristic and number 10 the least necessary character=-
istic. Each man was asked to rank the characterlistics 1-10.

The average ranking circled.

The numbers in the body of the table indicate how many resi-

dence counselors ranked each characteristic at the designated

level.
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TABLE 3

Personal. Characterlistics A Resldence Counselor Should Possess

Ranked by 12 Adminlstrators #

Characteristic Ratino Levels
123 45 67 8 9 10 not raned

A zood leader t percabin@) b
A "father image" 2 TSt wal (:) 5 1
Athelticelly inclined 1t N ® 3 1
Congenial 55008 @) k2 20N 1
Pastoral concern @ Ematald
Good organizer 4 (:) 2852048
Heat in appear-

ance and habit 1l 2. 3 (:) 2

Studlous

n
A€
@
n
ol
-t

Willling to take
responsibility SN 1

#*Number 1 in the ranking was consldered the most desirable
characteristic and number 10 the least necessary character=-

istlc. Each man was asked to rank the characteristics 1-10.
The average ranking is clrcled.

The numbers in the body of the table indicate how many resi-
dence counselors ranked each characteristic at the designated

level.
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others," "patience with and understanding of the age group,”
and that the counselor be "consistently fair and patient,”

The administrators ranked the characterlstics of a resi=-
dence counselor in close proportion to the rankings of the
present resldence counselors. The outstanding characteristics
deslred in the counselor were "pastoral concern," "congeniality,"
and "wllling to take responsibllity." Those characteristics
which rank in the lower categories were "a father image," "stu-
dious," and "neat in appearance and habit."” The administra-
tors did not rank "willing to take responsibility" as high
as did the resldence counselors., On the other hand, the deans
and principals did rank the quallty of good leadership higher
than the average: of the residence counselors.

The current picture of e residence counselor at a prepara-
tory school is that of a man in his late twentles, unmarried,
in his position a little over a year, a graduate of one of
the terminal schools within the "system," and presently work-
ing toward an academic dezree. The "ideal" counselor should
have a good theological backzround, be a graduate of one of
the schools in the "system," be married and about twenty-elzht

years of age.
The Residence Counselor-His Living Facllitles

The majority of the current resldence counselors live with=
in the dormitory of which they have charge. Fourteen of the

fifteen men who answered the queétionnaires live within the
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the dormitory. Thelr living areas range from the basement
to the third floor of the dormitory. One counselor stated
that there are no students on the floor where he lives. An-
other man stated that he lives "between wings of the dormitory
students." Two of them noted that thelr apartments were in
the basements of the dormlitorlies. The one counselor who did
not live in the dormitory lives in housing adjacent to the
campus.

llost of the counselors felt that thelr housing was of ad-
equate proportions. Two of the men stated that thelr housing
was very adeguate. Eleven counselors sald that the housing
was adequate; however, they stated that thls applied for only
sincle men. Two counselors sald that the apartments were com-
pletely inadequate,

When noting the size of the living quarters of the resi-
dence counselor, it is necessary to remember that 66 per cent
of the counselors were unmarried. All of the men who are mar-
ried stated that the apartments were too small for adequate
family 1ife. Elght of the unmarried men stated that their
present housing facilities were adequate for a slngle man.

Two of the single men stated that thelr apartments were too
small.

The average apertment included one bedroom, one living
room, a bath, and kitchenette. The majority of the apart-
ments were furnished, most of them inadequately, however; a

1ist of the apartment facllities of some of the counselors
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would give a better pilcture of the exlsting housing conditions.

Large living room, one bedroom, one small bedroom, bath,
small kitchenette, recently remodeled. b

Located on the first floor of the dormltory 2lonz wlth
the lounge, medltatlon room, conference room, kitchenette,
wlth student rooms directly” above and pool hall directly
beneath., Apartment contalns four equally sized rooms (12
feet by 15 feet), one of which is the kltchen. A separate
tile bath and 1s furnished. The dormitory is about six
to seven years old.

A furnished apartment on the first floor at the front en-
trance of the buillding, ILiving room, kitchen, dinette,
two bedrooms, bathroom, and closet.
Some of the residence counselors who stated that their apart-
ments were adeguate but that they would be lnadequate for a
married man, especilally with children described, their living
quarters in thls manner:
Fourteen feet by fourteen feet and a connected bath. The
sink is the only kitchen facility avallable. The apart=-
ment 1s located on the middle floor of the dormitory in
the middle of the floor. It is furnished with a desk,
lamp, bed-couch, easy chailr and a nlght stand.

The apartment has three rooms: study, kitchen, bath.
It 1s located on the first floor at the cormer of a very

old dormitory building. The furnishlngs are adequate though

outdated.

The apartment is a single room with an attached bathroom.
Its =zize is about 14 feet by 14 feet., Although the apart-
ment contains a sink end some cupboards there are no other
kitchen facilities. The apartment 1s furnished and has

a telephone. It is located on the first floor of the dormi-

tory in the middle of the wing.

The apartment is located in the basement of this very old
dormitory building., It is partly furnished. It contalns
@ kitchen, living room, bedroom, and =2 bath,

The spartment within the dormitory is furnished. It has
a bedioom, kitchen, living room and bedroom. The living
quarters are small but neat and comfortable for one. Both
office and spartment are located on the mlddle floor of a
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three story bullding whlech is approximately twenty-five
years old.

The married men steted that thelr facilities were too small
for a family life. The followlng are some comments of the
married counselors: ‘

The apartment has two rooms at one end of the basement

with one small pullman kitchen. It 1s furnished quite

completely and construction was completed in 1947.

The apartment 1s a small three room flat with a bath, lo-

cated in the basement of one of the men's dormitories.

The bullding 1s thirty-five years o0ld; however, the flat

vas instelled two years ago. It 1s unfurnished.

Two unmarried resldence counselors felt that thelr rooms were
inadeguate. Both men lived in a single room with no xitchen
faclilities,

When the residence counselors were asked what improvements
could be made in theilr living quarters the followlnz itemns
were noted: '"iore space and an apartment separate from the
living section of the dormitory, more furniture, more privacy,
2 study, more kitchen facllities, a kitchen, an outside entrance,
and egnother bedroom." Only one of the men felt that no improve-
nents could be made in his living facllitles at the present
time. One residence counselor appended a very significant
statement to his answer regarding improvement in living con-
ditions:

To keep any men in a dormitory for any length of time I

feel that some improvements would have to be made. I feel

that there should be only one full-time man in a dormitoxy
and that this man should have complete apartment faclli-
ties: a kitchen, a bedroom, a living room, and that these
facilities should be removed from the student's living

gquarters in the dormitory. It would sppear to me that
he should live in the dormitory, yet have facilitles which
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would allow him to have & close to normel living condition..
Two thirds of the resldence counselors stated that their rent-
al expense is elther part of theilr salary or that they are
not charsed for living 1n the apartment. Five of the men
stated that thelr room was deducted from thelr salary.
| When the adminlstrators were asked to describe the living
space which they would conslider necessary for their "ideal"
resldence counselor they unsnimously sald "adequate." 3y this
statement the men meant to cover the possibility of both mar-
ried and unmerrlied counselors., One man noted that the apart-
ment should be attached tolthe lounge area of the dormitory
to allow entrance and exit of both sexes. Another man stated
that the apartment should have at least two bedrooms in it,
One stated that he 1s so commltted to the residence counselor
program that he would like %o see someone meke a career of the
position. He stated that 1f this would be the case the man would
heve to have almost ideal livinzg conditions es 1f a home were
moved into the dormitory. All of the men stated that the pos-
1tive alnimum that they could consider adequate was an apart-
ment with a kitchen, living room, bedroom, bath, and a separate
office. One dean pointed to the current situation with an
eye to his ideal counselor when he stated:

Qur counselors have a small kitchen, bedroom, bath, llving

room, and office. There is one provided in each dormitory,

and seemsadequate for a couple, or stretching a polnt,

for a couple with one child. Already with the first child,

counseling days seem numbered, Students make too much

over the child, spoil him. Others make fun of the lnno-

cent one. Normal noises llke showers, bayh-tub tenor§,
dropped books, etc,, become 2a strain on the counselor's
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family ties. In some cases mutual irritations between
the counselor's family and students arise,

The Residence Counselor=His O0ffice Facilities

The majority of the men have office facllities in the
same dormitory of which they have charge. One man's office is
located in the gymnasium because his duties also include athletile
director of the school, Five of the men have thelr offices
directly across the hall from their apertments in the dormi-
tory. Three of the men have thelr offices lmmediately adja-
cent to their dormltory apartments., S5Six men use their gpart-
ments as offices.

The sizes of these offices vary from what one man considers
very small to the other extent where one man considered it too
large. A1l of the offices were furnished with some sort of
equipnent needed for counseling, The slx residence counselors
who were limited to office space within their present apart-
ments felt that they considered this no office at 2ll. The
furnishings in the offices usually included desks, chairs,
filing cabinets, and bcokcases.

When asked if their offices could be better located, six
of the men stated yes. All of these Iclt thet the dormitories
should remain as the place for thelr offices; however, the
men felt there could be a better spot in the dormitory for an
office than their present facilltles.

In response to questions relative to the facilities of

the "ideal" residence counselor the administrators stated thet




60
his offlce and apartment should be located in the dormitory.
Only one man stated that there was 1little difference where
his offlce and apartment were located. The reasons given'for
office faclillitles in the dormitory all centered around the
oplnion that the resldence counselor would be closer to the
people with whom he was working. Such an arrangement allows
for a more avallable counselor. One dean stated that his
colleze was attempting to experliment with a counselor who re-
slded outside of the dormitory living area itself,

The current plcture of faclllities provided for the resi-
dence counselor would include both an apartment for the resi-
dence counselor and an office wlthin the dormitory in which
he works. The apartment i1s of moderate size and would be too
small for a family. The feeling is that many improvemenis could
be mdde in living conditions, His office 1s located very close
%0 his room and is of adequate slize and furnished., The ideal
residence counselor, according to the administrators, would
also have his apartment and office in the dormitory. His
facilities, however, would be larger and better than those

presently in use throughout the preparatory schools.
The Residence Counselor-His Counseling

The residence counselors are currently responsible for
a group which numbers 72, The sizes of the varlous groups
range from 30 to 130. The majority of the various groups,

eleven of them, felt that their zroup was of appropriate size.
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The averase slze group wlth which these eleven counselors dealt
wes 59, The four men who felt that thelr groups were much
too large for them to handle adequately worked with an aver-
age silze group of 102, In this latter group the sizes were
107,130,123, and 50, The largest group any one man mentioned
that he could handle adequately was 89.

The administretors, on the other hand when asked to express
the ideal size group for a counselor denoted an averaze figure
of 49, The group ranged from & high of 70 individuels to a
group of 20 in a group. The statistics of both the residence
counselors and the administrators are, of course, colored by
the fact that the men are not full-time counselors and are in-
volved in many other campus activitles such as teaching and
sponsoring activities. Two of the adwinistrators sald that
if the residence counselor devoted hls time solely to coun=
selling his group responsibllity should be 100, The variation
between high school and college counseling in both the answers
of the counselors and adninistrators varled little. The ma=-
jority of the men felt that the college zsroup could be a little

bit largzer than the high school group.
Informal Counseling

When asked how much "informal" counseling they dild, the
residence counselors stated that it was an average of two hours
a day. Informal counseling was specified on the questionnalre

as counseling in which the man stopped in the boy's room and
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talked with him rether casually, when he met a student on came
pus and spoke to him rather informally, and other such types
of personal contact throughout the dormitory. Host of the
men agreed that thls 1s g hard thinz to denote in amount of
hours per day. The majority of the men, it appeared, stopped
in the rooms of boys perlodically with a view toward more per-
sonal contact with students in thelr responsibility. Three
of the men noted that this is the far grester aspect of their
counseling life. The range of thls type of counseling started
wlth a half an hour a day to three hours a day. When asked
to state the averase amount of time spent a day on formal coun-
seling the men averaged out to one hour a day. Formal coun=-
seling was meant to imply that typve of counseling which is
premeditated and in more formel atmosphere., Thls definition
is, of course, controverslal. However, the idea was to see
if this type of counselinzg was going on and to approximate
the number of hours it involved a day. Two of the men stated
that a2ctual or formal counseling took none of their time or
very little a day. Three men stated that they averaged over
two hours a day at this type of counseling. Some noted that
1t was hard to differentiate counseling and supervision work
in the dormitory situation. Others stated that only a pro-
fessional counselor could be entrusted with counsellng situ-
ations. The majority of the counselors said that most of their
counseling is student initiated. Only two of the men stated

that they do the majority of the initiation process.

i
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Formal Counseling

The administrators felt that counseling should involve
an averase of three hours a day. Thls situation, agzain, is
qulte arbitrary. The deans and principals all sald that the
counselor should be allowed to exercise his respoasibllity in
this area as much as the occaslon warrants. Such a situation
can hardly be measured, they noted. If hours along these lines
were to be approximated they felt that counseling should in-
volve from one hour to six hours a day. Two men stated that
there should be three hours of planned, formal counseling and
three of informal counseling each day. Another man stated
that 1f specific oifice hours were noted the counseling process
could take place at that time every day.

The residence counselors felt that vocational problems
and disciplinary problems involved the majority of their coun-
seling time. These two areas were equal ln response to the
question regarding which type of counseling takes the approx=-
ins%e nejority of thely tlme. Academlc problems such as help
with studies, receilved a strong second volce from the counselors.
Six of the men noted that thlis area was second ln lmportance %to
vocaetionel and disciplinary counseling.

When counselors were asked if there should be any accent
in fheir counseling program on one particular type, 40 per cent

of them sald no, ?ifty per cent of the men sald that there

should be an accent on personal counseling, that is, counseling
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In which the individual is encouraged to grow in Christian
character and principles. Small percentage of the men said
that dfisciplinary counseling is presently occupying the ma-
Jority of their time and should remain in such & positbn.

The deans and principils felt that the ideal residence
counselor would spend the majority of his counseling time
in the area of irdividuel and personal counseling. They stated
that this meant counseling which dealt with dormitory living
and the interchange of problems in this living family. One
man summarized the 1deas of the administrators when he ssid:

Though some vocational counseling will nsturally develop,

eand though he mey well be forced intc some disciplinary

counseling even through his own relatlionships with stu=-
dents, I would like to have him concentrate on personal
guidance, It seems to be that the greatest number of
problems and the most serious ones have their roots in
attitudes and personal differences, If we had competent
people offering understanding help over such difficulties,

I feel our service to students would be enhanced greatly.
Two of the men stated that the majority of their time should
be spent in disciplinary type counseling. A number of the
administrators 2lso placed vocatlonal counseling as thelr
second field of major interest.

The counselors were asked if they were attempting in any
wey to ilmprove their counseling abilitlies. ZIvery man noted
his feeling of incompetence in this area and humbly stated
that he was both working and interested in improving his coun=-
seling methodology. Five of the men stated that they were
seeking Leip from books and other counseling materiasl which

would present new techniques to them, Four men stated that
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they were constantly seeking the advice of other men on their
verious campuses., Three men stated that they are continuvally
self-analyzing in an attempt to better understand ot..c7s., Some
of the other statements which were made in this area were the
following: attempting to improve by galning the boys' confi-
dence, "squeezing out a little more time," taking the initia-
tive end talking to the boys, keepling in close touch with the
students, prayer, posting office lsurs to make counseling serve
lces available, and, in the high school case, using college

help as assistent proctors,
Counseling Date

As an appendage to the section on counseling, the resldence
counselors were asked a question concerning the records they
kept of counseling situations. They were also asked what was
done with confidentizsl data, All of the present counselors
seld that some form of record keeping was necessery. Some
suggested the anecdotal type of records. The majority of the
men agreed that their current system of noting information
was in need of improvement. The men noted some of the proce-
dures they follow, including record keeping not connected with
their counseling. The followlng are some of the examples that
were expressed: 'monthly remorts," "a checklist," "the run-
ning note book," "Temporary notes," "snecdétal weports on 10
per cent of the extreme cases," and"famlly and acedemlc back-

ground records." Only one men reported that hie heceps no records
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whatsoever, Two men stated that they only take notes on major
problems, Another sald that he only writes somewhat of a2 re-
port on what he would consider a formal case and then sends
a copy to the dean.
When asked how confldential date was hahdled, referring
eilther to material which they themselves accumulated through

Interviews, or other material now in the school personnel files,

there was a2 great varlety of answers. One man stated that he
didn't think there was anything on his campus such as confi-
dentlal data while another sald anything even considered con-
fidentlal was never glven to & third individual without the
consent of the person involved., Generally, the current resi-
dence counselors felt that all personal materizis in school
files or in the hands of a personnel worker on the cempus were
treated very confidentielly. One man said, "In cases of
emergency or at times when the case is extreme and demands 1%
informetion is passed on to the dean," Others stated that
confidential data is "sifted to the guldence council," "used
only by necessary persons,” "kept in students' folders in the
principal's office,” One counselor expressed his views con=-
cerning the handling of confidential data in individual cases:
If the student indicates 1t is confidential, I keep 1%
strictly to myself. However, if before the student glves
me confidentiel information and I feel thls concerms other
students end the welfare of the school, then I 1lndicate
%o him and I will, if he still deslres to give me the

information, share this with the dean or whomever else
1t might seem advisable to talk to.

