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CHAPTFR I

DEFINITION AWD SCOPE

Durlng the fiiat half of the twentieth century a
great deal of experimentation and research has been done
in the fleld of adolescent psychologye The purpose of this
study was tu rvelate these findings to the traditional cus=
tom of the Church known as confirmation, more specifically
to the preparation and Instruetion that precedes confirma-
tlone The Church's practice of instruciing and confirming
her youth arose from perticuler circumstances and felg
needs withln the Church. The Church must be on guard con= 4
tinuvously lest her once valuable customs become, through
centuries of repetition and practice, mere empty rites de-
vold of mecaning and DUrpose. It is the Church's duty also
to avail herself of any useful learning and skills which
the world develops 1f she is faithfully to carry out her
mission in the world. Todey, as always, the Church must
reevaluate her theory and practice of confirmation instruce
tion to see whether or not she is meeting to the fullest
extent the needs of hexr youthe

It was not the purpose of this study to deal with the
liturglcal aspects of the rite of confirmation itself, but
rather with the preperation and instruction thut precedes
confirmation. Generally, the confirmation Instruction
spoken of will be that practiced in the Lutheran Church,



e

most often that practiced in the Lutheran Ghﬁrgh - [issouri
Synod. IHHowever, much of the material was drawn and applies
also. to confirmsﬁion instruction in other church bodies
and to similar practices in the non-liturgical churches.

The perlod of adolescence cannot be defined by any.
arbitrary statement of ages or yesrs of lifes Adolescence
is that pericd during whicnh the child developa into the
adult, physically, mentally, and socially. Tais will nate
urally vary greatly vith individuals. Adolescence usually
begins sometime around the twelfth year of life and is eémp
pleted in the early twenties. A fuller definition of ad-
olescence will be given in Chapter IVe

Primarily psychology is the science of the study of
behevior. In this report the word is used in a wide sense
to include whatever contributes to the personality of the
adolescent, whethor physical, mental, emotional, or scclal
factors.

The doctrinal and the historicael basis for Lutheran
confirmetion instruction are outlined briefly in Chapters
II and IiI., Chapter iv comprises a short swnmary or survey
of the field of adolescent psychologye The remaining two
chapters deal with the central purpose of ihe study by ate
tempting to relate the findings of adolescent psychology to
the aims and also a mbre correct age for confirmation ine

structions



CiAPTER II

DOCTRINAL FOUNDATIONS FOR CONFIFMATION INSTRUCTION

The act of confirmatlon 1tself, with the laying on of
nands and the pledge of falthfulness, 1s not an ordinance
set forth in the Bible. It 13 a rite and custom which de~
veloped in the Church at an sarly date, soon after the time
of the Apostles. VWnhlle the Bible contains no doctfinal
foundatlons for the ceremony of confirmation, it does clear-
ly lay upon the Church the obligation of instructing her
young in the ways of Gode The very nature of the Church
and her work necessltates some form of religious instruc-—

tione

The Teaching 0fflce of the Church

1

In the Great Commission™ Jesus expressly told His fole

lowers:
Go therefore and make disciples of all nations, bap=-
tizing them in the name of the Father and of the Son
and of the Holy Spirit, teaching them to observe all
that I have commanded youe

ilere as elsewhere® the teaching of religlon is directly

commanded by Gods The Church is to spread snd grows By

IMatthew 28:18=20.
2revised Standard Version of the New Testamente

Speute 6373 Cole 3:165 1 Time. 4:ll.
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her missionary activity she tries to bring into her fold
those who are outalde the Churche But it is in the nature
of the Communion of 3aints that she cannot accept anyone
into her membership who does not share her faith and cone
fesslons "Felith cometh by hearing, and hearing by the word
of Code"% Thus the Church must instruct in the Word all
those who desire to join here. But the Church is also to
grow from within.® Suoh growth is only accomplished through
the teaching of the Word.® Hence the command of Jesus:
"Teachling them to observe all that I have commanded you."
Vhom is the Church to teach? According to the Great
Commission she is to toach all nations, more specifically
all those whom she has disclpled through beptism. This
command is so alle-inclusive that the Church has, from her
vory beginning, understood 1t to include the baptism and
instruction of infants and little children, That Jesus ine-
tended also the children to be taugﬁt mey be seen in His
direction to Peter after His resurrection. He not only
told him to guard and feed the sheep (ﬂlﬂﬂ§532§) but also
the lambs (;cﬁv(a4.7 The instruction of the young is made

mandatory also by many 0ld Testament maxims, such ass

4Rom. 10:17.
5Eph. 4:15-16.
81 Pet. 2:2.
7John 21:15-17,
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And these words whlch I command thee tnis day shall be
in thine heart, and thou shalt teach thenm diligently
unto thy children, and shalt talk of them when thou
slttest in thlne house, end when thou walkest by the
way, and when thou liest down, and when thou risest
TPt

Train up a child in the way he should go, and when he
is o0ld he will not depart from 1t.Y

While tha_Churcb has the enormous task of teachlng all men,
she can b? no means overlook the children and young pecple
in her midste f

The content of the‘Churdh'a teachling is alsoc glven in
the Great Commlsasion: "Teaching them to observe all that I
have commanded youe" The Church is to transmit to her menme
bers all the teacning of Jesuse This will include the com=
mands and directions of Jéaua for godly living together
with the gullt end punishment for fﬁilure and sine. But it
will also Include the comfort of forgiveness turough His
bloode The Church must help her members draw close to God -
to receive comfort and strength in a wofld of evile. At the
same time the Church must show ler people how Christianity
is the pervading influence in their daily walks of life.
The entire message of God is to be taught to men, nothing
more, nothing lesse.

The Church carries out this work of teachling in & nune

ber of ways. PFirst of all, she does so by preachings The

BDeute 6:6-74
IProve 22:6.
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germon is primerlly a teaching devico. The Apostles taught
he first Christlans by preaching.l® All preaching that is
worthy of the name is teaching in some forme. The Church
also performs her teaching by the written word - by books,
tracts, lotters, etce. Informael talks given to groups as
well as conversations between individuals are a part of the
Church's program of teachinge The personal counseling
which the pastora of the Church carry on with individual
mewbers 1ls effective teachings The chief work of the Church
is teaching, and most of her activities relate somehow to
this taske

In addition to preaching end the informal teachling of
the Church, there is also a place for the formal instruce
tion of the younge. Such formal instruction has been called
catechetics or catechization, from the Greesk wordsyufrgzgw
ort@ngxféwll whioh mean to sound down, that is to trans-
mit knowledge by word of mouth from above, to instructeLl®
In the New Testament and in Church literature the words have
the limited meaning of giving religious instructlion. It 1s
not the mere principle of instruction as such that is in

question, but rather the purposeiul and systematic instruce

0pcts 2:42; 3:12-26.

llThese words occur in Luke l:4; Acts 18:25; 213213
Rome 2:183; 1 Core. 14:19; and Cal. 6:6.

123, Reu, Catechetics, (Third edition; Chicago: Wart=
burg Publishing House, 195l), De Je
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tlon and traininge. Instrﬁction that 1s generdlly Christian
in nature might be conceived as teking place from the as=
soclation of Christians within the Churche But such incie
dental Instructlon would leave complete and econnected
learning of essentlal truth a matter of chancees There
would be many gaps end misunderstandings. It is the duty
of the Church to pay careful attention to the work of fore
mal Iinstruction, espegially of the young in her midst.ld
lluch can be accomplished by such organized instruction which

is left undone by preaching and more incidental teaching.
The Relation of Baptism to Confirmation Instruction

The Church has always recognized an intimate connection
between baptiasm and the instructlion for confirmation. Orig-
inally baptiam and the 1aying on of hands were part of the
same act.l? The early Church was kept busy gathering in
adult members for her fold. For adults instruction came
before baptism and the laying on of hands. But after the
Church had taken root in a community, she baptized the
children within her midst as infaents and postponed instruc-
tion with confirmation for several years. Even after these
two acts were separated, a close relationship was malintained.

The Church!s practice of confirming her young can definitely

151bid., ppe 5~6e

145, c. Fritz, Pastoral Theology, (St. Louis; Concor-

dia Publishing House, 1932) 12T T
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be traced to her practice of infant baptism, This is the
position taken by Lutheranssg.

Our system of catechisation and confirmatloﬁ grows

out of our doctrine and practice of infant baptism,

which is founded on the Great Commission -« "iake

gége%gégslgf all nations by baptizing them and teache

g o

Some theologians, however, have tried to draw unwarranted
assoclations between confirmation and baptism, making cone=
firmation a sort of complement to beptlam, a necessary part
of baptism, or a renewal of baptisme But such a position
does not de Jjustice to what the Scriptures say of baptlam,
Confirmation is not the renewal of baptism, for baptism is
the beginning once for all, Nor does confirmation make
baptlsm complete, for it already is complete in itself,.l6
Ratner confirmation takes place in order that "the baptized
himself assume that on whilch he has been baptized, and that
he express it with his own mouthi that his covenant with
God in baptism be also & covenant of the understanding and
will,"17

Baptism by its very nature necessitates instruction as
to its meaning and essence. Circumstances will determine

wnether this instruction is to be given before or after

baptism, but it must be given. When chlldren are baptized,

15p, Bergstresser, "Catechisation and Confirmation in
the Lutheran Church", Lutheran Quarterly, XXI (October,

1894), 516.
161pid., p. 518.
171bid.
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there is the understanding that they will receive subsequent
religlous instruction.l® Instruction in the Christlen falth
i1s the necessary consequence of infant baptism, if the new=
born belisver 1s to remain in the faith and grow to Chriate
lan maturity. In the case of infants, baptism is the initie
ation into the faith, while lnstruction is the meens for
maintenance and growth., Baptism and instruction are the
same In that they are both means whereby God inatills falth
and life into men. But they are dlfferent in that baptism

iz e single complete act, done once for all time, whereas

instruction is a continual process in which the baptized
believer's connection with Cod is sustained and strength-
oened. Thore is an inseparable relation between baptism and
religious instruction, the one as the adoption Into the fam=

ily of Cod, the other as nurture wlthin that famllye.

Confirmation Instruction and Religious Certainty

Qe g 5 e pdey

The word "confirmation® itself lmplies that the believ-

.

er is confirmed, thet is made firm end sure, in his Ialth,

AlRER T

The Bible too speaks to Christiens being certain and Ismmove
sble in their beliefs. Ste Paul had such certalnty of falths

T know whom I have believed, and am persuaded that He is .
able to keep thet which I have commltted unto Him a= i
geinst that day.l? ;

181?0\1,_32' Citey Do de
1971 7ime 1:12,
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I em persuaded that nelther death, nor life, nor an=-

gels, nor princlpalities, nor powers, nor things pre=

sent, nor things to come, nor helght, nor depth, nor

any other creature shall be able to sepsrate us from

the love of God which is in Christ Jesus, our Lord.s0
David too spoke of such confidence and assurance in the
Psalms,.2l Job's certainty was & comfort to him in the time
of his afflictlon.¢ Christians are often rebuked for weake
ness of falth and wncertaintye. They are urged to be strong
in the Lord, to be sure snd firm in their faith.©® The young
people who recelve instruction for confirmation are usually
somewhere in the early years of thelr adolescence, Their
powers of reasoning and of generalization are developing,
with the result that some of them may begln to question
things learned in childhood, even among thelr religicus be=
liefs 24 Certainly at this critical period of their life
young Christiens need to be "confirmed" in their faith.

People frequently say, "Pastor Brown confirmed me;" or
Y wes confirmed by Pastor Smith.' Strilctly spesking, this

is not & correct view. The pastor is not the one wiho con=

firms the faith of the young person. The conlfirming of

20Rome 8:38=394

2lpsalm 23143 73:24-26.
22Job 19:25.

251eb. 10122,

24infre; p. 63.
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faith does not take pluce at the rite of confirmaticn, nor
at the laying on of hands, bubt rather during the months of

“instruction that precede the coremony. Of course, some.

might say that the pastor who does the instructing is the
ono who confirms thelr falthy, but in reality 1t is the Word
of God filled wiﬁh the powor of the Holy Spirit which does
the confirminge Only the VWord can make {lrm a weak and
quivering feiths In the achievement of rellgious certalnty,
as in the feaching office of the Church and the relation to
baptism, it is the religlous instruction that has the solid
doctrinal foundations, and not the rite of confirmation.

