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CURRICULUM

Educators utillzing the experimental approach have
adopted the following two procedures - work with tradition-
al curriculum or replace 1t by a new experience curriculum.

Horne defines the curriculum in the following way:

"The courses of study offered by the school, which men call
the curriculum, is neither an invention of some genlus nor
the diswovery of some explorer; it is the accumlated racial
experience, the product of human soclety as a whole living
1ts life in its world. The curriculum of the pupil 1s the
career of human progress.l

Educators of today utlilizing the curriculum defined
by Horne no longer conceive of it as being subject centered,
but rather experience centered. The attempt is therefore
being made to integrate the varilous parts of this newer
type of curriculum around the central problem suggested
by the children’s social activities. The endeavor is thus
made to organize the cumrlculum for the integrating of the
pupil persomality. The latter is paramount to the trad-
itional and formal organization of subject m.st"i;i:e:-.21

Mursell states that the curriculum organized about
the hasic functions of living cannot follow one scheme of
organization,

It became apparent that no one scheme for tha
organization of the curriculum - by gonventional
courses, "broad" courses, integrated courses, and

Hﬂﬂne, H.H, 9 Philoso of Edueation, DDe 1 "Sf °
2

Burton, op. cit. p. 224,
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and so on - is in and of itself sacrosanct and
necessary. VWhat is essential is to provide
experiences, activities, and learning that shall
be valuable and significant for the individuals
concerned. The school should selectively empha-
8lze democratic values as these appear within the
range of the pupil's experience and activities.
What is necessary is that in all activities and

in all learnings every pupil in the school should
be building confidence in the democratic process
and ability and willingness to participate 'in it
and live by it. In such a school the distinction
between curriculum and extra-curriculum disappears.
The curriculum itself expands beyond the classroom
and becomes inclusive of all school and community
particlpations, activities and relationships.

So long as "formal" or academic education remains
remote from the actual situation of the student,
and from the current realities of social and
econonic life, There is simply no way of relating
it constructively to vocational concerns. If,
however, the General curriculum is organized, first
and foremost to awaken in students an informed and
enlightened awareness of the current reactions of
the demoeratic society in which they live, fhe
bridge is crossed at once, for this obviously
includes an awareness of what Eo do in order to
make a living in that soclety.

Hopking suggests the following as guidePosta for

curriculum designing:

1. The teacher must have a eritically appralsed
philosophy of education.

é. The teacher must have a clear conception of how
learning takes place.

3. The teacher should know how to locate and develop
pupil needs.

4. The teacher should have a conception of how
children grow.

5, The teacher should know how children build concepts.

o 4
Mursell, James, Education for American Democracy, PP. 224ff.




7 33

6. The teacher should have a worki:
educational experiences ng theory of the

T. The teacher should Jnow how and when to hel
o e
Murasell, in another statement, writes that he considers
the p:eaéent traditional rubjeot matter catogories so narrow
and so tied by tradition that to bring them in touch with
currant concerns is no easy undertaking. He the:-efore
advocates a reorganization for the improvement and vital-
izatlon of the content. The suggestlon ls 'i:hen made to
set up the curriculum in terms of major life interests
and concernsz and to use these as the determining categories .2
In constructing a eurriculum about the common problems
of' American youth, the Denver Public High School arranged
the i'al.'-.c;ming pattern:
A« Personal living.
1. Understanding ourselves through
2, developing interests and appreciations and
employing others in other fields,

3. developing maturing appreciatlons of the
resources that make life worth living.

A

B, Immediate personal soclal relationships
1. Orientation to the school,
2. exploration of the problems of living in a
nodern family, {

g. study of the problems of human relationships,
Survey and evaluating resources for recreation

of their family or similar group.

C. Social -~ Civie relationships
1. Knowlng the communidy

=
2Hoplt::i.mvs, op. olt. p. 325.

Mursell, op. cit. p. 289.
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2. Discovering the unique oharacter of American
democrasy and comparing it with other methods
of soclal and political organ:lzationa of the
world.

D. FEgonomle relationships

1. Studying ways in whbch -clothing, shelter, food,
water and power ane produced and distributed.

2. Recognlzing and lear Eing how to deal with con~
sumey problems, etc.

The Educational Policles comn:lasion of the Natlonal
Education Assoclation suggests that the curriculum include
four divisions of learning.