S SR IR
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When deans were asked to comment concerning the type of
records which they thouzht the ideal residence counselor should
keep of his getlvities and duties, the replies were guite diverse.
The followinz 1s a sample of some of the replies:

He should have a file for each student in the dormitory,
and keep a complete record of interviews 1la each student's
file, Also, any ltems of importance to the school or the
particular student should be recorded in the student's
file,

Sufficlent to support whatever 1ls required for sound admine
istration; some may be needed in relation to routine admin-
istration in the dormitory (cleanliness, hours,etc.), others
may be needed in relation to student personnel problems

and become valuable in the study of individual student
problems where a zuldance committee is at work needs this
contribution,

Perhaps a logbook of some kind indlcating matters relevant
to dorm 1life.

Pirst, there ought to be at least a checklist record of
the individual coantacts he has had., These can be kept

on & weekly basis, and summarized for a permanent record.
Individually, he should keep written notes on hls own file
for future reference.

Reports of recommended disciplinary action., Room clean-
liness, reports of counselinz sesslons--at his discretlon,
This should usually be done orally at the regular weekly
dean's meetlnz,

He should keep cumulative records in writing. Ordinarily
these would be destroyed by him and not given to the admin-
istration, thouzgh there may be occaslonal instances when,
for the gzood of the individual involved the records are
mede availlable to the administration.

He should keep a tabulated record of his counseling activi-
ties and contacte and anecdotal records to be used in coun=-
selor--principal conferences and in compiling his monthly

reports.

He should keep as complete and accurate records as 1s pos=
sible. This 1s one area we have to work on here., We will
also have to recognize that he is not simply a record clerk.
Records of counseling sessions, room inspection, and similar
matters would be most helpful.
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Written anecdotal accounts of all student's departure from
normal behavior and conduct--both zZood and bad,

A composite picture of the current residence counselor
would show him to be a man who 1s in charge of 72 students.
The counselors spend about three hours a day counseling, two
of those hours informally and one formally, The two most im=-
portant areas of consultation are disciplinary and vocationél.
The counselor 1s contlnually attempting to improve his coun-
seling technigues and methods by a varliety of approaches. He
kept  some form of record of his counseling sesslons. These,
however, are not demanded by the adminlstration of the school
and kept mainly for the counselor's own interest and use,

The counselor feels that there should be some better system

of handling information and recording counsellng data. The
administrators, on the other hand, would picture the ideal
counselor as a man in charge of 49 students. He would coun-
sel an averaze of three hours a day and concentrate hls coun-
selnz on the area of personal development ln a Chrlstian at-
mosphere, The administrator would also invision his counselor

as keeping some sort of record of his counseling activity.
The Residence Counselor-His _Disciplinary Procedure

The probiem of 'discipline in & dormitory ls the most impor=-
tant aspect of a residence counselor's responsibility, accord-
ing to the majority of reports recelved from both counselors
and administrators. In order to derive a plcture of the feeling

of the school in thls area the administrators were asked to
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desoribe thelr concept of Christian discipline. The follow=-
ing answers were gilven:

"Bring them up in the nurture and admonlition of the Lord,"
Hurture is guidance. The direction of such guidaunce is -
found in the two tables of Law: toward God and toward the
nelghbor, and the motivating force in both cases is Love,
In this way students are gulded to practice good stewardship
over all the telents which are theirs, and to exercise con=-
sideration toward their rniighbor. They are also led to
moxre responsibility, toward a growing concern for fellow
students, and helping to manage school functions. In the
face of such Scriptural references as: "The good that I
would do I do not,; but the evil which I would not, that I
do," the counselor becomes toleraat but not blind or soft.
The counsélor becomes sympathetic as one who wants to help
an erring brother, not push him further into the depths of
despair. He points to the guilt of the world, "including
the particular sins of which the individual is guilty."

Filrst, that the rules and regulations for living together
be made by students end faculty. That a good form of demo=-
cratic student government be established. That matters

of discipline be handled by the Student Judicial Council
or some similar group wlth a faculty advisor. That the
student learns to accept the consequences of hls acts and
learns to decide for himself whet behavior 1s or is not
accepteble rather than have 1t imposed upon him, This
means that actlon taken by eny disciplining group whether
student or faculty needs to be for the purpose of teaching
and not punishment,

By its very nature, Christian discipline suggests stan-
dards which are to be adhered to and sought after. Yet
these ideals should be carried out within a framework of
love and understending including a speclal allowance for
the contradictions and frustrations of the maturing process,.
As far as personnel are concerned, a double personality
would seem %to be the only answer: 1) a best liked personm,
2) an suthoritative person, Whether these can be combined
in a single person is, I think, debatable. In families

one often sees one of each in the mother and father, ZEven
voluntary groups organized for a purpose often have an
authority leader and one the other hend a best liked person
who makes the group "Jjell."

Flegrant, repeated violations of any of the Ten Commend=
ments indicate a flaw in a person's character, making it
questionable whether the person should continue to pursue
a professional career in the Church, Offenses which are
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knowva tc only a few, and where the person gully is sin-
cerely sorry are handled according to Matthew 18.

This may sound paradoxical, but I belleve in "evangelical
firmness.” I belleve it is necessary to be kind, under=
stand, sympathetic, empathetic, and to operate within

the law of Christian Love, At the same time, I belleve

it is possible to stay within these bounds and stlll have
the students know  precisely what 1s expected of them., and
hold them to 2 communlicatlon of those characteristics.

1. Evangelical and done in love. 2, Reasons for actions
and necessary consequences are discussed and explained in
the light of Scripture. 3. A learning process in the best
sense. 4. Law 1s used only when the Gospel approach is
manifestly not reaching the person. 5. A balance is sought
between concern over the indlvidual and group welfare.

Matthew 18 should be used. In & school sltvuation the coun-
selor should be the first to find out about an offense,

If it can be deelt with in the dormitory, fine. At the
discretion of the counselor it may be turned over to the
school adminlstration handling discipline.

Caristien disclpline involves two baslic princlples to me.
Pirst, forglveness., This means that a student ls assured
and shown by word aand deed that he 1ls forgiven for whait-
ever transgresslion he made or has committed, He is for-
given by God through the merits for Jesus Christ and by
man out of love for Jesus. This does not negate hls re=-
sponsibility for what he has done, nor does it mean that
he will not be punished. Simply stated, "I may spank, but
this must be done in love, end only in a cause-effe & re-
lationship, not because I went or need vindication.”
Secondly, the Gospel must be freely used to strengthen
and gilrd the student against further temptation.

This virtually becomes a matter of distlnguishing Law and
Gospel. However, strong emphasis must be given to the
Gospel. We are inclined to use Law, because it 1s easier
and possibly achieves quicker outwardly discernible re-
sults., The Gospel approach may take a little longer but

it is mos%t long lasting, This may sound idealistic, and
possibly it is. It is essentlial, on the other hend, to keep
this in mind as a primary approach., Since these young people
are 1n the stage of development that they are, the Law 1s
required to bring them to see the wrong direction when
they are pursuing it. It bring them face to face with
something they understend., This use of the Law is also
accompanied with use of the Gospel so thalt there is Love
1nvolved here, Even love seys "no" at times and love may
even hurt, temporarily. There is also a tension between



1
the individual and the group. The individual must be
glven conslderation, but there 1s also the effect of
that action on the group. The person who fully under=-
stands he is wrong and fully repeunts stlll faces the
consequences because of the group and also for his own
grouth in Christ. The last thought is always uppermost
in any disciplinary action and is really takeun for granted
among Christlea people. It is mentloned because evean
Christlons can lose thelr perspectlve,

That one should act in a manner which reflects glory
to God and respect for fellowman,

Generally specking, the administrators agree that the Chris-
tian approach %o disclpline involves & thoroughly evangeliczal

manner always tempered by the Law.
The Residence Counselors' Theorles of Christian Discipline

When the residence counselors were asked what Christlian
principles underline theilr appreach to discipline and how the
principles were then carried into effect in the dormitory
they gave essentlally the seme basls as the admlnlstrators.

One man stated that the underlying Christian concept of fore
giveness with a mind towards spirituel growth was essentlal,

He stressed céoperation and tried to show that he was trylng

to do everything he could for the student. ile stated that

there was véry 1ittle punitive discipline but that the accent
was primerily on the counseling aspect. One counseloxr described
his very prectical approach fo dormitory regulation in these
wordss

We have a very effective system whereby I choose gix college

men to Serve as college counselors in the three high school

halls with two men per hall, Thesc men are responsibvle

for the routines of thelr halls (room check, bed checlk,
etc.). They do the routine discipline in the hall. Then
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any of these areas become a problem the individuals are
referred to me. I maintaln a very close relationship

with these men so that I am in close touch with what is
going on in these halls. I am also personslly in the
halle enouzh nyself thet I can have a2 first hand feel

of the situation and can also evaluate the work of these
counselors. I belleve that thls is a very effectlve system
end especially permlts the residence counselor to be just
that--a counselor and not primarily a policeman whose
chief duty it 1s to make checks and enforce rules,

Another man states hls practice of his Christien discipline
in these words:

Primarily there is a concern for the welfare of my fellow=-
men, Secondly, we attempt to retain as many prospective
church workers as possible through this discipline coupled
with counsellng. Carried out in the dorm the discipline
must be handled in the dormitory itself. Also due to

this necessary evil much of the "counseling" relationship
is broken down.

Other principles and practices expressed are the following:

Christian disclplining involves consideration for the
total welfare of the student as well as for the care of
the physical plant. To this end the attempt is made to
accept and understand each student-according to his needs,
interests, and abllity. However, it 1s slso expected of
the student to show the proper respect for the facilitles
provided them.

Christian discipline in a Christian school must begin
with the nurture and factor of total growth, and view
the specilal problems of infractlon of rules as setbacks
which are to be solved, not contrary to the principles
of growth, but in sccordance with them. Dlsclpline as
nurture means that each pupil is growlng in the basic
Christian scale of serving the next indivldual so that
the entire gzroup achieves 1ts objectives. Insofar as
carrying this into effect, I let the kids govern themselves
as far as possible. However, whenever I have something
t0 say I expect to be listened to.

We must attempt to do everything out of Christian love

and concern, remembering that every student is a blood=-
bought soul of our Savior's love for all men. Our dis-
cipline should be as positive as is possible. When the
students can handle it, we should encourage them to do

so and discipline themselves in the positive manner.

This 1s why we have student proctors and a Judicisl council.
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Major offenses must be handled by the faculty.

The approach to discipline which I would like to see ls
the followingz: concern for the brother as a2ll are members

of one body, speaking the VWord to one another. The approach
is this: we are responsible to God flnally for what happens

to these boys, therefore, Counselor, take over. I would
like to see the students do more disciplining among them-
selves. Beceuse of our partlicular campus background situ-
ation the counselor has to take a bilg part.

The approach to disclpline involves a Christ-centered,
Christ-followlng dally life, motivated by God's love for
each one and everyone, and bolstered by the means of zrace=-
the Word and Sacraments. We try to stress God's love for
the individual and the individual's reflection of this
love to God throuzh and to the other students in community
Christian living. 7The emphasis then is on the individual,
but as he is responsible to end for other individuals

and ultimately to God.

The Means of Discipline

As members of the dormitory Christian community violate
the laws of Christian love, the counselor is, by his position,
involved in the disciplinary process, The means that are used
for discipline on the various campuses involve four different
types. The type which is the most common and used by nlne
of the fifteen counselors is the following chaln: dorm coun-
cil, residence counselor, dean, faculty. Another type noted
by four of the counselors is simply the residence counselor
and then the dean, A third type followed this chaln: college
counselors, dorm council, residence counselor, and the dean.
Another noted this chain: colleze counselors, residence coun-
selor and dean. Meny of the men stated that these were the
systems set up on thelr campuses; however, in many cases the

progression as noted was not always followed for reasons of

expediency.
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The counselors were asked whlch single element in the
chain of disclpline did the majorlity of the exhortation. ZEleven
of the fifteen men noted they had this job themselves and did
the majority of the disciplining, Two men stated that the
dormitory council was most prevalent in this area, while another
noted the college counselors and another the dean.

The counselors were next asked to descrlbe the steps they
took in a discipline case. Particularly, they were asked to
state when they took the case to the dean or faculiy and by
what means they notlified the dean or the faculty. All of the
fifteen men stated that in the majorlty of the cases, they
were able to resolve the discipline case themselves. However,
1f the case was an extreme one and flagrantly violated the
rules of the school, then by either a written memo or a con-
ference with the dean, they would pass the informatlon on to
nim. One counselor was expliciti when he stated that in cases of
theft, drinking, moral offense, or smoking, the cases were
rassed on to the dean and principal. Two men noted that in
the monthly reports all cases of . discipline were described.

The term "extreme" was undefined on the guestionnaires., Only
one man noted what some of the offenses would have to be to
be considered extrene.

The deans and principasls were a2 little more expliclt as
they trled to draw a line between those cases which should
be handled by the counselor and those'which should be referred

either to the guldance council or to the administrator. The




£z )

following replies are those given to a question which asked

what

case:

steps the ideal counselor should take in a discidiine

I assume these are major disciplinary problems=-the minoxr
rule infractions can be handled by the counselor *tozsther
with the dormitory councll, However, when a major »rob=
lem is involved which, perhaps, "affects" a sizeable por=-
tion of the dormitory or student body, after gathering
the detalls, the counselor should present the matter to
the dean of students together with his recommendations

es to its disposal,

With respect to serlous breaches regarding such things

as to involve %tha college in relation to church and con=-
munity, such notification should be given at once. Probe-
ably most problems, even of a minor nature, will be shared
with the Dean of Students to whom he is responsible so
that while he 1s hendling them, there is awarensss and
communication, Under any circumstances, whether a probe-
lem 1g lerge or small, the Dean of Students becomes the
channel through which other adminlistrative officlals and
the faculty are informed.

If it is an infraction of group standards and primarily
an offense against group living, this could probably best
be handled with cooperation and support of the dormitory
council or executive commlttee, In the serlous c¢oses in-
volving breach of morals, he would well sit down with the
Dean of Students and decide on the course of action., In
this situation, hils most lmportant job is to get a clear
and unwelghted picture of the case.

Theory is undoubtedly easler to attaln than practice.

As intimated in the previous cuestion, I don't see how

he can avold becoming involved in disciplinary counsel=-
ing, If it is possible, without Jeopardizing the school
and necessary record keeping, I belleve in him dealing
confidentlially with the student, During counseling, he
should maluntain adeguate record=. Alternately, however,
either when the case 1s successfully closed, there should
be some report in writing to the head of the counseling
program, so that adequate records are kept. These reports
should be held in a confidential file, If action 1s nec-
essary, he should work through the head of the school, with
the Dean of Students., The practical difficulty is to maln-
tain student confldence throusgh all this,

Referral to the Dean of Students for action (we have a
small student body). Regular reports to faculty student
11fe committee., Dean's report to faculty, and recommend=-
ations to the faculty in cases of expulsion or suspension,
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Should handle all ordinary dormitory discipline himself,
If there 1s a breach of the student code, he must notify
the adminlstration immediately. He may do some of the
initial spade work involved in the discipline case, but
major disciplinary action comes from the administration
and/or faculty and not from the counseloxr.

He should report all disciplinary action as taken by him-
self for the student government. This is done during the
weekly conference between him and the high school prin-
cilpal. Cases of major importance (involving dorm arrest,
etc.) I report in writing monthly to the principsl and
president.

This is most difficult to answer because some of this
ls going to be colored by the type of situatlion , ., .
and the serlousness of the problem. I can vision his
taking care of the situation without letting the admine
istration or faculty know about it. However, if the nmatter
becomes a matter of offense to the communlity and a situ-
ation which is dangerous to his spiritual welfare, this
must come to the attention of the administration. Ny
counselor and I meet weekly, and he gives me a rundown
on natters on campus., He has been most hanpy to tell

me whenever & problem arises. He may indlcate he is or
hes taken care of it., Otherwise he may indicate coopera-
tive action.