The latter is a useful and beautiful Church custom which
deserves to be retained, but the former 1is a'necessary, God=

given part of Christlanitye.

o A

d1 W
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CHAPTER III
A BRIEF HISTORY OF CATECHETICAL INSTRUCTION
The Origin of the Catechumenate

Religious instruction is as o0ld ss the human races.
Training the young people of the Church for life with Cod
was emphaesized repeatedly throughout the 01d Testamentel
Tne priests end the Levites were the official teachers a=-
mong the people of Isracls® The same thorough religious
tralning practiced by the Jews before Christ was carried
over into the Church of the MNew Testament. Both Jewlsh and
Centile converts were instructed before admission into the
Ciristian fellowship. Although there was no formal instruc-
tion or cauecuaumenate during the time of the Apostles, its
earlicst traces are found there.® A graded catechumenate
was developed by the Church during the bltter persecutlions
which followed the death of the Apostles. The formal catee
chumenate was at 1ts helght in the fourth century.? It be-
gen a speedy decline, however, in the last half ol the fifth

century, due to the tremendous influx of heathen and the

loone 18:19. Fxe. 12:26. Jose 24:15., Ps. 34:ll.
210ve 10:11. Deut. 33:10.

34, Reu, Catechetlcs, (2nd revised editlon; Chicago:
Vartburg Publishing CO., 1927); DPe 13e

41bid., p. 33
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subsequent lowering of the standards of instruction.® Dure
ing the middle eges which followed, religious instruction
generally remained at a low ebb although a few scattered

promising attempts were made,®
The Effect of the Reformation

During the centurles irmediastely preceding the Reformae-
tion there was an upsurge in religious education duvue to the
demand for learning and culture brought on by the Renais-
sance &s well as the efforts of the Church to counteract the
growing number of heretical movements. The Church carried
out this instructiion by urglng sponzors to do thelr duty to
thelir godechildren, by tne confessional which checked and
supplemented home teaching, and by the Latin Schools. Thls
wz8, however, no golden era for religious education, FHRelie
gious 1lliteracy was wldespreades Th2 parents and sponsors
were unqualified to teach the children. Even the parish
priests for the most part neglected this dutye The meager
instruction that was given consisted ohiefly in memorizing
without nnderstanding or inner appropriatlon on the part of
the child.’

With the Reformation there came changes in religious

education.

GIbidt, PDhae 61=68,
7Ibide, DPPe 73=79.
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The Reformers oxamlined and sifted fthe mass of material
transmitted by the Medleval Churchj they fized a much
more corvect alm of Instiruction; they also improved
the method of insbtructlon; and above all, they under=

stood evangelically and interpreled biblicolly thes
traditional material of Instructione®

The chief contribution of the Reformatior was undoubt=
edly the two catechisms of Luther, particularly his Swmall
Catechisme. These were written by Luther in 1529, the reauit
of thirteen years of labor in the catechetical field.® Pre=
vious ito these catechisma, Luther had written several pam=
phlets end preacied many sermons explaining the Decalogue,
the Creed, and the Lord's Prayer. He had {irst intended to
wrrite but one catechism, but when he saw that his book was.
becoming too long and difficult for the uneducated masses,
he immediately wrotc the Small Catechisme Eﬁié he published
in the form of tables ¢y placards to be hung upon thé wall
in home and school,lo Lutherts Small Catechism represents
"the crowning consummation of the educationsl endeavors put
- forth by the Church" during tie ccurse of flfteen centuries.ll
Luther was famllier with and made use of the wrltings ol the
Church Fethers, the history of the Church, and the catecnisms

tnat preceded his. Another important festure of the Small

Bibid., pe 83.
9pid.

10Tbide, pe 91a
ll;géi., §. 99,
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Catecnism was the deeply evangelical interpretation that
permeated all of its partse® All its teachinzs were cen=
tered around the doctrine of justificetion by falth. In
spite of these excellencles the Small Catechism would never
have become 80 popular if it ﬁera not for its great peds=
gogical merits. These are dhieflj: 1)its short but compre=
henslve lin uistic form; 2)the absence of polemics; 3)the
fact that 1ts chiefl parts were not united into a dogmatical
systemj 4)its restriction to the absolute essentlals of
faith and life; 5)its methodology, not the questions and
answers so much as the many illustrations.id

Luti:er's Small Catechism gained prominence over all
the others soon after 1t was publisheds Its circulation
reached over one hundred thousand in the first generatione
Before ithe end of the aixtesnth century it had been trans-
lated into more then a dozen languages and widely dissemin-
ated. It was a regular textbook in the elementary and Latin
schools and in the universities.l? The Catechism was read
from the pulplt on Sundays. Cstechetical instruction was
given oﬁ Sunday afternoons or on week days. iany catechet=
ical sermons were preached. When the children had lesarned

to understand the Catechism from the Instruction glven them

12]:bidc. Pa 101.
131hid., pp. 109=115.

14¢. g, Gerberding, The Lutherasn Catechist, (Philadele
phia, Penn: Lutheran Publishing Society, 1910), P« 110
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af hore, In school, and at church, en examinetion was con=
ducted in the parsonage, vauelly during Lent, to determine
whether the children might be admlitted to Holy Communione
"This examlnation wes regerded &s the genuine evangelical

confirmation."1® Sometimes it was preceded by several weeks

of' special Instructions Cradually publlc examlnation before
the entire congregation became the practice. This was cone
nected with a slmple confession of falth by the children end
a prayer by tie congregations This was to be the true evan-
gelicel counterpart of Catholic confirmetions In Hesse and
in Strassburg, owing to Butzer's influence, the 1mpcsit16n
of nends was added ss well as a vow of obedlence to thne
churcite Even something of a sacramental character was ate
tributed %o confirmation by some, but this view did not gain
general acceptanceala The instruction often included a study
of the Pericopes, Bible history, and hymns. Collectiocns of
Bible passages following the order of the catechism were
used. The Heformed Church was also active in this fleld and
put out a number of catechisms, the most Important being the

Heidelberg Catechlam of 1583,
The Period of Pletism

The Pietists, notably Spener, were much concerned with

) &
5Reu, OPe cite, Pe 120,
161pid.
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the tralning of the younge. He was opposed to rote memorie
zation of the catechilsm and stressed instead the understand-
Ing and Inner appropriation of the truths contained in the
catechism, Thils emphasls was his chief contribution to the
religious education of his days Spoener wanted to meke reli-
gion not so much a matter of the intellect as of the heart.
He insisted upon using the Bible in instruction, proving
every doctrine from the Blble itselfs It was Spener who
gave wide diffusion to the ideas of confirmation as the cone
cluding ceremony of religious instruction and as preparation
for the first Communion. His stress upon the solemnity
proper and the vow was & departure from the early Lutheran
emphasis upon the public examination of faith.17

A8 is often the case, the disciples of Spener went be=
yond the teachings of thelr master and wandered off on dane
gerous pathse Confirmatlion wés exalted over baptism as the
completlon of the work wilch the Holy Ghoest only began in
baptisme Confirmation was regarded as a renewsl of the cov=
enant of baptism, on the part of both God and man. The cat=-
echist tried to lead the catechumens through the varlous
stages on the way of salvation so that they might actually
experience conversion and new birth. Their certainty of

salvation as well as their vow of alleglance to God were

based upon this experience and feeling of grace rather than

171%1ide, pps 133135
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God's objective acts and promisess IHiany of them ignored
Luther's Catechism end used instead the Ordnungon des Heils.l®
A more moderate follower of Spener who wrought grest blessing
for the Church in the fileld of educatlon was August Hermann
Francke, Hls orphana' school and secondary schcols at Halle
were models for end a great influence on all of Germany ¢ +9
Althougn many of the Pietists went to extremes of emotion=-
aliam, they 4id make a contribution to confirmation instruce

tion in respect to motivation and understandinge

The Infliuence of Rationalism

A natural reaction to the subjectivism of the Pietists
was ratlonalisme Ratlonallism began by trying to demonsirate
logically and scientifically the dectrines of the Church,
and ended by dlsregarding revelatlion altogether and recog-
nizing reason as the only scurce of knowledge and moralse
Using this basis, they employed the Socratic method of gques=
tioning in the belief that it was possible to draw out of
the children's minds all the necessary articles of falth
and rules of life. PRecause of this they finally discarded
most of the Christian teaching and ended up with a natural

religions20 While this practice wrought havoc with the doce

lelbidu, Pe 136,
191bid., pe 137.
2OGerberding,‘gg. citep, pPe 115.
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trines of the Church,; 1t dld meke some contribution to methods
The didactic method, when properly modifled, is an important
aid to teachinge. Thelir practlce of proceeding from the known
to the unknown promoted interost and understanding in the pu=
pils. The Soecratic method of Interrogation was modified by
Pestalozzl, but it was Schlelermacher who sounded the deathe
knell to rationalism In the Lutheran Church. The Church soon
returned to the feith and theology of the Bible and of Lu=
ther's Small Catechism, The period of rationalism waes at an

Ondcgl
Catechetical Work during the Last Century

With the renewal of confessional Lutheranism (about
1830) there was a return to evangelical principles of traine
ing the young. Hany biblical expositions of Luther's Small
Catechism wore publisneds There was renewed interest in the
teaciing of Bible history, Bible reading, the hymnal, and
Church historye Since many pastora felt that they could not
do justice to all these topics in the time previous to con-
firmation, the institution called Christenlehre was developed
to continue the education of the young after eonfirmation.22

A new attempt at the religious education of the young

came from the Sunday school movement, which was begun by

21Reu,_gg. cite, PPe 140=144.
221bide, pe 150.
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Robert Ralkes in England, (1736-~1811). It began as charity
educatlion, both seculer and religious, for the poorer child-
ren of the city. But it spread rapidly throughout all of
England and soon came to America, It succeeded in America
because of the lack of general elementary education and also
because the Church fostered the new institutlion, regarding
it as the reasl church schools Soon it embraced children of
all social and economic levelss With the rise of the public
school systeom, the secular subjects wore dropped from the
curriculum, and the Sunday school became exclusively reli-
gious, Sunday school socletlies and unions were formed which
established a curriculum and published materials, At first
the materials and the teaching tended to overstress memory
work. Lventually the Bible story became the center of in=-
atruction and graded uniform leason series were ugsede2d

In addition to the Sunday school, the educational a=
gencies available in the Lutheran Church were the parochial
end the catechumen schools, and in many congregatlons the

Christenlehre, which was a catechization of the young on

Sundeys after the regular worship service. Hany Lutherans
were willing and ready to accept the Sunday school as an
additional agency of instruction. The catechism was adapted
to Sunday school use, and speclal lesson leaves wlth evan-

gelical content were issuede Teachers! manuals were pub=

25Tbide, DPs 162-180.
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lished %o aaslst the lay teachers. For many Luthsrens, hows
ever, the parish school remained the primary inatitution for
rellglous education, particularly among the Cermans and Scan=
danavians. Host of the time, gradustion from the parish
schoel fulfilled all the regulirements for confirmations Ofm
ten the pastor taught the religion classea in the upper
grades prior %o confirmastions Wherever parish schools could
not be established, other elfforts were made to supply the
lacke The pastor of ten conducted special confirmation clase
ses during the winter. Sometimes there was & summer school
term for several months. A number of congregatiqna neld a
Saturday schools Nesarly all of them had Sunday schoolss in
recent years efforts have been made Lo compleﬁent publiec
school educetion by religlous instruction on a part time
basis, variously known as released tinme, dlemissed time,
week day instruction, etce

As & rule, the Sunday school and released time Instrucw
tion are the chief agencies of religlous education prior to
church membership in the non—liturgicai church bodles, whiech
do not observe the practice of conflmmatlon. However, in
the liturglcal churches, parbicularly among the Luthorans,
a speclal course of instruction is given for weeks or nonths

prior to confirmation and communicant membership in the

churchs



CHAPTER IV
A BRIEF SURVEY OF ADOLESCENT PSYCHOLOGY
Definltion

"An adolescent is & child moulting %o adulthood.™ Ade
olescence is primarily a period of transition. The child of
yesterday is becoming the adult of tomorrow in every aspect
of his lifes Adolescence 1s not only a time of rapid physe
ical development but also a time of soclial and economic mate
uratione

Adolescence is both a bioclogical process and a social=-

cultural transition. The Juvenile organism undergoes

a process of growth and maturatlon as 1t moves toward

adult size and functional capacity, and, more or less

concurrently, the individual must pass through a trans=-
ition from the status and cogduct of a child to the re-
sponsibilities of the adults
It is a well known fact that the human chilld has the longest
infancy of all species. Human adolescence 1ls also signifie
cantly prolonged. This 1s due not so much to any lengthy
physiclogical develepment as to the present complexity of the

social order end adult culture.® It is the demands and pro-

lira Se Wile, The Challenge of Adolescence, (lew York:
Greenberg Publishers, 1989), De le

2L. K, Prank, "Adolescence as A Period of Transition,"

Forty=Tiird Yearbook of the National Soclety for the Study
of Lducation, Part I Adolescence, odlited by Nelson B. Henry

TCnicago: Department of kducation, University of Chicago,
1944), pe lo (This book will hereafter be referred to as

NSSE,)

~ SHe S.Dimock,lnediscoverin the Adolescent, (Hew York
Association Press, IBS?T:’E:'E?*%




- 28

hilbitlons of adults and thelr culture which have made ado=
lescence for American youth a much more lengthy and trying
experlence than it is, or was, smong more primitive peoples.?
¥While G. Stanley Hall and other early students of adolescent
psychology went to extremes in making adolescence a pericd of
sudden and violent chenges caused by a biological "new birth,"S
the time of adolescence is still to be considered a critical

period in the development of the indlvidual,
Pnysical Aspects of Adolescencs
Growth in Helght and Welght

Adolescence and the yesrs immediately preceding it are
perlods of rapid growthe Untll recently growth curves were
based upon figures obtalned by measuring individuals in dife
ferent age groups. This was faulty in that different child-
ren were measured in each age groupe A more meaningful meth-
od 1s now employod, sometimes referred to as longitudinal
measurement, whereby the same individual is followed through
the various stage:z of growth year alter year. The curves
ghown in Figures 1 and 2 are based upon such longitudinal
weosurementss These filgures show the average development

in height and weighﬁ for bdys-and g£irls extending from early

4pde He Arlitt, Adolescent Psychology,

5¢, Stanley Hall, Adolescence, (New York: De Appleton
Century Co., 1905), 2 volusely
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childhood almost to maturlty. The adoclescent period has
been marked offe. These curves bring out two important fac=
tors which Influence the attitudes of adolescents. Firat
of all, it can readily be seen thai there ls a period of very
rapld growth during the years Just prior to adolescence and
the early years of adolezcence for both hoys and girls, The
second point is the difference in growth rates between the
sexed, During childuood the average boy 1s slightly taller
and heavier than the average glrl, but this situation is
reversed botween the ages of eleven and fourteen. In the
fourteenth year the boys quickly overtske the girls in heignt
and weight, whlch superiority is maintained to maturity.
These figures, of course, cannot show the wide range of Gif=-
ferences in indiviual adolescents.

