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CHAPTER I
INTRODUCTION
Purpose

Through an integrated system of sleven preparatory
schoola and two theologlcal seminaries the Lutheran Church--
lissouri Synod attempts to eoducate its own ministry. Recent
years have sesn a steady inerease in the number of students
making application for admission %o 1ts seminaries.

Forgcasts made by the group's Board fer Higher Educa-
tion indlcate the problem will incresse in seriousness., In
a forecsst prepared for the Twenty-Sixth Delegate Synod
which met at Mllwaukee, Wisconsin, during June 1550, the
Board estimated the number of mlinisterlal graduates that

would be mneeded for ths next thirty years as followsst

Tear Forecast
1880 125
18856 148
1880 176
1985 208
1870 246
1895 292
1980 350

As a result, in common with other theologlcal schools

Concordla Seminary faces the problem of having an lncreasing

1Regorts and Memorials. Twenty-Sixth Delegate Synod.
Assembled at Milwaukee, Wisconsin., June 21-30, 1950. P. 139.
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number of students in residence who are not sure of thelr
vocation for the miniﬁtrj.z -

This study directs L1tself to an examination of the
vocational awareness of an entering class of students at
Concordia Theological Sehinéry, St. Louis, Missouri. Spe-
Celifically this thesis wlll attempt to determine the origin
and extent of this vocational awarsness. Ths-sfudy is con-
fined to the vocatlon for the pastoral ministry;,for whlch
Concordia Seminary at pregéht prepares the large maﬁofity

of 1ts students at graduation.

Definitions
it i3 seen at the outset that vocational awareness is
an intangible. It cannot be measured in specific units of
"attraction.” Measurement technique has bsen perfected to
the point where satisfactory results can be gained in the
evaluation of intelliigence, aptitude, and even personality.
There 1s, howsver, no one test or even battery of tests

which can be sdministered to determine preclissly the

235ohn Oliver Nelson, the director of the commission on
the ministry of the Federal Counsclil of Churches, writess
®"pirst, theological education since World War II has begun
to face an unprecsdented problem of personal vocational
ad justment among students. Time was when it assumed that
men came to seminary qulte sure of their calling, taking for
granted the minister's status among his fellow Christians
and heading casually for a particular field of ministerial
service. Now all that is changed. BHost students enter
seminaxy todag still harried by the deepsst questions about
. the ministry." John Oliver Nelson, "Trends Toward a Relevant
Ministry," The Christian Century, LXAVII (1950), 525=T7.
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"aptitude” a man has for the pastoral ministry, mach less
his drive and determination to pursue this calling.

Vocational awareness is ultimately the sum ﬁot&l'of
both complex innate tendencies and gualitles plus all of
the factors of environment and training. Since heredity
and envirconment can no longer be measured in s child, it
is apparent that an inquiry could not follow a procedure
of attempting to isolate the multitude of factors which
comprrise a vocational drive.

At the same time other disciplines have found through
observation, experimentation and testing that certain areas
of the background and development of the individual are
normative for the understanding of his problems. The field
of guldance and counssling, for example, outlines ten areas
of information nesded for guidance purposess (1) Home
background-~informa tion concserning tha-parants, their occu-
pation, education, religlon, health, birthplace, citizenship,
and the language spoken in the home. The same information
is requested for siblings. Community environment. Home
conditions. Availability of books and magazines. And other
factors, @.g., "broken homes." (2) School history and record
of class work, based primarily on grades. (3) Mental ability
.or academic aptitude--thia 1s a compound factor, representing
not only innate characteristics but it is a combination of
both native capacity and training. (4) The achievement and
growth in different fields of study--because of this subjec-

tive factor in grading, broad testing programs are suggested




4

to be administered at the end of the year to measure achieve-
ments which are based oﬂ standardized tests. (5) Health.
(8) Out-of-school experiences--for example, the summer and
Work experiences. (7) Educational and vocatlonal interests--
interest has been found to play the most dynamic roles in
all aspects of mental aﬁd'gmotional development, - (BluSpecial
apﬁitudes--in art, literaﬁure, music, mechanical skills, etc.
(9) Personality--judging both self and soclal adjustment.
(10) Plens for the future.d |

There are three téchﬁiquea by which one can determine
these personal factors. One 1s by the means of formalized
testing. Tests can be administered which will measure mental
abllity, achievement in specific fields, and special aptitudes.
A second means is through guestionnaires which contain spe~
cific questions regarding homs background, health, and
interesta. The third approach is more informal: the use of
anacdotal records, interviewing, and the writing of éubjec-
tive essays by the group concerning its goals, motivation,:
_and misglvings. In this study all three techniques have
baen-utilized. The particular strengths and weaknesses of
each technique will beldeégribed as the results are enlarged.-

We shall analyze spe#ifically the following items as the

most important factors contributing to a vocational awareness:

SArthnr E. Traxler, Technigues of Guidances Tests
Records and Counseling in a Guidance Program (New Yorks
Harper and Brothers, 1945), pp. 20-5.
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(1) Ability--a. as measured by the Amerlcan Council on Edu~

~cation Psycholopical Examination. This test meﬁsures with

' high reliabllity native ability. b. as measured by tho Ohioc

State Psychological Test., This examination tests tho ability

o think; 1t seeks to discever how well a pSPson utillzes the

‘ahiltty he has. (2) Home bacgground--locatlon of home,

fathar s occupation, religinn of parents, and number of

‘siblinga. (3) Hental health--a. as measured by the Bell

" Adjustment anentovz,wbich tgkea into consideration the

ad justment of the LnﬂLvidual, both past and Dresent- and

b. as measured by the California Test of °erson&11ty wh*ch

tends to emphasize the present adjustment. (4) Reading
avility--aelecting some of the most pertinent dats from the

Iowa Silent Reading Test plua magazines and hooks read by

the group. {5) Interest--as measured by the Kuder Prafersnce

Reecord, plus questionnaires on other occupatlional interests.

{8) Goals in the miniétgx=~as measured throuﬂh subjectivo

@sséys. {7) Hisgivings about preaching-~as measurad through

subjective essays. (8) Cha nge in vocational awareness after

five months of seminanx trainingr-as mea sured by aubjective
:essays and a comparison cf quality points. :
 Besides “VOnational awareness,“ anothor concept calls
for definition: the position of the ministry in the Lutheran
church. To appreciate a vocation toward the Lutheran
ministry one must sense the unique position he occupies.
‘fhe Lutheran ministerial student is deeply conscious

of the tremendous responsibility which rests upon him. The
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Confessions to which he will subscribe speak of the ministry
as "the highest office 1n the Church.”® fThe 1ife of every

Christian, he learns, is to ba lived as a heavenly calling.
:“But the chlef service of God is to teach the Gospel.“5
~ This theoretical posltion 1s further supported by the abti-
| ude of respect and reverance in which the average parishioner
holds his pastor. ': ; R

Secondly the offica of the ministry is not limited to
a special social or economlc group.6 The avarage atudent
seems to feel that he;;s_rather unusual if he has declded :
on the ministry volunﬁafily.andAdoes not come from a family
of gseveral ministers. Sﬁétiatically, however, this student
is the rule rather than the exception.v

In the third place, the minister is sald not %o repre-
gent himself, but Christ. Typlecal of several statements in
the Confessions is the followings

Heither doss the fact that the Sacraments ars aoiints

tered by the unworthy detract from their efficacy,;

because on account of the call of the Church, they

represent the person of Christ, and do not represent

their own persons, as Christ testifles, Luke 10:16:
He that heareth you heareth me. (Thus sven Judas was

4pnilip Melanchtﬁen, "The Apology of the Augsburg Con-
fession: Article XV," Triglot Concordia, edited by F. Bente
and W. H. T. Daun (St. ﬂou%s- Concordia Publishing Bouse,

1921), p. 327.
5Inid.

6%0f the Power and Primacy of the Pope," The Smaldcald
Articles, Triglot Concordia, p. 51l. '

7Th1rty—six per cent of the 1950-51 entering class came
from parsonages. _
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gent to preach.) When they offer the Word of God,
when they offer the Sacraments, they offer them in
the stead and place of Ghrist.é :

This quotation indicates the fourth distinctive factor
as well: it is the chnrchzwhich calls or appoints ﬁbﬁ;
Quoting Romans 1:18 and Isaiah 5531, the Confessions demon-
strate that God commands the ministry of the Word, He works
through His Church. “For the Church has the command to
appoint ministers, which should be most pleasing to us,
because we know that God approves this minlistry, and is
preaent in the ministry {(that God will preach and work
through men and those who have been chosen by men)."®

In 1%s statement of the "Objectives of Ministerial
Training” the Board for Higher Education lists the following
a3 the principal functions of the minister today:

A. Preaching and teaching revealed truth, so that men
may know the truth and believe the truth.

B. Teaching men to llve according to revealed truth,
so that they may demonstrate and prove their Chris-
tian falth.

C. Delegating to qualified perscns, as circumstances
require, the performance of the functions of his
of fice so that the Kingdom may grow. In modern
times this clearly imposes upon the minister also
the necessity for extending some of his functions
through the instrumentallty of organizatlions, so
that the limitations of his own span of activity
can be effectively compensated by the work of
others.10

BMelanchthon, op. ¢it., Article VIII, p. 237.

9Helanchthon, op. clt., Article XIII, p. 311.

107he Senior College Problem. Part Is Objectives of
Einisterial Training. Board for Higher Education (1948).
Po 4. T R T - — 5 TTRRDERTS

2 1 Lol ak
b A A Ardad

] wn 2. ¢ - 1 £
EAVE MeMOUOnLA)
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We observe then in the Lutheran doctrine of the ministry
the delicate tension bétw;en the concept of the Christian
‘calling which every Christian has and the spselal call glven
by a eongregation to onaiﬁhbm it chooses to administer Word
and Sacrament. Consishantiy it 1s smphaslized that the power
of the Word and Sscraments;neither comes from the ministry,
nor do they become inéffgctual when administefed-by fevil
men., " '

In the course of thls:étudy we shall also be awaﬁé of
the dual nature of the ministry itself. On the ome hand it
is a ecalling. God crils an individual into His service both
to bear witness to Christ and te institute this witness in
othera through the administration of Word and Sacramsnt.

The individual senses the working of God in his 1lifs, 1is
awars of a love for God and a sense of concern for others

who are not as yet in this relationship with God. Eventually
the reaslization comes that the Holy Spirit has ealled him to
proclaim the Gospel to people. This awareness of a calling
may have taken plage gradually., A great numbsr of the students
apcke of an ambition or desire to enter the minlstry which
wes with them since childhcod. Only a few can point to the
specific factor which made them aware of their vocation.

But, on the other hand, the ministry is a profession.
God extends His formal cail to serve a particular parish
through the agency of men and organizations. Theoretically

~a congregation can ‘call any one of its members whom it feels

1s most qualified for the position of its religious leader.
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in actual practice, howevér, when a church body growsz to a
gertaln size, the proéedufé for the recrultment and tralning
'éf'iﬁs clorgy beccmeaffather formalized, Gertéiﬂfériteria
are set upe. A man,mustfhﬁﬁgy a set number of years at pre-
scribed institutions ar”ﬁagg oxaminatlons toc demonstrate his
' brthodoxy, his grasp of c$ftain tachniques, and his moral
1ife.

The ministry at the present time must be sensitivse to
both sides of this paradox: the ministry as a calling and
as a profession. Exclusive preoccupation with either side
destroyas the other. Excessive concern with only the call
will result in a clergy of lesser ability and inferior
training. Congregstions would be at the mercy of anyone
who decided that he had & "eall." But cver-emphasis on ths
professional slde of the ministry tends to set up a specisl
claas of "elergymen,”™ a group separated from the psople whom
they ars serving.ll The tendency is to become preoccupled
with theclogical niceties as ends in themselves., The central
task of the Chureh, that of proclamation, wanes, Xach side
of the tension must preserve its unique contribution to the

total picture of the ministry.lz

: 11Fcr a fine atatement}of thig problem in the"saptlst
ministry ef. Hugh Hartshorne snd Milton C. Froyd, Theological
- Education in the Ngrthern Baptist Convention: A Surve

 TPhiladelphis: The Judson Press, 1945), pp. 2L-33..

121 Sentor ﬂoliség Problem, p. 6.
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Relation toc Other Studies _

By its very nature this study is related to'twﬁ general
areas of rasearch.l In thqlfirst place it must acknowledge
- its dependence upon the whble field of educational testing.
.Secondly, 1t 1s related to the many studies and artlcles
written specifically about ministeriai training.

The field of aducational testing has made great strides
in the area of aptitudo measurement. There are_now standard
tests which measure either general aptitude or aptitude in
specific flelds. There are at the present time aptitude
tests designed to measure ability in art, musie, sciences,
mechanics, forelgn languages and many other flelds. But
there is no specific tool for the measurement of "ministerial
aptitude." Numerous experiments are in progress attempﬁing
to construct such tests for the lagel, medical, and teaching
pJ:’of.'ess.“u.ons.1:5 ‘

As was indiqated'abovg, we have made usse of twagsneral
aptitude tests, the Amsfiéén Council on Education Péycho-
logical Examinationl by L. L. Thurstone and Thelms G.
Thurstone and the Ohlo Stéte University Psychpiogical Test.1®

13¢paxler, op. cit., ‘pp. 42-64,

141, L. Thurstone and Thelma G. Thuratone, "American
Council on Education Psychological Examination," published
by Educational Testing Service, Cooperative Test Division,
15 Amsterdam Avenue, New Ybrk 23, New York. S

15"0hio State Uhiversity Psychological Test,“ adapted
by the Committee on Technipal Research of the Ohio College
*Association. Form 23, 1947-48.
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Both of these tests arQAh;ghly reliable. The A.C.E. has a
reliability on the total acore of .95 to .97. The coeffi-
cient for the Ohloc is .68. By using these tws tests in
combination with one ahéther the validity of one can always
bs checked asgainst the other.

This atudy is also dependent upon the rapidly developing
area of personallity testing. In spite of general wég?pesses,
these tests furnish alﬁost the only systematic way of'col-
lecting and analyzing information in this area. A lack of
agraement on a bhaalce definition of personality hasﬁremained
a Tundamental obstacle. Since paychologists have Obééfved
conflicting personality traits in the same individual under
different circumstances, the question has arisen whether
there is indeed any core of traits which could be defined
a8 the "personality" of an individual.

If we agree that personallity only arises in the meeting
of each individual sitﬁatipn, then measurement becomes impos-
gible. But if we grant“hﬁéﬁ perscnality is a mofenéf loss
definite entity mads ﬁp lafgely of a number of generaiized
traits,“16 then description and maasurement become possible.

In the area of personslity we have utilized<three tests'

"'_fﬂugh M. Bell's "Adjustment Inventory,"“ publiahed by

16'1'raxler, ops cit., p. 100

: 175ugh M. Bell; "The Adjustment Inventory (Adult Forn)."
f'publlshed by Stanford University Prass, Stanford, Galifornia.
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_Stanford University; the "California Test of Personallty,"1®
developad by B. %, Tiegs and his assoclates at the University
of Southern Galifornia-‘and the "Euder Preference Record, w19
publiahed by Science Reaearcn Agssociates.
| In the second place, there have been studies made of
ministerial training both within and outside the-Lutheran
Church. A% the time of this writing the Boérd-for Higher
Education of the Mlssourl Syncd is engaged in an extensive
program to increase the “"production of professional workers®
and to provide "facllitles for full college training in our
Synod's preministerial education program."”
The twofold objective of re-orgenization is, briefly
atated, to lead the ministerial student progressively
%o spiritual mabturity and to enable him to acquire the
necessary competence for the present-day ministry.
The first objective is intangible, and 1%s lmplementa-
tion will require not only much planning, buf also
consecrated teachers and students, and especially a
rich msasure of the Holy Spirit. The second objective
is of a curricular nature. The construction of an -~
effective and thoroughly integrated curriculum is as

great an undertaking as, probably graaafr than, the
erection of the most up-to-date plant.

‘ 1BErnest W. Tiegs, Louis P. Thorpe, and Willis W. Clark,
' Woalifornia Test of Personality--Adult Series," published by

California Teat Bureau, 5916 Hollywood Boulevard, Los Angeles,
California.

196 Frederic Kuder, "Kuder Preference Becord, published
Lo .bv Science Research Assoclates, 228 South Wabash Avenue,
Aj.chicago 4, Iilinois, 1946.:: :

' Regorts and Memorials, op. cit., p. 149.“~

: 21“0bject1ves of Minlsterial Training,"_conoordia Theo-
1ogical Monthly, XXII (April 1951), 275-7. :
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Particular attention 1s called to the "Objectives of
Minlsterial Treining"?2 drawn up by the Board; the "Report

of the Educational Survey“e3

conducted by the-Board in 1943;
the article entitled ﬁﬁﬁétsCan Be Dons to Strengthén,the
Students' Determination té@Enter the Ministry?" by'PréIessor
Erwip H., Schnedlisr, as wéii;as "4 Positive Erpgraﬁ for the

Students' Soclal Development in our PreparatbijSﬁhools" by

Professor E. A. Wolfram, both published in the Report of the

Professors' Conference, held at Wilwaukee, Wisconsin, in
Augnst 1946.

Two recently-written dissertations also deéliwith the
subject under discussion. The first is the doctoral disser-
tation, "The Training of Ministers in the Hissouri Synod: A
Historical and Critical Evaluation,®™ 2% by Thomas Coates.
Professor Coates outlines the course of Lutheran education
during the past decades, seeing a trend toward an integra-
tion of teaching with the motivation of Christian love and
service. Of speclal interest to this study would be his
evaluation of religion courses and the worship program at

the preparatory schools and seminary. Since his study

22The Senior College Problem, Part I, pp. 1-19.

23"Report of the Educational Survey.® Proceedings of
the Professors? Conference, Concordia College, Milwaukee,
Wisconsin, August 10-13, 1943.

24Thomas Coates, "The Training of iinlsters in the Mis-
souri Synod: A Historical and Critical Evaluation." Unpublished
Doctoral Thesis, Chicago Lutheran Theologlcal Seminary, 1950.
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included the polling of sixty-one clergymen and students by
means of a questlonnaire, his proposals should reflect the
thinking of those who have gone through this educational
dystem themselves.

The second dissertation is the master's thesis of
Edward Wesaling, "A Study of the Religlous Attitudes of a
First-Year Class at Concordia‘_Stasnﬁ.manc-y."z5 In this study
Pastor Wessling attempts to discover what concept of faith
was most commonly held by these men. He concludes that for
the most part they conceived of Christian feith as intel-
lectual knowledge of and asssnt to a certain body of religious
facts.

Perhaps the best known study of thecloglcal educatlion
in general was that undertaken by the Conference of Theo-
logical Seminaries in the United States and Canada and the
Institute of Soclal and Religious Research in the early
19308, Particularly Part 4 of The Education of American

Ministers,26 Volume I, has direct bearing upon this study.
In passing we might recall Liston Pope's comment: "No
adegquate survey of theological education has been made in

the United States in nearly twenty years. Six generations

2554ward Wessling, "A Study of the Religious Attitudes
of & First-Yeay Class at Concordia Seminary. Unpublished
Mester's Thesis, Concordia Seminary, St. Louls, 1950.

20y1111am Adams Brown, "Ministerial Education in America,”
The Education of American Ministers. I, (Hew York: Institute
of Social and Religious Research). '
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of students and virtually a generation of instructors have

passed through the theologlcal seminaries in the intervening

two decades."27

A more recent survey, alt hough far more limited in
scope, was comple ted in 1945 by the Northern Baptist Conven-
tion. Those interested in the methodology used in conducting
such an extensive survey, as well as those interested in com=-
paring Baptlist theological treining with that of the Missouri
Synod, will be interested in this study. Its results were
published under the title Theological Education in the
Northern Baptist Convention, prepared by Bugh Hartshorne
and Milton C. Froyd.ge

For the sake of completeness we also call attention to
Oscar A. Winfield's doctaral dlssertation, The Control of

Lutheran Theological Education in America.2®

27Liston Pope, "Dilemmas of the Seminaries," The Chris-
tian Century, LXVII (1950), 520-2.

28Haptshorne and Froyd, op. cit.

290scar Ahlenius Winfield, The Control of Lutheran
Theological Education in America (Rock 1sland, Ill.: Augus-
tana Book Concern, 1933).




CHAPTER II
ABILITY AND HOME BACKGROUND

In order for a student to adequately fulfill the
reguirements of the "prpfeésional" ministry, ﬁis.abllity
must be of a high enough calibre to permit Alm to assimi-
late the necessary attitudes and skilils of the parish
ministry. The first quéstion we ask then concerning this
clags of potentlial ministers is: "What is their scholastie
aptitude or general intelligence?”