Should handle all matters by himself if at all possible,
Should make regular reports wo admlnisitirators, and keep
hls own files avallable for perusal.

The question of notifying the administration in discipline
cases 1s, as one men said, difficult to answer. The majority
of the administrators, as can be seen from their comments,
feel that the sltuation varies according to the individual
residence counselor. Generally speaking, whenevexr the resi-
dence counselor feels that the student is continually exhibit-
ing attitudes which show him to be of a callber unsuitable to
campus life, or if’the counselor feels pressure from another

source would stress the importance of the case to the student,

then it is felt that the counselor will refer the cases to
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the proper admlnlstrators,
Enforecing Disclpline

The administrators were also asked to what extent they
felt the ideal counselor should be involved in enforcing the
stendards of the dormlitory. Thelr replies stated generslly
that the counselor should work tharough the student leaders
in the dormitory as much as possible. This question, as one

man stated, "Put the finger on the problem,”" of whether the

residence counselor was & counselor or g pollicemaan. Here are
some representative comments of the adminlistrators:

He is to work through the dormitory council (student gov-
ernment). Only when there is a major breakdown in this
organlzation does he "step in and enforce directly."

He works through his student proctors or representatives
who operate in this area. If they cen't take care of
the situation, then he steps in, In general, however,
he lzeerps the boys on thelr toes by means of reminders of
different things. He obviously does this in the spirit
of Christian love, in public or private, depending on
the circumstances.

Personel responsibility through organizational setup in
dorm. Believe he could handle room inspectlons, general
control of passes, general control of study hours, and
personal. control of any permissions granted.

Deals with 21l problems involved., Private discussion
end counseling best procedure., We have dellberately not
mede him a disciplinary officer, leaving thls to the deauns.

He is to enforce the standards of the dorm as little as
nossible, altihough the extent of his invelvement is some-
what dependent upon the guality of hls dormitory council,
His methods wlll be determined largely by prevalling dormi-
tory conditions. He may even be forced to assume the

role of "dictator" if conditions demand that role.

If he 1s the residence counselor, in charge of the bulld-
ing and counseling, he is caught between iwo seemingly
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opposing jobs« As bullding supervisor, he is administra-
tive; as counselor, he is not. But 1f this 1s his job,
he cannot afford to neglect elther. Dormitories must
be kept clean, sanitary, conduclve to study; and students
need mature, helpful guidance that comes without threat.
For these very reasons, I would llke to see us try having
a bullding supervisor ag residence counselor, but a2 coun=-
selor who malntains counseling hours, and these people
cooperatively as they concentrate on thelr areas,
The fifteen counselors were asked 1f they felt that they
had sufficient authority in discipline cases. Thirteen of
the men stated that they felt that they had sufficient author=
1ty; however, most of the affirmative answers were qualified.
The men who qualified their replies stated that under the
present conditions and prevalling policies of the school, they
felt thelr authority was enough, but most of them felt that
improvement could mainly be made in this area. "I don't be-
lieve the administration uses its authority in the student
conduct area as much as they ought," one of the men sald.
Another qualified his affirmative answer with this reply:
Sufficient, yes,but not a definite progression of "packe
up authority." My belief, is that a student has to see
his behavior continually being handled in a more serious
way if he doesn't change it. We can campus, glve work
hours, room arrest, but then something more serious must
follow. At this point, it doesn't always follow and the
whole system breaks down in the process,
One counselor felt that the administration and counselor com=-
munication needed to be tightened. He stated that the "admine
istration is hasty in some decisions of dormitory incldents
and places undue emphasis on minor problems." One counselor
who replied negatively to the question concerning sufficient

authority said that he "sometimes wishes he had much more
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authority." The other counselor who replied in the negative
stated it with a very vehement,"NO0,"

A finzl question the counselors were asked relative to
disclpline cases within their jurlsdiction was whether or not
the faculty should review such cases, All of the fifteen coun-
selors sald "no." Nine of the counselors qualified their neg-
ative replies stating that only in very extreme cases, partic-
ularly those which would require expulsion, should the faculty
enter into the case. Six of the men stated that the faculty
was not an administrative body and such problems should be
handled simply by the administration and, particularly, by
the men who know the case well, the personnel officers,

To conmbine into a montaze the current relationship of
the resldence counselor on the preparatory school campuses
in disciplinary matters within their responsidility, it would
be noted that the average residence counselor does the major-
ity of the exhortation in his dormitory. He has a dormitory
council made up of leaders in the dormltory who are the first
people to work with the offenses of their dorm mates., The
counselor feels that he has sufficient authority to handle
most of the disclpline cases: Ihen a case gets out of his
control and he feels that 1t should be referred to the admin-
istration of the school, he wlll either confer or send a written
memo to the dean or principal. The average counselor 1s not
the final word in disclpline caeses on the campus, dbut his

opinions welgh heavily and his recommendations for probation
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and expulsion are forwarded to the proper personnel offices.
The Resldence Counselor-His Status

This sectlon of the questlionnalre declt with the relatione
shlp of the residence counselor to other personnel officers,
the administration of the school, and the faculty. Both the
administrators and the counselors were asked to express thelr
ideas concerning the residence counselor's sutihority and juris-
dlction in the dormitory.

The residence counselors were first asked to state if
they felt they had sufficlent jurisdiction in the dormitory.
This question was phresed tc recelve enswers concerning inter-
ference by other faculty members and to arrive at the feelings
of the students on the campuses concerning the authority of
the residence counselors. Thirteen of the fifteen present
residence counselors stated that they had a "free hand" in
the dormitory. These men stated that there was little inter-
ference from the faculty as a whole, and other personnel officers
in general. In fact, many stated that they felt the faculty
was quite complecent and disinterested in student dormltory
1ife. These thirteen men felt that they had sufficient juris-
diction in the dormitory under the present conditions. Two
of the men stated an absolute "NO." All of the men qualified
thelr statements concerning sufficlent Jurisdictlon in the
dorm with an additional statement, One of the men who gave

an affirmative reply to this question stated his limitations
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in these words:

Under our setup, where a dorm counselor 1is just a teacher
who happens:s to live in the dorm, I would rather see more
participation by other faculty members in the life of

the dorm. I think outllines have to be set up by the coun-

selors, but I think other faculty members can easily help

to carry them out., Only through a2 complete reorzanization
0of the dorm counselors on our campus willl any prozress

be made, -

Six of the counselors expressed oplnions about the feel-
ings of the students in their dormitories concerninzg the resi-
dence counselor's authorlty. Three of these men stated that
the students could easlily clrcumnavigate the declslons of the
residence counselor by golng straight to the dean or princi-
pal. One man stated that the students will normelly not go
to another administrator, but, 1f they happened to do so, the
residence counselor's decislons were usually not backed up.
Two of the men stated that the students were not allowed to
2o to another adminlstrator. Suchea.process, they stated,
should be taken throush the residence counselor on to the dean
or principal. One of these men stated hls feelings in these
words: "This is a situation to be avoided at all costs., II
the dorm counselor makes too many costly mistakes, he should
be replaced, If the dean and principal do not back him up, he
should quit.”

The residence counselors were also asked to state whether
they felt the lines of authority could be further outlined
and tightened. Thirteen of the men responded to this question.
Four of the counselors felt that the situatlon was "okay" as

far as they were concerned and they would recommend the status




82
quo. One man stated that he felt the dean should delegate
much more authority than he did. Eight men felt that the
"lines of authority" could be much better outlined than they
were preseantly. One counselor put 1t this way: "We have no
written statement., I think we should have one, stating basic
principles in this area, from which specific applications couléd
then more easily and preclsely be drawn." Some men felt that
they were in thelr Jjobs long enough to now have the "feel" of
the Job. However, three men recommended that a written out-
line of some type would help them considerably when they first
reéeived their positlons.

The fifteen residence counselors were then asked 1f their
school has any wrltten statements relatlve to the status and
position of the residence counselor. Seven of the men said
that they know of nothing and had seen no written statements
at their respective campuses., Flve men stated that there were
manuals and outlines for the residence counselor on thelr cam-
puses., However, some of these men stated that the outlines
were scanty outlines in the faculty handbook. These men also
stated that a much nore thorbush job could be done.

In an attempt to become specifle as to the authority a
residence counselor possessed, a number of items dealing with
personnel work in dormitories were arbitrarily selected and
stated in the questlonnaires. The residence counselors were
asked to put a check in front of the ltems which they were

able to authorize., The results are these:
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15~~change roommates 8--change handbook or dorm rules

3==put a boy on probation 14-~check out a student for week-

3=~excuse from class end

14=-excuse from campus for 10=-=¢xcuse from study period
evening 12==confine boy to his room

Caly in one item, the first one, were all fifteen counselors
unenimous in agreement and of equal authority. The three who
stated that they were able to put a boy on probation limited
the type for probation to dormitory probation. The=iight coun-
selors who stated that they were able to change dormitory rules
rather arbitrarily, or to change handbook rules, noted they
could only change handbook rules with the consent of the admine-

istration.
The Administrators Discuss Authorlty

The administrators were asked on thelr questionnalres to
state some of the items which they felt the "ideal" residence
counselor should seek permission. The following ié a typical
reply:

"oermission" seems to be a strong term here. I prefer
to show confidence in the counselor's jJudgment, so that
he can feel free to make changes which affect his dorm
directly wlthout seeking permission, At the same time,
presuaing that there are weekly meetings between dean
and counselor, and more frequent when necessary, rules
and personality difficulties that can be discussed with-
out betraying confidence, can be alred with mutual bene=-
fits and for the good of the students,

All of the deans and principals stated thaet the residence coun=-
selor 1s responsible for the "internals" of the dormitory and

therefore has the responsibility and authorlty to change the
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dormltory rules. However, when i1t came to the handbook for
the dormitory the administrators stated that the whole per-
sonnel staff should be involved in its change. The adminis-
trators stressed the importance of continual conferences be=-
tween the residence counselor and the administrator. Once
confidence has been gained on the part of both éen, one dean
stated, then there ls very litile difficulty in the problem
of permission seeking. Another man stated that if the resi-
dence counselor 1s expected to run the dormitory he should

be glven sufficlent permlsslon to run it as he sees fit.

-—

Personnel Workers' Conferences

The deans were asked on thelr questionnaires to state
the number of conferences they felt the ldeal resldence coun-
selor should have wlith the personnel officers during the year.
Nineof the men responded to this question., Seven of the deans
and principals stated that the conferences should be held reg-
ularly at least once a week. Arother man simply stated they
ghould be regularly scheduled and the last man stated they
should be held at least every two weeks. Generally, the admine
istrators felt that the ideal counselor should come in often
and discuss problems with the administrator as he feels nec-
essary. The feelings of confidence seems to underlie the whole
answer. All of those who answered this gquestlon stated the
1n£orma1 counselinz conference should be a dally thing.

The current residence counselors were asked how often
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they conferred with thelr dean or principal. They were also
asked if they thought that more or less conferences were nec-
essary., All fifteen men responded to this question, Pive of
the counselors sald that they conferred with the administra-
tlon at least once a week. Three men stated there was a sine
cere attempt to meet informally with the dean at least once
a day. Four men stated that they scheduled meetingzgs with the
dean at least three times a week. Three counselors met with
thelr deen every two weeks. Two men responded to the question
of sufficlency of thelr conferences with the dean. One man
stated that he felt once a week was enough and the other stated
that he felt three conferences a2 week were necessary. All
fifteen of the counselors sald they were in contiaual contact
with the dean or the princlpal. They regarded this contact
not only as beneficial but also important. None were able
to state how many informal conferences they held wlith the ad-
ministration; however the counselors implled that these informal

sesslons were qulte frequent.
The Residence Counselor and The Administration

The deans and principals were asked to express thelr opln-
lons concerning the rank in the administration of the school
the idezl counselor should possess. All thirteen of the ad-
ministrators stated that residence counselors should be directly
responsible to the dean of students, The dean in turn is re-

sponsible to the president and through him to the board of
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control of the school., The men stated that 1f the residence
counselor was on the faculty of the school he should rank as
other faculty members would on the instructional staff of the
institution. The resldence counselor's "chain of command" was
describéd in the majority of the questlonnaires as goingz to
the dean and from there to the principal or president of the
school,

A final question asked the counselors was how they felt
themselves related administratively to the rest of the staff,
The fifteen men who replied to this question stated that they
saw themselves responsible, first of 211, to the dean or prin-
clpal. However, a larger and unanticlpated area developed
from the question. Seven of the men expressed what they con-
sidered a very real problem to them. They stated that they
were torn between theilr positions as instructors and residence
counselors. They felt they were not qulte clear as to whether
one or the other position was to be accentuated. One put his
feeling into these words: "I am a full-time teacher, who hap=-
pens to live in the dorm." Another counselor was qulte per-
turbed about his relation to the rest of the staff: "I am
responsible for the cleanliness and orderliness of the men's
dormitory that makes me superintendent of the bullding but
not of the grounds," Another expressed his admlnlstrative
position in these words: "I deal in dormitory living. They
deal in academics. I am on the bottom of the administrative
ladder which is the correct poslition for my Job,"
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The composlte picture then of the reslidence counselor
and his status in the dormitory is a complex one. The aver=-
age resldence counselor feels that he has a free hand in the
dormltory and that there 1s 1little interference from the faculty.
However, he feels that the faculty =8 2 whole should take a
better interest in the affairs of dormitory livinz, The aver-
age residence counselor also would like a well written descrip-
tion of his position as it relates to the total campus picture.
lie feels that he should confer wlth his dean at least ane
2 week formelly and several times g week informally. He feels
first of 2l1l responsible to the dean or principal under whose

dlrect jurisdiction he works.
The Residence Counselor-ils Extra-Counseling Duties

The questionnaires revealed that all of the men were quite
active both on and off campus in co-curricular and extra-curricu-
lar affairs. Twelve of the fifteen counselors who returned
questionneires were deeply involved in the teaching program
of the school. The three men who were not on the lnstructional
staff of the school were working on advance degrees at the
University of Minnesota.

The teaching load of the twelve resldence counselors vary
between one unit, or five high school hours, and twenty-three
high school hours plus five hours of study hall per week, In
three of the twelve cases the men were elther athletic directors

or thoroughly involved in the athletic department's prozram.
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This, of course, must be taken into account in the number of
class hours and teaching asslgnments presented. The twelve
who are on the instructlonel staff taught a total of 163 con-
tact hours ver week., This averages out to thirtéen and onew
half corntzet hours per week per counselor, The twelve men had
g total of thirty-one units taught by them which required separate
preparation, There was a total of thirty-six units taught by
these twelve men of which five were duplicate preparations. The
average teaching unit per counselor was three units. The resie
dence counselors taught in varlous departments; physical educa-
tion, religlon, math, Latin, English, history and Greek. The
najority of the hours spent in the classroom by the residecrce
counselors was in the religlon department,

When the deans and residence counselors were asked to state
how many hours the ideal counselor should teach they stated an
average of two and two-thirds units per semester. Eight of
the administrators answered in time allotments so that this
average could be derived. The replies varied from five hours a
week to eighty-five per cent of the average teaching load. One
dean sta*~4 that the counselor would be assigned no teaching
hours at 211, Rather, this administrator would have the resi-
dence counselor taking advanced work at a neighborhood univer-
sity. Another dean stated that his teaching load would depend
on how many students are under the counselor's responsibility.

When the residence counselors were asked if they consider

their teaching loads too heavy seven of the twelve men stated
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that their loads were too heavy for what was expected of them.
They felt if they were yo do theilr job in the dormlitory ade=-
quately their teaching foad should be lightened. One man stated
that he didn't consider his load t06 heavy as long as there
were not too many preparations involved. The reactions, of
course, from those who were teaching approximately two units
per week to those who were asslzned up to five units per week,
varied. The counselors who were teaching below the average
of thirteen contact hours a week were generally satisfied with
thelr teaching load. Those who were teaching above that aver-
aze were in favor of a lizhtened load.