Another factor to be considered in dealing with the
physical growth of adolescents is the effect, if any, whlch
the time of maturation has upon such growths For glrls the
time of maturation 1s usually set at the first menstrual
periocd, cor menarche.® For boys the level of maturity is
determined by the appearance of publc helr and certain other
criteriae’ figure 3% ahows individuel growth curves of ten
girls who matured early (ten years seven months to elsven

years three months) and ten who matured late (fourteon years

6y. W, Greulich, "Physical Changes in Adolescence,”
NSSE, pe 19

7Tolde, Pa 24
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five months to fifteon years two months)e It will be noted
that the early maturing glrls were somewhat taller through=
out later childhood than the late maturing girls, _The glrls
in the late menarchlal group, however, contlnued to grow
after the growth of the others had practically stopped, and
ended up Just as tall or taller. PFigure 3 also brings out
the fact that for moat girls the onsset of menstiruation marks

the end, not the beginning, of rapid growth.®
Strength

The incresse in muscular strength that accompanies ado=-
lesconce is easily observed In both boys and girls, but es=-
pecially in boys. Figure 4 shows the increase in strength
for both boys end girls during adoloscence as measured by
the number of pounds of pressure they can exert by the grip
of their hande. At all ages boys are stronger than girls,
and as they grow older their superiority lncreases. Similar
results are obtained from other tests of strength such as

running, jumping, throwing, etce?
The Circulatory System

During edolescence the heart and arteries undergo lmpor=

tant changes. From childhood through adolescence the pulse

8Luella Cole, Psychology of Adolescence, (Revised edl=
tion; New York: Farrar & Rinehart, s Do S%e

9Ibide, pPs 29
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rate gradually becomes slower.i® But during tie same perie
od the blood pressure stecadily rises.ll In adolescence the
neart drives the blood with greater force but it does not
beat as oftens As a result adolescents often feel that they
have an inexhaustible supply of vigor and energy and may

overtax thelr bodiese
The Digeative System

During adolescence the organs of digestion show conside-
erable growth. The stomach increases in size and capacity.
Bedausé of its rapld growth, the body needs more nourishment
then Tformerly. This explains the tremendous appetltes of
many adelescents. Not only do they eat large quentities of
food and nevertheless remaln constantly hungry, but they are
also apt to develop pecullar tastes and poor eating hablts

if not properly guided.l2
The Endocrine Glands

The body contains both duct and ductleas « or endocrine =
glands. The latter are significant in the study of adolescent
development. They are the pituitary, the thyroid, the para=
thyroids, the edrenals, the plneal, the pancreas, the thymus,

10, w. Shock, "Physiological Changes in Adolescence,"
NSSE, pe 59 -

11l1bid., pe 60s
12c0le, ope citie, Pe 44a
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the ovarles, and the testes. Each of these glands has i%s
own pecullar rate of growth, some rather constant and grade
uel, others sudden and extremely varisble, Each of them
also hés its specific functlon to perform in the body. The
pituitary gland secretes several hormones, one of which con=-
trols body growth in genorals A lack of this hormone pro=
duces dwarfism, an oversupply results in gigantisme, A sec=-
ond pitultary hormone gtimulates the gonads, causing them
to grow and develop into mature testes and ovaries, and
maintaining thelr functional capacity throughout adulthond.
This hormone alsc stimulates the development of secondary
sexual characteristicse.t® The adrensal gland has two secre=
tions. One affects the development of masculline secondary
sex characteristics. The other excitem the nerve centers
of the body in time of crisis. The thyrold gland regulates
the rate of metebolism in the body. An inactive thyrold
makes the adolescent dull and listleas, whi}e an overactive
thyrold makes him nervous and high strungs TheAparathyroids
control the absorption of essential calciume. The thymus,
pineal, and pancreas also affect growth,‘3551milation, and
other body processes to a smaller degreeesl* The sex glands

are important enoush to be treated separately.

1361’3“1101’1’ ODe cite, Do 16,
14co1e, Ope cite, Do 49-
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Sexual Development

The maturing of the sex glands 1s perhaps the most ime
portant single development of adolescence, The first. point
to be conslidered is the age ﬁt whilch maturlty tekes places
For girls this can be determined quite readily as concurrent
with thelr firat menstrual period, although the ability to
bear children usually comes several months later. With boys
the time of maturity must be estimated from certain secondw
ary sexual characteristicss The agos of maturlty for boys.
and glrls are shown in Pigures 5 and 6. It is noteworthy
to observe the wlde variation in the age of maturity for
different individuals = for glrls from nine to eighteen years
of age, for boya two years lesss A second lmportant obsere
vation is the difference beitween the sexess During the ages
of twelve to fourteen there are many more mature girls than
mature boys the same agee This, of course,-preaents a prob-
lem for anyone dealing with youth of these agese The teates
or ovaries, in cooperation with the other glands, affect the
primery characteristic of sexual developument = the growth
and development of the sex organss The achisvement of sex=
ual maturlity is of great importence to the individuals It
is often the source of embarrassment or anxiety. The boy is
more likely to be so affected because his organs are exter=
nal, {requently handled, and sometimes roact without his
volition. While the girls has less reason for continued
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emctlonal siress, she sometlmes becomea unduly exﬁited.
She may be terrified by her firat menstruation, and often
experience pain in connection with her menstrual periods.+®

The testes and ovarles also produce the secondayy sex
charecteristics, whlch help to differentiate the sexes.
The chlel secondary characteristics for girls are the devel-
opment of the breasts, the widening of the hips, the appear=
ence of pubic and exlllary halr, and sometimes a light down
cn the upper lip and a moderate lowering of the voice.ls
Some girls are disturbed by the appearances of these char=—
acteristics, while thelir absence may cause even greater
stresse. ['or boys the secondary sex characieristlcs are the
appearance of publc and axillary hailr, the growth of a beard,
the change of volece, and frequently & receding hairline.
The sweat glands in botk boys and girls become more ective
during puberty, much to thelr consternations Another plague

of adolescence is the ever-present acne whilch ls caused by

chemical imbslance in the bodye
Problems Arising from Physical Sources

The physical development of adolescents as outlined
above gives rlse %o certain problems of adjustment which
they must meet. These problems vary greatly with individe=

151pide, pe 58.
160016.,22. clte, Pe 59
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ualse The same physlcal characiteristic may bother one ado=
lescent tremendously, while 1% is of no concern whatever to
another. Generally speaking it is not the accelerated growth
and development which bothers adolescents as much as their
deviation from the normal development of thelr groupe The
very early and very late maturing children are apt to be
self{ conscious. A boy of sixteen who has not yot reached
puberty is apt to be embarrassed by his amall stature and
lacl of "manliness.” An early maturing girl may be disturbe
ed if she 1s inches taller than the other girls and boys of
her age groups A glirl who remains a tomboy when all her
friends are interested in romance is apt to be left out of
meny sociel actlvlities.

Another problem arises from the difference between the
soxes in the age of maturations In & confirmation class of
seventh and elghth grade children the vast majority of girls
will have resched maturity snd will be striving to establish
satisfactory heterosexual relations with the boys, the ma=-
jority of whom will still have no rozentic interests in the
glrls whatsoevere. For the girls the teaching on the Sixth
Commandment may be real and meaningful, uhilé to the boys
certain applications will seem to he nonsense or pointlesse
It stends to reason that the intorests of a sexuslly mature

child are different from those of one whe has not yet begun
17

to feel the advent of hls sexual powerse

171b1de, pe 53
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Of special concern to adoleacents is any of their chare
acterlistics which asem to be sexually 1napﬁropriateg The
boy wants to be the strong hendsome ho-menes The girl plc=
tures herself as the shepely and attractive movie heroines
I the adolescent boy notlcea that his build is slight, that
his breasts or nipples are showlng unusual development, that
his genital organs are small = in short, that he is not all
that he thinks 2 man should be = he will show anxiety and
heve a serious problem of adjustments On the other hand, if
e adolescent zirl notices that she 15 tall, muscular, clume
8y, heavily built, has facial halr, or that hey breasts are
undeveloped = in short, anything thet she does not conslder
feminine or that might keep her from being attractive o
boys « she is apt to become maludjustad.-l8 Boys end glrls
need to be tould how normal many of these factors are and to
be puided in senslble compensations and remediecs.

Adolesecents put & great deal of emphasis on their face
ial asppearence. A mole or scar on the face can cause real
consternation. Boys are concerned sbout wearing eye=glasses,
having dimples, & small mouth, & receding chin, a lack cof
beerd, and anything which prevents them from looking mascu=
line, Girls are concerned with anything that keeps them
from looking glamorous, such as eye-glasses, braces on teoth,

large nose or mouth, or a recedlng chin. Both boys snd girls

1%..c. Garrison, The Psychology of Adolescence, (Srd
editiony New York: Prentice-Hall, 1946), Pes 17
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are disturbed by anything noticeably different, such as
large protruding ears, an asymmetrical face, freckles, and
particulerly by acne. Of course, many adolescents may have
one or more of these features and be in no way disturbed by
thems Others will vent all of thelr wrath and anxiety on
one small characteristlic in order to evade facing the true
causes of their lack of social success.t®

Body odors and cleanliness are also of concern to mat=
uring youthe. American culture and advertising have placed
& stigna on the natural humen body odors. 3ince the sweat
glands become more active during adolescence, this creatss
8 apecilal problem for young pecple. Gleapliness is highly
regerdeds The natural body odors are covered with the arti-
ficial odors of porfumes. Smelly feet and bad breath are
strenuously avoided. The adolescent boy or girl who remains
unkempt and dirty after his peers have reached the stage of
profound cleanliness may have a few friends of his own sex,
but he will be avolded at any soclal gatherings One of the
chiefl reasons girls dread menstruation is the fear of not
being able to bathe enoughn to "preovent detection of the un=-
pleasant odore"=0

The menstrual period itself presents a problem to many

adolescent girls. They are embarrassed when thoy have to

193, Stolz snd Le Stolz, "Adolescont Problems Rolated
to Somatie Variations," HSSE, pps 91=95.

201bid., ppe 95=-97s -
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stand on the sidelines durlng certaln activitles, for some
of the boys are certaln to ask why. Her peace of mind is
not helped any by such widespread misinformation as that a
boy can tell when a girl 1s menstruating by the color of her
oyes. She will also avold stending up in class or social
arfairs for fear that her dresa might be stalned.2t

hego problems of adjustment due to physlcal factors
will necd a variety of treatment from the adviser. In one
case 1t may be necessary to convince the adolescent that he
i1s exapggerating differences which are really unimportants
Another may need the assurance that his troubles are but a
passing phase of normal developmente Others will need to
learn the techniques of proper grooming and dressings Some -
will have to be taught to develop certain assets of thelr
personality which will compensate for any physical diffliculty.
The individual problem of the adolescent boy or girl must be

cerefully atudled and met with sympathetic guidence.gz

Mental Aspects of Adolescence
Variation and Crowth of Intelllgence

Tests of mental ability do not offer as simple and un=-
ambiguous & picture as measurements of a physical dime
ension, such as stature, for whereas in the lattor case
we have a single and universally understood linear
measurement, in the case of intelllgence we have many

2lcole, Ope Clte, De 59
223401z and Stolz, ope cltes De 9Bs
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different tesis whlch do not always ylold exactly the
same informatione?