We note that this question 1s not tantamount to asking,
"How good were thelr grades in high school and junior col-
lege?” or "How well do they apply themselves?® This question
rather concerns itself with the native capabilitles of the

class. To anawer this guestion the American Council on

Education Psychological Examination for College Freshmen

was administered Lo the groupe.

This examination consists of sixz individual tests which
fall into two general areas, The flrst three tests are
"Quantitative Testa®~=that 1s, they deal with (1) arith-
metical reasoning, (2) number seriss, and {3) figure
analogies. The student’s ability to use basic arithmetic
sk1ils i1s measured. In addition his abllity to recognize
relationships between sets of figures and various geometric

figures is evaluated.
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- In the following~table'we have indicated the results
of the "Q" test: B
~ TABLE 1
Distribution of *Q" Test (4.C. E.) Scoresso

of Pirgt-Year Students at
78-82
T2-77
-66=T1

Concordia Seminary, 1950-51
. 60=65 ]

54~59 ; | =t
48=53 [ Jodt
42-47 |
36-41 1

30=35 '_‘_T::IJ
24-29 [

18-23
12-17 |

2 A4 % € io i M T IT A5 3 ® Al AF 30 34 %3y 3L 3F 70

Hean - 47.77 Modian - 44.7 Hode - 46

Unfortunately, by the very nature of the case our
interpretation of the A.C.E. scores must remain partial.
The A.C.E. test is designed primarily for college freshmen,
That means that the published norms are gsared only for
that group. 7Thus we have no falr standard to judge the

ability of the Concordia group to think in quantitative

%033nce 1t is our hope that this study will be of use
to those who may not be too conversant with statistical
terms, ws shall define the terms which will occur throughout
the study:
¥ean is the most commonly used average; it is co:puted
by adding the numbers snd dividing the total so obtained by
the total number of items.
Median is the middle value In a serles; half of the
total number of figures will lie above the median, half below.
liode is the value which appears most frequently in the
dlstribution; it is the most "probable" value of the variable.
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Yerma in contrast with others who have received an equiva-
lent training.

This mach, however, can be stated. A comparison of
the first-year class mean with that of the national norm
shows that the average incoming seminarian rates at the
78%h percentile. This means that the seminarians? score
is higher than 78 per eant.uf the college freshmen who took
thia teat.

It is possivle, though, to compare the group with itself.
For example, if we arbitrafily assign a grade point of TA"
to everyone scoring between 60 and B2 points, "B" to those
rating betwaen B4 and 59, "C¥ 4o those comprising the large
group bebtween 42 and 53, "D¥ to those who fell between 36
and 41, and "P" o those who achieved only 12 to 35 points,
then the class would rates as follows:

26
24
75

28
19

HYOE>
1090 11

The second set of three tests measures lingulstic ability.
They are termed (1) Same-Opposite, (2) Completion, and
{3} Verbal Anslogies. In thssé tests the student muat recog-
nize aynonyms and antonyms from a serles of worda; identify
certain words when merely the firat letter is given, and
distinguish analogias;_ This second set of tests is the more
important in the evaluation of an incoming ministerial student

since linguistic ability plays a greater role in a theological

curriculum than it would, for example, in a scientific curriculum.
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-~ In the next table we see the scores charted for the
LY %test: ‘
.-'TABLE 2
Distribution of "L" Test (A.C.E.) Seores

of First-Year Students at
Concordia Seminary, 1950-51

111-118
103-11.0 -
95-102 _ - ] :
87-94 : |
7986 | p e |
7L=78 % : [
63=70 [ | . |
55-62 [
47-54 |

3‘9-46 o.:v[-.-q B

e e | B e e S B e —t + { S " S
2 04 'k % (s g% 0% s A% 2o Az 29 2L - a7 34 3% 31 3¢ 37 9o

flean = 80,16 Madian - 86.25 Mlode = 88,5

A comparison of the "L" scores with the "Q" scores
indicates that the average seminarian is comparatively i
stronger in linguistic ability than he is in gquantitative
abllity. While he ranked st the 78th percentile on the Q"
test, he ranked at the 85th percentile on the "L" test.

Once again we shall assign a tentatlve grade according
to percentile rank. Those rating in the highest of the
seven percentiles, that is, those recelving raw scores
between 99 and 118, we have evaluated as TA.® Thosse who
recelved grades between 81 and 98 fell into the nge category.
Raw secores falling between 67 and 90 were classified as "G."

Those who recelved scores between 5¢ and 66 were judged as

"D® gnd those who fell in the lowest percentile with scores

of 39 to 58 were evaluated as "F."
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The result of such evaluation shows the following in

each categorys

HUQmE
PR T T |
©
@

Ohloc State University Psychological Test

To determine how well the students were able to use the
ability which they had, the Ohioc State Psychologlcal Test was
administored. This teat measures how well a person thinks. 3
it 1s made up of three ssctionss (1) Same-Opposite; :

{2) Verbal Analogies, and {3) Paragraph Gomprehensibh;

This Gest, which was developed by Herbert A. Toops, has
a reported validity coefficient of .68, It will be seen that
in general this test measures material similar to that of the
second part of the A.C.E.

When one surveys the mcofeé made by the seminary group,
one is impressed with their high rating. However, it must
again be kept in mind that this test was written primarily
for college freshmen. An actual comparison of means Shows
that the "average® 1ncomihg seminarian ranks at the 79th
percentile of the nationni norme. :

Perhaps the fairest tabulation which can be given would
bé to show the raw scores made by the men of the aemihéry in
comparison to those made-by men of three typlical Ohlo colleges.
It must again be stated that the seminary group has had two
years of additional college training.
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TABLE 3

Comparison of Total Scores on the Ohio TestSl 5

- Heldelberg .- Oberlin Ohio Concordia
Raw Score College .- College University Seminary
- 144-149 3 6 b Bns S P
138-143 p B 21 PR 20
132«137 2: 27 2 Sy 1
128-131 2 25 1 iz
120-125 8 26 2 30
114-119 8 16 4 186
108-113 7 23 4 14
102-107 11 16 8 ig
98~101 4 19 8 . 18
90-95 6 9 5 8
84«89 18 8 14 7
T8=-83 6 7 11 10
72=T7 9 4 10 8
66-71 11 2 10 5
60-65 10 2 20 &
54-59 11 17 2
48-53 8 1 is 2
42-47 7 11 1
36=-41 5 11
30-35 2 8
24=-29 &
18-23 Y
TOTAL 128 212 170 177

Although one is initially impressed with the éuperlor
rating of the Concordia group, a comparison of the saminary
mean of 109 with the centile and grade-sxpected class based
on 4,577 froshmen indicates that the "average" seminarian
surpasses approximately 80 per cent of this freshmen group

and with normal effort would make "B" grades.

61“0hio College Association (College) Norms for the

Ohio State University Psychological Test Form 23," Ohio
College Association Bulletin No. 135; p. 7.
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Reading Ability
As a speclalized area of abllity, the silent reading
skill of the class was tested. -The Iowa Silent Reading
Faat o0 was ased NLOE particular interest to us was the rate
aﬁd comprohension section-of the test which 1s listed below.
In thils test the student was asked to read two dl&eraq types
of prose, the first déaling with sclentific content and the
second with social studlés ﬁateria1. It will Dbe hoté&.that
the reading rate of the 1950-51 class was lower ¢than that
of' the preceding year., One would expect the figures %o be
consigtently high since the percentile rank listed is com-
pared wlith the mean for the freshman college level:
TABLE 4
Resulta of Iowa Silent Reading Test

Percentile rank of
Concordia mean for

13th grade
Rate {(only 1/2 of claas) 73rd
Comprahension 48th
Directed Reading 48th
Poetry Comprehension - 55th :
Word Msaning 68th
Sentence leaning 33rd
Paragraph Comprshension 58th
Use of the Index 48th
Selsction of Key Words T4th

In the second part of the test, that of dlrected reading,
the abllity of the individual is measured to comprehend and

answer questions of rather detalled nature concerning material

32H, A, Greene, A. N. Jorgensen, and V. H. Kelley, "Iowa
Silent Reading Test (New Edition)" (Yonkers-on-Hudson, N. Y.:
World Book Company). = :
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read. The test makes a speclal effort to avoid a mere
identification of words. The 1950-51.sem1naryrelasa rated
below the average college freshman. .
| The following unit'concerning poetry oomprehehsiéh is
not considered of importance for the specialized tralhing
of the seminary. : -

The next test, however, which measured word meaning, is
of utmost importance. - Lt is pointed out that much of - the
difficul ty encountered by'students is due to.a lack of
familiarity with the termlinclogy used in text and reference
books. The mean of the class was at the 68th percentile
rank of the test group. This means that the average incoming
sominarian would rate 68th in a group of 100 average college
freshmen--87 would be inferior to him while 32 would rank
above him.  :

The greates% weakneﬁs pf the group was shown bjf%he
noxt test which dealt with “sentence meaning.® In this unit
of the test sentences are reasd in which the meaning of the
whole sentence must be comprehended. The seminary gﬁoﬁp
ranked at the 33rd percentile. This means thatl thﬁvavéfagé
ineoming seminary student rated significantly lower than the
average colliege freshman.

It will be noted in conclusion that the seminary group
ranked higher in paragraph comprehension, as well as in their
ability to locate key words, which measured skill in selecting

the central topic of any paragraph.
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Undoubtedly part of the poor reading ability manifeated
is due to the extenslve tralning in foreign languages given
at the preparatory schools. The student apparently becomes
so "word-conscious" that his comprehension and grasp of the
whole sentence 1s lost., It was noted above that the seminary
students made their poorest showing in the test which measured
sentence meaning. In interview most of the studentq indicated

intense interest in a remedial program which would better

their reading skill.

Home Background
Of primary importance in the developing of a vocational
awareness for the ministry is the position of the soecial and
religious background of the individual student.S® The first
inquiry concerned the sections of the country from which the
students came., It will be seen in Table 5 that 69 per cent

of the group came from the central and mldwestern states:

53personal data concerning the students is on file in
the Office of the Dean, Concordia Seminary, St. Louis.
Through the kind cooperation of this office, this information
was made avallable,
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TABLE §

Geographical Distribution of the First-Year
Claas at Concordia Seminary, 1950-51

Geographical Area Ho. of Students Per Cent

New England: 3 e -
Conn. Db

Middle Atlantics ¥ A 21 12
N.Y.’ NOJ., Pa.’ 'Dovc'o'"' Nd..

Contrals ‘- o2 30
Ill., Ohio, Ind,.,, Mich.

Midwestern: 72 40 -

Wise, Minn.,-Mo.,,Nebf.,.
Kans., Iowa, -N.D. .

Mountain: : 5 3
Colo., Idaho, Wyo.

Pacifics 7 4
Wash., Ore., Calif.

Southerns ; 10 6
Ga., Texas, Ark.

Canada s 9 5

Perhaps even more important for an understanding of the
background of the class is the question concerning the size
of the community from which they coms. One discovers a
greater similarity between students coming from cltles of
approximately the same size--sven though there may be a
dlstance of three thousand miles between them=-than between
those who may be from the same state but represent a rural
and an urban background.

TABLE 6
Seographical Distribution of the First-Year

Class According to Size of Community,
1950-51

Rural B l 1
Small Town : I
City | ¢ Bl
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Later In the study we shall discover the. important
factor which Christian parents were in stimulating their
sons to study for the ministry. An snalysis of the religlous
backgrounds of the students' parents indicated that both were
Lutheran In the large majority of the cases, ‘A total of
154 wen reported that bptﬁ;parents were Luthsran. In another
nine cases the mother was Lutheran while the father was a
membar of another denomination. Five atudentg were raared
in homes in which the father was Lutheran while the mother
was a member of snother chureh. Only four astudents reporting
did not fall into one of these categories. In one céée the
student's mother was Lutheran while the father bDelonged %o
ne church. In the second case neither parent was a church
member. In the remaining‘twn cases the mother was a member
of a non-Lutheran denomination while the father belonged to
no church.

The only criterion we have avallable for determining
the types of families from which thsse students were drawn
is the occupations of their parents. 8Since many studles
have shown a high correlatlon between the occupational
status of the father and the achievements of the student,
this index is important. Although the group itself belisves
that "most students® coms from pastors' homes, the survey
indicates that 36 per cent were reared in parsonages. Almost
as large a group, 30 per cent, were reared in the homes of

business men or skilled laborers.
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TABLE 7
Tabulation of Occupations of Fathers

of Pirst-¥Year Students at
Concordia Seminary, 1950-51

Occupational Class No. of Students Per Cent
HMinlster 59 =50
Skilled Labor or Business 51 o Ok
Agriculture or Manusl Labor 40 24
White Collar 11 : 7
Professional 3 2

The last factor of general description we are able to
glve concerning the "avérage student home® is the»number of
children in the family. As will be seen in the following
table, a great range of backgrounds was represented--from
ten students who had no brothers or sisters to one who came
from a family of fifteen children:

TABLE 8

Humber of Children in Family,
Including Student

No. of Children == - Students_ : o
15 105 :
2 28
3 33
4 32
5 23
<] 16
7 10
8 5 |
9 4 |
10 4
11l %
12
15 L

Because of the presence of several men who served in
World War II, the age spread in the entering class was exten-
sive. The 170 students ranged in age from barely 1¢ to 34

~ years. The "average" age fell at 21 years 2 months.




CHAPTER III
MENTAL HEALTH

We turn our atbtention to another vitsl factor which
influsnces both a man's declalon for the ministry and his
fature effectivensas, namely, that of mental health or
personal adjustment. The first tool utilized was "The
Adjustment Inventory {Adult Form)" by Hugh M. Bell. This
test provides measurement in five areass (1) Home adjust-
ment, (2) Health adjustment, (3) Soclal adjustment,

{4) Emotilonal adjustment; and (5) Occupation adjustment.

The Baell adjustment test has the advantage of evalu-
ating an individual's adjustment not only at the proesent
moment but tekes into consideration the past adjustment as
wall.

We shall ecnsider in turn each of the areas included

in the test34:

Home Adjustment Score Ho. of Students
Ezcellent O-1 2
Good 2=3 39
-Average o 4eld 112

- Unsatisfactory it 12=16 16

- Very unsatisfactory Above 16 4

Only forty-one students out of the entire class were

found to have made either good or excellent home adjggtments.

34&11 of the norms used are those suggestad by Bugh M,

Bell, "Manual for The Adjustment Inventory." Published by

- Stanford University Press.
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By fer the largest number were found to have an "average"”
home veolationship. Théwfeiiglous educator, however, is to
be concerned about the twenty students who were found to
have made an unsatisfactofy home adjustment. The scores
become particularly significant when one coﬁsid$¥s that
most of thess students i§§t»home at the age of thirteen to
fourtesn years %o attend.é‘Syhodical preparatory séﬁool.

The seminary mode was 43 the mean 4.18; and the median 6.
Thess three figures faell into the upper 1limit of the "average®

cabegory.

Health Adjustment Score Ho. of Students
Exsellent 0=-1 25
Good 2~-3 &4
Average 4-8 87
Unsatisfactory - 9-13 i5
Very unsabtisfactory Above 13 2

It must be emphasized that this test evaluates the
student's cwn impression of his health as well as the actual
factors of health which can be determined thﬁbugh a gquestion-
naire. The questions deslt with his past medical hisiory,
nis suseeptibility to colds, his appetite, feelings of fatigue,
and so forth. |

Aa a group the class is in good physical condition.
Sixty-nine have good or exesllent health adjustment. This
is 40 per cent of the class. Elghty-seven meg, 49 per cent,
éera in the "average"” eategory. Thls means’ that aﬁgenteen
individusls, 9 per cent of the group, have unsatisra[‘egggx-y
health adjustment. The seminary moan was 3.28, which fh?ed
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Just slightly under what we classified as "good™ health,
while the natlonal norm for men is rated as 5.28, which

would be in the "average” category. The seminary median

was 4, the mod.e S..

Social Adjustment - Score Ho. of Students
Very aggressive . . Q=2 19 .
Aggressive ' 3-8 40 -
Average 7=-15 84
Haetiring 16-20 .26

Very retiring ; Above 20 i7

To test the group's social adjustment questions sueh
as the following were askeds "Do you sometimes get badly
flustered and 'jittery® in your present job?“ Do you like
to participste in festival gatherings and lively'parties?”
"Do you make fyienda readily?" "Does it upset you eonéider-
ably to have someone ask you tc speak when you have had no
time to prepare your talk?"

In evaluating the resulns, fifty=-nine a? the men werse
found to be "aggressive® or iyery aggressiva,.” Another
sixty-four were rated as “average. The wemaining forty-
three, 24 per cent of the class, were found to be "retiring”
or "very retiring.® In this instance the samtnary mean of
13,38 was below the natienal mean of 11.38 for mem. This
indicates that the average entering seminarian 13 not as
aggressive as the men in the test group were digcovered to
be, 5ut instead were siightly mor e retiring. The aeminary

mode was 8, the median 10.
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BEmotlonal Adjustment Score No, of Students
Excellent . 0-1 11
Good 2=3 18

- Average 4~11 101
Unsatisfactory 12-15 29
Very unsatisfactory Above 15 15

To svaluate the emétional adjuatment of the éroup-tha
Bell test asks' "Have you ever been extremely afraid of
qomething wﬁich you knew could de you no harm?“- "Do you
WOrry too long over humiliating experiences?f':“Do you get
upset easily?” ¥Does ériticism diaburﬁ you greatly?® Do
you day=-dream frequently?® "Do you often feel self-conscious
because of your personai appearance?”

The tabulatlion shows that thirty members of the class
rated in the two most satisfactory categories. The next
ene hundred and one had average gmotional adjustment. A
total of forty-four men, 25 per éént, had made unsatisfactory
or very unsatisfactory emotional adjustment. The seminary
mean was 11.25, significantly below the tentative norm of
7.70. The moﬁe and median were 7 and 8 regpegtively. 1t
 is to be remembersd that the arithmetic mean 1E11nfluenced
by extreme values- thns the fifteen at the lower ond of the
 gcale tended to lowsy the mean, The fact still remains,
however, that fifteen 1nd1viduals who aspire to become
.leaders of churches are burdened at present with a "very

unsatisfactory” emotional adjustment.
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Total Adjustment Score No. of Students
Excellent 0-8 8
Good : 9-21 43
Average : - 22-47 102
Unsatisfactory 48-60 15
Very unsatisfactory Above 60 5

The totals®® for the Bell adjustment test réveaibd
‘¢lght men, 4 per cent, to have an excellent over-all adjust-
ﬁent. Another fcrty-three students were evaluatéd as having
made "good" adjustment. nThe largest number,'af 6ourse,

58 per cent of the cléés, ranked "average." Tweﬁty men,
however, 11 per cent, thus far have made an unsatisfactory
or very unsatlsfactor& adjustment,. As a whole the seminary
group scored a betier adjﬁstmant than that éeﬁfés ﬁhé tenta=-
tive norm. The Goneefdia mean was 32.443 the tentatlve
norm for men was 34.60. The seminary mode was falrly low,
26,5, wilth the mediam Jjus$ slightly lower, 26.33.

To summarize we shall present a final tabulation. To
chack the validity of the Bell teat a group of ten experi-
enced adult counselors were instructed tc wabtch for adulta
who evidenced eilther a vér§ good adjustment 1n_ény of these
areas, or & very pooy adjustment. From these flndings the
“following norms wers ééﬁablished. The norms of the “well
adjusted® group are found. in the first column of the table;

‘the norms for the "peorljﬁédjusted“ are in the second column.

: 35, X b the unlt on

The totals inclade the averages from
“Occupatignaz ﬁdjustment % gven though it was not fe%t tggf
a complete description of ‘the results was necessary Ior s
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Since this test has been administered to the entering class
at Concordia Seminary for two academic years, the figures
for the 1949-50 elaas ars given in the third coiumn and ths
figures for the class of thls study, 1950-51, will be found
in the fourth column.
TABLE )
A Comparison of First-Year Class Adjustment

Scorea with Two Validating Groups
on Bell Test

Area Well Adjusted Poorly Adjusted 1949-50 1950-51
Home 4,65 10.27 6434 4,18
Health 5.40 11.53 4.48 3.26
Social 8440 16.80 9.91  13.38
Emotional 8.28 15.78 8.38  11.25

The home adjustment of thé class under study is sig-
nificantly better than that of the class which preceded them.
in fact their home adjustment is slightly superior to that
of the "well adiusted" test group. A similar fact is true
of their health adjustment. In this instance the 19350-51
class scdred significantly higher than the test groﬁp.and
somewhat higher than the seminary entering class of 1949-50.
However, there is a complete reversal in their social and
emotional adjustment. Actually the soclal adjustment of the
class ranked much eloser to the maladjﬁsted test group than
to the well adjusted group. The difference between the two
seminary classes is striking. The spread 1s not quits as
great in the emotional adjustment figures, but still is con-
siderable. Again the adjustment of the 1950-51 class was
slénificantly poorer than that of the 1949-50 class.
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Callfornia Test of Personality

We shall approach the problem of mental health from
2%ill another channel, that of a so-called "personality”
tost. As indicated in the ingroduetlon, it is really impoa~
gible to measure "personality” per se. In the final analysis
ons cannot even separate abillty and achievement from
personality. There are, however, certain fundamental’
factors of human nature which can be measured with some
degres of reliability. Together these form some of the
dominant elements of what is commonly called personallty.