From the residence counselors' questionnalres it appeared
a8 though the men consldered teaching as an important adjunct
to their counseling responsibilities, Eleven of the twelve
teaching counselors stated that they recelved contributions
from theilr teaching experiences which lended themselves toward
their counseling in the dormitories. #Most of the men expressed
the opinion that by teachinz one was able to better see stu-
dents in all relationshlips and activities on the campus. One
typical expression was this: "I have a closer relationship
with the students and derive many valuable insights concernw
ing their behavior." Two of the men expressed the view that
teaching added prestige to their counsellinz situations., One
man stated that he recelved no value from his teachinzg experi-

ence which contributed toward his residence counseling.
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The Counselor and Student Activities

The extra~curricular activities, with the exception of
counseling, of the campus, involved all fifteen residence coun-
selors. Only one man who is on the instructional staff stated
that his co~curricular loed was a very light one, Three of
the men who were not on the instructional staff of the insti-
tution stated that thelr extra-curricular loads were also light
ones, ZLleven of the men, however, stated that thelr co-curricu-
lar and extra-curricular activities wWere too heavy. The aver-
age orzganlgzational load per residence counselor was two and
one-half Beslides thls averaze load, three of the men were,
as stated previously, thoroughly involved in the athletic pro-
zram of the campus. One man was athleéetlc director in charge
of the whole campus, one was the high school athletlic coach,
and another spent a conslderable amount of time both in the
hizh school and college athletic programs. Only three of the |
men stated the number of hours they spent in thelr co=-curricu- 1
lax activities during the week thus the average tlme spent
per counselor per activity was unable to be determined. The
activities in which the residence counselors were concerzned

together with the number of men involved in each one are these:

Chorus manazer ==1 High School baseball ==1
School paper =~=2 Hiszh School basketball team ==2
Debate coach ==2 Athletic activities =-2

Cless advisor ==6 Collegze baseball ==2
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Latin club «=1 Bowling leagues ==1
Yearbook =-2 Student Union Committee ==2
Chaperon =3 Student Life commlittee ==1
Student council ==1 Judicial council =<1

Public relations ==i Wrestling team ==1

Tennis team ==1
‘The load of assignments varied from five actlviity sponsorships
to one., The majority of the men expressed the opinion that
1f they were to spend the amount of tiise demanded by thelr
residence counseling responsibility both the teaching load
and activity load were too great.

The administrators stated that the "ideal" residence coun=
selor should be involved in extra=counseling dutles. They
stated that here is an opportunity for the residence counselor
to develop a total image of the students who are under his
responsibllity: "Enough so that he is able to see and uander-
gtand the larger interests of the campus and also enough so
that students would see him in a role other than residence
counselor.” The reactions of the administrators varied from
"very limited" to "a good bit.," Tive of the twelve deans and
principals stated that his load should be limited. Another
man stated that he "should spend several hours dally" in co-
curricular activities., There seemed to be general agreement

upor. the note thet he was to spend nc more hours ian co-curricu=-

ler activities then anyone else on the campus. One dean did

gay that co=-curricular activitles are: "not inherent in the

job but are appointed by the president.”
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Off Campus Jobs

A question concernling remunerative positions outside of
campus activities produced a full spectrum of answers. The
residence counselors were asked if there were any limits set
as to remunerative positions and, also, to what extent they
participated in these positions. All fifteen of the counsel-
ors stated that there are no set limits of jJjobs or hours to
which they were so restricted. However, of these men, the
me Jority qualified thelr statements by sayling that ocutside
positions 2ll had to be accepted in the light of thelr campus
responsibility. Four men noted that they were allowed to take
positions outside of the campus but they have never done so
or have never had time to do so. One men made the interesting
remark that he must necessarily accept outside employment be=-
cause he "couldn't make it on the salary I get from the school.”
Mve of the counselors stated that they preached in surround-
ing churches. One man stated that ae preached every month;
three sald they preached twlce a month; and one man sald his
average preachlng assignment was once-a month., Three men stated
that they were active 1n youth work in local congregatlons
in the 2ity. They averaged seven hours a week at this occupa-
tion, One man stated the work he does takes ten to twelve hours
a week for outside of campus activities, Anotuer man stated
that he works wlthout remuneration as the director of the local

church choir and as the circult youth leader. The majority
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of the men, 1t appears, are gulte active in positions outside
the campus.

The administrators stated that the residence counselor
should be itreated in no way different to that of a faculty
member rezardingzg off campus employment. The only restrlction
and difference in these two types of peonle would be that the
counselor has a twenty-four hour responsibility and he nust
accept employment only in the lizht of his campus responsi-
bllity., One dean stated that he would not restrict the "ideal”
counseloxr to campus llfe because the campus is supnosed Lo
sexrve the church at larze. Any opportunity a counselor would
have to do this in the communlity should be permitied him, azain,
in light of his responsibility on campus. None of the admine
lstrators stated a particular or speclfic amount of employment
vhich would be permitted but, as a man, they stated the coun-
selor should do off campus work only after he had fulfilled
hls obligations on campus, The majority of the men could not

invision the opportunity for an abundance of off-campus work.
On Campus Hours

Thé residence counselors, in answer to another gquestlon,
stated that there were no specific hours desisnated per week
during which time %hey had to be on campus. Seven of the fif-
teen counselors noted that there were perticular times when
they considered it important end necessary to bein the dorml-

tory. One man stated that he was always in the dormlitory to
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check duringz study hours in the evening and at bedtime. Three
of the men said that they slways souzht to see that they were
in the dormitory over nlcht and avallable sufficlently duringz
the day to perform thelr proper functions., Another man stated
that he was scheduled together with two other counselors %o
check on two different days of the week durins the study hours.
One man stated that he rotates wlth two other counselors and
is oblizated to take one out of every three weeks of twenty-
four héur a day responsibility in the dormitory. Two counsel-
ors from the same school sald that they mutually azreed to
the fact that one of them wlll be on campus at all times.
The zeneral feelins of the residence counselors was that there
were no demanded hours for them to be on campus; however, the
men all felt a responsiblility toward their job and scheduled
themselves accordingly. ;

Six of the twelve administrators felt that the "ideal"
residence counselor should have regularly scheduled times when
he should be available on campus, One stated: "Evening hours

throuzhout the week are very conducive to student interviewlng;

also, dormitory supervision demands his presence at certain times

throuzhout the weelk." Another said: YAt the very least there
should be resular hours when students know they can get in
touch with him. In hils position, however, a general sorit of

availability is more desirable.”

The meneral feeling expressed or implied by the adminls-

trators was that there should be no set number of hours for

o
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wnich the "ideal” residence ccunselor should be on campus;
however, they felt he should be well awere of his job and
arrange his schedule accordingly so that he is available for
both counseling and other dormitory cccaslons. One man stated
the view that the dormitory should never be left alone. Another
stated that he would rather look a2t the whole question of hours
from the polnt of view that the counselor was responsibvle for
the dormitory twenty-four hours a day and that he would be

relieved of this responsibility only waen he felt it appropriate,
Campus Devotlonal Life

The residence counselors were asgked: "How do you con-
tribute to the devotional life of the dormitory on campus?"”
Fourteen of the fifteen men answered in & very positive manner,
One stated that he dldn't feel that he was contributing at
all to the devotional life in the dormltory. 8Six of the men
stated that they preached in chapel at various tlmes. Nine
of the men stated that they elther orgenized room dsvoltlons
or became active in visiting and encouraging such devoilons.
¥ive men stated that they continually encouraged situvdents to
a better devotional life by means of consistent counseling,

The majority of the men expressed the opinion that by their
Christien exemple througucut everything that they did, by their
attending chapel as often as possible, and through their Chris-
tian relationships in the dormitory they were contributing

to the devotional 1life of the students who were under thelr
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responsibility. Three men sald that they worked throuszh the
student relizious commlittees on campus for further devotional
Programs in thelr nartlcular dormitories.
When the deans and principals were asked in which wey
the "ideal" counselor should contribute to the devotional 1life
of the campus and dormltory the mejority of them stated that
he should be particularly responsible for the religious tone
in the dormitory and should do everythinz possible to further
that environment. One man stated it in these terms:
He sets the spiritual tone of the dormitory by scheduling
and conductling rezular dormltory devotions and encouras-
inz room and individual meditation, Hls counseling pro=-
cedures gre splritual in nature, and his personal life
and habits are & constant testimony to his failth,
Six of 'the men stated that the "ldeal"” couaselor should preach
rezularly in chapel, Flve men said that the counselor should
take part in dormitory devotlons and another sald the counsel-
or should be responsibvle enough to make those students on the
relizious 1life committees aware of the splritual tone in the
dormitory. The student planned prozram in his dormltory was
conslidered an essentlal factor, as one dean sald:
He should be aware of the planned program of the devotions
for the two, so that he can augment or reinforce it (Strenzth-
eningz) through counséling. His work contacts will ordinarily
provide a "pulse-readinz" of the spiritual tone prevalent.
I should thinik that his main emphasis here ought to be
that of practicallty: Is the vplanned program translated
into evident, Christian living, a witnessing student body?
If, in his work he detects weakness in the prograd, he
should work throuzh the Student ILife Committee and/or

through the dean of the chapel with the Christlan Growth
Committee, to suggest modification.
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The Resldence Counselor-His Orientation

Fifteen residence counselors were asked how they were
oriented to their job, Three of the men stated that they
recelved an excellent orientation to the responsibilities which
were to be theirs. One man said: "The principal explained
the objectives to me very closely and let me know exactly whaf
was expected of me in this new position." Seven of the men
gtated that therc was a slight orientatlion period in which they
recelved both correspondence and some first hand knowledze
throush conferences when they arrived on the campus at the
bezinning of the school year. However, these seven men said
that the ‘vrientation was not as good as it could have besa,
Three men commented that no printed materials were sent to
them and another said that the materials he dld receive were
not always clear. Mive of the residence counselors said that
they were not a1 all oriented to the Job which was to.be thelirs
in any way. The men who did receive some orientatlion stated
that 1t consisted mainly of remarks concernlnz the campus,
its students, and physical plant, but very llttle was stated
about their responsibillities.

The counselors were asked, as their last question on the
questionnaires, what improvements could they suzzgest for the
orientation of the next residence counselor. One man stated
there could be no improvements thet he could think of., He

gald, "You must first live and work in the dorm before you
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can fully understand how the objectives actually £it into place,”
The other fourteen counselors all stated some form of ilmprove=-
ment which misght be included for the orientation of their
successors. The following are some of the examples of these
remarks:
Iwould try to leave better records of what I had done

and susgestions to what I found, good, bad,etc. Hardly
any records were avallable to me.
he administration of the school. Care=

A meeting with ©
of the obJectives and regulations of the

ful discusslon
dorm counselor,

43
f

A1l procedures should have been more thoroushly laid out
to us at the beglnning rather than later.

Iract statements of duties and Jjurlsdictlion presented

at the bezgianing of the school year if possible, personal
discussion between previous residence counselors and pro-
spective residence counselor,

Exact statement of duties, responsibilities, authority,
status, procedure, etc., handed out at the bezinning of
orientation.

An opportunity to telk with the previous counselor,

1. Outline what is expected of him. 2, Help him to be-
come acgueinted with the way a dorm is expected to be
Tun. 3, Gulde him in some reading matter in this area.
4, Give him major responsibilities in the dorm and only
linmited duties in other areas.

I bvelieve 2 few dey's, possibly a week's orientatidn by
the dean and/or other faculty would be extremely helpful.

Individual ceses of students could be reviewed before

the school year begins, in order that the counselor could
better understend the students that will be living wito
him. As complete as possible a conference should be neld
with the administration to understand the system of dis-
ciplinary action, division of authority,etc.

Perhaps the detalls and accounts of all necessary ianfor-
mation, also a chart listing all regulations regarding
time when students are to be in their rooms, lights out,
rules on long week-ends, etc. Sometimes these points
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are overlooked and even thoush they are included in the
handbooks, may change or very from perlod to period., I
believe by dilizent study of the school's handbook and
regular neetings with the president and dean of students
most of the problems will be solved,

The deans also expressed thelr views as to an ideal orien-
tation program for a residence counselor. The followinz are
some of theilr expressions:

Orientation nmeetings with administration personnel espe-
clally the dean of students and a detalled description
of exactly what is expected of him., There is no substi-
tute. for experience in this area. By itrial and error
the counselor determines the best course for him per-
sonally, His interests, personality, etc, are important
factors in determining his particular action,

Introduce him and have him participate in the orienta-

tion week program atv the beginning of the school year,

followinz coreful briefins sessions with him before the
school year ends.

Three day orientation before school begzins.

Let him live for a month rizht on the campus with the
previous counselor,

I would prefer that he spend a week or two livingz in the
spring months prior to his tenure, In addition to this

e series of conferences with the dean or principal and
with the student zovernment officers prior to the arrival
of the resident body would be most desirable.

By settinz up a set of zulde lines for his use indicat-
ing privilezes and responsibilities of the offlce. It
would be most desirable to nave a series of conferences
before he embarks on his Jjob., Follow=-up conferences in
the first week, followed by rezular conferences on the
gtatus of his dormitory life. In hiring him it would
help also to suzgest some courses which he might take
which would assist him in his job. Bring to his atten-
tion that his own growth in Word and Sacrament are most
essential to his heavy responslbility of sharlng the
Gospel with the students.

Service ag in an assistant to an experienced man. Pos=
sibly some specific academlc training at the Seminary.

T ———
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1. Spend at least several days with a competeat resi-
dence counselor (at another school if necessary) to ob-
serve and see scope of work, 2. Throuch discusgsion of
specific dutles. 3. Frequent meetinzs wlth the dean,
especially the first days and weeks of the school year.
4¢ Study and master contents of the handbook and other
statements of the colleze on dormitory life, philosophy
of the school, etc. 5. Rezular study of professional
literature in that field,

1. Arranze an informal meeting with him soon after he has
accepted the positlon, and before he has bezun his active
duties., The presldent, dean, and priacipal (guidance
council) should meet with him. In thls conference lines
for responsibillty and the overall view of the style of
the system should be discussed. The faculty handbook
{(or at least an abridzed addition), the student handbook,
the dormitory handbook (1if there 1s a separate one) should
be provided and summerlzed briefly. He can take these
pPrinted materials for closer study at his lelsure. 2.
If step one has occurred before the end of the school
year previous to his assuming duty, he mlght have the
opportunity of meetinz with the dormitory, student house
conmititee, especlally with student dorm proctors. He
mizht also be introduced to a group meeting of those stu-
dents who will return to hls dormitory the following year.
3¢ VThen he returns to the campus for actual work there
should be another meetinsz with the guldance council to
clarify matters which may have come from his studied read=-
inz of the handbooks he received earlier or from thoushts
about his work generally. 4. As students arrive he should
have opportunity to meet them, especlally the leaders.
The admissions officer should have alerted him by now
regarding suy speclal cases of need. 5. Any events in
the orlentetion week which would zive him an opportunity
to be with the students informally, should be particular-
1y recommended to him. 6. He should be madz to feel warnmly
welcome in the dean's office at any tlme especlally during
the early weeks of his arrival. =--one takes for granted
that all the amenities of housing, welcome, contract and
he like, have been adequately provided by the school's
administration., An unhappy beginning from this view is
very difficult to overcome.

The present orientation programs in the majority of the prepar-
atory schools according to thq reporte, are ilnadequate. The
majority of the residence counselors would suggest improvements

to the orientation program for the next residence counselor,
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The administrators themselves would attempt to orientate the
next residence counselors on thelr campuses in a much more
thoroush process than thoée who have bheen oriented in the past,
The ideal situation would be to have the new counselor arrive
on campus at the end of the‘school year previous to his arrival
for full-time duties end at that time recelve a preliminary
overview of the objectives and responsibllities his job will
entall, Above all, the administrators say, the "ideal" resi=-
dence counselor will be in very close contact with the dean
of students at the beginning of the school year, The general
feelins of the administraetion is that more study should be

done in thils area.



CHAPTER VII
ITHPLICATIONS

Introduction

The questionnaires have presented & plcture of the resi-
dence counselors'® present status. The administrators of the
schools, have, by means of thelr questionnaires, expressed their
Views concerninz an "ideal" residence counselor. The deans
and principals have explained many of the reasons for the pres-
ent status of residence counselors, have presented a set of
objectives for future counselors, and have expressed their
feelings about the residence courselor program in Synod.

This gectlon will investigate the implications of the
gtatenments mede by both the administrators and the residence
counselors. The implicetlons will be made in the light of
current educational thought conceraning the residence counsel-
.0r. The implications will measure the development of the pro=-
gram according to the idees, objectives and procedures preve
alent in educationsl circles and inherent in the oriszinal 1947

broposal of Synod.
Commitment to the Progranm

The need for a residence counselor as head of a dormitory
is stated or implied by all of the administrators, This con-

tentlon agrees with the 1947 provosal for the prozranm:
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The problem centers around the need for constructive

zuidance and counseling programs 1ln the resldence halls

of our educatlonal institutlons end the need for spirit-
ual qualified and well~trained individuals to supervise
sch programs, !