The measurement of mental abllity is a difficult task bew
cause of the great number of veriables involved and the ime
perfections of most teats. Hevertheleass, the results of
such tosts are illuminatinge A sane observer will neither
belicve without reservations the results of such testa nor
will he refuse to accept them at &ll, but he will use such
findings as are at hand, always rememboring that they are
far from belng absolute or final.2% The variation in mentale
test scores for adoloscents have been shown to follow the
"normal curve of probabllity" just as in childhood.2® By
means of this curve the reliabilitf of the teosts may be
Judred as well as the normality of the group tested;

Figure 7 shows the mental growth of boys and girls
measurad f{rom carly childhood to maturitye Through late
childhood and adolescence the cwrve is very nearly a stralght
line, It begins to level off, however, after the seventsenth
year. Beforse that the amount of growth each year is almost
the same. while this composite curve is fairly smooth and
uniform, the mental growth curves for individuals are often

quite irvegular. The differences ln growih occur not only

254, Jones and He Conred, "dental Development in Adoe-
lescence," NSSE, ppe 146=147.

24Cole, ope Glte, Ds 446.

25Jonea and gonrad, Ope Clte, Pe 148,
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betwoen the various individuals, but also within the indi-

vidual himzelf from year to ysarezﬁ
The Limit of iental Crowith

In the early days of mental testing'it was fownd that
the average score on almoat'any'test stopped increesing in
the early or middle years of adolescence. On the basis of
these tests the adult mental age was reckoned at about
thirteen and a helfe In recent years this belief has been
shown to be falsee. Tho type of ﬁeat used failed to test
reascning and abstract thinking sufficlently. Tezts that
requlire reasonlng, general information, aend the manipulation
of verbal concepts show increasses in score up to the ages of
elghtesn or ninetcens. Soores on voc&bulary testa, éompra—
hension tests, plecture completion, and object assembly con-
inue to incremse into the adult years.27? The bulk of evi-
dence on general intelligence indicates & 1limlt of mental

growth not earlier than elghteen to twenty yeara.zs
Pubescence and Hental Growth

There seems to be some evidence to indicate that pubese

cence is praceded or acecmpanied by & fairly rapld rise in

26Cole, Ope Cltes Ds 449
271bides Dpe 444-445.,
28Jones and Conrad, ops clte, P« 158.
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both physical and mental 3rowth;39 The rise in mental ebile
ity, however, is not nearly sc great aa some have supposeds
It 1s difficult to avoild the concluaslon that, at least
for a part of adolescence, a gonulne although small re-
lationship exists between intelligence and physical maw
turinge It is not beyond the bounds of possibility
that this 1s due to the influence of common, inherent,
growih fectors upon both mental and physical or physio=-
logical characteriatics .9V
It should be pointed out, however, that the increase in men=-
tal growih which tekes place in puberty is much less predict-
able or evident than the well-establisned increase 1ln piys=
ical development which takes place in this pericds The suge.
gestion has somebimes been made that boys and girls should
be grouped in classes according to their'lavblrof maturity
instead of age in years. This would put younger glrls with
oldor boys, %o match them in size and soclal interestse '
Such a progedure would creato new preoblems of mental ine=
quality, since mental growth adneres more closely to chron=
ologlcal age, and is less sensitive to sexual maturing then

is physical growth.31
Intelligence and Adjuatment

In the present American school system and culture 1t is

always of concern to adoleacents wiether they wlll be able

290erisaon, Opw Cites De, 67« ;
30n, Conrad, Re Froeman, and He Jones, “pifferential
Hental trowth,” NSSE, pe 168e

Slipide
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sudceasfully to meet all intellectual requirements. It
micht be expected that an intellectual handicap would raise
problems of personal and social adjustment. But this has
not proved to be the cunases Clfted children have been shown
to attain higher scores in tests of personality traits, and
many types of problem behavior are assoclated with low men-
tality. "Bub within the normal range of school children
correlational studles have in general falled to exhibit any
slignificant relationship between these varisbles." 2 This
is probably due to the fact that the importance of intel=
ligence depends upon what is expected of a person or what
he himsell wantse In helping adolescents with problems of
ad Justment due to mentality, the counselor must be aware of
a number of factors: the child's own level of intelligence;
the intelligence neoeded In the activities to wihich he is be=
ing directed by the ambitions of his parsnts or friends; the
social pressures arising from these ambitionsj the individ-
ual's own awbition and aspiretion; and his actusl achieve=-
ment.>> The personality of the individuval must be conside=
erods A healthy stimulus for one child might be hermful to
anothere. It is safe to say that there is an important re-
lationship between mental sbility and adjustment, though not

a simple or statlistical ones What this relationship is muat
be discovered from the study of each individual cases

327bides; pPe 179
551bide, ps 180e
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Tmotional Aspects of Adolescence

An emotion may be described ss a “"stlrred-up state of
the entire organism." 2An emotlon iz not experienced in s
single pert of the body but throughout one's entire belngeos
The physical reactions that talke place during an emotion are
produced by the autonomic nervous systems An almost im=
mediate effect of a strong emotion is the secretion of adw
renalin by the adrenal glends, which acts as & waip for the
organs of the bhody. Dlgestion is retarded. The llver dise
charges more suger into the bloodstream o feod the muscless
Breathing becomes deeper. The heart beats faster and the
blood pressure goes ups The individual in the state of an
emoticn has grecter strength and endurance, but cannct ex=
ercise as much conirol over his musclese From this 1% is
obvicue that an emotion is a serious experience; During an
emotion a substantial strain is being put on the heart and
the digestion, and the individual's reserve of energy 1s be-
ing burned up. A prolonged emotionel state will leave the
person sericusly fatigued.

In order to determino what causes such emotlons it 1s
necessary to consider certaln basic human drives and their
satisfactionse. Some of thém are physlological, such as

hunger, shelter from cold, and sex urgese Others are qrivaa

34Cole, Ope cite, De Bls
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for "ego satisfaction." These are the desire for approval,
the desire to dominate, the desire for soclal recognition,

the desire for attention, the desire for securliy, the de=

e

sire for happinesge Wnlch of these drives 1ls preeminent

Tarie

fa

with the indlivlidual, then a drive develops, it pro=-
ducea tenzlon in lncroasing amounts until 1% 1s satisfled
in some waye A8 long as the tension continues, the indie
viduel is in an emctionel state. When a drive 1s blocked’

for any leagth of tvime, the porson goss through & perlod of

)

rustration, which 18 a bvasic emotional experience., The
enotional maturity of a person may often be seen from his
success ab sublimatlon, that is hig abllity to find a sub-
stitute means of setisfaction when all the obvlous ones are
blockeds

The thres emotions which are regarded as most besic and
have reccived the fullest investigstlon sre angsr, fecr, and
1ove.®5 finger has beon classed as one of men's primary emo=
tionss The situations that glve rise to anger differ with
the various age levels. In esrly chlldhood anger comos from
conflicta over playthings and interruptions durlng pleasant
activitys In adolescence the causes of anger are primarily
sociale The adolescent is angry waen hg gets into a situ-
ation that mekes him feol mn‘aarmé%ed, ridiculous, cffanded,

or annoyeds The adult is engry when his lelsure is later=

“Sgarrison, Ope gltes Do 534
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fered with and also over sbstrect injustices and social
condltions«”0 Reactlons to this emotion 2lsc varys. The |
young chlld screaws, jumps up and down, and shows his dise
pleasure by phiysilcel means. Only to 2 slight degree does
he scold or tallk backe By adolesconce the resction of talk-
ing has become the mest Importante Violence is controlled
in wmost Instences by wallddng, vigorous exercise, or some
other means of "letting off steam." PFor adults the verbal
reasons have almost completely replaced the other forms.
Tho dovelopment of emobtional response to anger conslsts pri-
marily in substituting verballisa for more direct actlone
Physiologiecally a direct reolease of emotional tension is
perhaps best for the person, indlrect release next besi,
and suppression undesireble If not hermful with its storing
uvp of tensionse f

The gecond of the three most powerful emotions is fears
Feers are both loorned end unlearned. "Host of the things
a human being fears he has learned to be airaid of <737
Fear is probably the emotion which could be most readily

controlled, since most fonors disappear in the face of cone

creote evidence. IHducablon can olimlinate many fears. Young=
er-c.‘aflilrlren are afraid of many things from bodily ham to
femily insecurity. As thoy mature, thelr fears steadlly de-
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orease in numbers High school puplls retaln some of the
fears of childhood, but they add & mumber of new ones, prie
marily soclial and peligious. The college studonts tested
had far {fewer fears. The average number of fears listed in
t‘;zc sizth groade was 111’1.;1. In senior college 1t was only
five, a decrease of forty-fives This may be the result of
educatlon and o::;:-e:c-:‘.ence,m or of thelir adult ablility to
generalize and include a mmiboer of fears in onc categorys
The reaction to fear iz generally rigldity of the cniire
bodye This iz usually followed by some running-sway bdehave
iore As chlldren grow older, they learn to run awsey before
the atimulus for fear appears, that is, they learn to avold
situations that cauvase fear and cnxiotyes

The third fundamental emoiion is love. As in the case
of anger end fear, there 1s a dofinite development in the
abimuli thet produce love from childhood to adulthooCe
Love is particularly important to adoleacents becauae it 1s
directly related to and influenced by the ma.t.uring of the
Qex Powersosg mhe {irst love object for bables is no douvot
the mother or person who ceres for ite Sometime in chlld-
hood the individual may transfer his deepest affection %o
the fathere. This is ospeclally true of girls. ¥When the

child goes o sohool, a teacher may digplace one or both of

B Thidey Ds 900
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the parents. This fixation on adulte usually continues une
til the aighth or ninth years For a few yeoars older child-
ren are more deeply attached to someone thelr own age snd
sex then to anyone slse. Wlth the dawn of adolescence the
love-object becomes another individuel of the same approx=
imate age but of the opposite sex. This continves tarough=-
out adult lifeo. This does not mean that an adolescent boy
stops loving parents and friends, but that his deepeat love
will be centered upon girls or & girl his own ages It 1is
normel for younger adolescents to have frequent changes of
love~ob jectse Bub toward thie end of adolescence or esrly
In sdulthood the f(ield should be nerrowed down to one per=
aon of the opposlte sex and aﬁpmximai;‘ely the sans agea‘m

In recent years investigators have worked oui tests for
measuring emotlonal maturitys The ;'esultsvare exprossed in
terms of omotional sge, a term paraliel to mental ages Thus
a sixteen vear old boy who has an emotlonal aga: of tielva,
has an emotional quotient of 75. The emotional age of an
Individual should be used along with the mental age, phys=
teal age, social ego, and educatlicnal age in guiding future
ectivities and advancementss®l :

Therc are a nunber of problems connected with the omo=-

tional development of adolescents. The first to be consid=
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ered are the frequent "erushes" which adolescents have on
adults, particularly thelr teachers, Pastors are not alto=
gether spared thls unsoliclted affection, and may find them=
gelves faced with the problem of a love-slck admirer in their
confirmation class. Needless to say, the pastor dare not re-
turn this affectlion in any way. This advice written for
teachers may well be in place heres

The toacher should remaln objective and unemotional,

but at the same time friendly and sympathetice She

should not allow herself to be alone with the bLOYeess

She should not attempt to srush the boy's feellngs tow-

ward her, but should present him with a nuzber of ob=

jective, normal ways in which he can work them off,.42
inother problem related to adolescent emotional growth 1is
the emotional upset which is often caused by or found in the
teaching situation. The pastor should be sble to recognize
the common symptoms of emotional stress and search for the
cause end remedye. In order to recognize emotional symptoms
the pastor must also be familiar with the substitute re=-
sponses, sometimes called escape mechanisms. Taoe following
are five such substitute responses which appear frequently:
projection - putting the blame for failure on someone or
something else; compensation = meking up for fallure in one
field of endeavor by excelling in anothor; "sour grapes" -
eriticizing or devaluating something which cennot be at-
tained; deydreaming - escaping reality via the lmaginationj

rationalization = adducing good reasons, though not the real
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ones, for a course of action taken.4® All of these eacape
mecheniams have their value because they pormit the indie
viduel to get rid of emotional tension towarda situations
about which he can't do anything. W%hile occasional use of
such escapes is benoficlal, thelr extreme use shows the pre-
sence of some unsolved emotionel problem from which the ad-
olescent 1s constantly running away. For the good of the
child, the pastor must help him face up to his problem and
relieve his emotional tension In a more acceptable waye To
accomplish this the pastor must establish as close & bond

between himself and his young people as 1ls possible.
Social Aspects of Adolescence
The Technological Revolution

The adolescent of today is forced to adjust to a cul=
ture that is full of confusion and conflict, due 1a$gely to
the rapid edvences of science and invention.4¢ This has
been termed the technblogical revolution.