1. Vocational preparation.

2. Individual interests.

1-3. Ccomon learnings. 2

« Health and physical education.
The progressive development of the e‘tperienoe currleculum
thus includes a radical organization with deeper emphasis
upon life activites organized in terms of age levels and
desired objectlves with less emphasis upon subject matter
per se. The emphasig is centered on the development of
skills and attitudes in which subject matter was redirected
with respect to use as determined by need. Greater em-
phasis is placed upon the physical, mental, soclal,
emotional and spiritusl aspects of behavior then upon the
purely intellecimal. The acquisitlon of academle lmowledge
is distindiy subordinated to the development of actual
power. The teacher stimulstes, guldes and leads rather
than domlrates. Greater emphasis 1s placed upon the

_individual and soclal needs of the child. In accord with

-
Aiken, Wilford M., The Story of the Eight Year Study, pp. 57f.
2

Educatiion for All American Youth, p, 243

e s v
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his developmental possibilities, the child is acquainted
with current problems, with a knowledge of the achievement
and meth_ods of solution employed by man 1n'the pant, and
with the needs and possibllities of the future. This ocur-
rloular concept abtiempts to develop ldealz of worthy
_ Individual and social purposes, powers -of self-direction,
sellf-appraisal and self control and the desire and abllity
to work cooperatively with others in the so;ut:l.on of
soclal problems. The progressive surplcular concept
assumes that the democratlc aohool- mst provide for socilal
repooduction and work for the improvements of culture.l

In working with the traditional curriculum one
writer states that "citizenal:lip“ when considered in its
broadest sense may include all the dher objectives.

1. The child should be taught to use and preserve

2. Igggr;eﬂiegég:yoﬁliggigﬁgﬁéiggﬁdy its materials

in the light of modern polltical problems.

3. School courses in geogrghy should aim to make
vivid the current soclal and economic condltlons

in the other studies.

4. Pupils should practice the habit of clear thinking
in regard to civic, soclal, economic and political
igsups by recognlzing and controlling their own
prejudices.

Working wilth such an approach all classes and sub_-
Jects may well provide contents and experiences for
students which will deepen thelr thoughtful consern for
democracy. Various recent studles &s reported in Learning
the Ways of Democracy indicate thet the civie educational

—
2Hoehlman, Arthur B., School Administration, P« 377.

Overn, A.V., The Teacher in Modern Education p. 115.

S —
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program has too often grown by ehance accumulation of -
materlals rather than upon a broad systematic plan.l

In working with the courses as they stand in the
traditlional curriculum, various schools have introtduced
the following coursess

Feonomic tiends and Problems

Education will not move democracy forward by merely
teaching courses of study concerned with the demo-
c¢ratic philosophy and principles. . « Education for
democracy therefore, is basically concerned with
the social and economle issues whicg have been put
up ©o us by the machine émpire. .

Theres are several phases of education for economic
eff"leciency. One is vocatlonal in chmracter - the
preparation of citizens for competence and achleve-
ment in the work by which they earn a living.

Ccurzes in Business lead nabturally to the sbudy of
Basic Economle Conditions

In Fieldston High School, New York City, "Economlc
and Busineas Studies" is one of five fieldsin.
which students choose their major inferest.

A Seilence Course includes study of the Bonnomic
efTects or seience

Lincoln School of Teachers College, Columbla
University - "The problems of modern life, to
the solving of whiech the physlcal sclences may
melke thelr contributions should be a polnt oft N
departure for much of the work in the course.

Many units on Specific Economic Problems have
Doelrdese spalin At et

In Tulsa, Oklahoma, a unit on Cooperatives contains
b : :
2I.em:'n:l.ng; the Ways of Democrack. P. 11
3Edunation for Democracy, P. 354Ef.

uLearnim the Ways of Democracy, p. 81 I
Brown, H. E., The Development of a Course in The Physical

Sciences for the Sr. High School, p. 35.
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an ilntroduction and overview; a suggested outline

for study, sugmestlons for class discussion, projects,

from poriodtonis, pumpnlets and esksl s o OBTERHY

The schools :using such courses add that the offerings
here described are me:"e suggestins and therefore, they do
not'conatitute a total program, for no vital program can
be built out of parts drawn from a storeroom of prepar-d
coursés and units. Rather, they are examples of the kinds
of study materiale which are' likely to be produced when-
ever schools address themselves to the task of effectively
educating youth for democratic oitizenship.a

It must be added here that the individuals directing
the curriculun reortganization of today are fully aware
that one essential factor for ahy positive improvement
in this area 1z a teaching forse which has thought deeply
about democracy ap & way of living, who are themselves
democratic persons, carrying well the responsibilities of
their cltizenship and who are free and alért %o reconatruct
the curriculum in the light of the needs both of the
students and of society.

The secondary school is increasingly uslng 'va.rious
forms of correlation, fusion, or coordination of subject

matter. Organization of related materials into bpoad fields

Board of Education, A Unit of Cooperatives.
2
Learnine the Ways of Democracy, P. 118.