The administrators, wlth the exceptlon of one, not only
stated the need for such a program but have in the years since
1947 committed themselves to the implementation of such a pro-
gram on their campuses. The extent of this commitment varies
from campus to campus; however, 1t can be implied from the
findinzs of the study that a thorough commitment to and imple=-
mentatlon of the prozram as outlined in the 1947 Synodical

report is still lacking. The implications stated below will

Qualifications of a2 Residence Counselor

The gualifications necessary for a residence counselor
seen to be 1) a theological orientation, 2) a knowledze of
counseling, its technigues and éapplicatlions; and 3) outstand-
ing personal characteristics, The 1947 resolution encourag-
inz the progrem stressed heavily the importence of a theologi-
cal baokground,e The accenl in current counseling literature

is that the counselor be generally trained, experlenced, and

able in his field,

1".L‘l:Le Tutheran churoh--ﬁ;ssouri Synod, Reports and Memo- .
risls, 1947 (St. Louis: Concordia Publisping House, 19375,
. 104, hereinafter cited as Reports and Memorials.

Lo

-2Reports and Memorials, 1947, p». 166
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A thoroughly trained individual is the core of any ade-
quate counselinzs program. Especially is this true when
counselins of a vocational or personallity development
nature is undertaken . . . Such an individual has train-
Inz in the flelds of psychology. clinical procedure, case
work, vocational, soclal, and economlc chanze, mental
hyziene, and educatlional orzgnization . . . He must be
a leader of the faculty devellopinz a better quality of
counseling throuzhout the lngtitution, a person skilled
in using his resources with individual students, and a
zlearing house for 21l of the counselinz in the institu-
ion,>

Current éounseling literature also stresses the lmportance of
personal qualities:
But above all, personal qualities of a superior order are
essential, Everypne who 1s employed by a colleze to super-
vise livingz units for students should be a person of zood
moral character, personal dignity, and emotlonal stability.
In addi%ion, such an officer should have a sincere inter-
est in young people and the abllity to hold thelr respect
and zood will,%
The questlonnalres lmply that the majority of the resi-
dence counselors possess two of the three qualification areas:
e theological orientation and outstanding personal character-
lstics. However, the second area of gualification, a back-
ground in counseling experlence and techniques, is lacklag in
the majority of the men, The residence counselors themselves
readily acknowledge this fact and attempted by varlous means
to improve thelr standing alonz these lines, The administra-
tors state that the ideal counselor should have a thorouzh

orientation in the counselinz field. The simple fact is that

30. Gilbert Wrenn and Reginald Bell, Student Personnel
Problems (New York: Farrar and Rinehart, Inc., 1941), p. 143f.

4
Harriet Hayes, editor, Residence Halls for Women Students
(Washington, D.Ca: 'National Assoclation of Deans of women, 1927),

pPa 12T
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there 1s a present vold in this area in the resideance counsel-

or prozram,
Orientation of the Resldence Counselor

The vast difference hetween the orlentation prozram which
ls presently conducted for the majority of the residence coun=-
selors and the orientatlion the administrators envisioned of the
"ldeal" counselor implies & necessary revolution in this area.
Current literature states that a continual and thoroush orienta-
tlon program for the resldence counselor is essential: "A
clean understanding of what the Job i1s, its responsibilities,
the expectations of the administration, the philosophy under-
lying the work to be done will help both the advisor and super-
vising person."5 Dr. Ohlsen stresges the importance of on-the=-
Job=traininsz:

Every student personnel administrator recognizes the need
for on-the-job=-training., However, most administrators
have been inclined to take the easy way out. That is,
they have been satlsfied with theoretlcal lectures about
the job. To make matters even worse the administrators
have usually planned the prozram. Individuals cannot

be expected to zrow on the job Just because the adminls-
tration recoznizes certain weaknesses in the staff, £
there is to be significant zrowth the staff themselves
must recoznize the need for the program and help plan 1it.
Then in=service tralning becomes a learning process in
which the staff members define the problems and actually
help solve those problems.

Sgatherine H, Read, "The Role of the Residence Adviser,"
Journal of Home Ecomomics, LI (April, 1959), p. 459.

6Merle M. Ohlsen, "An In-Service Traininz Program for
Dormitory Counselors,” Qccupations XXXI (March, 1951), p« 531,
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Record Keeping in Counseling

The gquestlionneires of both the residence couanselors and
administrators stated that some records for counselinz work
should be kept. Lloyd-Jones and Smith agree with this idea:

The head of reslidence will need to keep certaln records.
The system evolved should be based on principles of sim-
rlicity and counslderation of the purposes to which they
are to be put, Card files of names, home addresses, par-
ent's names and occupations, telephone numbers, students'
secondary schools, interests and skills, as well as date
of birth, are useful. A card file of class schedules is
necessary, for the head of residence may need to seand

to class for a student, should some sort of crisis occur,
A folder should be set up for each resldent contalning
his apnlication for the dormitory end any confidential
informution the head of residence may wish to add . .« .
The system of records maintained in the dormltory should
not duplicate any more than is necessary the records kept
in the central personnel offlzce of the institution. The
director of personnel will wish to work out with the heads
of residence the type of information he will want added
to the records in the central office.”

The lack of uniformity end divergent opinions concernlng the
records of the residence counselors in SBynod's preparatory
Bchools implies that more study is necessary 1ln thls area to
determine the constitution of proper records.

The answers on the questionnaires concerning the hand-
nz of confidential counseling data implies an investigation
of the same on the part of many campuses. Current literature
stresses the importance of correct handling of such confiden-

tial datas

TEster Lloyd~Jones and Mergaret Smith, A Student Person=-
nel Procram for Hisher Education (New York: MeGraw=-Hlll Book

Oompany) pp. 100-207
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Records of counselins relationships-=lnterview notes,
test date, or correspondence-~and professional infor-
matlon shall not be made avallable for any purpose other
than that for which they were compiled, unless permission
of the client is obtalned to do so. Reports to other
persons aghall be of a summary nature and in such lancuage
and concegts that the recipient can handle them profes-

Slonally,.©

Conferences between the deans and principals and the resi-
dence couaselors, according to the questlonnalres, are guite
frequent and informal. Dr. Ohlsen aszrees with the procedure
waen he says that the adminigtrator must meke his office open

at all tianes to the counselors, but sessione should be volun-

tary on the part of the counselor.9 The majority of these

conferences deal with current problems. Current literaturs

on the subject stresses the importance of a continual orien=~
tation and tralning progrem through the reguler meetings; A
gystem followed at Northwestern University exemplifies this:

Eaoch week durlng the semester we meet for an hour and
a half to dlscuss 'in more detaill our purposes, procedures,
Tecords and zeneral mabteriasl on how to handle various
kinds of problems. We try.to teach the counselors that
8 social prcaram as such needs to be developed within each
living zroup so thait it meets the need of that zroup.
That means that some will have o more extensive prozram
than others, and some groups need to have thelr projsran
curtalled. Also, we try to teach them a few of the fun-
dementals of groupn work; the role of the leader as a zuide
and not o dominating force; how to get students to take
the inltiative; how to get them to accept responslbillty
ard *o conform %o social standards in the meking of which
they have had a share; how to scrutinize the socleal pro-
sram so that for the trivial and the Jjuvenile there can

- be substituted zradually a soclal program that carries

SRalph P. Berdie, editor, Counselinz and the Colleze Pro-
gram for Hisher Education (New York: MoGraw-H1ll Book Company)
DD 196‘2070

9Ohlsan.', op._glt., pe 534,
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with 1t some justifioation.10
The answers on the questionnaires in this erea viewed in the
1lizht of recent literatureare an eveluation by some counselors

and administrators of this phase of the prozram.
The Counselor and Disclpline

The questionnaires imply that the residence counselors
are elther the main disciplinary officers in the dormitories
or they are in some manner thoroughly involved in the disci-
DPlinary process in the halls. The 1947 Synodical Tecommen=
datlon states:
While it becomes very plain that the counselor wlll not
be a disciplinary officer, 1t wlll become necessary at
times, particularly in the process of transition, to
devise adjustment procedures and to supervise the activi-
ties involved. An arranzement which zives him direct 11
responsibllity in this area would, therefore, be desirable.
The concept as stated 1n the 1947 recommendatlion that the coun-
selor should not be a disciplinary officer agrees wlth the
current thought in this area. Hichael Cortale expressed thls
thought in a recent article in which he stated that the coun-
selor cannot escape involvement in disciplinary procedures,
for here is a perfect. opportunity to work with a student in

a counseling situation. However, he states: "The majority

of educational counzelors believe that the guldance staff should

1ORuth McCarn, "The Housing of Students,” Student Person-
nel Services in Collezes and Universities, edited by John Dale

Soscenna oy

Russell (Ohicago: The Unlversity of chlcago Press, 1941) p. 205.

11Reports and Memorials, 1947, ». 165.
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not handle the primitive aspects of discilplinary problems.“12
The resulis of this study imply that the various campuses are
8t1i1ll in "the process of transition.” The counselors are still
dlrectly responsible in the area of discipline in the dormi-
tories.

HMany of the residence counselors stated that they are
attempting: to use and develop student participation in dormi-~
tory resulation and control. This theory agrees with current
coungelin: bellefs:

The administration of the dormitory cannot be successful

unless the students pley a pert in the administretion.

Student participatlon in house government is both de-

slrable and essential. It is the students liviang in

the house that make "the house," and it is only to the

desree that they feel that the different house prozranms

ere thelr procrams end to the desree that the head of
residence realizes the students' interests that these
prozrems accomplish their real educational and social

purposes, 13
The successful reports and recommendatlons of thls procedure
as an adjunct to the reslidence counselor prozram implles that

further exploration of thies facet is necessary.
Living Quarters of the Residence Counselor

One cualification stated in the 1947 recommendatlon for

the residence counselor program stated:

12Hichael J. Cortale, "Counselors and Disciplgne,“ The
Personnel and Guidance Journal, XXXIX (Jemuary, 1961) p. 351,

13Lloyd-J6nes and Smith, op. cit., ». 193,
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He should reside in the hall for full reallzation of
suldance opportunities. A non-resident counselor is
often apt to be away at the times when students are
most in need of him, IiHis work is made easier by being
one of the group.!
The fact that fourteen out of the present fifteen counselors
who answered the questionnaires live in the residence halls
lmplies an acceptance of this particular aualification on the

part of the administration.
Pacilities of the Residence Counselor

The survey of housing facilitles for the residence coun-
selors in the dormltorlies showed the averase apartments to
be adequate f&r g glngle man only. HMany of the apartments'had
no cooking facillities and few were equipped to handle a fam-
1ly, 7The 1947 recommendation sald: "o cost should be spared
to make available adequate living quarters as well as effec-
tlve counsgeling facilities for the housemaster in a dormitory.”
The mejority of reports indicate that most campuses are still
in a "transition period" in this respect and have not, as yet,
reached their goal.

Another implication in this area is that most schools
are commltting themselves to an unmarried resldence counselor.
The unmarried counselor seems to be more popular as a type of

housemother now deys. C. Gilbert Wrenn mekes & note of this

1AReports aﬁd HMemorials, 1947, ». 167.
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fact in his book Student Personnel Hork in Golle:'ge.15 With

this practical consideration in mind questions mlzht be asked
relative to the importance and permanency of the position in
the dormitory. Are the resldence counselors expected to come
out of the Seminary, as one administrator sald, stay about two

Jears and then move on when they gel ready to get married?
Rank of the Residence Counselor

One of the main poilnts in the 1947 recommendations to
Synod is that the residence counselor first be "appolnted”
to his position and then after an "appropriate period of sat-
lsfactory service” he be called as an associate professor.16
The study reveals that none of the residence counselors are
called to the associate professors rank, but all are under
appolntment as instructors or asslstant professors. The mo=
Jority of residence counselors wao remained on & campus for
a period of years and were later elevated in rank left their
Jobs as counselors after only & few years to devote full tim
to teaching responsibilities, The impllcations are many, but
one appareant fact is that the position of resldence counselor
was regarded as temporary and a "stepping stoné' to a Jjob on

the teaching faculty.

15 i . % nel Work in Colles
C. Gilbert Wrenn, Student Personnel Work in Uollese
(New York: Ronald PreSs Cos, 1951); De 511

16Raports and Memorials, 1947, p. 169.
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Co=curricular Activitles and the Residence Counselor

The administrators aanswered that they would like to see
the ideal counselor have a limited co-curricular activity and
teaching load., The 1947 recommendation expresses a similar

attlitude:

It is expected, also, that the housemaster will be . . .
consulted on the scope and adminlistration of co-curricular
activities. « + . It would seem to be desirable to have
the Headmester come lnto contact with actual teaching
problems throush an asslzgnment which would enable him
to do a limited amount of teachlng particularly in the
field of rellglon,
Cs Gilbert Wrenn's findinzs relative to the teaching respon-
8lbilities of residence counselors in publlic institutions to-
day revealed that about one-fourth of the men taught in addition
0
to counseliLg.1° Four-fifths of the counselors covered in the
Synodical study teaught end all were involved in co-curricular
student ectivities., The averaze class load was thirteen class
hours a week plus an average activity load of a number of hours
a week, One man said: "I spend too much time in class and
have practically no time for any counseling.” In the light
of these facts the implication would be that a standard defini-

tlon of "limited" load must be developed.
Status of the Residence Counselor

Phree-fifths of the residence counselors stated, without

provocation on the part of the questionnaires, that they were

TReports end Memorials, 1947, pp. 165-167.

Byrenn, op. elt., ps 311,
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not truly residence counselors as the term implies. Here are
Some of thelr statements:

I do no formal counseling in the true sense of the words!
This 1s where I feel "residence counselinz" is a mlsnomer,

He spend two to three hours a day in the dormitory super-
vlising and not counseling.

Don't think I really am a counselor, only a resource rerson,
They think we ere policemen!

We teach a full load, coach athletics, sponsor clubs,

and have other assorted duties. Our counseling, there-
fore, in the sense of really coming to zrips with stu-

dent problems 1s very limited.

"Status wise" and "pay wise" I am a dormltory supervisor,
a "housemother,”

We are in a rather vague position as to our status,
Only through complete reorzanigzation of our dorm counsel-
or set up could our lines of authority be further outlined
and tightened.
More definite statement 18 needed of Jjust where I stand
with regexrd to authorlity. Don't often know Jjust how far
I could 5o if certalin situations would occur.
I am responsible for the cleanliness and orderliness of
the men's dormitory. Thet mekes me superintendent of
the building but not of the grounds,
I deal in dormltory living. They deal in academlcs. I
am on the bottom of the administration ladder, which 1s
the coxrect position for my ?ob. (There is a larze turne-
over of dorm counselors,vwhy?
Just where do the present residence counselors stand?
It appears that the majority of the men feel themselves to
be more of a supervisor of discipline than a counselor. This
contention is evident in other institutions. Robert Callis,
after a study of the house counselors at the Unlversity of

Missourl, mekes this statement: "We contend that our personnel



14

assistants are not counselors and that their dutles as stated

2re not symonymous with usually accepted definitions of coun-
seline," 19

Conclusion

Around these final remarks of the current residence coun-
selors the total prosram revolves. The implications of these
Statements sound the warning note that the prosram, whilch was
recommended by Synod fifteen years azo, 1s dyinz in a "state
of transition." The counselinz accomplishments of these men
cannot be evaluated if they primarily consider themselves no
more than housemothers, supervisors, bulldinzg and zrounds
superintendents and policemen. The danzers of this "proctor®
system were stressed in the 1947 recommendation:

Obviously the accepted definition of "Proctor" as™a college

or university officlal who enforces order and obedience”

does not define our purpose in this respect. Slnce it has
proved nelther adequate, practlcal, nor sufflciently ef=-
fective in ordinary educational projects, this plan 1is

still less suited to our speclalized and splritualized

objectives. The extremes of too little and too much dis-

cipline usually appear as its characteristics. Its con=-
tributions toward the development of the cardinal virtues
of faith, hone, and charity have been welshed and found
wanting.éo
The developments of the prosram have also been welghed and

found wanting.

19Robert Callis, "The Relations of Counseling to Person=-
nel Work in Resldence Halls," Counseling and the Colleze Pro=-
sram, edited by Ralph Berdie (Minneapolis: University of

Minnesota Press, 1954), p. 39.

20The Lutheran Church--Missouri Synod, Regprts and Memo- X
rials, 1947 (St. Louls: Concordis Publishing House,1947) p. 164.