The adolescent today must in some way adjust to a cul=
ture that 1s characterized by instability, confusion,
and conflict. Turn whore he may or do what he will,
ne cannot oscape the forces that are creating a pove;,
baffling, end, far too often, a tragic worlde Tn;ae
forces stem, 1ln the main, fiom sclence and invention
translated into technologye 5
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One of the basic problems of youth is due to & shift in the
population structures Population figures taken before the
war indicate that there has been a steady decline in the
birth rate and size of families. This fact, together with
the increasing number of older people in the population due
to medical advance, has raised the median age of the popu=
lation. "The nurber of young people under twenty years of
age is decreasing, both relatively and sbsolutely."4® with
relatively I‘éwer young people to care for, soclety will be
able to expend mere resources for the educatlon and nurture
of lts youth. But such a highly favored position of youth
may present a psychological hazarde Also as the ratioc of
younger to older peorsons declines, youth will find 1t increas=
ingly difficult to gain entrance into useful occupations and
f£ind work experience which they need for soclal maturation.

Technology has not only robbed youth of the opportunity
to share in the work of society, but 1t has also taken away
from the job much of the satlsfaction that comes from cre=-
ative activity and individual initiativee The worker has
surrendered his skill to the machine. While the machine may
have deprived the worker of his personal satisfaction in
labor, it haes at the same time given to him & sreét deal of
leisure time, This new leisure must be depended upon to re=
store the organlc wholeness of the personallty which is in-
jured by the machine age of labore Youth must face this
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problem of lelsure today as never before. They must be e=
quipped with a wide variety of skills and interests, so that
they will not misuse their lelsure as spectators of paid
performers, but will engage in wholesome re=-ocreation and ‘

profitable activities.47
The Adolesceont and the Family

Perhaps the most important social unit with which the
adolescent is involved is the familye One of the difficult
tasks for an adolescent to accomplish is his emancipationA
from dependence upon the family and from childhood submls—
sion to parental authority, Thils task is perhaps just as
difficult an adjustment for parenta as it is for their childe
réens They nust exerclse sensible self=control and learn not
to control their children after they have reached adolescence
as they did in childhoode Thls shift from complete super-
vision to complete independence cannot be made overnignt,
but it must be accomplished by the time the boy or girl is
an adulte |

A number of studies have been made which dealt with the
sources of disagreement between adolescents and their par=
ents«%® The most frequent source of difficulty for both_
boys and girls was the issue of golng out, or staying out

471bid., p. 191
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late at nignte thors were their grades 1n school work,
the use of the femily automobile, choice of friends, use of
money, taste 1ln clothes and makeup, and also the matter of
church attendance. These conflicts do not arise because
children want complete independence from parentse
Adolescents do not want freedom in a complete sense nor
would they know what to do with it; if they seek to be
released from parental control and conformity to family
patterns, this is largely in order that they may comply
with the often MOT G OXAC ting requirements of their own
age and sexX grouPe

Parents of'ten expect such development to take place

i
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suddenly at a certain age in some miraculous waye Vhen &
child has been brought up with complete parental control,
never deciding for himself, he is utterly perplexed to find
his perents and others suddenly reproaching him for lack of
maturity end inability to show sensible judgment or shoulder
responsibilitye. Other parents endesvor to control the lives
of their children all through adolescence, choosing thelr
friends, school subjects, and even thelr sweethearts and
wives,

i’ai'anta must allow their children to achleve independ=
ence. This ghould not take plece suddenly or without proPBP
guldance. There are many ways adolescents can gradualiy
achieve independence from parental attachmentss In the mate

ter of money, for instence, as they approach tne yeara of

: : n
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adolescence, they should be glven an allowance of some sort,
small at first, but gradually including more and more of
thelr personal needs. This is also true of selecting friends,
school subjecis; and other mature decislons. It will be ex=
pected that they will make some mistakes and poor cholces,
but only in this way will they grow into mature adults cap=
able of leading thelr own lives. Parents should by all means
continue tc stand by with a haiplng hand and glve subtle
guidance.So

There are many other soclal oroblems for adolescents
which are centered in their home life, The adjustmant which
their parents have made to soclety will seriously affect
theme Parents who are poorly adjusted dare not pass this on
to their children. Foreign born parents, or others who have
not accepted the Americen way of life, will not appreciate
the problem and dilemma which their standards are for thelr
adolescent children. Iany standards of conduct change from
generation to generation. What was disgraceful for the mo=
ther may be perfectly acceptsble for the daugnters®: Psy-
chologlsts, however, do not recognize an absolute standard
of morals, and will sacrifice everytaing for the sake of
"ad justment." Christian adolescents must learn that thelr

Christianity is not the same as the American way of life in
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wihich they dwell, and that no "adjustment"” or harmony is
possibles Bubt the polnt of this paragraph is thet parents
should not lmpcse upon thelr children any unessential ta=-
boos or demands which arise from thelr lnherited culture,
but which do not conflict with their religlous beliefse

An adolescent wants te be prcud of his home. Unless
he is, he will not lnvite his friends to its Being ashamed
of onets home leads %o serious maladjustment. Hixed with
a fesling of guilt Tor harboring such thoughts about his
loved ones 1s a feecling of accial lnadequacy and isolation.
Many such trivial things as the father appearing in shirte
sleeves or without shoes, or an untidy house, or old-fashioned:
furnishings will drive adolescents out of thelr homes to
places that afford them no protectlon.®® The adolescents
should be encouraged to do tnelr share to make the home
presentable %o their {riends, and parents should cooperate
in whatever way they can, without, of course, reworking
thelr whole lives to suilt their children.

Another thing the sdolescent expects of his home is
security. while attempting to achieve adult status and in=-
dependence, ne will of ten want to fall back from the strug=
gle to the safety of the home. AS his Qdependence increases,
he will do this less and leas frequentlye But through such
& critlical period of development, he mﬁst have the security

52Tbida., ps 309
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and sympathy of the family to f2ll back on.

Another lmportant factor of home influence upon ado=
lescents is that the parents are models of behavior, whether
they Intend to be or not. From them the young people get
many of tneir attitudes, eapecially ebout home life and mar=
riage. From the way father and mother treat one another and
the children they willl learn what family life is supposed to
be, and this at e time when they are plenning and preparing
to set up homes of thelr owne The Christian parent will see
to it that his home 1s et all times a model of the kind of
home he wants his children to have in their married life.

An Important feature of the adolescent!s personality
for wihich the home 1s responsible is his attitude towards sex.

Until recently, save in some exceptional families, it

has beoen customary to regard matters involving sex as

more or less shamefule It was considsred depraved and

perverse for children to be curious about blologiecal

processes and anatomical dlfferences.d
Questions about sex and the origin of life were usually met
with fairy teles or embarrassed hushinge As a result of
such practices sex In childhood was regerded as officlally
tabooed, and became an emotionally charged experience whenw
ever it did come to the surface. Adolescents, then, who be=
gln to feel thelr sex powers stirring in them and expeorience

an awakening of interest in the other sex, ove apt to feel

gullty about this perfectly normal development, and be hand-

5317’!‘8.!11{, 22.* 31ti, Pe 241.
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lcappoed, 1f not defeated, in heterosexual relationshipse

They may even resort to autoerotic practices, which will

only incresse thelr feeling of gullt, Huch of the so-called

"sex education” which 1s offered %o them today does not

solve the problen.
It is also lronlec to recall that when boys and girls
are moat eager to make an approach to ocach other, to
discover what & men and a wvoman mean to each other and
how they should act toward each other, we can only of-
fer them "sex education," is0., teaching about procre=
atlon which is the last thing they are really concerned
abouts They want to know, not about bables, but what
to do with sex, what you can give and receive from the
other, what love meanse Instead of glving them our
best knowledge and wisest counsel and helping to direct
their interests, the cautlous parent may instead con-
contrate upon_terrorizing them with the dangers of vene-
real disouse. %

It is likewise ironic to see now many parents suddenly be=

come interested in their child's social success, and even

hint that he or she should have & sweetheart, but forget all

the years in wnich they have made the child anxious, if not

fearful, of the opposite sex and dealings with thems Such &

handicap is not easily overcomes The problem of sex atti-

tudes should be dealt with long before adolescence 1if trouble

1s to be avoided.
Adolescence and Peep Groups

Probably at no time during the life of most individuals

is there such great striving for conformlty as there is in

541bid., ppe 245-244,
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the middle phase of adolescence., While the normal adoles-
cent ls an idealist in his thinking, he does not often cape
ry his high ideals over into evorydey lifes All hils efforts
are directed at appearlng like, acting like, doing what the
group does. "In this sense it is tle mosﬁ conservative of
all ages."95 The peer group 1s perhaps the most important
soclal agency {or adolescents. |

The peer group, vwhether 1t is a neighborhood play group,
a soclal clique, or a dellnquent gang, offers the child
or adelescont greater continulty in terms of time, and
more understanding than he finds in most aduli=-dirscted
groupseseoiioxt to the family in childhood, and probably
equally with the famlly during aedoclescence, the peer
group provides satlsfactlons to the basic urges for
gecurity in the warmth of friendsh;g and the sense of
adequacy that come from belonging.?
Adults ofton fall to recognlize the fact thet the subculture
which adolescents set up with their peers has as much if not
more influence on thelir attitudes and activities as the fam=
1ly or any adult apencye. Pastora and perents would do well
to study the "gang" in whilch their adoleacents run around to
see whether their influences 1s in keeping with Christian
principles.
During the years immedlately preceding adolescence
there 1s a voluntary segregation by sex, that is boys don't

play with girls and girls don't play with boyss It ls per=

feotly acceptable for a girl to be a tomboy and play with

53¢, M. Tryon, "The Adolescent Peor Culture," NSSE,
Pe 223.

561bide, po 236



58

the boys' group, Lut it i1s rere indeed to find a boy pare
ticlpating in girls' group activitiess In many ways adults
intensifly this separation of sexes in childhoods This can
present a serious problem, since the next important task
faoing adolescents is the development of satisfactory het=
erosexual relationships, The transition from chlléhood ine
to pubescence 1s often marked flrst by lncreased animosity
between tho sexes. Bui this soon glves way to growlng in-
terest in the opposite sexes Glrls will spend much of thelr
time primping with cosmetlcs and nair arrangements with ree-
sulis that often aseem shocking to adultss Boys too become
concerned with their personal appearance and begin to comb
their heir and keep cleans Thils is the time of life when
the peer groups exert thelr strongest influence, and the
groatest antegonism towards adults is likely to occure?’

The peer group is a soclal unit which is constantly
changing, not only in forms of behavior but alsc in stande

ards of velue. VWhile these value patterns are formed withe

in the group to meet its changing needs, they do 0 sSome OX=~
tent reflect the patterns of the adult society in which the
group exisitse Since girls attain to pubescence before boys,
thely velue patterns are often at odds with those of the
boys! groupse At the oleven- and twelve~yesr level 1t is

much more desirable for a boy to be aggressive, boisterous,
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end cven somewnat unkempt thean to be submlssive, reserved,
or too cleans For girls such gualities are strongly disap=
provads They seek to be frilendly, pretty, tidy, and quietly
gracloua, By the tlme the group reaches fourteen end fifteen
years of age, the value patterns have chahged. ¥hile for
boys physlcal skill, daring, end leadership are still ime
portant and desirsble, such qualities as soclal ease and
poise, llkeableness, and grooming are regarded as equally
necessary. ror girls the change 1ls more revolutionary.
The quiet "little lady" pattern is replaced by active ami-
ablility and apggressive good sportsmanship wlith both boys
end girls in large groupse Others sesk to be the sophise
ticated "glamor girl" type of woman, All of these observae
tions reveal the complexity of the task of maintaining sta-

tus in the peer grouped?
Adolescent Vocational Intereats

Vocational interests pley sn important role in the life
of a developing adolescents It is characteristic of a child
that he does not worry sbout earning & living or meaintaining
himself in the world of worke It is characteristic of adults
that they must know something about at lemsst one serious oc=-

cupatione This transition is made in adolescence+59
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Adolescents noed guvldance in choosing tholr life's ocw
cupatione Investigationa heve shown that many youth have
thelr ambltlons dlrected towards vocations which are bound
to lead them to dlsappointment and failure, The results of
Bellts study are typieal.®0 About forty per cent of the
young people had wanted to enter the professions, but only
seven per cent had actually done sos Nearly twenty per cent
wanted to be gkilled worlkmen, but only six per cent weres
Most of those who were semiskilled or unskilled had not
wanted such work, and one-~third of the salespecple were not
80 by preferences

There ere many reesons for vocatilonal maladjustment.
Some young people try to enter lines of work for which they
do not have the physical vitality or strengithe Others may
be determined to enter occupations unsultable for their typs
or personality., 8till others are maladjusted because they
went to onier work too far above or below their intellectual
level, GSome choose a vocation requiring a special skill
which they do not have or cannot acquire, €g. iae artss
Other adolescents are heading for diseppolntment because
they are ashemed to admlt that what they really want is &
home and femilye. There are those young people who are un=
happy in their work because they have followed parental pres-

sure contrary to their own abllitles end interests. And

60y, M Bell, Youth Tell Tmeir Story, (Washington, DeCe:
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there 1s still the large group of adolescents without any
vocatlonal ob jectives whatever., Of gourse, the pastor is
not equipped to be the vocaticnal adviser for his young
people, but he should be familiar with thelr problems and
espirations and help them to achieve real understanding of
thelr Christian calling., The pastor should also be able to
direct them to agencies where they can get information 1n
regerd to verlous occupations and in regard to their own

personal abllities and interests o1
Horals and Hellgion of Adoleacents

It is difficult to deal with the findings of psychology
in the Tilelds of morality and religlon, slnce psycnology,
being essentlially benavioristic, assumes a relative morality
for individuals, netions, &nd times 02 Right and wrong are
made to depend upon the mores of a people at a certain time.
Since these are constantly in a state of flux, there can be
no ebsolute standards of right and wronge "“A person is
moral to the degree that he benaves consistently and that
his motives are rooted in inner controls for social good or
are in harmony with the welfare of the group."63 HNeverthe-

less, some of their findings are of interest and value also

1Cole, ope clts, Ppe 563-563, 577, 587,
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to the Lutheran pastor, who cannot agree with tholr basic
philosophye
| It is doubtful whether adolescence can be called the
age of conversion and of religlous awakeninge It has been
-elaired that 1t is within the blological and psychic nature
of adolescence that 1t ls a time for Intense religious feel-
ingas and conversions.®® However, it has since been demon-
stratod that thls 1s not always the case, and often the rel=-
igious stirring 1s duve to adult influence and environmental
factors apart from the inner development of thé adolescent
nimself .85 But whatever the causes, adolescence ls still ro-
garded as e oritical period in the religlous developzent of
the individual,.