The "California Test of Personality--Adult Series”
attempts "to reveal the extent to which the individual is
adjusting to the problems and conditions which confront him
and is developing a normal, happy, and soclally effective
personality.” The test posits a satisfactory life adjust-
ment as = balance between self and social adjustment. The
first six parts of the test measure self-adjustment:

(1) Self-reliance, (2) Sense of personal worth, (3) Sense
of personal freedom, (4) Feeling of belonging, (5) Freedom
from withdrawing tendencies, and (6) Freedom from nervous
symptoms.,

In this part of the study we shall attempt to define
more precisely the area and speciflce tendenclies noted as
particular strengths and weaknesses in Bell's Adjugtment
Inventory. For a man to be happy and effective in the

ministry he must do more than merely acquire certaln skills
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and a fundamental body of knowledge. For his own sake, as
woll as for the sake of those whom he serves, he must have
a well-balanced personality. He muat'possess the emotional
8tabllity to work over a long period of time without evi-

dencing nervous symptoms or anti-social tendencies.

Se1f-Rellance

The first item measured was that of self-reliance. For
a stadent it would measure his ability to do his work with
assurance. Afer receiving directions, a man with self-
rellanscs wouid De able to depend upon himself in carrying
out the assignment without comnatant supervision from the
outaide. The need for self-veliance in a mar looking for-
ward to the profesgssional minlstry need not e emphasized.

In order to determine the self-reliance of the claas
the students werse asked in part the following guestionss
"Ia it easy for you Lo turn down unreasonable requests?®
"Is 1% hard for you to contlnue with your work when it
becomes Aifficult?" "Do you usually get upset when things
go wrong?® %loess it discourage you when psople do mot
appreciate you?"

Pergentils Norms Pergentage of Class

1=~ 5 10.5
10 - 16 23
25 = 40 339
85 - 756 17
85 - 890 14.5
1) 1

The figures in the above table show the rating of the

Concordia zroup as they are projected against the national
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pergentile. It will be noted that as a elass the Concordis

' group rates rather low on geif-reliance. Approilmately

'68 por cont of the class rated below the 50th pereentile,
The largest group, 33.5 per cent, fell between the 25th and
thg 40th percentile. ‘Only 15 per centvof the entire class
rated above the 8O6th perecentile. The mode and the median
for the class fell at the 40th percentile, the mean at

approximately the 50th percentils.

Seonse of Psrsonal Worth

The sscond item which was examined by the California
Test was the senae of personal worth possessed by the indi-
vidual. To teat this factor of personality the potential
ministers were asked: "Do you find it hard to get peoplse
to accept your ideas?® Do most of your friends have confi-
dence in your ability?® "Are you often invited to soclal
affairs?™ "Do people usually depend upon you for advice?”™
"Do your friends seem %o think:you have an outstanding per-

sonality?"

FPorcentile Worms Porcentage of Class

1= b tmey 0

i0 - 15 9

20 = 36 T =0 o 26

45 -« 60 i ;g .

75 - 80 e «

85 - 90 e 9.5

95 - 99 .. und 4

-~ In the sense of pérsonal worth section the firat-year
‘class scored higher. Once again the largest group, 35 per
cent, fell between the 45th and the 60th percentile. This
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time 31 per cent of the class rated above the 75th percentile.
" The mode of the group féll?at approximately the 53rd percen-
tlle while %he mean was slightly higher at apﬁfoximately-the

85th percentile, snd the mean feoll at about the 65th percen-
tile, '

Sense of Peraonal Fraedom 7

To determine thelr aenss of parsonal-fraédom ﬁhe students
wore asked in part the followlng éuestions: "Do you have to
do what other peoplse deéidé moat of the time?" “unfoﬁr
responsibilities keep you 'tied down' too mudh?“"“éré you
prevented from managing your own work or career as you wish?”
"Do you feel that you can say what you belleve about things?®
"Doss your family object to some of your close friends?"™ "Are
you troubled by the fact that economic conditions restrict
your freedom?”

Porcentile NHorms Percentage of Class

l - 5 1.5
10 - 18 1.5
20 - 25 4
35 - 50 , 15.9
65 = 78 49
Q0 29

The Concordia group rated unusually high in their sense
of persomal freedom. As the above tabulation indicates, only
slightly more that 5 per cent of the class rated between the
first and the 25th percenﬁilo, whereas 49 per cent of the
class rated between the 65th and the 75th pefcentilo. The

mode was 82, thoe mean was at approximately the 69th percentile,
whereas the median fell slightly above the 90th percentile--
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the highest ratings on the adult norms. This indicates that
the group feels a sense of freedom in choosing its friends,

spending its time; and seems to indicate a sense of freedom

from economic restrictions.

Feelling of Belonging

To determine their feeling of belonging the group was
asked fifteen questions, of which the following are typical:
"Do you feel that you are an important member of some organi-
zation?” "Do you feel that your relatives are as attractive
and succeasful as those of your friends?"™ "Do you feel at
ease in all the groups you attend?™ "Do you have enough
friends to make you happy?” "Do you usually feel at ease
when both men and women are present?"

Percentile Norms Percentage of Class

l1- 6 4
10 - 156 9
25 - 35 23
50 ~ 65 36
76 20
90 9

The average member of the flrst-year class rates just
slightly above the average adult in the country in his feeling
of belonging. The mode and median of the class fell at the
55th percentlle, whereas the mean fell at slightly above the
45th percentile., It must again be noted that even where the
ma jority of the class is found to have made a satisfactory
adjustment, there still is a certain number of individuals
who fall et the lower end of the scale. Thirteen per cent
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of the class, for example, rated between the first and the
15th percentile. |

Withdréwiﬁg Tendencies

To estimate the withdrawing tendenoles of the individusl
seminarian, the class was asked fifteen questibns from the
California Past, including: "Are certain people s0 unreason=-
able that ﬁou hate them?ﬁ‘ "Do you find it more pleasant to
think about desired sucdeSées than to work for them?" "Do
you find it hard to meet people at social affairs?® "Are
your responsibilities and problems often such that you can=
not help but get discouraged?” "Do you prefer to be alone
rather than have close friendships iiant®

Parcentile Norms Percentape of\CIass_

e B R 1.5
10 - 15 b 10.5
20 - 25 : 23
35 - 45 16
55 20
75 - 85 2l
99 8

With the mode falling at the 55th percentils and both
the mean and the medlan falling at approximately the 80th
percentile, it will be seen that the test group rated well

above the Yaverage" adult:

Nervous Symptoms
The Galifornia Test determines the frequency of nervous
symptoms by asking the individual whether he 1s likely to

stutter when he becomes gxqited, whether his muscles twiteh,
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whether he finds difficulty in sitting still, whether he is
tired a groea®t deal of the time, and whether he has consider=-

able difficulbty in golng %o sleep.

Percentile Norms Percentage of Class
1- & 6
10 - 15 = 14.5
20 - 30 18.5
40 - 85 - 30.5
70.- 85 - 23
20 75 : 8

Since there is a g:eét discrepancy between the tﬁree
averages, we will note first of all that the median, which
1s the middle value in this series, falls at the 50th per=-
centile. This would seem to indicate that the first-year

group experiences approximately the same number of nervous

symptoms as the average adult. The mode of the group, how-

ever, which indicates the value which has appeared most often,
rated at the 70th percentile. The mean fell at the 40th

perceniile.

Social Adjustment
As previously indlcated, the second large area of the
Cglifornia Test dealt with the social adjustment of the men,
The following units were included in the second half of the
tests (1) Soeial standards, (2) Soclal skills, (3) Freedom
from anti-soclsl tendencles, (4) Family relations, (5) School

relations, and (6) Community relations.

Soclal Standards _
The soclal standards of the group were measured by the

following questions: "Are the beliefs of some people so
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absurd that ome ls justified in denouncing these people?”®

"Is 1t all right to av&id responaibility or work if you are

mot required to do 1t?" "Should one be courteous to people

whe avre very dlsagreeable?” "Is it dishonest to fall %o
pay a rallroad or bus fare if the opportunity presents
1tself?” ®Do people who persist in getting inte trouble

after proper warning deserve sympathy?”

Percentile Norms - Porcentage of Class
l1- & 0
10 - 20 2.8
36 - 80 20
65 - 78 46
858 - 90 32
2% _ 0

The group had a high set of social standards. The mode

fell st the 80th percentile with the mean just slightly above
the 80th psrcentile, and the msdian just slightly above the
80th percentile.

Sceial Skills

To determine the social skllls of the men they wers
asked whether they found 1t easy to introduce people and %o
enliven dull social affairs. The test further qnestioned
their ébility to talk with people as soon as they met them,
to break away from social gétheringa easlily and to assist
in the plsnning of social functions. They were further
questioned concerning their hablts of offending peopls or

bresking inbto conversations.
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Porcentlle Horms Porcentage of Class

l1- 65 &

10 - 15 22

20 -« 30 17

45 - 55 22

7o 21

80 5

90 - 95 6.5

ag 1.5

The soclal skillis of the group were higher than might

be expected in view of the preparatory school arrangement.

Although the medlan ratved at approximately the 50th percen-

tile and the mean at the 45th, the mode fell at the 70th
percontile. It 13 suggested that the above tabulation bs
consul ted for in zpite of this high mode, 43 per cenit of

the class rated below the 30th percentlile.

Anti-Social Tendenociss

The next ayea messured by ths Californis Test was that
of anti-scclal tendencies. The followlng guestions were
asked: "Do you often have to stand up for your righta?®
are you often forced to show some temper in order to get
what s coming to you?" "Do you find it easy to get out of
trouble by telling ‘white f£ibs'?" “Do you have to assert
yourself more tham others to get recogrition?" fﬂhve you

found that getting even is better than 'taking it' too much
of the time?®

Percentile ﬁdrﬁs Percentage of Class
1"' 5 2.5
i0 - 15 lg.g
20-30 L )
40 - 50 38
65 - 80 30.5
90 8
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This particular item i1s an essential factor in the per-
gonallty of a man who must deal with people. It will De seen
in the preceding tabulation that the test group would rats
8ilahtly above the average adult in the couniry. The mode

for the group fell at exactly the 50th percentile, with the
meoan jusb slightlylabove. The median fell slightly above
the 60th percentile. It is to be noted in the percentages
ﬁhat only 38 per cent of fhe class vratsed above the 50th per-
centile., This means that although a few rated high scores,
thers were a considerable number who showed strong gnti-

social tendencies.

Family Relations

In distinction to the section on the family in the Bell
Adjustment Test, the California Test measures the adjustment
of the individusl at the present moment. The fifteen ques-
tions in this unit dealt with the following situations: Do
the members of your family get along as well as you would
11ke?" "Does your family seem %o believe that you afe not
thoughtful of them?® ®Are you troubled because members of
your family differ from you regarding beliefs and standards?”
"Do you like the members of your family ebout equally?" "Are
some members of your family too extravagant?”

Porcentile Norms Percentage of Class

Tu=0e5 4
10 - 15 8
20 - 25 15.5
35 - 45 14.5
56 - 65 25
85 -

95 335
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Once agein the group msnifested happy and welleadjusted
family relations. Only 12 per cent of the entire class rated

below the 20th perecentile. The largest number of the group,

the mode, fell at the 85th percentile. The median, the lowest

(%)

£ the three averages, fell at the 65th percentile, whereas
the mean was at approximately the 88th percentile. These
statistical figures will ﬁake on additional meaning when we
look at the description mény of the students gave of a happy
home 1ife. It will be seen later that the home was one of
the most decisive factors in inltlating a vocation for the

Lutheran ministrye.

School Relations :

This unit of the test termed “School Relations™ for the
institutional testing is in reality a test of occupational
relationa; The guestions in general seek to determine whether
the examinee worries about hls daily work, whether he feels
he has freedom in his work, whether he is doing the Type of
work hLie likes best, and whgther he.feels people appreciate
the work he does. It must be remembered then in looking at
the following figures that the gusstions proper dealt with
regular employment. In administering The test, however, the
monitors instructed the students to answer the questions as

they would apply to school relations.
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Percentile Norms Percentage of Class

1« 8 : 1

i0 - 15 12

25 = 35 : 12

45 - BS 3B H

65 = 78 PR 25

85 - 80 2 15.5

99 e 1

In interpreting this unit of the test one must proceed
with great caution. As waé indlcated above, certain biases
may have been produced bscause the students answered the
gquestion regarding part-time jobs they may have held. Merely
to complete the pictiure we will note that the mode of the
group fell at exactly the 45th percentile, whereas the median
f8ll at alightly above the 656th percentile and the mean at
slightly above the 70th percentile. This indicates that
there was no clear contral tendency in this particular unit

whereas there was in all of the other areas of the test.

Community Relations

The last unit of the California Test guestioned the
student concerning his community relations, seeking to test
both his attlitude toward community as well as to evaluate
the community in which he actually lived. Again a note of
warning is to be sounded. In personal interview it was
discovered that many rated in the lower percentiles of the
community relations because they actually were reared in
sub-standard urban communities. As an illustration of the
type of guestion used, we clte the following: "Have you

found that most community social welfare activities are
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necessary?” "Do you feel that many flne families live in
your neighborhood?” "Would you welcome most of your neigh-
bors into your home as friends and associates?” "Do you
feel that most of your local public offiecials are honest

and efficient?® "Is there too much nelghborhodd'cooperation

in your commnity?®

Percentile Horms Percentage of Class

i- 56 2.5
i0 - 158 14.3
20 - 30 27.5
40 = 58 38
75 = 88 s i8
90 - 95 2.5

in comparison to the famlly relations there is not a

large clusbtering in the upper percentiles. The largest

number of the group fell at the 55th percentile, just

glightly above the avérége; The mean was low in this'area,
approximately at the 40th percentile, whereas the median

fell at about the 57th percentile. Ferhaps certain blases
again occurred because the student would gquestion the political
efficiency and social expediencies of certain welfare measures.
Again conclusions must be drawn in this area with great

caution.,



CHAPTER IV
AREAS OF INTEREST

The fourth large area to which we direct our attention
tc grasp the extent of ﬁha vocational awarensss of the
incoming students at Concordia Seminary concerns thelr
interests. It is presupposed that for an 1nﬁividﬁa1"to bé
happy in a certain oeéﬁpation or calling his interest must
be consiatent with those which make for success in ﬁhaf
particular {ield. This factor is especially 1mportapt for
the test group becauss so many of the students made thelr
decisiong for the ministry while still youngsters or ado-
lescents. Often when a vocational decision 1s made during
this period of youth, elements of romance and prestigs tend
%o color one's thinking. Because of the lack of famillarity
with whole aspects of the ministry, frequently an unfortunate
decision is made.

In this avea of the study we shall attempt to determine
whether the students manifest interests which are consistent

with the work of the ministry.

Kuder Preference Test
As a tool to this end we shall use the findings of ths
-“Kuder Preforence Record” which was administersd to the firat-
 year class immediately upon their arrival at the seminary.
The Kuder Test measures interests in the following nine areass

{1) tiechanical, (2) Computational, (3) Seientifle,
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(4) Persnasive, (5) Artistic, (6) Literary, (7) Musical,
{8) Social Service, and (9) Clerical. ]

This test presupposes that each individual will have
coertain dominant interests. It is to be noted, therefore,
that in order for a man to score high in one area he must
recelve a correspondingly low score in another. Since 1¢
would mean little %o mefe;y quote the means attalned by the
group in each of the areas, we shall attempt toc interpret
their meaning by comparing the rating of the semiﬁary atudents
with several occupational groups®®: & base group, that is,
undefined as to cccupation; a group of clergymen; social
workers; secondary school teachers; the entering semlnary
elass of 1949-503 and the entering ce¢lass for 1950-~51.

Mechanical Interest

Bese Group 78.61

" Clergymen 58,29
Social Workers 68.38
Sscondary School Teachers  €5.30
1949=-50 Class 63.83
1950~51 Cless 60.90

The above tabulation indicates that the mechanical inter-

est of the incoming seminarian is significantly below that of

the average workingz man. The group which rated lowest on

mechanical interest was that of the practicing clergymen. 1I%
is interesting to see that the 1950-51 class rated only

slightly above this group.

<L r., "Revised Manual for the Kuder
Preferegéepﬁggggé?"Kug:biiqhed by Sclence Research Associates,

298 South Webash Avenue, Chicago 4, Illinols.
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Computational Interest

Base Group : 39.28
Clergymen 31.29
Socilal Workers 32,97
Secondary School Teachers 35.69
1949-50 Class 26.83
1950=51 Class 26.42

It must again be explained that these charts only
represent interest in the specific filelds and in no way
measure innate or actual ability. Thus the incoming semi-

narian seems %o have consistently less Interest in the

computational area than ény of the other groups examined.

Scientiric Interest

Base Group 64,03
Clergymen 60.03
Social Workers 64.15
Secondary Schocl Teachers 62,867
1548-50 Class 56.38
1950-51 Class §2.02

Once agaln the class under examination manifested less

interest in the scientific realm than did any of the other

groups, including the clergymen. The dlfference, howasver,

betwean the 1950-51 elass and the group of clergymen was not

significant.
| Persuasive Interesft
Base Group 5% 74,37 .
Clergymen 86.42
Soeial Workera 78.59
Secondary School Teachers 68.58
1949=-50 Class 70.52
1950~51 Class 70.02

This is one of the three areas in the Kuder Test con-
sidered vital interest areas for the potential minister.

The semlnary groups did rate glightly sbove the group of
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glorgymen. It was dlscovered in interview, however, that
“many individual students who manifested considerable persus-
-give interest and ability were rated rather low by the Kuder
Test, This occurred becaunse the test uses questions con-
cerning selling and salesmanship as its criteria for
persuasion,

Artistic Interest

Base Group 46,12
Clergymen 39,00
Social Workers 359415
Secondary School Teachers 41.42
1949«50 Class 44,04
1950-51 Class - 48,62

The artistic-aesthetic interest of the incoming semi-

narian is quite high. As the above table indicates, the

group of practlcing clergymen rated slightly below the other
groups while the seminary group rated approximately the same
as the base group of men.

Literary Interest

Base Group 47.77
Clergymen 61.65
Social Workers 54,38
Secondary School Teachers 52.58
1949-50 Class 57.13
1950-51 Class 52.14

This is the second area which is considered an importent
field of interest for the potential clergyman. The group of
practicing clergymen, it is noted, rated the highest in this
area, Because of its importance we shall look at this area
in more detail when we analyze the group's reading habits.

Although the class rated slightly above the base group, it
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manifested far less literary interest than did the group of

practiclng clergymen.

Mugical Interest

Base Group : 16.60
Clergymen 21.13
Social Workers 13,06
Secondary School Teachers 16.75
1649-50 Classs - 25.46
1950-51 Class . 2349 -

In general it is aeeh.that 2all of the grbuﬁsiratedAlower
in musiecal interest than in any of the other areas survseyed.
Although the seminary classes were slightly above the other
groups, the difference was not significant.

Soecial Safvice Interest

Base Group 7371
Clergymen 87+ 39
Sccial Workers 99.156
Secondary School Teachers 84.60
1949-50 Class 88.35
1850-51 Class 91.77

This is the third area, along with the persuasive and
literary, which is important for the clergyman. When one
compares this table with the preceding ones, it will be noted

that the dominant interest of the group was in socisl service.

They rated et almost the 92nd percentile. Their next greatest
area of interest was that of persuasive interest in which they
rated at approximately the 70th percentile. But in spite of
this fact, the seminary groups did rate lower than the group
of clergymen and the group of social workers in social service

interest.
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Clerical Interest

Base Group 52.14
Clergymen 48,94
Soelal Workers 45,97
Secondary School Teachers 50.83
1948-50 Class 49,99
1950-51 Class 43.42

This area of interest is not considered too impdrtant
for the minister. Alﬁhoqgh the ssminary class under sxamina-
tion manifested less intersst in the clerical field than did
the remainder of the groups, once again the différengeiwas

"not particularly significant.