CHAPTER VIII
CONCLUSION

The study attempted to present a picture of the current
status of the residence counselors in the men's dormitories of
Synod's ten preparatory schools. Questionnaires of two differ-
ent types, one for residence counselors and one for school =zd-
ministrators, were sent to all of the preperatory schools.
Flfteen residence counselors and thiricecesa deans and principals
responded for a 93 per cent return of the guestlonnalres. Omne
adminigtrator stated that hls school had abandoned the residence
counselor program. The resldcance counselors were asked to pre-
sent a current situation oan thelr respective campuses while the
adainistrators were asked to present the ratlonale, objectives,
and idezls of %he residence couaselor program. The results of
the study were compared with some of the originel 1947 recommen-
dations for the program, and, also,wlth contemporary llterature
in this area. The implications inherent in the program were

varied and numerous.
The Present Residence Counsclor

The average residence counselor now at work in the dormie
tories of Synod's preperstory schools 1s about twenty-elght years
old, a greduate of one of Synod's preparatory schools, theologl-
celly trained, untrained in psychology and counseling, in his

second year as counselor, single, and continuing a graduate
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program., He feels he could be better trained fortae Job and
states that the ideal age for = residence counselor is about the
Bame as his present age, twenty-elght. The average counselor
says he lives in the dormitory with hls office across the hall
from his apartment. He feels his room 1is adequate only for a
single men, and, even at that, 1t could stand improvements, The
counselor is responsible for seveaty-two men. He does two hours

of informal counseling and one hour of formel counseling daily.

academles, and vocatlons. He keeps some sort of records, but
he feels they should be bettor kept and better used. The coun-

Selor states that there is little interference from the faculty

in his dormitory offailrs; however, he attributed this to the lack

of Interest by the faculty in the students' total campus life,
The counselor feels thel he was inadequately oriented to his po-
sltion, that there is little available materlal outlining his
status and responsibility, and that his weekly confereances wita
the other personnel officers are sufficilent for dlscemination
and accumulation of facte and cases, Under the present system
the average counselor feels that he has sufflclent authorlity in
the dormitory, but he states, the whole situatlon needs enother
evaluation to determine his standing. He is responsible for the
discipline in the dormitory and uses a dormitory council of stu-
dent inhabitants to help regulate and control, The head person=-
el officer is notified in wrlting of disciplinery cases of cer-

tain individuals in the dormitery who are constant troublemakers
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O0r who become involved in what he considers a major violation.
The average counselor teaches thirteern class heurs a week and

is deeply involved in co-curriculesr student activities. Ee is
not required to be on cempus 2 certain mumber of hours per week,
but he feels 1t his responsibllity to be avallab: as often as
posslble for coumseling end dormitory control, He is allowed to
take remunerative positions and does so by preaching about twlce

& month,
The Administrators Speak

The administrators see the ldeal residence counselor as
one who is well versed in counseling, 2 married man in his late
wentles, a graduate of one of Syaodfs terminal scheools, snd a
man with deep pastoral concern for the studentss His living
faeilitles should be adequate and within the dormitory. The
group under the ideal counselor's responslbility should be forty-
nine according %o the sdminisitrators. He should spend s much
time 28 possible counseling in the dormitory. His academlc load
should be 1light, less than ten hours a week, and his extra-cur-
ricular load no more than the average faculty member. He should
offer and seecl: advice freely, at least once & week in conferences.
He should have enough suthority to run the dormitory without
constently seeking permiscion from the dean or principal., Only
on matters of polioy change should the administration be contacted,
act on polnts of the dormitory administratlon mechanics. The
counselor should be on campus enough to exerclse his responsi-

bllity, but no set number of hours should be stated. He should
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be instructed in carrying out a devotional program in the dormi-

tory and he should be thoroughly oriented to his job.
The Implicetions of the Present Program

The p’~tures of the current counselor and those of the idezl
counselor leave room for many implications. The majorlity of this
implication comes to the fore in the light of the 1947 recommen-
dations of the Board for Higher Educatlon to the Synodical Conven-
tlon proposing the implcmentatisn of a resldence counselor program
throughout Synod. Some of thelobjectives of this recomnmendetion
have been met. The program has been underway, or at least attempted,
in 21l of the preparatory schools. The structure is present. The
personnel are in thelr positions, facllities have been set up for
the counselors., However, it appears from the reports that the
structure has s hollow center. The residence counselor is still
in transition., He is still 2 disclplinary officer and dormitory
supervisor, but not primarily a counselor. The majorlty of the
campuses heve commltted themselves to the program but have carried
it only partially to fulfi llment. The 1947 recommendation stated
that the counselor was to be a counselor and dormitory supervisor
and control was to be exerclsed by others not mentloned in the
recommendetion. The majority of the current counselors are per=-
plexed and confused as to thelr objectives, status, and responsi-
bilities. Could this be the reason, as one counselor answered,
that the average tenure of counselors is only two years?

These implicatlons demanded a thorough reevaluatlon by

each campus of their objectives of the residence counselor progran.
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The problem confronting most is whether or not the program should
be carried to its loglcal extent., Preston B, Albright stated
the need for this constant evaluation of the status and re=
sponglbilities of the residence counselor in his article "The

Place of .ic.ldence Hall Organization in the Student Personnel
1
1t

Progrem, If the origlnal recommendatlions are to be met studies
must be undertaken in the followlng areas on many of the cam-
puses:

.1). Clear objechives of tie status and responsibility of
the residence counselor

2). A more qualified counselor in the fields of psychol=
ogy and counseling '

3)s Better facilities for the counselor, especially the
married nen

4}, Counselors who are o be primarily counselors and
not supervisors or disciplinsrians

5)« Acadenmic and co-curricular loads' for the counselor

Only after these and similar areas relating to the siruc=-
ture of the program have been studied and put into operation
can a prover eveluation of the benefits of the program be
derived. Only then can a study be made of:

1). The value of the residence counselor in the dornitory
of Synod‘'s preparatory schools, and

2). Types and techniques of counseling proved successful

in a dormitory Js:loping future pastors and teachers.

~1Preston 2. Alb»ight, "The Place of the Residence Hall
Organization in the Student Personnel Program,"”" Educational _
and Psycholozical Measurement, XI (Winter, 1961), pp. T700-TO3.




APPENDIX A
1947 RECOMMENDATIONS
Student Counselor Progrem

The problems center around the need for constructive
guldance and counseling programs in the residence halls of
Our educational institutions and the need for spirituslly
Qualified and well-trained individuals to supervise =nch
Programs.,

Obvlously the accepted definition of "Proctor" as 'a
college or university officlal who enforces order and ob-dl-
ence" deces not define our purpose in this respect. Since
it has Proved neither adequate, practical, nor sufficlently
effective in ordinary educatlonal projects, this plan 1s still
less suited to our specialized and spiritualized objectives,
The extremes of too little and too much discipline usually
appear as its characteristics., Its contributions toward
the development of the cardinal virtues of faith, hope, and
charity have been welghed and found wanting,

The housemaster ian our system may be expected to plan
and to direct a positive program cof student actlvity designed
to create impnoved basic spiritual, scholastic, and profession-
al attitudes of the program., This will be accomplished through
personal counseling traditions wherever the need of lmprovement

is indicated. Much which essentially attempts to establish
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the relevance of the will of God to all areas of life; to
ldentify and formulate the specific application of this divine
will to the practical aspects of the student's current pattern
Of 1ife; and through the means of grace to create and strength-
en a love-motivation which will lead to a ready acceptance of
that will in the spiritual, mental, and physical aspects of
the student's dally 1ife at school. It is expected, also, that
the housemaster will be a key factor in the determination of
both worship and the cultural program on & given campus and
that he will be consulted on the scope and administration of
Co=curricular activities. While it becomes very plain that
the counselor will not be a disciplinary officer, it will
become necessary at times, particularly in the process of
transition, to devise adjustment procedures and to supervise
the activities involved. An arrangement which gives him direct
responsibility in this area would, therefore, be desirable.

The cloistered atmosphere which surrounds student life is
an unfortunate heritage of the past which still persists on
many campuses today., Within the last few years it has been
less conspicuous in public schools, but its grip is strong
and tenacious in private residence institutions. School life
divorced from reality to the extent that 1t precludes practical
contact with the problems and responsibilities of community
life manifestly increases the need for guldance.

In many ways, the dormitory offers better opportunities

for guidence than do other situations., One reason for this
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lies in the fact that there is more time for conferences and
follow-ups than elsewhere, Students are avallable more often, i
and more easily contacted.

The second reason is that Btudentg are much more apt to
be relaxed, receptive, and responsive in their "homes" than
in an office. This lack of formality is conduoive to.fruit-
ful interviews and conferences.

The third reason lies in the varlety of channels through
which a student may be approached. In terms.of the total
guldance picture it is unexoelled. Spiritual; gocial, scho=
lastic, personality, health, and professional choice problems
can be more readily observed in this atmosphere than in that
of the classroom or office. This does not mean that student
‘guldance should begin and end in the residence hall. This
Section is only one phase of the program. To be successful,
all the work at the school should funetlon in co-ordination
with the guidance program.

- Because of the nature of his work, it will probably be
most effective in our schools %o apply the system first to
the high school boys only. To establish proper traditions
as original attitudes will be easier than substituting good
attitudes for inferior ones. Accordingly, it is also nec-
essary that considerable patience be exercised in the early
evaluation of results, since the suggested process of infil-
tratioﬁ will require & substantial amount of time to achleve

readily observable results..
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Qualifications

When listing the qualifications of Residence~hall Coun=-
Selors we need to remind ourselves that mere technical train-
ing and interest will not suffice of themselves. To serve our
Chureh's needs in this respect, more than & knowledge of
PBychology and psychoses is required. The vastly more im=-
portant ability rightly to divide and correctly to apply the
Law and the Gospel are unconditional prerequisites.

The Housemaster must have many other attributes, for
he will be meeting his students in all sorts of situations
in vhat amounts to almost a twenty~four~hour-a~day Jjob. Even
& partlal list of qualifications appears to be quite long;
yet 1t 1s necessarily so:

l. A Housemaster and Counselor must be a man of deepest

personal faith. He must have a profound love for and

knowledge of the Word of qu, which he desires to use

as the guide and motive in the training of the Church's

future servants.

2« A Housemaster and Counselor must possess a detalled

knowledge of the attitudes and qualities required in

the work of the Lutheran minlisters and teachers and a

thorough understanding of the very exteansive variety

of qualifications which might serve the Synod in its

vast multiplicity of functions.

3., A Residence-hall Counselor must possess sympathetic

understanding of the student's problems. In other words,
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ability to "walk in the student's shoes" 1s of pasramount
lmportance.' .
4. He should have some training and experience in the
field of guidance, so that he will realize his limita=
tions and capitalize on his opportunities.
5. He should have a general knowledge of educational and
professional trends, so that he can acquaint students
with desirable procedures in making their choices,
6. He should reside in the hall for full realization of
guldance opportunities. A non-resident Counselor is
often apt to be away at the times when students are
most in need of him. His work is made easlier by being
one of the group,
7+ Quick, mature judgment, tempered by humor, is often
the saving grace in an otherwise trying situation. Un=-
expected incidents often happen in a dormitory, and the
way in which they are handled make or break the Coun-
selor,
8. A genial, unruffled disposition will "carry a lot of
welght" with students. They are quick to appreciate the
qualities of congenlality and calmmess.
9. A Counselor must always be tolerant of the opinions
of his students. A scoffing attitude puts distance be-
tween them. Patlience is a companion attribute. It is
often sorely tried, but without it a Counselor may as

well retire,
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10. The need for a good scholastic background is readily
apperent in terms of ability to advise or tutor students.
1l. A Counselor must know when to listen and when to
talks. Probably more interviews and conversations have .
been ruined by his inabllity to "listen well" than by
any other one thing. | : ‘

Practical Considerations

It would seem to be desirable to have the Hoﬁsemaster
come into contact with actual teaching problems throﬁgh an
assignment which would enable him to a limited amount of
teaching particularly in the field of religion. 4n afrange-
ment whereby the Housemaster is in continuous residence in
the dormitory, or in a residence attached to a dormitory,
offers additional advantages. The entire program will be
impaired to a critical extent if the school falls to provide
adequate counseling facilities or fails to glve proper evi-
dence of the value it places upon such a counseling program
and its effective directlon, No cost should be spared to
make Qvallable adequate living quarters as well as effective
counseling facilities for the Housemaster in the dormitory.

It would be well, also, to consider the possibillity of
according full recognition to the status of Housemasters by
providing for attendance at all faculty meetings and gilving
careful consideration to the potenﬁial effects on the guidance
Progrém of any academic proposals. Equallity in salary would be
another factor indicating the importance attached to this position.
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Faculty Status

It might be difficult to determine whether a candidate
‘has suitable qualifications for the work if it were felt to
be necessary to first approach such a caendidate by extending
a formal call. There are so many crucial personality charace
teristics involved that personal interview, more intimate ,
acquaintance, and reasonably extended trial tenure will usu-
ally be required to determine with a proper degree of accuracy
the possibilities of successful incorporation of an individual
Housemaster into an existing system. The questions of age,
interest, experience, training, travel, practical success,
pPersonality, marital status, adaptabllity and religious back-
ground and experience are so delicate and at the same time so
‘vital that 4t would be wlse to provide for full exploration
of these pertinent areas. The freedom necessary to conduct
-Sﬁch extensive investigations might not be readily avallable
‘under the Church's traditional view of correct procedure in
the matter of extending calls,

To recognize the fact that this positlon involved genuine
"pastoral" work of the highest order, a divine call and high-
est faculfy status are appropriate but the orlginal approach
which requires such extensive and direct examination could
perhaps best result in the offer of a series of appolntments
at the instructor level with the definite understending that
when the results achieved indicate the Lord's blessing upon
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these labors, a call to an assocliate professorship or a full

professorship will be extended. |
Staff Co-operation

If there 1s to be an effective program of guidance, there
will be a need for extensive co=-operation by the administra-
tion and by the entire teaching staff. Information needed
to counsel a student at any given time covers very consider-
able areas, It may concern the student's spiritual state,
health, educational achievement, attitudes, interests, abili-
tles, family relations, hobbles, work experiences, or other
pertinent charecteristics. Obviously, 1t is essential that
these data be cumulative, recorded, and avallable for use,

No individual could assume exclusive responsibility for pro-
viding and using these tools; on the contrary, to be Success=-
ful, such a program requires the active sympathy auad cowoperation
of the Board of Control, the President, and the entire faculty.

Counseling is both an art and a sclence., It would be
fortunate indeed if all the members of a given faculty and
staff were equally able to do good counseling and to plan proper
guidance, It is quite evident, however, that such elements
as personality, interest, training, and experience wlll make
some spiritually qualified individuals more able than others
to carry on such work. In spite of that fact, the total
counseling job must not become a one-person responsibility.

In large, medium, or small schools it will be necessary to
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make definite assignments in this field to certain faculty
members, even though 2 technlcally trained and competent per=-
son is avallable to direct such a program. It is apparent,
then, that any currently exlsting program of guldance at our
Schools should not be eliminated, but should, instead, be in=-
tegrated with the program which may be developed under the
Housemaster's direction.

It is apparent that the program could not be carried out,
no matter how well the school might be provided with a special-
ist in the field, unless there 1is staff partlcipation in many
of the activities. Specific areas of particlpation for the
Housemaster wlll be suggested by the Board for Higher Educa-
tion.

Conclusion

It is expected, finally, that the school willl be willing
to offer complete and frank reports for the use of the Board
for Higher Rducation in its further study of the procedures
which Synod has authorized. There is no doubt that real and
lasting benefits will accrue to the students, the school in=-
volved, and, eventually, to our entire Church if the best

techniques for this type of guidance can be discovered and

put into practical operation on our various campuses.

Recommendation

1. That the Board for Higher Education be directed
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to authorize the appointment at the instructor level of
Resldent Student Counselors on any campus where the need
1s indicated and where staff and administration glve
evidence of sympathetic approval of the principles and
purposes described in the proposal here presented,
2, That the Board for Higher Education be directed to
authorize local Boards of Control to call Resident Stu-
dent Counselors after an appropriate period of satise-
factory service to an assoclate professorship upon the
request of the local Board of Control and upon the pre-
sentation of satisfactory evidence of the eligibility
of the personnel involved and the desirability of such

action.




APPENDIX B
QUESTIONNAIRE SUBMITTED TO DEANS OF STUDENTS AND PRINCIPALS
The Resldence Counselor

L..Dormitory Livinz.