This pericd often represents & crisis - a development

from the earlior years in which rellglous ideas are

only half understood and are conoreté in nature to a

natural snd heal thy growth into hebit patterns involve

ing a more definite religlous awakeningpse
Due in part to the adolescent!s growing ability to generalize
and to his idealistic outlook, the religious teachings and
impressions of childhood come to & head, and attain a reality
and significance they formerly lacked. FPernhaps this is why

adolescence has long been regarded by the Church as a normal

64p, 1, Helsey, "The Psychology of Confirmatlon,” Psy-

chologlcal Studles in Lutheranism, (Burlington, Iowas German
Literary Board, 1916), DDe =143,
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time for thorough instructions

Although many of the earlier students of adolescence
went to extremes iln making eskepticism and doubt an innate
and inevitable characteristic of youth, there is still evi=-

dence which shows that many young people do experience sers

3

lous doubtis and misgivings at this times As the adolescent
is taught more and more to think for himself and to judge
whet he heers, he ls led to guestion some of the things he

had formerly accepted uncritically, His increase in know=-

ledpge and self-assurence, together with his contact with
sclentific Lhypotheses and anti-Christian adult thinking, will
also serve to unsettle his childhood convictionss The fole
lowing table shows the religious bellefs of college students

in late sdolescence.

TABLE 1

Relglous Beliefs in Late LdolescenceS”

Doctrine Believed Disbelleved ?d
1, Existence of God 934 4% 3%
2. Divinity of Christ 85% 8% 7%
3+ Existence of the soul 83% 113 6%
4, Immortality 4% 15% 11%
Se Genuineness of Christ's miracles 73% 13% %gé
6s Sacrament of Baptism 59% 18% 243
7« Day of final judgment 51  25% 514
8. Existence of hell 39% 40% 104
9. Exlatence of the devil 33% 48% »

By comparison with simller tests glven at earlier ages, this

table shows a definite increase in skepticism, though the

more fundamental religlous doctrines are still believed by

6790_19, One Clbey; Po 375
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the majority. The religlous doubts of thirteen year olds
are only beginning to develop.68 Adolescence ias a period
for doubts and questioning, thougan not for the reasons for=
merly advanced,
The wmental snd socilal development of adoleacents are
‘cloaely related to & religlous awakening and the growth
of moral concepts. Durlng adolescence conversion
roaches 14s peak, only to be followsd in postadolescent
years by doubts. Doubting grows out of wider social
end intellectual contacts, and in this theesdolescent
needs sane, reliable, and honest guldences
Investigatlons have been made to determine what factors
are related to the develépment of religious bellefs, A nege
ative relationship was found to exist between chronologiéal
age and accepted beliefs, also between tne educatlonal and
economic level of ¢the homes and the beliefs., The relation
between intelligence and beliefs was slightly negative or
close Lo zeroce A high relationship was found to exiat be-
tween belief and family church attendance. No relation was
found between Biblical information or knowledge and chare
acter.’9 Church attendance and the home seemed to have the
grestest influence on the religious beliefs of youthe Gene
erally, youth tend to accept the religlon of their parents.
Over four-fifths of the youth who had any church affilletion

hed adopted the falth (Protestant, Cathollc, or Jewish) of
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both thelr parents. When there was s difference between the
persuasion of father and mother, there was more than twice
a8 strong & tendency to accept the faith of the mother. The
proportion of youth who adopted a different faith from that
of elther parent 1s negliglble, less than four per cent.’1
Youth, as & ruls, attend church more falthfully than adults.

Certeln of the problems and worriss of adolescence are
to be related to religion and the churche Youth is a time
of Introspection for many. A person wino looks into himself
from the vliewpoint of religlon may come up with various probe-
lems, iie may Find doubts and confusions Others may find a
conflict between sexual urges and high religious ldesls. An
overactive conscience may causé melancholy and despalr, The
church also has & respensibility in oonnection with the sex
life and functions of adolescentss It dare not make the sex
drive something shemeful in 1tself, but should take the lead
in showing adolescents what to do with their sex powers and
drives,

Whereas paychology has contributed much to an under-
standing of adolescence in 1ts physical, mental, emotional,
and social aspects, its findings in the field of morals and
religion are both meager and unreliablee This is to be ex=-

pected whenever & natural science tries to deal with superw

netural realities.

7lGarrison, ope Clte, Pe 118,
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CHAPTER V

THE AGE AND ATIMS FOR CONFIWMATION INSTRUCTION
IN THE LIGHT OF ADOILESCENT PSYCHOLOGY

It hes been customary in the past to set up the aims of
confirmetion Instruction with some regerd for the needs of
adolescent youth, However, surveys have shown that the aver=
age conflrmend, particularly in the Lutheren Church = lMissouri
8ynod, 1s only thirteen years old, and only twelve during the
course of instructions® This means that the najority of childe
ren recelving such instructlon are not yet even at the begin-
ning of adolescence.2 Therefore most of the alms dealing with
adolescent problems are entirely beyond thome There are sev=-
erel ressons why children twelve and thirteen years of age
are too young to receive confirmetion instructlone

First, in respect to physical development, a class com-
posed of children tnirteen years old will present a very
mixed group of individuals., In a hypothetlcal class of twen=-
ty children all thirteon years of age, seven of the girls
will heve reasched adolescence, while three are still in their

lete childheod. Only one boy will have reached puberty, while

1 £ 1 " g £ Information on Confire
{e Kraeft, editor, "Summary O
mationxingtructicn,“ Unﬁublished tebulation of the results

of a survey taken by the Board of Christian Education, Luther=-

an Church - Missourl Synod, Ste Louls, 1940, Do 1.

fris Cole, Pszchologx of Adolescence, (New York: Farrar
& Rinehﬂrt, 194 9 p. L ]
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the other nine remaln pre-adolescent.® These differences
would meke the class a diffilcult group to teach, not so much
from the intellectual point of view as from the view of their
social and emotional interestas The eight post-adolescents
would have entirely different social problems from the twelve
pre=~adolescentse HNearly all of the boys would still be in
the "all-boy anti=-girl” period of life. The majority of girls
would be increasingly interested in boys as emotional objects,
Such varied needs end interests place the group in a diffioculs,
if not impossible, learning situation. Add to this the fact
that most coniirmation classes include a consideraole anumber
of twelve year olds, and the problem is intensified, Perhaps
there is a significant relationship between the fact that the
average confirmation class spproacnes homogenelty only in re=-
spect to intellectual powers and the discouraging findings of
some investigasors who complain of mere intellectual indoc=
trination with little emphasis on 111’;'9-4

In regard to mental development, children in sevenih or
eighth grade are not yet interested in or able to cope with
the ebstractions and theoretical problems which delight thelir
high school brothers and sisters and which are & vital part

Sibia,

e ks

4 5 " £ the Confirmation Instruction
Re Te Koehler, "A Survey O
of the Chiid;en witﬁin & Pastoral Conference," Unggblishgg
Bachelor's tThesis in the llbrary of Concordia Seminary, .
Louis: 19489 Po 41,

5B, 1. Ligon, Thelr Future Is Now, (New York: Hacmillan,
1944). Pe 230,
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of confirmation instructiones Children in pre-adolescence are
8till too young for a serlous commitment to the intellectual
concepts of Christlanityes
To expect lntellectual assent of any value at the age of
twelve to fourteen is ridiculous. The coming energies of
adolescence will Jnevitebly and probsbly call for & re=
vislon of 1t 1f given., If tho aim were inteliectual,
Cenfirmation ought to be delayed..o.to middle or later
adolescence, Neo intellectual opinion formed in early
adcolescence is safe from overturn at a later period. Nor
is early adolascenog a time when thought, as such,; has
any natural appeals
While the aims are not primerily intellectual, the intellec-
tual element does enter in to a considerable degree. A con=-
firmation class of pre-adolescents is not yet ready for the
mature thinking and ressoning ossential in their instructlorn.
Socially and emotionally children twelve and thirteen
years of age are nct mature enough to eppreciate fully the
dlscussion of marriage, family, parenthoeod, Christian voce-
tion, emd the host of other sooial problems whilch confront
the Christian sdolescent. The sociel needs of pre-adolescents
8till center in adventure, friendships, end the "gang." Some
of the aims commonly given for confirmation instruotion, such
as preparation for merrisge and parenthoods7 are rather far
removed from the thinking of twelve year old children,; ©x-

cept in & remote or preparatory sensee.

8L, Bradner, "Preparation for Confirmation," Anglican
Theclogical Review, III (October, 1920), 129,

n
7Paul Koenig,"Objectives of Confirmation Ins truetion,

ds or the
inserted in Steeze, The Preparation of Conflrman
Instruction of Catochumens, & Feprint of an article 1n the

Concordia Theolopical monthly, 111 (May, 1932)
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Studies in the moral and religious development of child-
ren and young people have shown that twelve year olds are
still in that perlod when they accept as true practically all
the teachings of reapectable adults. At thirteen they glve
evidence of cnly a slight degree of doubt about religious
doctrines.® This is no deubt to be related to their mental
maturity and their lack of the power of reassoning snd genere
aligation, It is questionable whether such skepticlsm and
doubt can be warded off in advance by instructing children of
twelve in tne problems they will have to face, Certainly it
is better to deal with doubts az they arise in the minds of
adolescent youth of high school age.

Since the objectives of confirmetion instruction are
closely connected with adolescence end the maturing rowers
of youth in meny areas, attempts to achieve these aims with
ehildren wno are not yet fully adolescents will be next to
fruitless, It would be much better to delay confirmation in=
struction a few years that the cbjectives set may truly be
attained, ‘

Psychologically, the period of middle adolescence is
better sulted for confirmation instruction. As far as the
uniformity of the class is concerned, by the time adolescents
have reached fifteen years of age, sbout ninety~seven per

cent of the girls and seventy-six per cent of the boys will

€Cole, Ope Cite, Do 374

g
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have become paysically mature.® Accordingly they will have
simlilar interests, problems, and needs, and will be an easier
group to teach. The vest majority of them will be well into
adolescence and cepable of achieving the goals of confirmation
Instruction.