Other Occupétional Interests

A3 a second chack on the interests of the class they
were reguested to f£ill in a questionnaire on which one ques-
tion read: "In what othér occupations are you interested?
(List in order of preference.)}"

It was found upon examining the questionnaires that
the number of ocoupations listed varied gresatly. Eight indi-
viduals, for example, stated that they had "no other prefer-
ences," whereas others listed four or five. In order to cull
out the most crucial oceupational interests, only the first
and second choices of the students were considered.

Thess were weighted, valuing the first cholcs at two
points and the second at one point. The complete llst is
tabulated in Table 10.
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TABLE 10

Other Occupational Interssts of First-Year
Students Listed in Order of Prefereance

Oececupation

Teaching

Law

Social Work

Medicine

Agriculture

Journalism

Music

Athletics

Mechanics

Business (0ffice Work)
Seientific Research
Enginsering

Architecture or Mechanical Designing
Psychology or Psychiatry
General Construction (Carpentry, etec.)
Hathematics or Economics
Salesmanship

Dramatics

Administration

Outdoor Manual Labor
Youth Work

Skilled Factory Work
Radio Work

Forestry or Horticulture
Chemistry or Fharmacy
Politlecs or Diplomacy
Art

Aereonautics

Army
Criminal Investigation
Mortician

Hone

¥*First Cholce - 2 Points
- Second Choice = 1 Point

Weignted Value®

@ 00 00 00 G U1 GY O E O O 3 =T (O
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The occupation which ranked immedlately after the
minlatry, which was not included on this questionnaire, was
that of teaching. This area recelved well over three times
a8 many votes as that which rated second, namely, law.

The general field of intereat remained consistent.

The third cholece of the group was soclal work. Hediclne
ranked just slightly behind soclal work; it will be noted
later that several members of this class aspire to become
medical missionaries. The other areas can be examined
gquite sasily from the table itself,

In exawining the questionnaires one gained the impres-
slion that often the individual was listing an occupaticn
which seemed to him teo be colorful and romantie rather than
indicating an actual bent toward that vocation, still less
any ability. For exawple, many spoke rather casually of
wanting to become business executives, scientists or pilots.
But for the most part the group did express its seeond occu-
pational desire. This is supported by the large number

which listed "agrioculture” as elther a first or second cholce.

Literary Interesis
To enlarge our 1nsights inte the intereats of the class
the men wers questioned concerning their favorite authors
and the magazines they mosﬁ frequently read., In admini-
astering the quastionnairesrno limit was set on the number

of authors the individual could list.
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1t seomed significant that 69 members of the class,
that 1is, 40 per cent, were able to 1list no favorite author.
In all, 122 different suthors were listed. With the excep-
‘tion of eight authors‘ﬁb definite pattern of class preference
was indlcated.

To kéep the list from becoming too unwieldy, any book
which was not 1ilsted by at least two men was not included
in the following table. It 1s significant to note that
only one of the favorite aubhors could be considered s
writer of theology. This was C. S, Lewis, who was listed
by fifteen of the incoming students. Although he 15 a lay-
man, and has written some novels, the major part of his works
are "light theology."

A, 7. Cronin shouid alsc be mentioned as a semi-
religious novelist., Otherwise the list seems %o indicate
personal preference and also reflects the preparatorj school

training in English literature and Greek.
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‘PABLE 11

Favorite Authors Listed by First-Year Students
in Order of Thelr Preference

2athoy : No. of Times Listed

Dickens : 20
Ae 4. Cronin 19
Shakespeare 217
C. 3. Lowis 15
Donglas 14
Poe 12
Sinclalr Lewis : : i1
Hark Twain
Plato
Hago
Tolstoy
Hilton
Aristotle
gumgs

e SR
Ihﬂen.ry
Seots
Luther
R. L. Stevenson
Longfellow
Tennyson

oL

gggmas Hardy
G Lo Wind
Homep
We Churchilil
Goethe
Thackeray
Pearl S. Buck
de Haupassant
Shaw
Chs ckov
E, 3. Gardner
Eneraon
Zane Grey
Shelley
0. Wilde
Cooper
Wallaecs
Thomas Mann
Browning
T. S. Bliot
Kipling
Maler
Woitman
Hemmingway
Keats
Voltairs

None
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Secondly, the students were requested to 1ist the
magazines they most frequently read. The list 1s given
almost in its entirety in the following table. In this
instance any magazine not listed by at least three students
was not 1lncluded.

One is impressed with the lack of "religilous” journals
included in their preferences. Ranking eighth in the 1list,
with aightesn studenits reporting it, was the Lutheran
Witness, the offielal organ of the Lutheran Church--Missouri
Synod. An squal pumber of students read This Day, a picture-
story magazine published by the Missouri Synod and directed
primarily toward the family. With the exception of thres

men who read The Cresset, a literary publication pubiished

by the offiecial youth organization of the kissouri Synod, no
other theological or religious periodical was mentioned fre-
guently enough to be iancluded.

TABLE 12

Magazines Most Frequently Read
by First-Year Students

Life 132 Atlantle 11
Pims 86 Sport Hagazines il
Reader's Digest 76 Nationmal Ge?graphic €
Saturday Evening Post 68 Popular Hechanics 8
Collier's 0 True %
Look 21 Fortune 4
Coronet 21 American =
Lutheran Wltness 18 Argosy 3
This Day 18 (Cresset 3
Walther League Messenger 16 Harper's o
Newsweek 13 Popular Science S
Quick 12 Outdoor Life .3
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Po geln an overview of the types of magazines read ths
publicationa 1isted in Table 12 were grouped according %o
ten major dilvisions. It will be seen that the magazines
grouped under “Light literary,” which included, for example,
the Saturday Evening Post and Collier's, ranked first--
having been listed 223 times. This was followéd by maga-
zines classified as "Pictorial news," for example, Life and

Look magazines. Time, Newsweek and other magazines which

feature news articles and editorials rather than pictures
ranked third. Ranking fourth were the many Lutheran journals

such the Lutheran Witness and the Walther League liessenger.

Literary magazines such asg the Atlantlic Monthly, the American

and The Cresset ranked fifth.

. Just slightly behind the literary type of publication
rated sports and outdoor magazines, This category was fol-
lowed by magazines of a technical nature {scientific,
mechanical, or musical). The publicationé of other denomi-
natlons rated next. .

Finﬁlly we have magazgnes which were classified_as the

‘"pulp“ variety. These wafé listed by five men. Only one

" student stated that he oceasionally read a theologlcal

journal. This was, incldentally, the Concordia Theological

“Dnthl! 0
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TABLE 13

Classification of Magazines Read
by Firat-Year Students

Light literary 223
Pletorial news 176
Hewa {Literary) 106
Lutheran journals 46
Literary 22
Sport snd Outdoor 21
Technical 19
Other and Non=-denominational 11
Pulp ‘ 5
Theological 1

Speclalized Academic Pursults

If a man has a specialized interest he will pursue it
in various ways. By means of the Kuder guestionnaire we have
been able Lo evaluate the comparative interests of the claaa.l
The questliomnaive on "Other Occupational Interssta" demon-
strated certain conslstent patterns of interest. The
preceding section concerning the reading hablts of the group
under examination gave some'insight into both thé'tynes of -
‘material read by the men and their flelds of intarest.
& Another way by which a man will develop his speeial
interest is to seok further training in that field..-lt has

_ been moted that by far the majority of the men wers tralned

";;1nlaynod1cal praparabory.schgols. Twenty*two men puraued

 speclalized studies at schools other than the junior colleges.
To show the diversity we shall 1ist: (1) Schools attended,
. (2) Wumber of men abtending such schools, and (3) Total

"jf §nmbar of years'spent‘there-




LS

60
TABLE 14

Other Schools of Higher Education
Attended by First-Year Students

Sehool - i Bumber Attending Total Years
Concordia Teachers College . 4 2.0
Washington University 4 8,5
- Valparvaiso University 2 7.0 ;
‘Michigan State Normal 1 1.0 1
Northern State Teachera College | o5
{Averdeen, South Dakota) 1
Clsco Junior College 1 1 j
(Cisco, Texas) |
8t. Louis University 1 1.0 g
International Correspondsnce School 1 3.0 |
Harvard University 1 2.0 |
University of California 1 3.0
Cornell Univeralty 1 1.0
Chicago Musical College 1 4,0
Indilana Extension University 1 0
Southwestern University 1 2.0
Texas Chriastlian University 2 & 1.0
University of Oregon 1 2.0
Fordham University 1 5

0f more particular interest to us are the fields in
which the men worked. It is significant to note the correla-
tion between the number who indicated interest in teaching
and the number who pursusd work in the education departments
of these universities, With the exception of six students
who worked in the soclal sciences or psychology, no definite Q

class pattern developed.

The entire 1list of departments in which the students

worked is shown in Table 15.
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" TABLE 15

Speclalized Training Engaged In
at Other Schools by First-¥Year 3tudenta

- Floeld of Study

Education
Social Sciences
Paychology

History

Soclal Work
Chenmistry
Philosophy
Literature

Civil Engineering
Mathematlics

Husic

Physics

Biclogy

Classical Languages

Humber of Students

P LR 2




CHAPTER V
STRENGTH OF VOCATIONAL AWARENESS

Thus far we have attempted to survey four of the
factors influential in determining a man's sense of voca=
tion. After exploring the mental ability of the class and
describing home backgrounds, we anaiyzed the imﬁortﬁnt
factor of mental health., In the last chapter we endeavored
to 2dd depth to the analysis by obsérvlng.the special inter-
este of the class, With thialinformation before us we come
to the core of the thesis, that of evaluating thevatrength
of the vocational awareness of the incoming seminary class.

Our evaluation will be made on the basis of an essay
written by each member of the class entitled My Goéls as
a Pastor.® A subjective rating was made of each essay as
1t was read, and recorded as strong, averﬁge or weak., Since
the analysls was made by the writer after seven months of
personal contact with the class, his judgment was often
influenced by the knowledge he had of the author of the
individual essay.

It 1s to be noted that the essays were wrlitten after
approximately ten days of residence at the seminary. During
this period the student was still making his initlal adjust-
ment to a new setting, undergoing a series of new experiences.
Many were so conscious of the f"i1iveration” from the prepara-

tory schools and were so awed by their environment that they
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tended to see everything, as they themselves later realized,
with "rose-colored glasses.®™ The following analysis, how=-
ever, was mades

Degree of Vocational Awareness

Strong 60
Average 88
Weak 24

These essays on the students' pastoral goals were
written for the most part after slx years of preparatory
school training. It therefore came as a surprise to note
how many of the students expressed diffioculty in formulating
a clear set of goals. Ulany stated that they frankly had
never given much thought to the question. To give the
reader some insight into the actual approach of the student,
we note the reaction of one man in writing his essay:

It seems just a little strange to have to ask yourself

just why you are studying for the ministry, especlally

after a few years of speclal preparatory school train-
ing., Sti1ll more strange 1s the fact that I had to
give it some deep thought. Nevertheless, this is the
case and the following paragraphs are an attempt to
expreas this situation.

S8ince many of these essays were three to four pages in
length, it is difficult to cull out individual paragraphs
which concisely express the viewpoint of the writer. However,
we submit the following as a typlcal section of an essay
which was judged to express a gtrong sense of vocational
awareness. This student expresses his chief goal in the

ministry as a desire to win souls. He develops the thought
that his chief goal in life will be to reach people with

well-prepared sermona, toplc lessons, mission calls, private

o

W R T Py
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conferences and calls to the sick. Near the beginning of
his essay he writes:

After thinking over aome of the more serious of the
problems confronting the world today, and after trying
to put my finger on one force which would act as a
common solution to these grave problems, I have arrived
at the firm conviction that Christianity is the power
and the only power which is able to accomplish this
insurmountable task. By Christianity I mean the firm
belief in Christ Jesus as the Savior of the world . . .

To carry on the beacon light of the true Gospel, to
spread the doctrine of the atonement of Christ into

the far corners of the world, many men are needed by
our church, the Lutheran Church. I consider this church
nmy own, not merely because I was, so to speak 'born!
into it, but because in the Lutheran Church I am con-
fident that I have found the church which teaches the
Gospel in all its truth and purity. These men needed
by ocur church to serve as ministers and missionaries
muet have a number of fine qualities and character-
isties. I do not claim to have all these qualities
and characteristics; indeed, sometimes I feel as if

I have none of them. However, I pray that God may
help me te grow in sanctification also here at the
seminary and that He may develop in me these necessary
traits and abilities. I in turn must pray for direc-
tion in order that I may avall myself of all the oppor-
tunities offered to me here at the seminary.

Since this topic is of the essence to our study, we
shall quote one more paper in which the writer expresses a
strong sense of vocational ewareness. In his essay the
student describes the tragedies which he had faced in his

early life. He specifically mentlons his own pastor and

the sainted Dr. Walter A, Maier as the channels through
which God worked to convince him "that the business of the
kingdom of God was what I really wanted out of 1ife and
nothing else could satisfy me."

Ever since I entered preparatory high school a% the
age of fourteen, I wanted to become & pastor of the
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Lutheran Church., I felt that by entering the office
of the holy ministry I could devote my entire life to
the service of God for His glory and for the salvation
of lost souls, -

Through my entire life I have always had a deep rever-
ence for the Scriptures and for anything that repre-
sentsd or symbolized Christianity. I have always loved
to read the Scriptures and other theologlcal works, In
fact I am often eager to save some money and buy new
theological and dogmatic books. I have often been
strengthened in my faith by outstanding theological
works and by sermons and church services,

These areas cannot but be somewhat overlapping. One
could hardly define the precise point at which the student
who has a rather strong sense of vocatlonal awarseness is
distingulshed from the one who has an average sense of mini-
aterial drive. The following excerpt is from an essay written
by a better-than-average student who comes from the home of
a minister. He expresses a reverent approach to the ministry,
analyzing preaching and mission work to the individual as
necessary for the successful growth of the church. His
initial two paragraphs read as follows:

The chlef force behind my decision to becoms a pastor
was in my early home education. My parents, especially
my mother, continually impressed upon me the importance
of the work of my father., When the time came for me to
g0 %o a preparatory school, thers was no doubt in my
mind that I was to become a pastor, not only because
my parents wanted me to, but because that was the best
way I could use my talents in furthering the Kingdom
of God.

B the dally work of my father and listening
tg zﬁgcgéggrts he wogld bring home after his sick calls,
adult classes or voters meetings, coupled with the
added information my mother and my brothers, also
pestors, would throw in concerning the work of gh:hink
ministry, I set up in my mind a standard which

I must attain in order to be most successful ia the
work of the Lord. These might also be callea my goals

as a pastor.
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One of the most important areas to be considerad in
thls thesis 1s the analysis of those with a weak sense of
vocatlonal awareness. In the writer's judgment twenty-four
students, 14 per cent of the class, were classified as
having a weak set for the ministry., Whereas it was diffi-
cult to define the precise point at which the strong and
average set for the ministry varied, the line was quite
definite between those who had an average drive for the
ministry and those who were classified as having a weak
sense of awareness, In all twenty~four cases the student
specified that he was at this time quite "hazy®™ or "mot
sure whether I want to become a pastor or not." This is to
say that all of those clasgsifled in this area expressed
elther serious doubts about their future in the ministry or
else decided uncertainty as to why or how they began thelr
present course of study. Because of the importance of the
problem we shall analyze in detall four of these pépers.

The first student went through the entire six years
of study at one of the preparatory schools. At the time
of thils writing he states that he is "beginning to realize
Wﬁy I want to become a minister." He goes on to lndlcate
that he would never think of giving up the 1ife at a Lutheran
school. He does, however, express confusion as to why he 1§
studying to be a pastor. He asks whether there are rewards
and goals for which to actually work., In the followlng two

paragraphs he presents a summary of his present views
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My gosls as a pastor at this moment are very hazy. I
know that right now I am in the final lap of attaining
something that I am not too sure of, It i1s very nice
to know that a person has only five morse years to go

before he goes out into the world to preach the Gospel
to every creature,

From the very {irst day that I entered the study for
the ministry I did not know the real reason and push
behind me. To this day L wonder why I entered into
such a flelds Thero is no one in my family that ever
was a minister. kaybe I was tempted to enter the
ministry because the president of the Walther League
peinted a very rosy plcture to me. Perhaps, I think
now, the idea of entering the minlstry was caused by -
knowing that my parents never would have besn able to
send me to college at home and, therefore, I decided
to gc someplace where this might be attained., My
attitude toward this has changed since then, bscause
I know now that I might have been able to send myself
through school, but a thirteemn-year-old does not
realize things like that.

The second student under consideration is very smphatie
about clearing himself of any possible selfish motives in
preparing for the ministry. After listing the reasons which
he did not have in mind in entering the seminary, he asks
why he did then choose such a course in the first place.

In enswer he desoribes his taking a "pre-med" course of
study in high school, but then he adds, "In the meantime I
read the Bible with very great interest.” He specifies the
parochial school has having stimulated his interest in Bible
stories. Upon graduation from high school his pastor per-
suaded him to entsr preparatory school, Here he encountered
difficulty. To gain further insight into his problem we pre-
sent his opening paragraph:

Te begin with, and in order to be perfectly frank about

£, I have not made up my mind as yet whether I wish to
become a pastor or not. Thls does not mean that I
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decided on the ministry in order to keep up the tradi=-
tion of the family, in fact my father is not a minister,
or that I chose this calling because it's one way of
being able to get cheaper rates on the trains, nor does
1t mean that I'm now at the 'Sem' in order to stay out
of the army. In fact, I have thought very seriously
of joining the army after graduating from the 'Sem.?
Nevertheless, 1t does mean that I am undecided, and
8till have some doubt. I realize, however, that it

is high time that I decide in one way or the other and
80 give it a lot of thought at every opportunity.

The third student summarizes his thinking conceraning

the ministry as "inconsistent.®™ After making clear the fact
that he wants to serve his Savior in some way and to find
happiness in his work, he points out the channels which led
him to the seminary. After stating "I am not sure I want

to be a pastor,” he continues:

My father is a pastor, and he is a successful one in
the true sense of the word. I attended parochlal
school straizht through from kindergarten to eighth
grade, Then the time came for me to declde where I
was going to continue my education. I was all ready
to go to the local high school. I had a job in a
small business which would have, and stlll can, pro-
vide me a good living wage and life-long security.

The only comment I got on those plans was 'das 1st
doch kein Beruf.'! It was finally decided that I
should attend Concordia College in « I was
thirteen at the time, and all I knew was that I did
not know very much, I took the sage advice of my
parents and soon found myself in o« Six years
later I graduated. Although my sfay in was
not a particularly happy one, I cannot say that 1t Sl
was especially trying elther, Socially and scholas
cally I had no difficulty. Yet I never enjoyed my
studies and work there., I always had to force myself
to sit down and 'hit the books.' It was never a h:PPY
preparation for a holy calling, as it should have heen.
Throughout my atay at I found myself in su:i a
position that quitting school was out of the q?es one.
My parents were undoubtedly making sacriflo:;d gﬁ gzc_
sake, and I know that they prayed that I wo AL
cessful in my work and eventually become a pa; o >
Since I had no other definite plans in mind, 8°n1950
tinued, I continued until one day, September 10, ’
to be exact, I found myself here at the Seminary.
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The fourth student also comes from a pastor's home. In
his case we once agaln see a decision made by a youngster who
was not mature enough to realize the implications of the pro-
fessional ministry. After slx years of training, he states,
"My ambition is not to be some big wheel in Synod . . but
Just a good down~to-earth yet spiritual ambassador for Christ."

He points to his father and older brother as the pri-
mary source of encouragement for hlis entering = preparatory
school, Although he was uncertain as to whether he wanted
to become a minister, he decided that he could "lose nothing
by going through high school in ______ " This student's
weak sense of vocational awareness becomes clear in the
following excerpt:

When I got as far as Tertla, I figured that I had %o
make up my mind once and for all if I intended to con-
tinue my studies. After graduation, I was still unde-
cided. But because I didn't know what other profession
to take up, and because I was sure I didn't want to
work for the rest of my life in a factory or in other
menual labor, I continued on to Secunda hoplng that by
graduation from Prima I would know what I intended %o
do. Oradustion came, snd still I was lost for what %o
do about my future. As the summer went by, it became
more and more apparent that I would return to the Sem=-
inary. I thought that in case I should decide to go f
through with the ministry, at least thls way I wouldn't
fall behind my class, and if I should declde to take
some other course of study, I could profit from my
expsrience here at the Seminary the rest of my 1ife.
In other words, thls question has been with me the
better part of my life and is still unanswered. To
paraphrase the words of one of the evening cgapel'ith
speakers, I'm the type who 18 just tagging along

some buddie because I don't know what else to make my

life's profession.