A. State your theory and/or objectives of dormitory
1life and its control on your campus?

B, What means do you see as those most effective to reach
your objectives?
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C. What part does the resldence counselor play in your
theory of dormitory life and control?

D. What is your concept of Christien discipline?

IT. History of the Residence Counselor on Your Campus. (If
you have no knowledze 0f the votal history, answer within
the realm of your experlence on your campus,)
A, How lonz ago did your first residence counselor take

upn his post? (If the history 1s lonz, you might state
the approximate number of years.)

B. How did this implementation come about? (Who or what
was the movinz force?)
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C. Give a brief history of the growth as to numbers, status,
and ratlonale of the residence counselor on your campus.,
(7as he formerly pert-time? Was he an older layman or
custodlan, etc.? How has the concept of the position
changed?)

D. What, would you estimate, 1s the average term of office
for the resldence counselor on your campus?

E. What happened to those who were once residence coun=
selors? (Went into a parish? Teaching full time?)

I'. How do you envision the future of the residence coun=-
gelor on your campus? (Has he impressed the adminis-
tration enouzh to warrant status in numbers? How many?
ete?)
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ITI. THE IDEAT, RESIDENCE COUNSELOR

In an attempt to zet at your ldeas and feelings about

the place and position of the reslidence counselor on
your campus the hypothetical situation of an "ideal"
resldence counselor is here constructed. It 1s under-
stood that the lack of money, lack of students, admin-
lstrative or faculty bias, and other reasons, will keep
you from achleving the "ideal." In answer to the follow-
Ing questions please be as reslistic 28 possible under
the preveiling condltions on your campus, keepingz in
mind also such condltions as you can envision in the
lmmediate future. TFeel free to depart from the question.

A, Backzround
1. What type of academic backzround and experience

would you feel would qualify a2 men to do the best
resldence counsellinz Job in your situation?

2. What type of academlc backzround and experlence
would you consider gcceptable for thls job?

B, Character

1. Should he be a married man or single? ¥Why?

2. What aze area would be best? TWhy?

3. Which outstanding personal characteristics should
he possess? (Rank 1=10; number 1 being most impor=

tant, )
{ ) a zood leader ( ) congenial
( ) a "father image" ( ) pastoral concern

( ) athleticelly inclined ( ) good organizer



134

( ) neat in appearance ( ) willinz to take
and hablt responsibility
( ) studious (300 R S e e g

C. Pacllities

1. Where should his office be located? Uhy?

2. Should he live in the dormitory or near 1t? Ex-
plain,

3+ How much living space should he have? (In detail;
kitchen, etc.)

D. Counselinz

1. For how larsze a zroup should he be responsible?

2. How much counseling should he do a day?

3. What type of counsellng should he emphasize?
(Vocatlional, disciplinary, dally course work help,
course advisingz, etec.)
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- 4, What steps should he take in 2 dlscipline case?
(When should he notify the administration or the
faculty? How should he notlfy the admlnistration
or faculty?)

5. To what extent 1s the counselor (personally) to
enforce the stendards of the dorm? How should he
do 1i%?

E. Status

1. What place should a residence counselor have in
the "ghalin of command” concernling hls actions in
the dormitory? (Rank in administration.)

2. On what items should he seek permlssion from you?
(Roommate change: Handbook chanze: esca)
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What type of records should he keep of his active
itles and dutles?

tlow often should he confer with the dean or PTine
cipal?

Extra-Counselinz Duties

1.

2

How much time should he spend with co-curricular
activities on the campus?

How heavy a teachinz load should he carry?

Do you believe he should have a certain number of
hours he must be on campus? Explain your reason,

Should he be allowed to preach or to take other
remunerative jobs? To what extent? (What do you

consider "not interfering"” with his counselins work?)
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5¢ In which way should he contribute to the devotional
life of the campus and dormitory?

G. Orientation to His Job

1. What would be the ideal way to orient this "ideal®™
residence counseloxr to his Job on his campus?




APPENDIX C

QUESTIONNAIRE SUBMITTED TO THE RESIDENCE COUNSELORS

The Residence Counselor

I. Backzround

A,

B,

What is your academic background (colleze and above)?

What is your backzround (previous experlence) for
resldence counselingz?

Are you presently engaged in, or planning to do any
further academic work in the near future? If so, what
type?

How lonz have you held your present position?

What type of academic backsround and experience would
you feel mizht have better prepared you for your present
position?

ITI., Imaze of the individual

A,

B.

Ce

(

(
(

Are you single or married?
Your age.

Which of the followlng characteristics do you deem
necessary for your duties in the dorm? (Rank in order
of importance, 1=10, number 1 being most important.)

) a zood leader ( ) conzenial

) a "father imaze" ( ) pastoral concern

) athletically inclined ( ) z00d orzanlzer

"y
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C. {cont,)
) neat in appearance ( ) willing to take
and habit Tresponsibility
()S‘bud‘ious ()oocltc-co

D. Do you feel 1t would be better to have =z housemother,
e married couple, or an older or younger man in your
position? Why?

III, Pfacilities

A. Where do you live?

Bs If you live in faculty housing or the dormitory, what
type of quarters do you have? (How larze? Kitchen?
Where located in the dorm? How old is the bulilding?
Purnished? etc.)

Cs Do you consider your housing adequate?

D. What improvements could be made in your housing?
Give reasons?

E. Is rent deducted from your salary for room and board,
or sre you not charged for your room?

F. Where 1s your office located?

G. What type (size and facilitles) of an office do yé:
have?

H. Do you feel it could be belter located? Where?




140

IV, Counselinc

A,

Ce

D.

Ge

tH,

For how larze a group are you responsible? Is it too
large a group?

How much "informal counseling"” (Stoppins in a boy 's
room, meeting him on campus, etc.) do you do a day?
Please try to be specific,

How much formal counselinz do you do a day?

Is the majority of this counselinz initiated by you
or by the student?

What types of counselinz takes the majority of your time?

(Voc?tional, disciplinary, study help, course advising,
etc,

Do you feel the accent should be on any one particu-
lar type? Which?

Do you feel you are doinz an adequate Job of counseling?

In what ways do you seek to lmprove your counseling?

What type of records do you keep of your counseling
and other actlivities? (Are they adequate? How could
they be improved? Should there be none at all?)

V. Discipline

A,

What 1s your theory about discipline in the dorm?
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What are the Chrlstlan principles underlying your
approach to discipline?

What are the means of discipline in the dorm? (Dorm
councll, faculty, you?)

Who does the majority of the exhortation?

What steps do you take in a discipline case? (When
do you notify the dean, principal, or faculty? How
do you notlfy the dean, principal, or faculty?)

How much authorlty do you have in disciplinary cases?
(can you say, "If you do that, I'll see to it that you
won't be back next year."?)

Do you feel that you hawve sufficlent authority in the

~discipline cases? To what extent?




142
Hs Should disclipline cases be reviewed by the faculty?

I. How 1s confidential date handled?

VI. Status

A, Do you feel that you have sufficient jurisdiction in
the dorm? (Is there too much interference by other
faculty members? Can dormitory student circumnavizate
your declsions by zolng to the dean or principal?)

B. How could the lines of authority be further outlined
and tightened?
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Ce Which of the followings may you do wilthout the consent

of the dean or another person?

( ) change roommates ( ) chanze handbook or dorm
rules

( ) put a boy on probation ( ) check out a student for
week=end

( ) excuse from class ( ) excuse from study perlod

( ) excuse from campus for ( ) confine boy to his room
evening

D. How often do you confer with your dean or principal?
(On which matters? Should you have more or less cone
ferences?)

E. What written statements does your school have relative
to the status and position of the resldence counseloxr?

(You might attach = copy.)

?, How do you relate administratively to the rest of the
staff?

Extra-counseling duties

A, How heavy & teaching load do you carry? (Names and
course hours, indicate quarter, semester or high school

unit.)
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Is this load too heavy? Explain,

What contributlon does teaching meke to your residence
counseling?

How much time do you spend on co=-curricular activities
outside of counseling on campus. Wame orgzanization,

Are you allowed to teke remunerstive positlons? (Preache
ing, cholr director, etc.) How much are you allowed
to do? How much do you actuelly do?

Must you be on campus for a certain number of hours
or at a certain btime during the week? What are the
regulations?
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G. How do you contribute to the devotional life of the
dormltory and campus?

VIIL Orientation to your work

A, How were you oriented to your Job? (Were the objectives
of your job plainly stated?)

Be ¥What improvements could you suggest for the orienta-
tlon of the next resldence counselor?



APPENDIX D
MILWAUKEE'S NOTES TO PROCTORS

Proctors and Residence Hall Men's Guidelines for Serving

Their Fellow Students

I. The Proctor and the Residence Hall Committee Man
1. You will, with the help of God, do your best to present

yourself to God by your student~leadership service, as
one approved, a workman who has no need to be ashamed,
correctly applying the Word of God to every life situ-
ation.

a. by your own living, 28 a Christlian example to

others;

b. by Christian admonition;

¢c. by Christian counseling;

d. by Christien exhortation and warnlng;

e, by Christian disciplining, when necessary.
2. You will, as student leader, administer the affairs
of student life on this campus, under the direction of
the Dean of Students, according to the Student's Guide
Book.
3. You will, as student leader, diligently and falthfully
perform the dutlies of your office, in accordance with
the Word of God, the principles and practices of our
Church, and the policies of Concordia College, according

to the ability which God glves.
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4. You will enforce the rules and regulations in the
splrit of Christien love, for the benefit of all con=-
cerned,
a. so that each individual's personal health, safety,
happiness, and profitable living on the campus of
Concordla will be assured;
b. Sso that the rules and regulations will serve
for common guldance, for the ccordination of active
ity, for the assureance of Justice and fair play,
and for the preservation of the welfare of the
total group against the immature Jjudgment or actions
of some of its members.
II. The Student in Person
1. You individually will accept the responsibility to
adjust yourself to, and to "fit in" the structure of
Concordia's residence hall Soardiné school living.
2+ by making yourself well-informed concerning all
rules and regulations which govern your living at
Concordia;
b. by learning to cooperate in every way, to help
promote God=pleasing decent and orderly living for
all;
c. by learning to live agreeably with others, to
"give and take," to "live and let 1live";
d« by making yoﬁrself personally reSpoﬁsible when«-
ever in doubt to ask and before you act, to think;

e. by availing yourself of the many opportunities for




148

receiving proper counseling and guldance, whenever

you have need for such services;

f+ by learning to make your own decisions, and by

being ready and willling to accept the responsibili-

ties and the consequences of your decisions.
2. You will keep your person and your belongings neat,
clean, and orderly, becoming of 2 Christian gentleman.
3+ Your personal dress and grooming will be avpropriate
for the occasion, and will a2t all times reflect good.
taste,
4. You will avoild all radical or questionable styles of
dress and grooming, language and manners, that might
reflect the extreme, radical, queer, or the presumptuous.
5. You will refrain from all forms of bolsterous, loud,
horseplaylsh, and rough housing behavior, or ln personal
harm and iajury, or in destructiveness and vandalism of
property, both on and off campus, which might result in
disturbance or 111 will of others, -
6. You will keep yourself especilally alert to avold
any and every semblance or appearance of the evils called
"social" sins, such as, profanity, lying, cheatling, steal=-
ing, drﬁnkenness s immorality, and perverslons.
7. You will hold yourself personally responsible, and
liable to a fine for any wear-and-tear beyond proper
normal use, for any marking or destructiveness caused by
carelessness, (When specific blame cannot be placed,

the entire community group of the area in question, will
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be provortionately diseiplined.)
8+ You will hold yourself personally responsible for
your personal property, valuables, books, clothes, health,
studies, dress, conduct, manners, and spiritual life.
9+ You will not "shag," haze or mistreat anyone in any
manner or form whatever.
10. You will not deceitfully or fraudulently make use
of the College infirmary and nursing service in order
to cover up any childish behavior, lack of class pre-
paredness, or any lmmature Judgments concerning the
laws of fatigue, expenditure of energy, and of the ne=-
cessity for regular refreshing sleep.
Ihe Student in Residence Hall Iiving.
1. You will keep your living quarters, your residence
hall, and the outside grounds areas neat, clean, and
orderly at all times,
2, Your choice of room decorations, plctures, posters,
souvienirs, books, magazines, and recordings will reflect
good taste, and will be in harmony with Christian princi-
ples and dignity.
3. You will recognlze that an atmosphere of "quiet" is
a most important necessary quallty and condifion 1ﬁ resi=
dénce hall living at all times, in order to promote a
proper study and learning environment.
4, You will protect your personal property and valuables

at all times;.and willl avoid any carelessness that might
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be a source of temptation to a weak or erring brother,
5. You will at all times observe all proper check out
and check in procedures and regulations.
6. You will receive permission from your proctor for your
monthly overnight weekend off campus leave. For any
additional or emergency condition, you will in person
present such requests to the dean of students.
Te You will not permlt trunks in residence hall rooms,
8. You will not place anything on window sills, nor hang
clothes or bedding out of windows.
9. You will request your proctor's permission before
adding any furniture, or before changing about any furni-
ture.
10, You will keep out of all out-of-bound areas, whether
oven or locked, such as kitchen, living quarters of college
workers, bakery, laundry, engine room, store rooms, hos=-
pital supply rooms, general basement areas, fuse boxes,
and all building roofs (except gym roof for sun bathing).
1l. You will not permit any outside sales people, delivery
people, or any unauthorized stranger beyond the entrances
of residence halls, and never in any residence hall corridor
or room.
12, You will at all times be considerate of your conduct
and good manners towards all visitors, our nelighbors,

and the general publlc.
13, You will observe all scheduled time hours at all

h!l‘lii'lmlllmﬂmr yumng
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tlmes, and will réquest beforehand any exception you

feel to be necessary or desirable, from the authorities

in charge.

14, If you are a "ecity" non=boarding student you will

make it your respénsibility,
a. to observe all general rules of Concordia;
be to attend all chapel devotions when on campus;
¢, to have your parents telephone the college office
between 8:00 a,m. and 9:00 a.m. (WE 3-2080), whene=
ever you must be absent;
d. to restrict yourself to the campus from the begin-
ning of the class day until the end of classes for
the day, if you are a high school department student;
e. to drive a car only with your parent's permission,
to never drive it during the regular class day schedule,
and to use it only for the purpose of your personal
transportation from home to school and from school to
home, 1f you are a hligh school student.

15, You will permit no overnight visitor in your resi-

dence hall without specific approval of the dean of stu~

dents.

16, You will not visit residence hall rooms from which

you are prohiblted.

IV, The Student and the School Program
1. You will observe all time schedules pertaining to
your Concordla life and activities and will preseat

yourself promptly.
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2+ You will faithfully attend all regular chapel worship
as well as 1living a dally life of private and room group
prayers and devotions. %
3+ You will choose your Milwaukee communion church home
and will report such choice to the Director of Student
Activities by October 15,
4. If you are a high school student you will regularly
report your communion attendance to your instructor in
the first religlon class of the week followlng your pare
taking of the Sacrament.
5, In your liturglcal practices you will yleld to the common
practice of the majority with whom you worship,
6. In your class work you will
a. attend all classes as scheduled;
b, be prompt at all times;
¢, be prepared at all times;
d, report yourself at once to the Dean of Students :
after having been absent from any class for any
reason whatsoever;

e, report yourself at once to the professor from

whose class you were absent;
f, request an excused absence beforehand from the
Dean of Students for any unavoildable appointument,
activity, or emergency.
T+ You will observe all dining hall regulations of pro=-
cedures, dress, and conduct as directed and enforced by

the committee in charge.
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8. You will not leave the campus illezally, nor fail to
properly check out and in on the required cards,
9. You will return to the campus before the expiration
of the time limits, as specifled.
10. You will observe all rezulations coverinsz the proper
hours and the proper use of recreation, zame and lounze
rooms, as enforced by the committee in charze.
11, You will observe the followln; recess and vacation
rules:
a. you will make no plans or arranzements to leave
before the officlally scheduled time, without first
havin: recelved specific permission from the Dean
of Students;
b. you will make no arranzements to leave later than
24 hours after the start of a vacation;
c. you will not make any arrangements to return to
the campus earlier than on the afternoon preceding
the first day on which classes are resumed.
V. The Student and General Aspects
1. You will do your share of free-service work and co=-
operate with those in charge, as scheduled,
2. You will make requests to the proper authorities for
authorization to use, move, or change about any schdol
properties and materials.