In mental development the boy of fifteen 1s far anead of
the boy of twelve, His capacity for learning is prectically
at 1ts sdult level.10 of particular importence is his fonde
ness f{or philosophical ressoning and ebstract thinking. He :
is now ready for mature consideration of the dootrines of
Christianity. Arguments and bull sessions will often center ]
about such topics as the existence of Ged, evolution, the »@
reallty of miracles, etc, Not untll theas adolescent years W

can he appreciate many of the deeper Christian teachings so

1mnértant to mature Christian life. By fifteen he has also
developed his capecities for organization and genaralizatlon.ll
Perhaps for the first time he will be able to see clearly the
relation of one doctrine to another, His ability to translate
these doctrines into life will also be greatly improved. Ane
other mental advantage of the fiftesn year old 1s his charace
teriatic high jdealism.t® He ls ready to aspire to the very

best that there 1s in the worlde Since life is bound to

9Ib1d., pe 53

10r,1g0n, op. clte, Do 264,
117bid., p. 265,

12101d., pe 271
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dempen nis enthusiasm considerably, the Church needs to fose
ter end use this high idealism and ambition so often lacking
in adults. From the point of view of mental development, the
adoleszcent ls better able to master the material of confirmas.
tion instructlon than the child of twelve,

The zocial attitudes and problems of high school youth
are also wore significant than those of their younger brothers
and ailsters in eighth grades Not only are heterosexual rela=
tions in full awlng, but adolescen%s are also vitally concerned
with other soaelial questions, such as: raclal prejudice, war,
Christian citizenship, vocations, maerriage, family life, birth
eontrol, church unity and denominationallsm, welfare work,
misalons, and the like. The Church is busy dealing with theose
problems and should engage the interest and energles of her
adolesconts in fighting soclal evils,

The emotional needs of sdolescents are meny. Young people
often tond to indulge in emoticnsl excesses,l5 They cen be
alternstely jubilant and depressed. They fall in and out of
love many times. The slightest stimulus may set off a violent
emoticnal reactions, Hipgh school youth tend to become emotion-
elly excited pbout meny of the scclal and religlous problems
they £ind in the worlde While the pastor must guard against
toying with their emotions or straining them, he will eppre=
clate thelr readiness to react also emotionally to religious

bruth. Since ome of the underlying concepts of confirmation

——
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is the achlevement of religious certainty end conviction, it
ought to take place during mlddle adolescence when the emoe
tions may add thelr forceful contribution to such assurances.

In respect to their religlous attitudes, middle adoles=
cents have arrived at the age when many of them will begin to
have serious doubbts about religlous teachings and will ques=
tion authority of every kind. % while this is not trﬁe of
all of them by any means, there are still a great many who
need help in facing such trials of falth, In the high achool
they will find themselves taking courses based upon naturals
ism and materlalism, which may shake their falth in the teache
ings of the Bible, Adolescents need the opportunity to dise-
cuss these questions which bother their souls in an atmosphere
that 1s sympathetioc, Christian, and also scholarly. If at
this age they receive no capable religious instruction pointed
directly to their needs but must look back upon material
studied several years previous, they may easily fall victim
to their doubts and be lost to the Churche At what better
time can they recelve the confirmation of thelir faith than
during these years when they are apt to experience such inner
confllet and doubt? Psychologlcally, in almost every aspect
of personality, the ages of fifteen and sixteen are well

suited for confirmation instruction and the achlevement of

its goals,

14cole, ops cites Peo 5756
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The General Aim

The ultimate aim in all Christian education is the
growth in senctification of the individual Christian,lS
By the use of the Cospel the Church tiies to increase the
holiness of her members not only for their life in the world
about them but also for their life in the world to comes
The Church is fundamentally a fellowship for the upbuilding
of individual Christians in the 1ife of Christ.l® Every

agency of the congregation must do its part to achleve this

‘alm by helping the Christians under its influence to grow

in sanctification in the specific areas of thelr needs.
Therefore the general aim of confirmation instruction 1s to
help Christisn adolescents to grow in sanctification, or
their life in Christ, in all the areas of their spiritual
and life needs. It may happen that there will be some ado=
lescents in the class who are not yet Christisns. The ine-
struction will firet bring such individuals into the fellow=
ship of Christliens and then at once begin work to increase
their sanctification. The general aim of confirmation in=
struction will remsin that of assisting Christian adoles=

cents to grow in sanctification in respect to thelr needs.

16p, 1, Jahsmann, "Statements of the Objective of
Ghrlstiar; Education,"’ﬂnpubliahed 1ist of quotations by
Lutherans, St. Louls, April 12, 1949

16Eph, 2:20-21.
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Speclific Alma

The purpose of this study was to relate the aima of
confirmation instruction more closely with the recent finde
ings of adolescoent psychologyes The more important psychoe
loglcal needs of adolescents must be listed, and the aims
of confirmation instruction related to them in some waye
One of the best lists of adolescent problems is that formue
lated by Coles 1)the eatablishment of heterosexual interestsj
2)emancipation from the homey 3)emotionsl maturitys 4)social |
maturity; S)economic independence; 6 )intellectual maturitys
7)use of lelsure; 8)a philosophy of life.l7 Under each of
these headings are listed several specific types of problems
which the adolescent must solve before he becomes an adult,
Using this list as a basis, some specific needs of Christian
adolescents can be discussede Their primary need may be
considered as the formulation of & Christian philosophy of
life, Closely connected with this aim will be the many
specific aims dealing with the home, 86X, social life, men=

tal development, emotional security, economic maturity, etce
A Christien Philosophy of Life

"An adolescent should make a beginning in the develop=
nl8
ment of & point of view concerning the world ebout hims

17Cole, ope ¢ite, Ppe 8=13s
181bid., pe 13




78
He 1s at the age when he is first formulating some sort of
e philosophy of life, and if the Church doesn't help him
develop a Chriastlan one, the school or the world will give
him theirs. Some educators contend that the development of
& Christian philosophy of life 1s the basic need of adolea=
cents.t? This is sound religlon as well as sound paychologya
Christians in their teens are ready to observe everything
in the world from the viewpolint of their life in Christ.
However, this does not come of ltéelrg The pastor cannot
expect his young people to come to adolescence with anything
that might be called a Christien philosophy of life simply
because they have attended the parochial school or Sunday
school and have studled the catechism and Blble stories.
In childhood their minds were not mature enough to under=
stand a Christian philosophy of life if one had been taught
thems They Adid not possesa the powei' of organization to
relate their bits of knowledge in matters religious to &
systematic philosophy of life, Nor does the mere study of
the facts of Christianity guarantee the ebillty to carry
through with application,20 Huch effort will have to be
expended to bring together the loose ends of yeara of relie-
glous instruction into a comprehensive Christien philosophy

of 11fe., Too much cannot be expected in the way of results.

19r1gon, ops oite; Pe 2B
201bid,
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Naturally, it 1s only the most precocious of adolescents
who enter the adult years with a coherent philosophy of
life or with a complete set of idealss A beginning is
all one can expect, but as an adolescent nears adulthood

he should start to select !hatever values he cen f£ind to
give 1fe meaning for him.R

& complete Christian philosophy of life is too complex
a thing to discuss here at any length, Suffice it to say
that such a philosophy to be truly Christian must be Christe
centered. Xverything and every one that the adolescent meets
must be evaluated in terms of the adolescent's life in Christ.
Christ is everything to the Christian., He feels, thinks, and
acts because of Christ, through Christ, and for Christ, His
own lif'e¢ with Cod in Christ permeates and motivates his ene
tire existence. The Christian adolescent should know why
he is here and where he 1s going, If the confirmation class
ocan give to adolescents a good start in formulating thelr
Christian philosophy of 1life, a groat deal wlill have been
accomplished, The other specific needs of Christian adolgs-
cents are tied up with their Christian Weltanschauung and

find their solution and proper poeition by means of ite
Mental Maturlty

The mental development which takes place during adolea=
cence has already been dd.ac:unssem.,.-z“z One of the aims of con~

firmation instruction will necessarily be a more mature un=

210016, OpDe 9_&0’ Pe 13e :
€23upra, p. 37ff.
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derstanding of the doctrines of the Christien Churchs With
middle adolescence comes the almost complete maturation of
the intellectual powers and the dawn of re_ﬁaoning. At this
age in 1life young people are first ready for & thorough
study of some of the more abstract dcctrines of Christianity,
suoch as the nature of God, the deity of Christ, etc.°° Since -
confirmation has always been closely connected with baptlism
as a voluntary and meture renewal of the baptismal vow, the
mental maturity of mliddle adolescence is necessary bofore
such actlon can be valide Intellectually the aimr of confire
mation instruction 1s to promote a more mature understanding
of the doctrines of the Blble,

Another mental charscteristic and problem of adolescence
is "general questioning of authority and demand for evidence.
This is a wnolesome developments The mature Christlan no
longer accepts without, question everything his pastor seys
as truth, The adult mind demsnds evidence. One of the alms
‘for confirmetion instruction often given is "to ensble the
child to judge Christian doctrine on the basis of the Word
of God."25 The sdolescent is eager to do this. lls catechu=
men instruction should give him the Bible knowledge and Blble
skills which would ensble him to judge for himself whether

23rigon, ope 0i1te, Pe 2750

24Gole, ops cite, Pe 124 . xwr MEMORIAL TIBRA
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& certaln teaching 1s in harmony with God's Wiorde This aim
1s related to the Lutheran prinoiple of the Priesthood of
Believers, which gives to every Christian i;he right and obe
ligation to come to God on his own, to read Scripture, and
to judge dootrine on the basis of Soripture.2° - One of the
intellectual aims then must be to glve young Christians an
appreciation of the Priesthood of Believers and the abllity
to fulfill this privilege falthfully,

Emotional Maturity

Emotionally, adolescence 1s perha;is the most unstdble_
880427 Young peopls tend to indulge in emotional exceases.
One of the primary emotional needs of edolescents is selfe
control.,28 The aim of confirmation instruction in respect
to the emotional nature of adolesgents should be to show
them how to control their emotionse They will need to know
which forms of emotional release and sublimation are Gode
pPleasing, The aim of confimation instruction should not
be to suppress emotions as heretical tendenoiog, P.ut rather
to use the emotions for the deepening of conviction and for

motivating to ections

' iss Cone
267, T, Mueller, Christian Da%atics, (Ste Lou
cordia Publishing; House, 1954)s Do o

27Ligon, ope clbes De 266
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Soclal Haturity

"hdolescence 1s notebly a time of great soclal develope
ment and of acute interest in scclal matters."® In reapect
to social needs; confirmation instruction will have several
aims, One of these will necessarily deal with the problem
of heterosexual relationships, With adolescence the indie
vidual leaves the "gang" composed of one sex to join the
"orowd" composed of an almost equal number of both sexes 90
To center one's emotional attention on membera of onets own
gex or on adulbts is typical of the child, but in adolescence
it depiocts 2 serious zqaladjustment. ¥While one of the aims.
of catechumen instruction must be to warn young Christians
against sexual abuses end excesses, the proper and normal .
sexual development should not be retardeds In such a class
the pastor hos one of his beat opportunities to glve his
young people proper etiitudes about their own physical de-
velopment, to discuss with them God-pleasing relations with
the opposite sex, the selection of e mate, engagement, mar<
riage, and perenthood ok

Other socisl aims will deal with the problems adolese

cents have in respect to their peers and supervisory adults.

297vid.
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The peer group cften exerts far too much control over the
thinking end actions of Christlan youth. The ailm of cone
firmation instruction should be to teach them that Christiens
do not conform to the worlde The Church should help adoleaw
cents develop a sot of Christian ethics which will guide
them in thelr social 1life. Adolescents can be cruel and ine
tolerant towards any member of the group who does not come
up to the standards of the group in some way, The alm of
confirmation instruction is to instill in their hearts in
ever lncreasing smounts the love which flows from God to
them and cverflowe from them to thelr fellow mane The aims
for confirmeticn instruction which the pastor will formulate
for hie own clacs to meet thelr social needs will be both
specific and numercus. If these aims ere successfully met,
however, scme of the most orying problems of adolescence

will have been remedied.
Religious Haturity

In spite of thelr skepticism and frequent doubts, adow
lescents tend to be very religiouss. Their doctrinal needs
have already been discussed in connection with mental matue

rity. One of the principal alms given for conflirmation ine -

struction is that the young Caristians be prepared to assume

the privileges end duties of edult membership in the churche

32 id.
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To accomplish this the pastor will have to discuss with his

class the factors that contribute to adult church wembership,

such as: regular church attendence, frequent cowmunion at

the Lord's Teble, personal maturity in prayer life and Bible

reading, and the sacrifice of time, energy, and resources
for the work of tihe Church.od

Tho instruction for confirmatlion will also aim to im=
part vo the youth of the church a ¢ertain Lutheran consciouse
ness ,-% Young people want to know the differences between
the denominations, snd they have & right to knows The aim
of the instruction should be thet the adoleacents, having
compared the teachings of the various denominations with
Seripturc, independently arrive &t the conviction that in
their Lutheran Church they possess the truths of the Blbles
While adolescents are usually felithful to the church of
their parents, they will be better members if they are auch

88 & result of Sholy own roseerch and convictions
Independence from the Home

The child enters adolescence with compleote dependence

upon and attscament for the home. Sometime during adolescence

he must attailn indepondence from these childish relationshipse

331bid.