Included in the category of those with a weak sense of

vocational awareness were four students who gstated that they
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felt no desire for the particular area of the pastoral
ministry. They made it very clear that they were interested
in a speclalized phase of work such as teaching. One student,
for example, entitled his essay "My Coals as a Professor.”

He wrote:

I realize that my topic 1s not the topiec listed in our
assignments, but I think that I should be entirely
honest and say that my interests lis much more in edu~
cation on the secondary and college levels than in the
parish ministry. However, I balieve the field of edu-
cetion to be of great importance in the work of God's
Eingdom. Therefore, what are my goals as a professor?




CHAPTER VI
GCALS IN THE MINISTRY

A student naturally expresses his own dreams, desires
and ambltions. In the assigned essay entitled "My Goals as
2 Pastor,”™ most students mentioned the source of their moti-
vation, the type of parish they would like to serve, and the
general goals which they have at the present time. In this
chapter we shall look specifically at the goals developed
by the students. In the following chapter we shall analyze
the factors which motivated their study for the ministry.

To state verbatim the goals of every student would
require a list of perhaps seventy to elghty individual
items. To make this section more useful, therefore, the
writer attempted to summarize the goals under eleven cate-
gories, These could not be exclusive since many students
mentioned two or more of these goals. Often a student would
state, for example, "There are three things I would like to
accomplish in the ministry." His description might there-
fore include several of our categories.

A summary of these expressions is shown in Table 16

@8 they appeared in a finmal tabulation:
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TABLE 18

Goals in the Ministry as
Developed by First-Year 3tudents

Preach Christ 102
Soclal Service 38
Work with Young People 30
Personal Assurance of Faith 15
Personal Satisfaction 12
Daesire to be Christ-like 12
Desire for Pleasant Personality 12
Personal Prestige 10

Desire to Indoctrinate Thoroughly 6
Deslire to be a Speaker 4
Build a Church 4

Because most of the students expressed difficulty in
articulating thelr precise goals in the ministry 102 of
them, 58 per cent of the class, elther stated that thelr
only goal was to preach Christ or at least mentioned it as
one of their dominant goals. In the first excerpt the
student expresses this thought in terms of "saving souls
for Christ.” He writes:

My first goal is of course to do the most that I can

to save souls for Christ. The most ideel way, I feel,
48 in the parish ministry. However, I have always
felt that 300 workers for Christ are better than one.
For this reason it is my goal, not only to preach the
Word, but to so vitslize my parish that all will become
workers for the kingdom. I feel that a pastor, no
matter how successful he might ba personally, has not
fully served Christ until he has enlisted the help of
his entire congregation. For a Christian who has felt
the peace of God come into his 1ife can't help but he
filled with a zeal to help bring that peace lnto the
1ives of others. We rust have an active, not a passive

Christianity.

The second student emphasizes his great desire %o
Preach Christ by stating that he is willing to serve any-
where that he may be needed, He describes his goal as

follows:
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To preach Chrlst crucified is my main goal as a mini-
ster, How and where are goals which I have not yet
decided upon. I am prepared to go wherever I am best
sulted. If foreign mission work is what I am best
sulted for, send me to Nigeria, Africa, Russia, or
even Slam. If my place 1s here at home, I am willing.

Just as long as I can find people to whom I can present

God's fres glft of eternal 1life, I shall feel that I am

accomplishing my goal. To tell the world that Christ

has died for them is my goal.

The second large complex of goals centered about social
service. The concern of these students tended to be anthro-
pocentric rather than theocentric. MMeny of the actual goals
stated were similar to those grouped undsr the preceding
category. However, their emphasls was not primarily on
aerving Ood or preaching the Gospel, but rather stated that
thelr intersest lay in helping people or serving others. A
total of thirty-eight statements of goals were included under
this caption. Some individuals stressed the work of the
ministry in institutions among those 111 or mentally deranged.
Others were f£illed with sympathy for neglected peoples in
various parts of the world. It should be added that most
of the students who llsted this goal usually concluded thelir
dlscussion by stating that service to the body eventually
hed to include concern for the man's spiritual welfare. A
rather general guotation written by a thoughtiul atudent 1s
the followings

I hed finished all but one semester in public high

school. A%t that time the element of soclal service

entersd in together with the personally applied ori-
terion, 'apt to teach,'! I can truthfully say that

at that time I wlshed to have as my future occupation

something that would be of benefit to others. I even
raalizedgthat as a preacher I would not be wondering
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how to get rid of money.) But I had something worth
more than all worldly wealthj this I could give to
others.

One item which in the estimation of thirty students
needed to be stressed as a goal for the average pastor was
work among the teen-agers of the church. These students
discussed this goal always in connectlon with one of the.
preceding., However, all of them developed in gzreat detall
thelr interest In youth work and for the most part their
dismey et the present youth programs of the church. The
first student who comes from & layman's home reacts as
follows:

I am amazed at how few churches in our synod have an
active youth program, or if 1t is active, how little
they do to bring the word of God into their Walther
League meetings or whatever the organization is. 1In
thies sense my goal is two-fold. First, to attract

the youths of our church back into our youth organi-
zations by making the meetings as entertalning as
possible., And then, when I have them there, to bring
them back to Jesus., To get them to come to church
and become active church members. It 1s my opinion
that the reason so meny drift away from the church
alfter confirmation iz not because the Walther League
of their particular church has degenerated to nothing,
but because they are not given a chance to become
active members in the church. If they could ?e made
interested in joining the choir; teaching Sunday School
or meybe some of the boys becoming ushers on Sunday
morning, I think that many of them would soon become
active members in the churech.

A second student who was reared in a parsonage empha-
s8izes the instruction and guldance needed by young people:

' 1like
There is one phase of pastoral work which I would
to stress = wgrk among youth (adolescents). Instruc-
tion in God's Word is absolutely essential. However,
there should be morel The adolescent should have some-

be) can go
one to whom he (or she, as the case might
wﬁ:n guidance is needea. Then, too, there should be
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a place where young people can get together for
healthful and Christian recreation. These things
are provided in places, but many places are seri-
ounely lacking in these facllities., No matter how
small the parish, there should be some sort of
Christian center for the youth, I have seen many
young people become warped and bitter at the world

due to such a lack. This is the one thing I have
to help overcome.

An important goal and source of motivation for the
ministry was that of finding a personal assurance of falth.
Fifteen students developed the thought that they had a
strong desire to remain in close and constant contact with
the means of grace. In order to preserve and strengthen
this intimate communion with God they declided upon the mini-
stry. All of these students mentioned this motivation in
connection with dominant desires to preach Christ and to
help people. MNany of them apologized for mentioning this
personal factor which is "essentially selfish in nature."
The first student mentioned both his hope of a heavenly
reward and his desire for a better knowledge of God:

In addition I hope to get a heavenly reward out of

being a pastor. What I mean is that I hope to have

God say to me on judgment day, 'Well done, my good

and faithful servant.!

o o oIn addition I hope to gain as a pastor a better

knowledge of God. I realize that you can obtaln this

a8 a layman but I belleve that a pastor is more likely

to receive this through his constant study of the Word
for his sermons, lectures and discussions, Furthermore,

a strengthening of my faith which is very vital to our
spiritual life. -

In the second quotation the writer associates his
"selfish goal™ with his desire of being an example to his

Parishioners:
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8till there 18 a 'selfish' while entirely Christian
reason for my desire to become a minister. Through
my work with Hls Word in the harvest for Him I hope
to bocome more firm in my own falth and more spiri-
tually mature. No minlster can hope to be effective
if he does not% 'practice what he preaches.! Therefore
I hope to grow more spiritually mature in order to
become an example Lo my parishioners. ;

In all, twelve students emphasized the personal happi-
ness and self-satisfaction which they expected to find im
the ministry. In general these goals were distingulshed
from the category of personal prestige or personal assurance
by the emphasiz on the security, temporal in most cases,
which they expected to galn in the ministry. One minister's
son mentioned that he was aware of the thorns in a minister's
life but added: "I have chosen the work of the ministry
and of the high calling in Jesus Christ because 1 personally
gsee in it much satisfaction.”

Almost a2ll of the students in this group mentioned the
desire for the 1life and stmosphere of a parsonage. The fol-
lowing quotation was written by a student with a strong
sense ol vocational awaroness:

I want to rear a family in a parsonagel That 18, I

want, like every healthy man, to get married and to

establish 2 home. What profession guarantees a mors ;
blessed home and family life than that of the ministgy

No minlster becomes a financial tycoon, but what ne;l-

is there for masses of money? Every minister 1s vet

provided for in this world. No congregation negl;: s

the physical well=being of i1ts pastor and his fam h?.

It gives me joy to look forward to establishing & home

where Christ will dwell as the Head of the house -; a

home which can be pointed to as an example. A pastor

to dissemi~-
is better equipped than an averagse layman
nate the spgrit and knowledge of Christ right in the

home., His 1s a house of prayer.
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A aixth group of goals concerned the desire of the
writers to be “"Christ-like." Twelve students emphasized
that a man is not fully equipped for the ministry until he
becomes & "small Christ"™ to his people. In the following
quotation a student speaks of this desire in terms of being

g reflector of Christianity"s

I would like to be a reflector of Christlanity. One

who would let his light so shine that he actually

would bs different from this world. In this, also,

is a taking, for to be able to reflect the light I

mist flrst have the light shining on me, and to have

& bright reflection, I must have the light focused

directly toward me and I must have my new man up in

the front to reflset that light,

Another goal stressed by the firsteyear class was that
of developing a cordial and friendly perscnality. This group
felt that in order to be offective in doing the personal
work of rezssuring people in doubt and gulding them to God,
the man must be humble end friendly. One student wrote:

"To summarize what I wish to sccomplish in a few words, 1
will say that I hope to be what Lindemenn calls a ‘gordial'
pastor, I want to serve God as a pastor with my whole heart.”

The students seemed to be aware of the personal quali-
ties which are consldered essential for the public ministry.
In a survey conducted among & group of seventy-eight laymen

7
concerning personal qualities preferred in their‘ministers3
the following three items ranked highest: (1) Good mixer

with young and old, {2) Soclable and agreesble, and

3?Hartshorne and Froyd, ops 8it., pps 52-3.
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(3) Plessing personality. The student quoted beiow inte-
grates hls deslre for a pleasing personality with a need
for living Iin close harmony with one's parishionerss
I want to live in close harmony with my parishioners,
90 that if anyone has a2 problem of any kind and he
feels that I can help, I want him to come see me withe
out any hesitation. I want them to feel that my doors
are open to them at all times, and I would like to
feel the aame about them. This close fellowship 1s
conducive to stron%ar Christlanity. Last and most
lmportant of all, I want to be a humble faithful
servant of the Lord, 7
Many studenta tended to reflect their own high impres-
sion of the ministry by stating more or less indirectly that
one of thelr goals will be to share in the honor and prestige
which surround the office of the ministry. Ten students
emphasized the feelings of happlness which would be thelrs
when they would oceupy this position of sole leadershilp in
2 congregations
Within myself I regard the minlstry as a career, yes,
the career. First of all 1t 1s the highest calling on
earth; opportunities are innumerable, soclal contacts
are slmost limitless and (being an adventurous person)
the travel end appealed to me also. In addition I have
noticed and learned that pestora (especlally Protestant)

are highly respected and therefore must serve thelir
pPlace in soclety.

The majority of the students alluded to the fact that
their job would center about tsaching and preaching God's
Word. A specific goal of six students, however, was a thor-
ough indoctrination of thelr congregation, Several sald
they hoped "to teach them, to inatruct them so thoroughly
in the great truths of the Scriptures so that those truths

become a part of every member and an active force in their
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lives." One student complained about the way in which many
adult classes are being confirmed by some of the pastors of
today--"a month of instructions and the person is a Lutheran,"
Another student summarized thls goal as follows:

It hurts me deeply to run across Christian men and
women who have been members of the church for years
and yet know pitifully little about the Word of God.
The scope of theilr doctrine seems to contaln only a
few of their favorite passages of Scripture and the
rest of the Bible 1s almost a 'closed book.' Its
doctrines for them are too unfamiliar to be useful
tools for their daily lives. A well indoctrinated
congregation, then, is one of my goals.

A goal set up by four students concerned the desire to
preach, Although most of these students expressed am enjoy-
ment in public speaking and a desire to concentrate on this
aspect of the ministry, they all connected this desire--
which would be selfish as an end in itself--with the total
task of winning people. One student who originally had views
of entering the law profession expressed his desire to speak
in the following paragraphs

My goal in the ministry is to win souls for Christ. I
believe I shall be able to do this most effectively
through sermon work. As a result I hope to someday
become a great preacher of the Word. I feel that it 1s
in sctual sermon work that one can reach the most peqple
most effectively. I hope to be able to present chal-
lenging, soul-searching talks which leave the hearer
with something to think about. I hope I shall never
be afraid to preach Biblical truths because somse people
don't 1ike to hear the Laws, That 1s one of the great
troubles with many pastors today. It is in the pulpit
that I hope to do my greatest work.

The last specific gosl mentloned by a group of four
students was that of building their local churchs This group
distinguished itself by emphasizing the physiocal faocllities
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of the church almost to the exelusion of the human element,
One student wrote: "If the Lord permits me %o enter the
ministry, I should 1like to build a bigger and better congre-.
gation out of the one I have,"
Another student indicated this by writing:

I want to be a successful preacher and to have a large
and prosperous church, with a huge Sunday School, a
thriving parish school, and an active Walther League.
I want to be; in other words, a successful minister in
every sense of the terms But I also pray God that He
will keep me ever mindful that these are not goals but
merely the goal posts and that my goal 1s to bring
other souls to the Lord Jesus Christ for the pardon
and comfort which I am receiving from Him,

There were other goals developed by the members of the
class., Most of thom, however, were individual in nature and
did not represent a major concern of the class. One of
these, for example, was the furtherance of music and liturgy.
The student quoted below described this as his fourth goal
in the ministrys

My fourth goal in the ministry is to further the cause
of good music and ceremony in the church service. My
second love is perhaps music, especlally the great
masic of our church. All too often Christians forget
that the word that i1s sung is as potent as the spoken
word, However, this 1s only true when that music is
good music. » o I also feel that it is not right to
overlook our heritage of religlous ceremony. I feel
that vestments lend dignity and reverence to the ser-
vice as contrasted to the revivalistic alr found in

some churches.

Area of Service Preferred
In considering their goals for the ministry approximately
one=third of the class made some reference to the area in

which they would like to conduct their ministry. For
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completeness we shall survey briefly the areas in which the

class indicated 1ts preference:

Field of Interest

Foreign Mission 22

Medical Mission 4
Willing to Serve Anywherse 16
Non=Parish 12

(Administrative, Social
Work, Chaplainey)
Teaching
City
Small Church
Country

D -3

Rating first in the 1list of areas as shown in the pre=
ceding tabulation was that of foreign missions; Twenty-six
students mentioned theilr desire to spread the Gospel to the
heathen. Of these twenty-six, four specified that they
wanted to become medieal missionaries. In the first excerpt
quoted the student develops his reasons for desiring to open
new mission fields in Africa:s

The time for spreading the Gospel is now and always.
We have the command to go and preach the Gospel to
everyonei not only if the fleld looks promising, but
also 1f 1t doesn't look so good, Therefore I would
like to preach the word of God in some place where 1t
has not bsen preached in its truth and purity. It
seems to me that the large continent of Africa has
many places where souls could be won 1f missionaries
were sent. Our church has done great work for the
Kingdom in Nigeria, but Nigeria is a very small part
of the continent of Africa. Thls, therefore, is my
first goal, if God wills it, to try to open a new
mission fleld in Africa.

Another student who had been forced quite early to turn
his attention away from becoming a doctor because of flnan-
¢lal reasons, hopes to become & medical missionary. His

baragraph is repregsentative of those written by the four
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students who aspire to this field of endeavor:

Assuming that I might prosper under the guldance of God
es a minister, I would like to achieve this goals I
would like to become & medical missionary, Administer-
ing healing to both body and soul of man 1s the greatest
service a human being can rendsr to his neighbor. I
could hope for nothing better and I would be no happier
if this goal were realized. The Baptists have a school
to train msdical missionaries., In that they are ahead
of us. Our own mlssionaries have told us time and again
that thelir chances of starting and encouraging missions
are enhanced i they ars able to minlster first to the
rhysical and then the spiritual needs of the natives,

Undoubtadly those students who did not express a prefer-
ence for a specialized area felt that they would ssrve their
church wherever God sent them. Sixteen students, however,
specifically stated that thelr desire %o spread ths Gospel
was so great that they would bs wllling to serve anywhere.
One studsnt who developed at length his reallzation that the
sufferings and sorrows of peopls can be cursd only through
the Gospel wrote as followss

Be a witness of Christ unto the world. Bring Christ
and His word to the slums, to the upper four hundred,

to the peoples of the Ozarks, and to the peoples of the
dark lends of the pagan. And what may be consldered
very much today, let me bring this Gospel of love behind
the iron curtain. OF ccurse as we read this we realize
that I as one man could not even in the smallest degree
accomplish such an enormous goal. But the only goal
that meets one's mind because of what has been said 1s,
preack the Gospel of Christ and tell othsrs of the grace
of God, I as yet have not set my goal toward that of a
missionary, parish pasbor, or worker with the youth, but
I trust that God will guide me so that I will be able to
preach His word.

Twelve students were quite definite in stating that their
chosen ares did not 1ie in the parish ministry. Although they
all agreed that they were determined to serve God to tpe best
of their capacity, they felt that their abilitles would be
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utilized to the fullest either in an administrative position,
in the chaplainey or in soclal work., Several students felt
that their bvackgrounds qualified them'for an administrative
positlon. All of these men stated that had they not entered
the ministry, they would have chosen careers as business
executlves, The following quotation is typlcals

The gifts with which the good Lord endowed me do not

lie along lingual, sclentifie¢ or scholarly lines, but

%o the best of my knowledge lie along adminlstrative

lines. If I did not valus the calling of the ministry

a8 highly as I do and if I would place the minlstry on

& level with other professions or occupations, I would

certalnly have chosen a2 career as a business executive

since that, next to religion, is my major fleld of
interest. In view of these facts then, I believe,

at the present time, that I could best serve the Cause

if I were to be placed in a ministerial administrative

position,

A student who became extremsly interested ln social
work whils abttending preparatory school stated that he 1s
"positive that I want to go into some phase of church work,"
but he is not at present sure whether this should be in the
parish ministry or in sociel work. He indicated that this
problem is the primary reason for his being at the seminary
on a "trial basis":

I have decided that my line is social work of which our

church is badly in need, but I am not at all convinced

thet I can accomplish more for Christ in the parish
ministry than I can through some other phase of social
work in the church. That is why I am here at this sem-
inery on a personal trial basis.

The period of armed conflict during which all of these
men had their preparatory training was reflectsd in a desire
on the part of several to enter the chaplaincy. In most

cases these men merely mentioned the chaplaincy as one step
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in their prcjected careers, For example, the men who 1is
quoted below stated that he would like to serve in the
Chaplains' Corps for several years, after which he hoped
to become a member of one of the preparatory school facule
ties where he would prefer to teach literature. Concerning
his interest in the chaplaincy he wrote:

Having found my reason for entering into this profes-

sion, I now had the courage to say what I would truly

like to accomplish. Mky first desire is to enter the

Chaplains® Corps. I belleve it 1s my one great ambi=-

tion, to bring the words of comfort to our fighting

men who battle to preserve our right of freedom of
worship.

As was indicated in Table 10, "Other Occupational
Interests of First-Year Students Listed in Order of Prefer-
ence,” teaching was the other profession preferred by most.
Seven men voiced their preference for the teaching ministry
rather than for the paatoral ministry. One of these who has
not yet decided on the pastoral ministry is debating between
service in the Chaplains' Corps or in teaching. His para-
graph 1s of interests

Counselors have advised me tc enter the teaching branch

of the ministry, in view of the fact that my educational

background is of such a nature as to give me a consider-
able advantage in working towsrd that goal. & short
term of sspvice in the armsd service of my country has
given me a certain ilnsight into the work of the Chap-

lains! Corps and a desire to perform simllar service. .

Four men indicated a strong preference for work in an
urban area. One student who expressed an interest in doing
something "toward the betterment of soclety" stated his

desire to work in & city in the following paragraphs
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My only desire is to serve as a pastor in an urban
communlty. An ldeal city would be one with a popula=-
tion of about fifty thousand, and a large fleld for
missionary work. There I wish to have & small mission
congregatlion. Into this I could pour my life's work,
and under God's guldance, build 1t into a large and
proaperous church. My goal will bs to sse 1%s member-
ship grow from eight to eight hundred; to see that
first small station be replaced by a large and beauti-
ful house of God, to which its members could flock
every Sunday; to see a large parochial school erected,
%o which the children could attend and learn of Jeaus
their Savior; and to see lts members active In 1ts
various soclal crganizations. This would be a church
which I, with the help of CGod, had bullt up. For what
mors could an individual ask?