3, You will report all damaze and breskage at once to

the proper authorities.
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4. You wlll request permission from the Dean of Students
beforé accepting any off campus work, or before becoming
& member of any off campus zroup, orzanization, or activity.
5. Your campus limits are as follows:

a., to the west, North 33rd Street:

b, to the east, North 29th Streetb;

¢, to the north, West State Street, lncluding the

athletic field;

d. to the soﬁth; West Kilbourne avenue, including the

athletic field,
6. You will respond to messenzer service calls immediately.
7. You will seek help and counsel at once when problems
face you, so that you can learn to face your problems
successfully.
8. You will recoznize that Concordia will accept no respon=-
sibility for the care of your personal belonzinzs and
valuables.
9. You will protect your money by depositing it in the
colleze student bank,
10. You will recoznize that as a boarding school; no stu=
dent will be permitted to room and/or board off campus,
except when livinz with his parents or other close rela-

tives, wlith full written consent of the parents and with

the approval of the Dean of Students.
11, You are not permitted to use classrooms for your per=-

sonal or for a small group purposes.

12, Students of the three lower classes are not permitted
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to visit in residence hall livin: rooms of students of
the upper three classes, and vice versa,
13. The bulletin boards are to serve you by keeping you
well informed. You will read the bulletin announcements
daily., You will refrain from any form of marringz the
materials on the board.
The Student and Civil Law
1. You will recognize that it is your personal responsi-
bllity not only to obey all rules and rezulations because
they are of Concordia, but also because certain areas of
living are covered by city ordinances, state laws, and
federal laws, violations of which by you as a Concordia
student could result in severe penalties to you, great
S0rrow to your loved omes, much harm to the good name
and ceuse of Concordia, as well as your 1mmed1até exXpule
sion from Concordia.
2. Jay-walkine is prohibited by clty ordinance. In zoing
to and from the athletic fields, you must walk at rizht
anzles to the street, you may not run, and you may not
in any interfere with the flow of traffic. You must also
ohey 21l traffic light controls and any traffic control
of police officers.
3. Sidewalk, street and alley play - Concordla prohibits
all pley of throwing, catching, or hitting games on any

bullt up areas of the campus as well as on lawns and walks,

The city permits no play on sidewalks, streets, and alleys.
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4, Hitchhikinz is prohlbited by Concordla as a poten=
tlally dangerous activity and in certaln areas, 1t is
a violation of the law of the community,
5. Smoking is prohiblted by Concordia for students of the
three lower zrades. No smoking is permitted by anyone
in bed rooms, dininz hall, hospital, library, classroom,
and administration bulldings, chapel, zym and gym annex,
City and state laws also control sellinz, purchaslng and
use of tobacco. Milwaukee Fire ordinances are most strict
concerning any and all fires started as a result of care=-
lessness assoclated with smoking; also, any careless use
of candles, hot plates, irons, etc., may leave us open
to sharp criticism and even civil actlon.
6. PMreworks - Concordia as well as city and state govern=-
ment prohibits the sale, purchase, and use of any such
materials, under penalty of severe flnes.
7. Weapons of any kind, such as guns, knives, clubs, brass
knuckles, etc., are not permitted on Concordia's campus.
The law prohiblts any potentially dangerous weapon on
the person of an individual.

8. Sanitation and Cleanliness - Concordia prohibits any

litterbuzging and careless disposal of waste and refuse,
as well as any unsanitary room condlition because of food
stuffs and edlbles, which also are violatinns the clty

health department health lavs.
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9. Disturbances and public nulsances are also under civil

ordinances and mizht result in arrest and fines. You

must so conduct yourself at all times, mindful of your
conduct, the zood name of the school, and the impression
Jyou zive to our neighbors and the public in genersl,
especially in the areas of loud, bolsterous yellingz,
loud music, calling insults, encouragement or wolfing

to passerby etc.

10. Curfew = Violation of campus time limits may result
1n violation of city curfew laws which could result in
arrest and fine.

11, Thievery in any form is a most serious offense on
and off campus. Shoplifting in stores may result in
arrest, police record, and incourt action. Fallure to
lmmediately report lost articles which you find, might
leave you open to serious suspiclons as to your char-
acter and conduct.

12, Automobiles = Any careless or illeszal use of an
autonobile or other licensed vehicle might make you
zullty of a clty or state traffic violation which can
result in your arrest; fine, loss of driving privilege,
and dismissal from Concordia., It 1s a city ordinance
violation to sound your horn for any purpose excepnt as

e warning to cars and pedestrians.

13« Liquor of any kind 1s not permlitted on campus. Mil=- P |
waukee city law and Wisconslin State laws cover the sale, {

purchase, and use of liquor; age limlits soveran the purchase
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and drinkingz in taverns, as well as in public places
and in automobiles. A Concordia student dare not even
zlve an appearance of evil in this matter,
14, Telephones - You will use the telephone system in
such a way only that it serves the convenience of every=-
one, both in and out-going callers, Any dishonest tam-
pering with the service could result in actlon by cilvil
authorities.
15. Improper use of keys or forcible entry to any out=

of=bounds or locked area can result in serious conse=

gquenced,
16, Clvil Defense and Five and Police Control, rezulations,
and directives must be promptly and cheerfully obeyed by

everyona for the good of 2l1l.



APPENDIX E
POLICIES AWD RESPONSIBILITIES OF RESIDENCE COUNSELORS
Concordia College, Saint Paul, Minnesota

1. The residence counselor of the women's dorms shall be res .
Pmsible, in direct successlion, to the Dean of Women, the Dean
of Students, and the President in exercise of her functions.
2. For the school year, 1t will be expected that:
a. The counselor set a pattern of consecrated Christian
life for their co-workers and thelr zroup.
b, The counselor is avallable for individual and sroup
counseling both at stated times and upon request.
¢+ The counselor measures the living conditions of the
dorm daily azainst the patterns of cleanliness, orderli=
ness, good stewardshlip of personal and public property,
and good taste,
d« The counselors actively foster the participation of
those for whom they are responslble in the curricular and
co=curricular life of the school. To that they shall see
that is possible for a student to study under conditions
as ideal as possible, and that students are encourazed
to develop their skillsin human relatlonships.
e. The counselors insist that the heart of their own lives
and the life of the dormitory to be cultivated in the
devotlonal life,
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f. The counselors furnish the responsible student person-
nel officers evaluation of students under thelr charze,
5« The counselors recoznlze thelr limltations and call
upon thelr co-worikers for advice and asslstance when needed.
h, The counselors recognize that thelr task is never done
in the possible improvement of an academic and relizious
climate.
1. The counselors do everythinz that can be done to in-
terpret the position of the school to students, parents,
and the public.
Je The counselors soliclt end receilve the help needed to
takke care of the facllity without thelr personal involve-
ment. Counselors are not salaried to be janlitors, chauf-
fers, etc. for the student.
kX, The counselorsobserve the physical and mental health
of their student population and report:. to the Health
Center individuals needinz assistance and that they en-
courage students with such needs to report to the Health
Center. On week-ends the counselor must declde whether
to call the colleze doctor or send the patient to the
hospital, The nurse 1s not to be contacted unless it in-
volves questions the doctor may ask about previous medi-
catlcn, ]
1. The counselor seeks to discredit rumors and statements
which are prejudicial to the school. Students found zuilty

" of such practices must be remlinded that they are damagzing
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the reputation of the school and hinderins the recruit-
ment of new students.
m, The counselors see that students realize that it is
a2 privilege to attend the colleze and thet it is not a
rizht which is inherently thelrs,
n., The counselors refer students with problems of an aca-
demic nature to the student's advisor or to the college
counselor (Prof, Heuer), problems of a financlal nature
to the Business 0ffice.
0. The counselor sees that rules adopted are to be lived
up to by the student population. If chanﬁes are desired,
such changes mey be requested but in the meantime the
rule is to be observed.

P« The counselor in her personal life be-speck the support

Qo
=h
ck

he patrons of the school and discredit rumors which
they hear which would damage the reputation of the school.
The coungelor will decide the informetion to be passed on
to friends and rélative by word of mouth and/or correspon-
dence and whether 1t should be repeated to those not know=-
inz all of the facts if such probiems are harmful to the
school.
a. The counselors see that the property and area near
their dorm is kept free of debris, snow, etc. through the
use of students in the dorm.

GENERAT, DUTIES

1. Lock doors at closlng hours:
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Monday == Thursday =- 10:30

Friday -=- Saturday -- 12:00

Sunday - 11:00
2. Check the windows and lizhts in the basement and lounge
areas,
5. Distribute and check in the linens. (This responsibility
may be delezated to corrlidor chairmen.) ILinen is distributed
on Wednesday eveninzs and picked up by the laundry Friday
morning,
4, Late pers or weekend pers must be signed by the housemother
In charze before the zirl leaves., If you have a deadline,
inform the zirls. WMo late per may be issued an hour before
closin: time. They may be granted by telephone if the girl
calls in before that time.
5. Be seen in chapel-=-not necessarily every day--sometimes
it is wise to remain in the dormitory to note zirls who are
habltually absent.
6. Check the rooms cccaslonally. Expect reasonable order,
but don't naz or pick up for them.
Te If de-merits are Alssued for any reason, inform the zirl
lmmedlately by note or in person. De-merits are issued for
forpetting to sizn in or out, untidy room, rowdiness or ex-
cessive nolse,
8. When any gzirl has violated hours or has recelved three
demerits inform one of the members of the referral board.

9. Excuses for minor 1llness may be ziven by the housemother,
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Do not issue medication, Headaches and cramps unless severe
should not absent students frpm class. Keep Jottings on each
student. Quarterly reports are required.
10, Mr., Mueller is Supt. of Bulldings and Grounds. He will
take charze of maintenance and supplies.
11. During the first week of school, hpld an election for a
dorm president. Each floor should also elect a corridor chalr-
man,
12, Respect the privacy of your students. Knock and wait
to be invited in before entexdnz.
13, Show an interest in school functions., Plan to attend

some of the fun gemes and parties,
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APPENDIX F
SEWARD HIGH SCHOOL
Duties of House Counselors

House counselors are appointed by the President on recom-
mendation of the princlpal, who in turn shall nave consulted
the respective dean to secure his suzzestions. They are re-
sponsible to their respective personnel deans for the perform-
ance of their dutles. The house counselors' areas of seru}ce,
duty, and responsibility in eccord wlth adopted policy, are:

1. To supervise all phases of 1living in their dormitories.

2. To set 2 pattern of consecrated Christian life for

their co-workers and charges.

3. To work in cooperation wlith the student advisers and

the dean of students in encourazing each student to par-

ticipate in the entire 1life of the school 1n a balanced
and profitable way.

4, To assist in developlng and meintaining in their charges

the proper Christian attitudes and behavior.

5. To be avallable for individusl and group counseling

as needed and to keep the deans informed concerninz all

important problems which become apparent as a result of

such counseling.

6. To maintain accurate records of the activities of dorm=-

itory resldents and to furnish eveluations of the students
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to the dean as requested,
T+ To uphold and enforce the rules and rezulations set
forth in the Concordia Code,
8. To cultivate private and zgroup devotions in the dormi-
tories.
9. To assist in developing proper hablts of study and
the proper stewardship of time and taleants on the part
of students.
10. To maintaln acceptable standards of cleanliness and
order in the dormitories; and to develop an attitude of
“00d stewardship of property in the students.
11, To act as stewards of all supplies and equipment in
thelr dormitories.
12, To take the initiative in full charge of all cases

of emerzency.




BIBLIOGRAPHY

Albrizht, Preston B, "The Place of Residence Hall Organi=-
zatlon in the Student Personnel Prozram," Educatlonal
and Psycholoaolcal Measurement, XI (Winter, 1961), 700=703,

Belley, H, W, "Disciplinery Procedures," Encyclopedia of Edue
cational Research., Edited by W. S. Monroe., MNew York:
The Macmillan Co., 1950,

Berdle, R.#. "The Counselor and His Menpower Responsibili-
ties," The Personnel and Guidance Journal, XXXVIII (Feb-
ruary, 1960),

Berdie, Relph 7,, editor. Counselinz and the Colleze Prozram
x le Jrdd W B9 (] b in Y £ v L]
Minneanolis: University of Minnesota Press, 1954,

Callis, Robert. "The Relatlons of Counseling to Persomnel
Work in Residence Halls," Counselin= and the College
Prosram. RBdited by Ralph ¥, Berdie. Minneapolis:
Unlversity of lMlnnesota Press, 1954, ppe 38=43,

Cortale, Michael J. "Counselors and Discipline," The Person-
nel and Guidance Journal, XXXIX (January, 1961), 351.

Coyle, Grace L. Group Work with American Youth, New York:
Harper ond Brothers PULLiSAETs, 1043,

Erickson, C,%, and G, E. Smith., QOrxgenlzatlion and Administra-
tlon of Guidemce Services., New rork: MeGraw-Hill BOOK
GO * L] T(JTJ!‘? L]

Feder, Daniel D, "Selection and Training of Faculty Coun-
selors,” Trends in Student Personnel Work. Mlnneapolis:

University of Himesota Press, 1049.

Hemrin, S.A. end ¢, E. Erickson, Guidance in Secondary Schools.
Wew York:s D. Appleton=Century, 1939.

Hand, Harold ¢. editor. Campus Activities., New York: McGraw-
Hill Book Co., 1938,

Hayes, Harriet., Resldence Halls for Fomen Students: Washing-
ton, D.C.: Hational Associabtion of Deans of Women, 1947.

Hoppock, Robert, Group Guldance. New York: IHeGraw-Hi1ll Book
Co.g 1949.




167

Johnson, Jo Anne, "Problems Voluntarlly Taken by Students
to Resldence Hall Counselors," Personnel and Guidance
Journal, XXXVII (December, 1958), 296%.

Lefever, D, Walter, Archie M. Turnell, and Henry I. Weltzel,
Principles and Technlques of Guidance. New York: Ronald
Press, 1950,

Lloyd-Jones, Esther, and Margaret R, Smith. A Student Per-
sonnel Program for Hizher Education. New York: IHeGraw-
Hill Book Co.

The Lutheran Church--Missouri Synod., Reports and Memorials,
1947 (St. Louis: Concordia Publishing House, 1947).

The Lutheren Church--Missourl Synod. Reporits and Memorlals,
1959 (8%t. Louls: Concordlia Publishinz House, 1959).

YicCarn, Ruth 0. "The Housing of Students," Student Personnel
Services in Collezes and Universities.” XLll, Edited by
John Dale Russell., Chicazo: Unlversity of Chicazo Press,
1941, 201-208. :

"Missouri Synod Seminaries and Colleges in North America,"
The Lutheran Witness, LXXX (October, 1961), 505.

lMoore, Gilbert, D. "An Investizatlion of Certaln Aspects of
A Guidance Program,” The Personnel and Guldance Journal,
XXZVII (February, 1960), 550=03.

Ohlsen, lMerle M., "An In-Service Traininz Program for Dorml-
tory Counselors," Occupations, XXXIX (March, 1951), 531=534.

Onlsen, Merle M, "Evaluation of Dormitory Counselors' Services,"
Educational and Psychologlcal lMeasurement, II (Autumn,
19515, 4552450,

Orme, Rhoda. Counselinos in Residence Halls., Few York: Bureau
of Publicatlons, Teachers Colleze, Columbia University,
1950,

Read, Katherine H., "The Role of the Residence Adviser,”
Journal of Home Economics, LI (April, 1959), 459.

Stronz, Ruth. Counseling Technlcs in College and Secondary
School. Revised. New York: Harper and Brothers Pub=
lishers, 1949.

Thompson, F.M. "Residence Halls and the Educational Program,"
Educational Record, XXIX (January, 1948).




168

U. 8. Office of Education. Handbook of Cumulative Records.
Report of the Natlional Tommittee on Oumulative Records.
Washington, D.C.: U.S. Office of Education, 1945.

Willlamson, E.F. "Coordination by the Administrator,” Journal
of Hisher Educatlon, XIX (1948). .

Williamson, E.F. and John D. Foley. Counsellng and Disci-

A S s xR 51
pline. New York: McGraw-Hill Book .Co. InC., 1950

Wrenn, C, Gilbert, Student Personnel Work in Colleze. WNew
York: The Ronald Press, 1951,

Wrenn, C. Gilbert and Rezinald Bell. Student Personnel Prob=-
lems, WNew York: Farrar and Rinehart, Lnc., 1041,

Wrenn, C, Gilbert, and Willie E. Dﬁgan. Guldance Procedures
in Hlsh School. Minneapolis: The University of Minnesote
Press, 1950,




	A Study of the Residence Counselor in the Men's Dormitories of the Missouri Synod's Preparatory Schools
	Recommended Citation

	tmp.1583783643.pdf.fHePV