341, A, Steege, "The Preparation of Confi:m:lnd;, or the
Instruction of Catechumens," Concordis Theologicas
III (¥Mey, 1931), 362
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Under normel conditions thils should be & gradual development
for both parents and childrens Ooccasionally the ties of
childhood are too strong to be broken easily, with the ree
sult that the chlld either mekes a bitter and violont break,
or never is able to break away from comlete depenience on
the home at alle The aim of confirmation instruction in
thia respect is to aasist the family in achleving a gredual
and happy develepment from a relationship where parents are
protectors and asupervisors to a relationship in which they
are dearest and most honored friends. This will naturally
be taugnt in view of the Biblical directives usually listed
under the Fourth Commandments To help adolescents achleve
normal independence from the home, it will often be neces=
sary for the pastor to deal with the parents as well as the
children, for the trouble comes most often from parents who
refuse to let thelr children grow up to adult independence

and responsibilities 039
Economic Independence

An adolescent is not truly an adulb until he earns his
own living, Sometime during the years of adolescence the
individual must choose wiet is to be his life's workes TO
do this well, he ought to be familiar with his own likes

and abilities and also with the requirements needed in the

35001@, Ope cite, p. e
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various occupations .26 Ordinarily the .pastor should not ate
tempt to handle this in confirmation instruction, but should
leave this to the high school and its vocational guidance
experts. However, one of the aims of confirmation instruce
tion will be to help young people come to the reallzation
that labor, skilled and'unakilled, is honorable and necese
sery ln God's economye

A teachlng of Seripture which Luther emphasized per=
haps more than most Lutherans is the Christian vocation or
calling. By this doctrine Luther showed the common people
that there was nothing especlally meritorious about being
a monk or nun, but that the ordinary housewife and day la=
borer were serving God better in their own ¢alling. Chrise
tian young people and adults need to realize that God has a
special task for them in the world, and that by being faith=
ful in the performance of their job, no matter how menial,
they are rendering a real service to God and mankinde®7

et the adolescent be challenged in the church to

choose a vocation in the service of mankind, This does

not mean that his cholge be confined to a religious

vocation or to social service occupations. There is

no field of work in wnich service 1s not possible .8
The pastor can warn hls young people about taking jobs which

are diffioult for Christians to carry out and still be fal the

ful to their bellefs. At the seme time there is no reason

37Cole 3324,
S8Ligon, ope cits; pe 282,



84
why he shouldn't encoursge them to find occupations by which
they may serve their fellow men. Consecrated and gifted
young people should be encouraged to enter the ministry or
the teaching profession if the pastor sees that they have
the necessary qualifications. No matter what vocation he
finally does choose, the adolescent with all his idealism
should realize that he is devoting his life to the service

of his God and fellow man,
Summarxy

From the psychological point of view it is clear that
the aims of confirmation instruction could be better accome
plished if 1t were postponed a few years until nearly all of
the children were in middle adolescences All of the aims
ligted could well be included under the concept of Christian
growth end sanctifications The fundamental aim is the devel=-
opment of a Christian philosophy of 1llfe, which would then
serve as the springboard for achleving the aims desl ing with
the various aspects of the adolescent personality. While the
general classification of eims given above will hold true for
most adolescents, the pastor will have to formulate a 1ist of
the specific aims for his own group of confirmands, since the
problems will vary between urban and rursl parish, between
uppér, middle, and lower social levels, etc. The main thing
is to set down & good list of aims and steer for them in

every teaching opportunity.
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CHAPTER VI
PROBLENS INVOLVED IN POSTPONING CONFIRMATION
The Post=Confirmation Provlem

During the past decades the Lutheran Church has been
troubled by an unusually high proportion of losses from the
ranks of those recently confirmeds Educators complain of
& “"confirmetion complex" among the young people, who are
inclined to regard confirmation as the ultimate completion
of thelr reiigious instruction and growthe: Attempts wore
made Yo keep the newly conflrmed within the fold of the
church by impressing them with the fact that Charistian
growth and learning is a life-long process, and by provide
ing them with educational agencles after confirmation such
as the Junior Bible Class and the Walther Leazue. Although
these measures are meeting with some success, the poste
confirmation problem has not yet been sclvedes Thias might
possibly be due to the fact that children twelve and thire
teen years of age are too young to fulfill the aims of Eunﬂzu
mation instruction, particularly those that deal with ado=
lescent development and preparation for adult religlous life.
If confirmation instruetion la postponed for two or more

years, the posteconfirmation problem would diminishe The

lp, ® UThe . tv.for P Instruction
Feo E. Mayer, "The Necessity for Further 1037), 9.
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instruction would be more meaningful and beiter received by

adolescents of fifteens
Objections to Postponing Confirmation

The first objection that is usually raised against con=
firming at the age of sixteen or thereabouts 1s that child-
ren should not be deprived of Holy Communion for so long a
times> Such & contention is usually raised by those who
make the privilege of attending communion one of the chief
aims of conflrmation instruction. However, this is not nec-
essarlly the case. Confirmatlion has always been assoclated

more closely with the Sacrament of baptism than with Comaun-

—
}
i

ions, There is nothing to prevent a child from being admitted
to the Lord's Table at the age of twelve or thirteen, or even
earlier for that matter. Of course, he would have to recelve
the necessary instruction to enable him to exemine himself

in regard to his faithe® This admission to the Lord's Supe
per might be marked by somé sort of ceremony with an appro=-
priate title, but confirmation ltself should be asaociatedﬁ,é
with certainty of faith and mature participation in chureh |
1ife, Hence 1t should be left for middle adolescence.

Host of the other objectlons ralsed are based upon re=

2A, Co Hueller, "Report on Confirmation Instruction,"”
Unpublished evaluation of a survey on confirmation instruce
tion, Ste Louis, 1941, pe Je

31 Core 11328,
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cent Lutheran tradition. While such objections often have
little or no reasonable bases, they present a serious prob=

lem which must be met in the local situation.
hdministrative Problems

Tne most serlous obstacles to postponlng confirmation
instruction lie 1n the fleld of adminilstration. With the
great number of extra=curricular activities in the modern
high school, when would the church find opportunity for
such thorough instruction? How can one be suré fifteen
year clds would attend such instruction? How can they be
attracted? If such a program 1s introduced into the local
parigh, what would happen to the rite of conflrmation for
the next few years? Since these administrative problems
will vary in each local congregation, no blanket solution
can be laid down. Some suggestions, however, might be in
order,

There 1s growling concern within the Church over the
fact thet the public school system is trying to take over
the entire life of the child and to direct his out=of=-school
sctivities. The Church will have to stand up and demand 1ts
richtful share of the child's time and refuse to bs content
with the leftoverse Until this is accomplished, the Church
will have to do the best she can with the time avallable,

Some churches will be able to reach thelr adolescents through

Others will

the released time program of the high achoole
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concentrate thelr efforts during the summer months, or on
Saturdays, The most commonly available time for most
churches will probably be on Sﬁnday moraings durlng Sunday
School,

There 1s the provlem whether young people will be wile
ling to make such a change. What grarantee is there that
they will not continue to fall away from the Church at the
apes of fiteen and sixteen and not zliow up for such instruce
tion? It seems loglcal to assume thai the church can still
get most eighth graders to take instruction prevaring them
for loly Comwunion, The problem thien is to keep them to=
gether as a class for at least two more years. This will,
perhaps, best be accompllshed by making them realize that
they are not yet full fledged members of the congregation,
in respect to privileges and duties, When they understand
that with confirmation they become responsible adult members
of the congregation, they will see & reason for attending.

A method for introducing such a program into the local
parish would necessarily depend upon local clrcunstances.
In some congregations confirmation could just be dropped
for two or three years. Others would find this too radical
and would have to work into the program gradually, increas-
ing the ege or schoolwgrade requirements a little every
year. As long as the pre-adolescents are st1ll instructed
for Holy Communion, the congregation shouldn't object too

strenuously to postponing confirmation until high schoole
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Thelr chief objection would often be related to the festive
ities and glamor that sccompany confirmation, which might
now be switched to the ceremony accompanying first Communion.
The pastor will have to prepare his congregation for such a

progrem by instruction.

A Typlical Program

A peculiar situatlon now exists in many congregetions
throughout the Lutheran Church - Hissourl Synods At the
age of thirteen a boy is confirmed, given a Bible, admitted
to Holy Communion, handed a box of contribution envelopes,
and told that he 1s now & full fledged member of the congre=
gation. The money to put in the envelopes he gets from hils
parents, He has no volce in congregational affairs, nor
will he until he becomes twenty-one years old and makes
special application for "voting membership.™ All of the
activities which he and his friends have within the church
are supervised by adults, Stlll he is supposed %o consider
himself a full, perhaps even an adult, member of the cone
gregation. Finding himself to be neither fish nor fowl, he
1s apt to leave this unpleasant situation altogetihers By
postponing confirmstion instruction a few jyears, many of
these evils could easily be eliminated.

In a typical Missouri Synod parish, the pastor would
inform his people of the progrem perhaps during Lutheran

Education week in September. By sermons, talks, SR printed
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materlals he would show them the inadequacy of the present
set up and explaln how the new program would work. He must
glve them a chance to discuss the program and modify it %o
suit thelr needs. His eighth grade children would continue
to come to ilm for lnstruction in the catechism in prepar-
ation for Holy Comnunion, This instruction would not have
to be quite as ambitious as it is now,% since much can be
left for confirmation instructions Thus more time can be
spent on meeting the real needs of pre~adolescents. Then
some time in Holy Week these children mlght recelve thelr
first Communion with a solemn celsbration, Immediately
they would become members of the confirmation classe For
two yesars the pestor would mest with them on Sunday mornings,
or at any other suiteble time, and prepare them for confire
maticns During this time they might have their own social
organization such as the Waltlier Leegue. After completing
two years of inétruction they would be confirmed, preferably

on Pentecost, since this festival lends itself well to the

purpcse of confirmatione.

———

Upon his confirmation, the youth would automaticelly
become a full member of the congregation, with the privile§?vx
of voting and holding certain minor church offices. The
congregation is not apt to be swamped by adolescent voters,

and this would encourage the adults to attend in greater

4yueller, Opes olt., Ds 2. Average is 110 hours per year,
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number to make certain nothing rash took place. Many six=-
teen and seventeen year olds are slready wage earners to
some extent and could contribute to the support of the con=
gregation with thelr own money. Older adolescents could
share in many of the adult activities of the congregatione
In this way confirmetion would have some real meaning in
their lives, It would mark thelr advent into genuine adult
membership in the congregatione

A program like that outlined above would have to be ree
vised to meet local needs and circumstances, but the post=
ponement of confirmation until middle adolescence will bete
ter accomplish its aims with benefit both for the adolescent

and for the Churche




CHAPTER VII
SUIBIARY

The Church is obligated to teach all her members, of
any agee. Particularly has she been chargsd with the traine
ing of the young. Christlans who wore brought into the
Church as Iinfants by baptism will necessarilly receive ine-
structlon concerning the falth into which they were bap=-
tlzed, so that they may with perscnal conviction affirm the
doctrines of the Lutheran Church as their very own. The
history of catechetlcs reveals not only the importance of
such instruction, but also the noed for esdapting thls agency
to meet the problems of the specific time and place.

The problem of adolescence as it 1s found today is a
phenomernon of medern civilizetions Confirmation instruction
must be adepted to meet the peculiar needs of this period
of life. Psychologically adolescence 1s a time of trapsi-
tion and rapid developments Mentally adolescents are close
to maturitye Physically they are in turmoil because of
momentous changes. Emotionally they are unstable. Socially
they are opening up and facing a whole erray of serious
problems, from heterosexusl relationships to independence
from pérental controls Religlously they are entering the
period when they are apt to question authority and have

doubts about doctrines.

A1l of these needs must be considered in formulating
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the aims for confirmation instructione Because confirmatioﬁ?
- instruction 1s vitally concerned with preparing adolescents
for adult religious life, the age at which such instruction
takes place ought to be at least in the middle teens. Since
tne common practice in the iMissourl Synod is to confirm at
thirteen, it will be necessary to postpone confirmetion
-geveral years 1f the real aims of such instruction are to
be achleveds The primary aim is tﬁe growth in senctification
of’ the adoléscent Christian. Paychologically this will oc- |
cur as the pastor helps the adolescent to develop a Chris-
tian philosophy of life, In doing this he will try to meet
the lmmedlate needs of adolescents by helping them attaln
mental maturity, emoticnal stability, soclal success, in-
dependence from the home, economic self-reliance, religious
certainty, etece This willl all be done according to the
Christian philosophy of 1life. In meeting the psychological
needs of adolescenits, the pastor will also take the oppor=

tunity to prepare them for adult rellglous life within the

congregatlions

VWaile confirmation is postponed several years, x:naur-t:.t-:ﬂ_1
cipation in Holy Communion may come sooner. The adminisfr-i
trative problems connected with such postponement may of ten
be seriouse. Time for such instruction will have to be
found, pernsps on Sunday morningse Young people will have
to know that they must attend confirmation instruction if

they want to be full members of the congregations The
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congrogaticn will have %0 e Informed and motlvuted concern=-
ing the programe Waen confirmation is postproner to tuke
plsee cdurlong high gchaol yeara, it will have more meaning
for adolescents and better serve their nocds und the needs

of the Churche
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