Four other individuals mentioned that they would prefer
a small mission station in which to start their ministry:

Another goal of mine, particularly in early years in
the ministry, 1s not to go to a large congregation or

& well settled one, but rather to a very small mission
stetion where there is a great future for our church,
to even maybe start out with nothing at all. Somewhere
where you can tell that you are truly working for the
glory of God and trying to do your part.

Finally, another four mea indicated their preferencse to
be "country parasons.” If the flgures in the last three areas
ars indilcabtive of the attitudes of the entire class, then the
group seems to be evenly split in interest among rural, urban,
small and large congregatlons.

I waent %o be & 'country parson.! I want to have Just
a small parish 1n a lgzale where I can be God's tool
for soul-winning and keeping. As Hls servant I will
diatribute the Sacraments and the Word., I want %o
guide my people to a loving, full service. God gr:nt
that I might have an active lay group. My guldes god
1ife have bsen sincerity, humblesness and prayere.
grant me falth; mey His will be done.




CHAPTER VII
PACTORS MOTIVATING STUDY FOR THE MINISTRY

In the preceding chapters we have analyzed many of the
factors which have contrlbuted toward final decisions to
enter the ministry. Although definite figures are not
available defining the precise age at which the average
student at Concordia Seminary made his dacision. one would
estimate after analyzing several hundred subjectlve essays,
that for the most part the decision was made at an early age.
The survey made of 1,687 ministers, described in The Educa-

tion of American Ministers, found the median age of decisilon
38

to fall between the ages of seventeen and twenty years.
Almost 40 per cent fell into this age group. The Baptist
survey confirmed this fact, discovering the median age of
decision to fall within the same age limits. Over 41 per
cent of their 182 seminary seniors listed this as the period
in which the decision to become a minister had been made.,3°
On the day on which the incoming class arrived at Con-
cordia Seminary the students were asked to fill in a ques-
tionnaire. One of the first questions read: "What factor
prompted you to prepare to enter this gseminary?® Since only

two lines were alloted for the answer, 1t will be seen that

S8prown, op. eit., p. 112.
Sgﬂartshorne and Froyd, op. cit., P. 130.
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the questionnaire had definite limitations. In 1ts wording
it perhaps tended to encourage a stereotyped answer. How-
ever, since the average individual cannot objectively
determine basic motlvation in his life, the question will
serve our study.

When the average seminarian i1s asked to state briefly
why he entered Concordia Seminary, he states that it was the

result of personal desire and interest. Fifty-four of the

175 members of the class under examination expreased this
opinion. Many who wrote short sentences of explanation
expressed the thought that it had always been a "childhood
ideal®™ or "an ambition" for as long as they could remember.
By far the majority of the students listed this as the
dominant reason for their enferlng the seminary.

The answers procured from the questionnaire were tabu-

lated and are presented in Table 17.
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TABLE 17

What Factors Prompted ¥You to
Prepare to Enter this Seminary?

Reason Given Listed
Personal Desire aend Inkerest 54
Serve Lard in Best Foassible Way 23
Serve Fellowmen 19
Home 16
Pagt Tralining 13
Duty to Spread Gospel : 12
Pastor 11
Prepare for linistry il
None 11

Personal Call

Parther Work of Church

Realization of Saving VWork of Lord

Fathex 1s Pastor

Trying School-~tc see if Ministry is
Preferred Caveer

Best Suited foxr this Occupation

Influence of Frlends or Relatives

8hortage and Need of Pastors

Little Satlisfaction in Previous Work

Desire to Enter a Profession

Desire %o be in Daily Contact with Word

Standards and Reputation of School

Interest in Theology

Christ's Command on Scripture Reading

Public Speaking Enjoyed

Knowledge of Personal Corruption

Personal Disasgresment Regarding Religlon

Friends here

Saved from Death by Lord

MNP NRARBRDOR®D ~3-3© O

Rating second in importance were answers which centered
about the thought of serving the Lord in the best possible
way. Twenty-three students expressed the belief that they

could serve God to the fullest or expreas their gratitude to
Him for His many gifts only by entering into the full-time
parish ministry.

A third group emphasized the factor of service to their

fellowmen as the determining influence in their decision to

et e o O LT
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enter the ministry. In this area some expressed pity for
the damned. Others expressed this thought positively by
stating that they wished tc bring peace and assurance of
salvation to other people.

Home was the fourth factor listed by the students,
Sixteen students mentioned that thelr parents, or in some
cases brothers, had besn the determining factor. Seven
others indicated the influence of their homes by stating
that their fathers were pastora. In spite of this indica-
tion, every other atbtempt at analysis of the importance of
the home allots a far greater position to 1t than was sug-
gested by the group on these questionnaires. When the
students wrote at length sbout their goals in the minlstry
{in the essays referrsd to in the preceding chapter), fifty
students mentioned the home as the dominant or contributing
factor in their determination to become ministers.

Thirteen of the students were rather non-committal in
their answers for they merely indlcated that past training
had prompted them to enter the seminary., Several of these
thirteen mentioned the influence of the preparatory school.
Others simply stated that the seminary was "the next step”
in their theological education. It is of note that this
wag the first reaction which entered their minds.

Twelve students specifically expressed a feeling that
they had a duty to spread the Gospel. In essence this obli-
gation was quite close to the factor llsted above as "serving

the Lord in the best possible way."
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Another dominant influence was the individual student's
pastor. Eleven listed thelr pastors as the prime asource or
motivation of thelr initial thinking about the ministry.

Since the entire list of twenty-elght factors 1s shown
in Table 17, 1t will not be necessary at this time to analyze
all of them, We do, howaver, note the following: Eleven
students could list ne particular factor., It 1s also per-

tinent To note that only nine students out of the total group

mentionad a gensse of personal call. This is particularly
gigniflcant in view of the fact that the Baptist survey
indicated that 44 per cent of their students listed a "sense

of call” as the dominant reason for entering the ministry.

Source of lMotivation

When one inquires of the student the source of his
motivetion for the ministry, he confronts an exceedingly
complex picture. Few people are able to critlcally analyze
the promptings which they feel within themselves. As &
result, many of the papers presented a mingling of numerous
factors which eventually contributed to a desire to enter
the Lutheran ministry. We note the case of = minister's son
a8 a concrete instances

The work, however, has not always appealed to me and

it was only the encouragement of my arents. that kept

me at it, A year or two ago .I._ﬂ.n_a.l_zf declded to maie

up my mind and I truly think that God has a place for

me in the ministry . « »

Just two paragraphs later, this student wrotes

Though I have often been rebellious against the hands
thatggﬁshed me into the ministry, I have always wished
to teach.
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But he concludéds

Thus I have declded to be a minlster because I can

think of no more glorious task and shall always con=-

gider 1t my privilege to be counted among those whom

God has chosen as shepherds of His flock.

In splte of this lack of clarlty an attempt was made
to classify each paper as to the dominant source of motiva-
tion., In only a fow instances were papers grouped under a
dual source of motivation,.

A striking difference was noted between the primary
factors llsted by the students on their questionnaires and
the actual source of motivation whiech they developed in
their essays. Although only sixteen students mentioned
their homes as a dominant factor in the questionnaire--with
another seven strezslng the factor of thelr fathers as mini-
sters--Lifty students elaborated upon the major contribution
made by their early home training and the consequent encour-
agement of their parents. One concludes, therefore, that |
the dominant sourece of motivation for the ministry comes
from the parents of the future minister. Even where a pastor

was mentioned as a factor or "a call from the Holy Ghost,”

usually the home contributed the original incentive. ;

The students fell into several loose groupings. The
first was that in which the father of the student was a

pastor. The student who 138 quoted below was one who attended
Preparatory school for two years without having any enthusi-
asm or desire to serve God., He outlined his development

and the primary position played by his home as followss
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Before I had ever entered elementary school, I told
everyone - without thinking - that I was going to
become a Lutheran minlster, This announcement obvi-
ously did not stem from anything but the fact that my
father, both grandfathers, and five uncles were
Lutheran pastors. Practically no other profeassion or
occupation was known in our relationship. Butbt as I
groew somewhat older and vegan to think more for myself,
I slowly but steadlly lost interest in becomling a
gervant of the Word. Instead of preaching I now
thought seriously of teaching - either im a Lutheran
or & public schools This remained my cholce until my
first year in publie high school. During the progress
of that year, & bacame more and more imdbibed with the
urge to do as much as possible for God and Hls Church,
until at lzst I reverted to my earliest choice for my
life's wovk, namsly, the Holy Minlistry. Now I finally
was absolutely positive as to my future calling in 1ife,
and so I prepared to enter in o

Another group of students wers quite proud of the fact
that they were not entering the ministry because it was "tra- f
ditional™ 1n thelr family., One of these, who expresses the
convictlion that hls cholce ilnvolved more "decision” and %soul
struggle® because it arose from a non-minlsterlal background,
designated the home as an indirsct agent:

The religious training my parents gave me undoubtedly
laid the foundatlon for my eventually accepting His
calling. However, there ls no single reason which I
can give bto account for my present studyling for the
ministry. To enrcll in a pre-theologlcal school had
never entersd my mind until 1 was encouraged to do so
by my pastor on my conflrmation day. Although at the
time I put it out of my mind, frequenily the Spirlt :
became reactivated when certaln sermons ’atruck?home.
It was not until I met my present flancee that I really
began to think serlously about entering a prep school.

The coneclusion that the home 1s an important factor even
where osher imfluences are developed 1s supportsd by a student

in the following quotation:

that I had
During my formative years I liked to believe
made %heydecision to become a pastor by myself. Everyone
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likes to believe that he has made his own decisions in
important matters. It is possible that I did actually
make the decision myself, but if I did, I still owe
this cholce to the guidance of my parents which caused
me to think along these 1lines, and to their acquies-
cence which made 1%t possible for me to keep this
ambition. What a blessing Christlan parents arel

The second major source of motivation lay with the indi-
vidual's pastor. In all, eighteen students mentioned their
pastors as dominant influences in their becoming miniaters.
In answer to the question of why he is entering the ministry
one student wrote:

o o ol must let my mind go back to the days of my youth

which were spent in confirmation class under the guiding

hand of my pastor. In those days 1'd come home with my
mind filled with many good Bible passages and thelr

application to life, and I gueas I'd even preach 1little
sermons to my mother while helping her around the house.

A considerable number of students dated thelr interest
in the ministry to the period of confirmation. As one

student wrote:

My interest in religion dates back to my confirmation
class days. My mother, being a good German Lutheran,
encouraged me to attend Sunday School and confirmation
classes, In my confirmation classes my minister would
describe many of his personal experiences in the mini-
stry. These experiences interested and intrigued me
and I began to think about studying for the ministry.

Third in importance for the source of motivation was the
reference to the awareness of a definite call by the Holy
Ghost. In no case did a student relate an instance in which
he felt called by the Holy Ghost at a specifie moment, In
all, fourteen students mentioned a call by the Holy Spirit.

A typical reaction was éxpressed by one student who recorded

that his initial interest in the ministry was established




94
during hls parochlal school days and was accentuated by his
Christian home. In preparatory school he was suddenly con-
fronted by the reallzation that he was below the average
student in mental ability. Accepting this faect as a chal-
lenge, he surpassed many of his classmates scholastically.

In his own words he observed:

Strengthening my ego by observing my class standing,

I began to consider other professions, especially those
offering more social and economic prestige., Somehow,
however, every time I debated the 'pros and cons' of

& prospsciive endeaver, my conscience would invariably
demand an answer to the common question: ‘'Just for
what reason have you been placed hers on this corrupt,
ginful earth?! Within me I knew well the enswer - to
gerve Jesus Christ and Him only. Truthfully, I often
attempted to suppress that cry from within. Yet at
tha end of every debate with my conscience, it won out,
being guided, I am sure, by the Holy Spirit, though I
called upon His holy guidance far too infrequently.

e o oThis and all other goals, I realize, can only be

accomplished through the work of the Holy Ghost; and

so it is my duty to do all in my power to assist the

Spirit of God to actually enter my heart and dwell thers.

A number of students were motivated to begin their study
for the ministry by an awareness of the "increasing inroads
of secularism®” in American culture in general and in the
church specifically. Fourteen students wrote paragraphs in
which they developed this theme. They expressed concern
about the "absence of a vital application of the principles
learned in church to the minute~to-minute life of the church-
goer, or its twin, the futile legalistic mode of ‘obeying!
Biblical éracepta."

For some the problem was primarily theoretlic in nature,

that 1s to say, they observed the "floods of rationalism and
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secularism” In & rather objective way. One student gave up
"an avid interest in electrical sclence in order to become
a poorly paid preacher® because he was sensitive to this

present trend:

By becoming a Lutheran minister of the Word and Sacra=-
ments of God, it is my hope to be able, although it
might be in only a small measure, to counteract the
tendencies of the modern age. It is my hope that I
mlght, by the grace of God, be able to help stem the
floods of rationalism, seculariam, and, above all,
Indifferentiam which are welling up in the western
world during this modern age., And that by so doing

I might be Instrumental in turning some of the thoughts

of the psople back to a saner and more religious approach
to 1ife.

For another the problem of materialism and secularism
was not merely observed at a distance, for as he wrote:

I have always lived in poverty in a poor section of a
large town and have seen, perhaps even have lived the
lowest level of American 1ife. I have seen tramps
lying drunk in the gutter, children raised in beer
joints, teen-agers out for excitement in their meager
lives, young couples divorced shortly after their
marriage, etc. That is the atmosphere of my early
1ife. My own life was similsr ané yet something high
has crept into my thinking. Something away from any
of my matural thoughts. Thoughts of good and thoughts
of love. Luckily I was enrolled in a Christlan day
school. I have had three separate fathers and a very
shaky background. My real father passed away about
8ix years ago. 9Since then I have been on my Owi.
Through all of this I have always thought I would like
to help my fellowman, Maybe to help him pull himself
up. To make him happier. I feel I can do this in the
ministry. Mey the Lord help me.

Ten other students were prompted to enter the ministry
out of a sense of gratitude to God. When this group sur=
veyed all that the Lord had done for them in Jesus Christ,
they expressed their determination to show their thankfulness
by now spreading the message of the Gospel to others, One
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student who expressed a desire to enter the foreign mission
field desoribad his source of motivation as follows:

The goal which I have set before me is fostered by
love and thanks to my God for sending His Son to save
me and all other believers from eternal damnation.

My desires and goals are the same as any other Chris-
tian--to spread the sweel message of eternal salvation
to those who have not heard it. I do not really con-
sider this a goaly it iz merely what every Christianm,
by love to hla Savior, wants to do.

The desire to reform served as a strong Influence for
many students. A total of sixteen men stated that one factor
which had driven them on in their study for the minlstry was
the awareness of serious deficlencies in present chureh life
and practice. Ten men noted weaknesses among the clergy and
the organized church. One student who had been debating
between farming end studying for the ministry salds

I have always noticsd some things in my home congrega-
tion which I thought ought not be. I had grown up
twenty miles from the nearest church and beyond what
my parents taught me concerning Christ and the Redenmp~
tion I received no Christian education. Sure we gob

to church but we got there after Sunday School was out
and left right after service was over. We got no vaca-
tion Bible school because we had no place to stay. We
had no parochial day school in the congregation. The
school I went to was a public school to which only
Ukranian Catholic children went and most of the time
they had a Catholic teacher. I went to college at .14
and I immediately signed my name to the roster of mini-
sterial students because that was what my parents
expeeted, Well, this summer I declded that I wanted
to go into the ministry to try to correct some of these
things . « »

Another reason I came to ses wa;ufgat thgezzggg p;gzle
in home congregation are woe y neg .
aerggces are Gggmgn and most of the children and teen=-
agers know little or no German. There were no young
people's societles and now that there are, they ago
neglected by the young people because theytare ngl
used to going to these. They actually don't reallze
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what these are for. They come to these meetings only
because they can get the car that night and after the
meeting is over they can tear around in the car and
do thelr usual necking. This should be corrected.
After I realized why I wanted to become a minister,

I thought about how to improve my church.

This attitude of reform also expressed itself in a
desire to improve the church life of parishioners. One
student concluded that "people actually were coming to
church in order %o be preached at, that they actually sat
in their pews waiting to hear the same thing over and over
again in ‘preachy’ language. « "

After expressing his chief goal of becoming an ambas-
sador of Christ, one student desoribed his desire to change
church lifs:

For years I have noticed and deplored the fact that

some of our congregations are spiritually dead, a fact
which makes me feel sick at heart and angry. Well, I
want %o do something about it. I would like to resur-
rect these 'dead' parishloners and give them new 1life,
new zeal to work for Christ. I'd like to keep them on
their toes wlth the help of the Holy Spirit. Of course
I realize that it would be a slow process and that I
would have to use much tact and diplomacy. I would

like to ask each member of the congregation individu-
ally why he comes to church on Sunday morning, You

868, I firmly belisve that a lot of people coms to
church becauss it is the acceptable thing. After all,

a man's reputation is enhanced if he is known a? a
frequent church-goer or if he gives tgenerously' for

the cause of the churche. Many people attend services

to please parents, to set an example for children, teo
keep abreast with latest gossip. Then, I would like

to do something about it, With the backing of t?e Holy :
Ghost and with true Christian sincerity I would remodel

my peopls.
In all, slx students described sermons either by thelr
pastors or by speclal speakers as being an important con-

tributing factor to their decision for the minlstry. In

Fiig BREE L 1
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every casze the sermon was coupled with other factors, perhaps
the urging of parents or personal discussion with pastors.
One student who had been consldering the field of politics
was swayed by an address by & leading churchman:

In the fell of my last year at prep scheol I was privie
leged to hear a %talk by Dr. Q. P, Kretzmann. In this
talk Dr., Kretzmann gave some information concerning his
trip to the Far East, emphasizing the spiritual vacuum
in the modern Japan, also the great need for Christian’
missionaries to put the CGospel into this vecuum., He
elsc mentioned that bringing Christ to these spiritu-
ally dead people was the greatest thing that could be
done for the cause of world pesce,

It was this part of the speech that particularly struck
home to me. Maybe I could win souls for Christ and
still accomplish my 'politicel goal.' I bhad always
wondered: Was I going into law for merely materialistic
goals, for monay, honor, prestige, or was I actually
justified in using wy talents in such a profession?

I reslized that Cod expected me to use my talents in
the beat way possible. Hearing Dr. Kretzmann's address,
I swung toward the minlstry.

A student who dlscontinued hils studles during the course
of the first year begen his description of his goals in the
ministry by telling of his initlal impulse as coming from a
sermon:e

About the time that I was confirmed, I heard a sermon

on missions. The sermon was very stirring, atirring

enough tc make me decide to go into the ministry. My

decision was not very rational, It was for the most
part emotlonal.

For some the promptings toward the professional ministry
were "negative” in nature, that is, in some cases it was not
Primarily a positive love for the work of the ministry, bgt
rather a dislike for another occupation. Some sensed this

a3 they worked at various jobs during the summer months.
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Their objection was that they felt "no real satisfaction”

4n their work. One sbudent wrote:

I want to accept @ calling. Several relatives and
pastors suggested that I consider the ministry, but
I had long planned %o be a teacher or school admini-
strator., Then I changed my mind. Dissatisfied with
my course of study at the university and frustrated
because my aspirations were not maturing, I began to
see that my interest was primarily the church.

Another student frankly stated that he had to decide
between the ministry or "common hard labor™s

I was still undecided and didn't know pcaltively what

I would enjoy doing the most for a life's work, I

was definitely faced with the problem of elther busylng
mysell as a common hard manual laborer or going to
college and studying for the ministry. I finally
decided that I wanted toc go to a certain co-ed pre-
paratory college. o '

A sensltivity to thoughts of eternity or fears of hell
prompted five students to enter the ministry. One student
who came from a pastor's home reflected:

An earthly life of perhaps 65 years, death and eternity
are in store for the humen infant. Man's life-span is
infinitesimal waen compared with the eons of eternity,
yet this period is the great probation of man, after
which he 1s rewarded accordingly for eternlty. If the
attitude and conduct of an individual during his 65
years dotermine whether he spend eternity in bliss or t
perdition, the most important thing he can do is find |
the means of salvation through Christ. One can, there- 5
fore, render no greater service or do anything more |
vital than to be an agent, through the Holy CGhost, in |
showlng an individusl the way to salvatlon, and recon-
eiliation with God through Christ. Any such consid;rt-
tion is motivation enough for entering the holy ministry.

A second pastor's son mentioned his early fears of hell
and eternal damnatlon as belng significant in his final deci-
sion to enter the ministry:

Another important reason what that when 1 was a young
child I wogld shudder every time I thought of hell and
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eternal damnation. In fact, thoughts of eternity
tended to frighten me so much I felt weak and sick.

As I became older my thoughts of eternity would turn
toward the bliss and happineas of those who went to
heaven. Yet, my dread of hell atill continued. At
these times I realized how much the world needs the
Gospel and I was determined to become a pastor and

thus devote my entire life to being an instrument of
the Holy Ghost in saving souls.

Four others indicated their basic reason for entering
the ministry as lying in Jesus' command to bring the Gospel
to others. A couple of the men proceeded to dlscuss the
part which Bible-reading had played in their decision. One
student summariszed his motivation in the following para-
graphs

When I decided to become a minister of the Gospel, I

made this decision for one basic reason. The reason

was thls: to answer Jesus' command to go and teach of

Him to the best of my ability. This decision to becoms

a minister was not foreced upon me by any other person

of my scquaintance. Nor did the opposition to this

decision come from others, but from within my own heart.

For a couple of students the tultion-free education
offered by the Missouri Synod was a motivating factor in
their attending a preparatory school and seminary. A student
showed that thils financial 1tem determined his present course
of study:

Minister, mother, and money--the presence of the first

two end lack of the last--when present in combination

form that sclentific phenomenon known to the initiate
as an irresistible forsce. Minister suggests, mother
desires, money decldes.

That is just what happened. And two weeks later _______

fo&nd himself quite alone in an institution that
prepared men for the ministry.

The remaining sources of motivation tended to be indi-

vidual., The students who expressed them had for the most
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non=typlical backgrounds, Most of them did not enter the
seminary through the customary channels of full preparatory
school training. Two students, for example, mentioned that
they were 1lnfluenced by ths church's current need for
ministers. Several described experiences in the army as
important. Rather than describing individual incidents of
a spectaculayr nature, most of this group were stimulated in
thelr interest in Christianity by rubbing shoulders with
members of other religious groups. A typical statement of
this group i3 guoted belows

While in the army I discovered that there are other
religious groups besides Lutheran, Roman Catholiec,
Hethodist and Presbyterian in the United States., I
alse made the sstonishing dlscovery that there exlst
several other synods besides the Missouri Synod. (Up
untll this time I was unaware of thls fact. During
this perlod of contact with men of other faiths, I
was forced to go to my Bible in search of answers %o
thelr many questions. This seems to be the polint in
my life when the bud of falth in my heart started to
gT0W o

Another group of men reached their decision for the
ministry while studying at secular universitles. In most
cases it was the witness of consecrated Christians who chal-
lenged them to become Christian ministerss

My decision to enter the ministry came when I was
studying at Cornell University. I had belonged to the
Lutheran Church for about twc years before I entered
college., My spiritual 1ife was strictly of the Sunday
morning veriety., During the course of the year at
Cornell I came into contaect with a group of young
Christians who in word and deed glorified thelr Savior.
At one time or another along im that year the Lorg %ave
me the desire to study for the ministry. How muci .
knew then of the purpose and challenge of the min st;:t
I have forgotten with the past. Sufficient to say

I had a strong enough desire for the ministry to leave
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collage, lese two yeers, and start over at one of
Synod'a junlor colleges,

We summarize this information on the source of motiva-
tion by presenting 1t in tabular forms
TABLE 18
Source of Motivation40

Factor Listed By
Home 50 students
Pastor 18
Called by Holy GChost 14
Secularism 14
Gratitude 10
Desire to Reform Chureh Practices

(Clergy) 10
Reform of Chureh Members 6
Sermon 6

- Influence of the Preparatory Schools

Since all but a few of the members of the entering
class at Concordia Seminery attended at least the junior
college division of one of the aynodical preparatory schools,
one would have expected to have found considerable discus-
sion, both pro and com, concerning the collegea' influence
in the development of their vocational set. One is therefore
somewhat surprised to find that only twenty-two students men- !
tloned the preparatory schools in writing of their goals in

40 e ings with those
It is interesting to compare these finding

Presented in The Education of American Ministers: "The person
whose influence was most controlling in bringing about ﬁh°(172)
decision was in the order named: the pastor (337), mOth’ia ’
friend (127), father (93), some other minister (43), S\;n Y
School teacher (32), college teacher (20), and others in les
proPOrtion.” Brawn. OPe E_!._E.’ Pe 112,
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the miniastry and the development of their present vocational
awareness, '

The preparatory achool plays a erucial role in the
development of the academic and vocational attitudes of the
incoming seminarian. For the most part the student has
spent six years in training at a synodiecal preparatory school
before he enters Concordles Seminary. A consideration of the
twenty-two expreossions given showed thet approximately half
spoke in glowing terms of the role the preparatory school
had played in thelr lives, whlle the other half aspoke of the
school in entirely negative terms. In all, twelve students
expressed negative reactions to the present preparatory
school system.

One student who had given up an early desire to become
a doctor entered the preparatory school eager to "further my
knowledge of the Bible." He wrote as followas

Upon graduation from high school and after many talks |

with my pastor on the subject; I entered a seminary

prep school. It was here, for reasons which I will not
mention, that I lost some 1f not most of my initiat;ve
for further study for the ministry; and it was here
that my first real doubt entered upon the scene, and

1% was only because of the urging of some of my friends

and one of my professors that I finally decided to

enter the seminary. ‘

One of the most frequently quoted complaints was the
fact that the religlous and chapel exercises of the school

lacked vitality. Dr. Coates developed this point in great

detall in his thesis.4!

4lcoates, op. cit., pp. 161-208.
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This attltude was reflected by one mam as follows:

While a% school I set up one other definite goal,
Rellgious instruction at . 8eemed to be treated

a2 a secondary matter., I hope to someday see a worthe-
while God-pleaaing religlous program functioning therse.

Another specific feature of the existing system oriti-
clzed by the men was the fact that it encouraged them to
make thelr decisions for the ministry at too early an age.
One student who 1s still unsure of his call to the ministry
sald:

I say 1f I continue at the seminary because as yet I
do not know definitely whether L will make a gogd
pastor, I declded to set my course when I was quite
young, too young sctually to remllize what I had chosen~~
not that I am sorry that I made the cholce but at that
time I didn't know enough of what the duties of a mini-
ster of Christ required, what talents and abilitles are
necessary to fulfill the obligations of a pastor, and

I was also too young to recognize what abilitlies or
weaknesses I possessed which might either aid or hinder
me in this work,.

Most of the oriticisms of the studsnts could be sume
marized by the fact that they did not find at the preparatory
schools thz Christian philosophy and attitudes which they had
expected, Many pointed out that they had not formed too
exalted e view of what they expected. However, they could
se® "no difference” between the preparatory school and a

roegular secular schoole.

Prep school was not much of a change from any other
achgol except that the studies were somewhat difrferent
than they had been, or probably would have been in an
ordinary high school, What I mean by this 1s that

there was a 'ministerisl attitu%:,'lifygﬁgsmiggg gall

it ¢ Everybody was comparatlvely ’

thingagﬁere weZe vzfy fow wﬁo looked ahead and seriously
contemplated the fact that in a few years they wou%g i
actually be called upon as pastors to work in the harvest.
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If anyone 4id look shead with that realization, it waa
only momentary; it all seemed so far away.

The student who was quoted sbove as oriticizing the
religious program of his preparatory school underwent a cer=-
tain change of attltude insofar as his reaction to the total
program of the preparatory school was concerned. He stated
that he entered the preparatory school to prove to himself
that he could "live with myself as a layman." He continued:

This task may have been easily accomplished for one

could become thoroughly dlsgusted in the life of a

Juxtie. ©Thanks be to the peace and comfort of Hlis Word,

I stuck 1t out until I slowly fell in love with 'the

bunk,!

Some of the finest comments in praise of the existing
preparatory system ceme from men who entered the schools
with little intention of becoming ministers but there were
persuaded to changs thelr mlndss

When I first entersd Synod's preparatory school for the

ministry in back in 1944, I had 1little intention

of becoming & Lutheran pastor. However, now Six years
later, my mind has changed and I fully intend, God
willing, %o ssrve as a pastor in the Luthersn Church.

I firmly belleve that I was not a victim of a system.

No, graduzlly I became aware in my mind that L wanted

to become a pastor.

Other students wrote of the fine experiences and training
galned in the preparatory schools as being instrumental in
the formetion of their present ideas and goals as pastors.
This positive influence of the preparatory achool in the
molding of a true vocational awareneas is desoribed by the
following sbudents

My experiences and training in preparatory school have
had a tremendous effect in helping to mold my ldeas and
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goals aa a pastor. I have become more consclouns of
the fact that the minlstry 1s indeed an office of great
responslbllitlies, such as the minlaster toward his con-
gregation and to his fellowmen in bringing souls to
Christe I have come to realize that & minister must
have all the trainlng possible to carry out his
respongibilities successfully and intelligently.

In conclusion it should be stated that in the minds of
moat students a distinet change of attitude takes place
between the high school and college ysars. One student who
also complained about deciding for the ministry at the "too
early age of twelve" wrote of his epathetic attitude toward
the ministry while he was in the high school division. He
wrotes

My real knowledge of the truth came when I graduated
into the college division at o Previously I had
been following the tide of ministers' sons, who were
following in thelr fathera' footsteps, and others who
were conseorated in their work. It was at this time
that I came to the full knowledge of Christ and the
saving CGospel. Finally the Holy Ghost, working through
me, had permitted me to see the purposs of the work of
Chris%, and the reason why He had brought me to the
minlstry.




CHAPTER VIII
MISGIVINGS ABOUT PREACHING

As a second check on the class! feeling of prepared-
ness and sense of calling for the ministry the men wrote an
assigned essay on the topic, "My Misgivings About Preaching.”
The students were instructed to give a great deal of thought
to the topic and then summarize their analyses in approxi-
mately one typewritten page.

In analyzing the 175 essays seventeen different cate~
gorles were distingulshed. The first five categories were
grouped under the general heading of "Misgivings in Speaking,"
The following four categories concerned misgivings about the
"Writing of Sermons." The third set was smaller 1in number
and grouped sbout misglvings concerning the "Effect of .
Preaching,” Flnally five areas wers distinguished in which
were indicated the reasons which prompted these misgivings.
Elght students intimated that they had no misgivings.

This chepter is important because 1t deals with defl-
clencles which the students sense both 1n their past
preparation as well as 1n thsir attitudes. Although many
of the students merely expressed concern about themselves
in facing an audience, others indicated a more penetrating
insight by questioning their own persuasive powers or the
results effected through mers speaking. It is as we question

the class concerning its sense of lts own deficlencles
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that we deepen our insights into their maturity and sense of

vocational awareness,

In Table 19 these five areas of analyses are summarized:

TABLE 19
Misgivings About Preaching

Speaking
l. Fear and Nervousness 46
2. Leck Persuasion 32
3. lMemorizing 26
4, Speaking before Audience 20
5. Physical Difficulties, e.g., volce 1l
6. Fear of Condescending Attitude 4
Writin
1l, Style 45
2. Doctrinal and Content Difficulties 44
3. Variety in Preaching Weekly 22
4, Textual Problems 13

Effect (on People)

1. Ho Audience Interest
2. No Change in Hearers
3. Critical Audience Reaction

-3 =3

Causal Factors

1. Question Personal Capabilitles
2., Sense of Responsibility

3. Personal Life

4, Previous Failures

5. Basic Motivation

can&&

(v 1]

No Misgivings

In general the students demonstrated approximately equal
misgivings concerning the preparation of the sermon and its
final delivery. Since there were, however, a greater number

of misgivings indicated concerning speaking, that is, the

T T T TR e——
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actual delivery of the sermon, we shall first look at the
papers from this point of view.

Speaking
Twenty of the students indiecated that their greatest
misgiving involved the difficulty of merely fasing a group
of people and speaking Yo them confidently. The following
quotations indicate that for many this forms ﬁhe greatest
obstacle in entering the parish ministry. One student
wrotes

Perhaps the greatest misgiving that I have now is that
I find 1% difficult to face a crowd and tell them just
what I think. This weakness will pass after due experi-
ence, but the matter of getting the experience and
having to go through all the torture first is what
makes the misgivings I find that when I get up in
front of a crowd that I can't think as oclearly as when

I am sitting down and considering the matter. Perhaps
it i8 just the fact that I have to think more congru-
ently while speaking before a group.

From another student:

After sitting in a group looking up at the speaker for
80 many years, it is rather a terrifying thing to be
standing alone with every eye in the congregation upon
you, It gives me a feeoling of awe and terror. I sup-
pose this is only a natural reaction but 1% certainly
gives a person a funny feeling in his stomach. Within
myself I feel that I can get up and tell others about
God and I soon hope to do 1it.

By far the largest group of students specified one
aspect of the speaking diffieulty, namely, that of nervous-
neas or fear, Forty-six students, which 1s 26 per cent of
the class, explicitly mentioned fear oOr nervousness. Under
the causal factors llsted in Table 19, which we shall con-

slder later, it will be noted that a large number of the

-
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students indicated that this reaction arcse from an unfor-

5 tunate speaking experience &t a rather early age:

g Probably the most evident misgiving of preaching for

| me as well as many other fellows is nervousness, - 1L
personally am of a very nervous nature. I become
nervous reading before a small group of fellows in
my classe. I oven become nervous when I practice my
violin before members of my family. Because I have
been plagued by this my whole 1ife, I have learnsd
quite well to disregard it and act nonchalant.

The second student quoted indicated a faulty emphasis

in former speech training as one of the major factors in his

present difficulty:

The fact that worries me most is my inability to speak
before a group of people. I have tried it on several
occasions and I have choked up something terrible., My
volce becomes very shaky and frequently I forget sec-
tions of the speech, and on one occasion I forgot the
whole thing. Due to certain misfortunes like this, I
don't have any confidence at all anymors. I think this
is because of the fact that in our one and only speech
class in prep schoecl we stressed very minor things and
completely forgot about the most important thing, that
1s of putting across a certain message. We were so
careful of gestures, foot movements, and volce inflec-
tion and so forth that oftentimes we forgot what we
were saying. Inatead of galning confldence from that
class, we became very discouraged.

For a group of twenty-six others the chlef misgiving
concerning preaching was the fear of forgetting the message
88 1t had been prepared. The second excerpt indicates a
common misgiving, that is, the thought of speaking before
friends and relatives in their home congregations; In inter-
view many students expressed regret at the realization that
the attitude with which most of the congregation would liaten
to thelr first sermons would be one of curiosity rather than

8 sincere attempt to hear the Word of Gode
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Student 1:

My chief and foremost misglving about preaching is that
I will forget what toc say. By this I do not mean that
I will have the sermon memorized verbatim but that an
idea will not come tc me right away and that I will
ramble on and on with many words but not enough meat.

Student 2@

This, plus the faet that I will be standing before a
large crowd of people, many of whom are my own relatives,
brings up the second of my fears, What 1f I should
freeze up? I have seen it happen to many men when they
filrst began to spesk, and it 1s a pretty sorry sight
both te¢ the person himself and te the congregation,

I realize that thls also should not bother me as I have
spoken hefore crowds before and taken several altar ser-
vices, but still the anxlety psersists, What if it would
happsen to me?

A group of s2leven students specified thelr particular
misgiving, or one of their misgivings, as a personal afflic-
tion invelving their volice. Two short sxcerpts are quoted:

Student 1:

One of my misgivings about preaching concerns my volce.

Oftentimes I have trouble making myself understood,

partly because I have a certain sinus affliction that

ceuses my nasal passages t0 be somewhat blocked, and
partly becsuse I talk too fast and do not enunciate
properly. The whole effect 1s that my volice sounds
like a mumble., Maybe it's not as bad as I put 1t, but
it does need watching and practice.

Student 2:

- nd
Another misgiving is my voice which 1s high pitched a
husky. Thagmodnfatlon 1g very limited end I am afraid
it will tire easily if exerted for perlods of time.

A careful anslysis of the papers indicated that the mis=
glvings of students reached beyond an initlal fear of audience
Or concern about recalling the message. Thirty=-two students
wrote paragraphs regarding anxiety over the feilure of their

message to deal with the needs of people and therefors lack
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persuasiveness. Behind these comments lies an awareness that
the task of preaching is more than that of merely imparting
information. Af%er some months of seminary training, the
students indicated a realization that the task of preaching
involves "with the Spirit's help™ the actual changing of men.
This area of concern was indicated in the following quota=-
tionss

Student 1:

If I really pin it down I suppose two things are
involved. First, I don't think that my sermon was up
to pavr., It juat wasn't warm and persuasive zs 1t
should bass I had always liked sermons which I knew
were answering my need, And now I know that my sermon
isn't answering the need of the psople of a congrega=-
tions I just can't seem to meet them. The sermon
goea past them., I seem to be answering needs which
don't exist, for people that don't exist.

Student 23

"The Ambassador is sent into the kingdom of darkness
to proclaim deliverance for the enthralled souls of
men, to bring the glad tidings of joy that unto lost
mankind is born a Savior, which is Christ the Lord.'!
It is things like this that make me walt with antici-
pation to get into preaching. But I too have certain
conceptions that LI wonder about. When I think of
preaching while here at the Seminary in a congregation
‘you know nothing about, it seems that 1t will be rather
difficult to meet such people's partlcular needs, and
will no doubi make sermons in such cases a blt more
difficult, I think I do look forward to preaching in
my own congregation much more someday, where you h:;o
more of a chance to get to know the real needs of ths

people, just how they live, etce |

The final misgiving involved in the area of speaking
concerned a fear of "talking down® to the songregation or
else being more concerned with rhetoric and style than with

the message., The first student quoted below is concerned
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with speaking to the average member of his congregation,
Others writing in this vein have indicated that the separa~
tion experienced for six years or more in the preparatory
school environment has not contributed to sensitivity on
their part te either the problems of people or their method .
of thinking and speaking.

The second quotation comes from a student who is basic-
ally interested in religious drama. It is noteworthy that
he has a fear of belng pre=-coccupied with his actual delivery
rather than wlth the persuasive purpose of his sermon.

Student 13

When I think of this question, three distinct thoughts
arise immedilately in my mind. The first of these is
that I do not know the common, average people well.
This is due to the fact that I have been taking special-
1zed studles for such a long time that I have gotten
out of touch with people to & great extent., When such
a situstlon arises, it 1s impossible to sympathize with
people. Preaching is essentially reaching out and
helping people out of their difficultles, However,

i1f & person does not know the difficulties of his people,
he cannot effectively help them, He cannot know thelr
peculiar faults and pet sins against which he must warn
them. Of course it is possible to warn them in genmeral
terms, but that will not be effective, for the people
can too easily pin something like that onto the people
in the pew behind them.

Student 2:

f'-

I do feel that I may preach down at people. Sel
confidence can do that to a person. Or perhapstgig
self~-confidence 1s merely an indication of some b %hers
deeper that makes people talk down thelr noses at o .

Sometimes I feel that I may try so much to lmpress

distract
People with apeaking ability that I will
frog my measzge.p I hase heard several men whose® style

dmira-
and not whose eontent was my chief object of a
tion, 0: ;;ybevsuch interest 1s present only in &

small group.
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Writing

The sscond area of misglvings concerned ssrmon prepara-
tlion. For many the Immediate problem was that of:

(1) Analyzing the Soriptural text; (2) Articulating the
Soriptural doctrines involved; (3) the style to be used in
preaching; and {4) Diffieulties involved in writing fresh
germong of the required length weekly.

Since the homiletlical method in which the class was
being trainad emphasized the drawling out of every major
Seriptural thought in the text, thirteen of the students
expresssd concern over this factor in sermon preparation,
as is shown by the following quotationss

Student 1:

I am surs there is something, for despite the fact that
I sincerely want to preach the Gospel of salvation in
Christ, nevertheless I have a dominant feeling of
inferiorlity and incapability., This dreadful sensation
bears on my consclence and I feel that I would rather
not be a preacher if I were not properly fit for the
task, fearing that I would be & detriment and ruination
to the Kingdom of God through my shorteomings. I know
that I have many shortecomings, and I imagine within
myself that I have many more. For lnstance, I feel
myself confronted with the fear that I may mispresent
a doctrine in the body of the sermon, or wrongly 8pply
1t, or that I may fail to say what ls necessary for myt
hearers to hear. However, I have noticed recently tha
this fear decresses somewhat as the days go by and as
I learn more and more from every one of my classes
about God and things pertaining to Hls Kingdom.

Student 23

One of these points which came out while I was writing
my sermon waspthat 3t would be comparatively :uaytto
speak to unchurched people, but what was I g;hfﬁ lgom:
say to people who were already Christiens. X el
before me ag one of my difficultles. Then, go%h

that I do not have sufficient understanding o e
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Seriptures and of doctrine to qualify as & preacher,
giworry that my sermons will become trite and repeti-~
ouss ' S

Almost an equal number of students expressed difficulty
in finding the doctrine and then presenting it in sermonic
formes In all, Torty-four students expressed doctrinal mis-
givinga, Thelir sensitivity to this problem is shown in the
followlng two quotations:

Student 1:

A second nlisgiving 1z doctrinal., I feel that my
doctrline will be weak and will not be stated in a way
to help the people. Sometimes I feel a 1little mixed-
up on doctrine. I listen to the professors explaining
1t and they do 2 wonderful job, including their Latim
phrases. Bui that is what bothers me for these Latin
phrases can never be carried over lnto your parish
pPreaching and teaching of your people.

Student 2@

For the student the misglvings are probably rather
shallow; soms things are over~emphasized, others over-
looked., I can say that the aspect of facing a crowd
does not bother mey I do feel I must pay particular
attentlion to what I say and how I say it. The latter
i8 usually more obvious; I think, but not as serilous
8 problem &5 the other. The latter, which involves
the actual teaching of the Word ceoncerns me gquite a
bit. If we stiek 5o the prineiple of thorough indoc-
trination, (we must) I as a pastor must be sure that
my teaching is Bibllcally sound and made real to the
people, How tragic when e person is thoroughly con-
vinced of an untruth or of 'mo-truthi' What e judg-
ment there will be of teachers who falled to meet
their responsibility!

As wes indicated sbove, a third misgiving which loomed

large was that of expressing doctrinal thoughts in an organ=
ized and persuasive fashlon. Forty-five students, which
represented 26 per cent of the class, mentioned this prob-

lell.




1le
Student l:

All the steps in preparing the sermon were relatively
simple, but very helpful to achieving the last goal.
However, I found one step in the matter very trouble=-
somé and it hae bothered me somewhat., That 1s the
problem of expressing the thoughts so well organized
beforehand, The previous work was helpful, but I
found that when Lt came to the actual putting the
thoughts on paper, they did not come out the way I
had planned. With much excitement I went about read=
ing the first draft after 1 hed written it, hoping and
expecting te find what I had thought out so well in
the first place. But it wasn't there., Even after
rovision the thoughts which I so much wanted to get
across were not there on paper.

Student 2g

Another one of my misgivlngs is that I will not put

what I have to say 'across' in the way in which the

whole audlence will be reached., That I will use words,

or fail to uvse cther words, which will cause the people

to lose Interest in what I am saying at the moment,

This to me 1s my greatest mliagiving.

The final concern expressed by twenty-two students was
associated with a fear of wrlting at least one sermon every
8ix days. The first student, after stating that he is daily

becoming more certain of his vocation; wrote about hlsa

_dominant fear. The second student mentioned thls factor as

& second misglving.
Student 1:

Now about fears concerning preaching. Chlefly I am
worried about my training here. I keep thinking Ofll-
the shoritness of my four years here, and yet the fu
ness of those years, Somehow I have the dreadfuland
pleture flashing before my mind's eye of a ym;ng At
promising preacher who preaches fine sermons Ior pd'don].
haps two months after his installation and then :1; a8 y
realizes that he is empty, that he has alread{, o
speak, 'blown his wad,' that his vast reservolirs

t enough.
knowledge and experience have not been vas
Even thg tgoughtpof being in such a situation frightens

me,




117
Student 2:

Another misgiving which I have about preaching concerns
the time element. I don't see how I will be able to
turn out three or four sermons a week when the ocecasion
demands, such as the hollday season through which we
have just passed. I'm not concerned about the times
when I will have to elther attend a meeting or work on
a sermon., I will simply neglect the meeting. It is
when two or more sermons are clamoring for my attention
at the same time that I will be at a losa. I hope the
quality of my sermons need never suffer because of thisa.

The Effect

The final area of misgivings centered about a whole-
hearted concern that a change be effected through preaching.
This concern was manifested by the students in three ways.
Some atudents, expressing their own reactions to sermons,
feared that their hearers would have little interest in what
they had to say. A second group expressly stated that they
doubted the efficacy of preaching. They asked whether people
really are changed through attendance at worship services,
The third group feared a critical or hostlle reaction to
their sermons. The following two quotations describe the
misgiving concerning a lack of interest on the part of the
auvdience.

Student 1:

I don't

My chief misgiving ebout preaching 1s this, that

86e how an a&dience can follow a sermon througﬁ fro:

beginning to end without losing the train of ough b

I know I can't do it, I have honestly tried on irn:: :

of occasions, but eventually 1 always GGtOhif{;° 4 J

dreaming, 1 believe that this is the case . m:;eyﬁx

other people. The problem, then, is how can

the atten-
sermons interesting enough to galn and hold
tion of m; azgienos for %ge entire length of the sermon.

Cheap sensationalism is out of the question. It's a big
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problem and frankly I don't think I can meet 1t. I
am certain that every time I deliver a sermon, I will
be able to look oubt over the audience and see some
blank stares. Such preaching will be ineffective.

Student 23

Will I be able %o offer something to everyone in my
audience? This is a merious problem. FHow often has
our own interest in s sermon wandered after about five
minutes of llstening, How often do we notice restless,
inattentive kids fooling around for leck of some better
pastime whlle the preacher is talking. Will I be able
to hold the attention of everyone in my audience most
of the timet? Will I be able to lead a diversified
audience in worshiping their Lord; in bringing thelr
equally diversified problems to church for soclution |
and rest? Will I be sble to manipulate the Word so |
that 1t gets under their skin and provokes, stimulates
or irritates them into action?

The fear of not aselng results or not actually effecting

a change in people was expressed by a thoughtful student in

i e i e

the first quotation below, The final reaction of a small
group of four studenta i1s given in the second quotation,
Student 1l

In our American orientation we are acocustomed to 'getting
results,’ seeing things work out, touching the work of
our hands. In the preaching situation, genuine results
are probably difficult to discern and calculate. What
will my reaction be after a few months of preaching, of
putting long hours into a dozen manscripts with perhaps
only the manuscripts and a few hackneyed compliments to
show for 1t?

Student 2¢

Vil
I always took great comfort in that one hymn., I don
know tge exactg:ords but I shall make an attempt.l-- f
'If you canno’% preach like Paul or sing likedgngefg;
You can tell then the love of Jesus Who has dié

all.®' But for some the love of Jesus 1s not sufficlent.

face a mob of
Nowadays when you stand in a pulpit, yogua So the sonbent

oritics, men and women who not only eva
but style and delivery as well, Can I cope with all
their expectations?
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Causal Pactors

The investigator must now pause to ask himself what in
the background and training of thils class of future ministers
has produced these rather serlous misgivings concerning the
central task cf the ministry. A further analysis of the
essays revealed that the dominant factor which prompted a
feeling of fear or insecurlity in either the preparation or
the delivery of the sermon involved an awareness of the :
immensity and responsibllity of the task they were performing
in preaching. Nany students expressed this fasct indirectly
as the reason behind other misglvings; but there were thir-
teen studenta who specifically stated that thelr principal
misgiving directly involved an awareness of thelr responsi-
bility before God and man.

The first guotation below comes from an older student
in the group who indicated "considerable insecurity in the
area of homiletical, rhetorical and liturglesl methodology,"
but then he expressed his real concern as followss

My principal miagiviﬁga involve responsibility. The

full implications of ocoupying a niche where a real

ambassador of Christ is expected to be weigh heavily
upon me as the hour of my first sermon approaches.

I am increasingly oppressed by a feeling of unworthi=

t
ness and inadequacy. Lt 1is difficult for ms even a
this stage toc reconcile my own sinfulness with the

minlstry of Christ.

The second student quoted is so sensitive to the
responsibility which welghs upen him that he doubts his
capabllity in preaching. It is {nteresting to note that

this student, along with many others, expressed & grave




120
concern over his former limlted background in reading which
is now beginning to plague hims

At times the task of preaching the Gospel seems to be
too great a task for me to accomplish, At times I
tremble somewhat when I look at the responsibilitles
before me, especially when I realize that I am respone
sible for all those souls which the Lord will place
undar my supervision. The thought that for every
Sunday in the year I will have to give these people
some food for thought and not just preach words without
meaning also frightens me., The responsibility is great
but with the Lord on my side and with His promise that
He will be with me and teach me what I should say is
most encouraging. As I write this there still is some
doubt in my mind that I am capable of preaching some=
thing worthwhile. I see that I am lacking in many
things, especlally in reading.

One of the earlier gquotations indicated that the students'
fear of audiences had arisen through faulty speech tralning.
8ix others specificaelly mentioned that their fear is a
direct result of former fallures in attempts to speak before
a group. One such quotation will suffilce:

The one thing that would hold me back from preaching
would be the fact that I have never spoken before a
erowd and dread the first time. When we had our
semester of speech at s, L forgot everything that

. I had memorized when I spoke in front of my own class~
mates. This is the thing that I fear. If I forgot
everything in speaking to my own clasamates, 1.surely
will be perfectly blank upon the sntering the pulpit.
I was asked by my father to take the liturgy when at
home over the holidays and didn't even have the nerve
to do this., I don't know if any of the other fellows
in the class do this or not, but I seem to freeze up
and speak with a very quivery voice. When a person
freezes up like this, it brings on another problem.
This is that I cannot make any gestures. I can solve
this problem of speaking by overcomlng my inferiority
complex, but that isn't as easy as it sounds. In taking
the liturgy at home I feel that the people will remember
that I acted far from a preacher's kid when I was yeb
at home and they won't even think much of the idea of
me taking the liturgy, much less the sermon. The reason
that I forget the things that I am going to say in a
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sermon or a speech 13 because 1 try to think ahead and
this seems to bring on a lapase of memory.

After analyzing their difficuities in expressing them=-
gelves, thirty-three students questioned their personal
capabllities for performing the exacting tasks of the puﬁlic
ministry. Most of the paragraphs involved were directly
connected with one of the specific matiers already considered.
The first quotation 1is typical.of these. A sscond group, how=-
ever, were concerned about their 1ack_of maburity, both in
physical age and in background, This was expressed wlth
clarity by the second student. :

Student 13

And then I'm afraid that in a general way 1'm not fit
to ascend a pulpit %o preachs By that I mean I'm not
nearly as educated as I would like to be, But I con=
sider that my own fault, because in prep school I
wasted most of my time, All of this will affect the
content and delivery of the sermons, and I'm afrald
they would not be very enlightening or helpful to the
avdience.

Student 23

Not until I have gained the necessary experience and
wealth of material and knowledge do I feel that I'll
be able to enter the pulpit not knowing exactly what
words I'm going o use. I greatly doubt my ablllity
to do that now, for it seems to me to be a skill that
comes with maturity in preaching--a maturity I am far
from possessing now, iy misgivings may be unfounded,
but they are most definitely real. I'm afraid to
attempt such preaching now would result in much boring
repetition and loss of the clearness and polish of.
axpression which I may have in my manuseripé, which
has been gained through much time and effort. Such
is my misgilving about preaching in the i1deal manner
suggested~-a misgiving which undoubtedly will be dis-
pelled in time.

Sensltivity to the task of the ministry was also expressed
by eight students who ilsted their "personal lives" as major
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hindrances bto a sincere and effective proclamation of the
Gospel, A number of these gtudents seem to be referring to
specific items in Lhelr past lives where others merely indi-
cated awe at the prospsct of their preaching God's Word., A
paper which fell bWetween these extremes is quoted below:

As I look forward to the time when I shall be privi-
leged Lo wltnesz Tor my Savior from the pulpit, one
misgiving in particular bothers me. This is that as
I stand there wltnessing of the blessed hope that
lies in me, the Devil will put the thought in me that
becauss of my past sins I should never have the nerve
to don a pulpit robes This thought would immediately
atir up & very complex set of emotions and might make
my preaching ILneffective for that occasion. I say
that the Devil would put that thought in my mind
because I am sure az I write this, it is he who would
prompt such thoughts at such a time. It has worried
me in the past and even today I feel very unworthy of
this great privilege.

A final factor which prompted many of the misgivings
and doubts in the minds of the students was that of the baslc
motivation or purpose of presching. After discussing hls -
responsibility for "those of my flock missing at the throne
of grace,” one of the best students in the class wrote the
followings

One final misglving of mine is rather theoretical in
nature, Juatswhatgis my position in the pulplt? That
I am a cog in the celestial machinery trying to per=
guade iy hearers I well real%ie& tBugeIp:;ﬁggcgvgg

o that!{ The people are enabled to

The Holy G:host? %‘w train of thought contlnuess God i
dossn't really need me at all, Those whom He has pre
destined to ebernal life, God will send the aavig%r
Gospel, regardlsss of me. These quailings, ho:;a : »
are all overshadowed by a greater realizatiog' bt
ours is truly e unique privilege in being Go SmsP
sentatives, When ws truly realize that we are
ambassadors, all misglvings about preac
fade in our realization of the bl s
Privilege which Christ has conferred upon Us.
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Another student asked whether his forcefulness in the

pulpit will become lessened by a preocoupa;tion with self
rather than with the message:

But there are some misgivings of a different sort that
center about the activity of preaching - the wondering
about how much of what I will say will be only words,
because I know that much of what I shall be preaching
about isn't in me as a forceful vital thing; that I
shall preach about Christ without realizing basically
what I'm saying. This, however, will be given to me
if I take 1t, and here then comes the other alde of
such misgivings - that I won't want to take it, that

I will choose myself to deal in words in order to wite
ness to myself instead of to Christ, This represents,
to me, the temptation of preaching. One has a position
of attentlion, and one is always, no matter how sincere
one may think himself to be, tempted to subtly - just
a little - play the grandstand for personal prestige.
Even in homiletical books one detects a faint note of
appeal to the pride of the pastors who might read there
how they can be better preachers, with the assocliations
of respect and personal glory (to be sure, of a refined
type; certainly not notoriety that will then attend to
those progchers). One thinks to himself that certainly
he wiil not be that crass that he will use the pulpit
for his own means, but the temptation 1s insidious
because the situation is not crass at all; it requires
a searching conscilence to see 1t . + »

In conclusion we note that eight students indicated,
after a careful consideration of their position and ability,
that they had absolutely no misgivings about preaching. The
following quotation comes from one of these students, who is
well above the average in ability and performance:

T TS hanty borrinly sxolting

t
but trying, and wonderfully profitable. A great par
of my }Ir'ong;’admiration for preaching is due to my esteem

ter

for my home=-town preacher, I hope to have even grea
first sermon.

2zeal for preaching after I have preached ‘I h:ve aa

At any rate, this is the type of reagtion 3
fi'omngondueiing ths altariagr‘vilz;;n g‘o:x::rp:?irlmzl:
glvings about liturgy vanishe

90311:58,011 where I hagyto meke it talk and mean aomething

for others.




CHAPTER IX
HOW SET FOR MINISTRY HAS CHANGED

After analyzing all of the facters which make for
vocational awareness, we shall conclude 'by deseribing the
changes produced by one semester of seminary training. Each
member of the class waa requested to write a short but
thoughtful essay on the topic, "How My Set for the Ministry
is Changing.” The following results have been drawn from a
careful analysis of 165 of these essays.

In analyzing the results an attempt was made to detoz--'
mine three things: (1) The direction of the change,

(2) the positive reasons for the change, and (3) the nega-
tive factors which produced a change.

First, then, we shall look at the direstion of the
vocational change.

Although many students stated that thelr present set
for the ministry is more or less fluctuating, seventy-five
students indicated a decided vocational change. This repre-
sented approximately 43 per cent of the class, Most of
these students stated that a "real change" had come over
them during the first semester of seminary training, As
typleal statements of thoss who experienced an increased

avareness of vocational drive, we oite the following two

°xlmploa ®

e A
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Student 1:

The set which I had on first setting foot on the

has changed a great deal., Firat "ofsall. I was no:‘:pu::
that I wanbed to serve my Lord in the garb of a pastor.
I had the privilege of teaching last year and I really
was overwhelmed with that experience, I was sure of
the fact that I wanted to serve the Lord in a full-time
capacity, but I did not know whether it should be as a
minister or as a teacher. I think that now things are
proetty well sebtled and 1 can get down to preparing for
the minlstry with the throttle wide open.

Student 2

When I entered the seminary in September, I was sure 1
didn't want to be a minister. I was ready to go back
home and work in the factory, but after talking to a
few fellows, I declded to atay and give it a try. After
gitting through classes for a few months, my outlook
toward the ministry begen to change, and after I fin-
ished the final draft of my first sermon, I had defi-
nitely decided that I wanted to be a minister.

Not all included in this group, however, experienced as
great a change as they had expected. The following student,
for example, indicated in his essay a decided change in his
set, yet expressed dlscouragement that the change was not as
great as he had expecteds

My set for the ministry has not changed as I had expected
that 1% would, When L reached the seminary, I expected
to become more aware of what it means to be & minister
of God's Word., But this change bhas not taken place, I
st11l act as I did in high school, just getting by with-
out too much to spare. By that I mean not putting any-
thing extra to what I have leapned, to round offIt?e :
corners and to help it stick in the mind. This h:l“

1s a definite lack which must be corrected, If t :t
habit persists, I don't feel that I have a proper 8

for the ministry.

In other aspects I have changed. I have a g‘}tlgrﬁ“uza-
tion of what it means to be & gervant of G:d mking.

Th;t 1t entails much more L:g?n‘l:rngm“g a

calls and conducting the L .
spiritual meaning of the ministry is th;ttgzzmg
that makes us want to stop at nothing, 1o
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ateand in the way of being more and more able ¢t
out Christ's commands of 'Go Yo and preach the°e§:§3
to every creature, baptizing them in the name of the
Father, Son and Holy Ghoat, teaching them to observe
all things whatsoever I have commanded you,!

Typical of several essays is the statement of the next
student who mentloned his coming to the seminary as a result
of the closely knit connection between the preparatory school
and the seminary. He indicated an inorease of vocational
awareness resulting from courses which are specifically
directed toward the parish ministry:

Before 1 entered the seminary this last fall, I felt
that I really did not want to go into the ministry and
I was merely coming down to this school as a matter of
following the natural course that prep school had set
me on. Even after being here for a couple of months
my feelings did not change and I was seriously con-
sidering transferring to another school in the purauit
of another profession. I feel now that I had set myself
against becoming a minister rather unfairly, because 1
had almost wade up my mind before I even came to St,
Louis that I would not want to go into this work and
:hat I would not like the seminary or anything about
ts

Just exactly when the change came or what caused it to
come sbout, I do not knows but I do know that now I am
glad that I stuck it out. It wasn't a sudden change
but very gredual so that one might say that it was upon
me before I realized 1t. Perbaps this change was alded
by the fact that I fimally realized that it was not.
something that I had to go into, but rather some thing
of my own cholce, If any of the subjects that I am
taking this year also cmtributed to this change, I {
would say that it was my Homiletics course. I mlIIlo :g‘
saying this because I am writing this paper for 2
letics, but this course was the firat taste mzh?.:ber
really had of what the practical work of & . ﬁ s
consisted of. Up to this time the courses ta :ak o
Prep school and the majority of other coursss

to the
this first year seemed in a wa ga{hegg n{gg‘ig}: e ch

mi ; 5481y SO
,,2%,:3"%5 mﬁ"‘éo"%‘é’pﬁgig t&yaing’that perteined ::ietgﬁegtly

t0 the work of a minister. At least I know
want to enter the ministry.
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A second large group indicated no basic change of atti-
tude, Thirty membera of the class fell into this category.
For the most part they indicated that no change had taken
place because they posaessed a high sense of vocational
calling when they entered the seminary., The following two
excerpts are typilcal of these statementa,

Student 1

My set for the minlstry hesn't changed radically in
months gone by since September, I have always felt
very strongly that I wanted to go inte the ministry
and 1f snything, that desire has deepened. There have
been factors for thls and in this 1llttle dlscussion I
will try to show the effect of Homlletles I on me,

Student 23

Although many new viewpoints and ideas have been sug-
gested to me zince the first of the school year, I
think my concept of myself as a minister is practically
the same., This stande primarily in connection with my
attitudes toward the ministry itself, I find that what
I am learning et the seminary 1s not effecting so much
a basic change of this plcture, but is more of a con=
firming of 1t as proper, and an enlarging of 1t by
hiastorical 1deals.

The third large group entered the seminary with a vague
or apathetic view of the ministry and at the conclusion of
over one semester of seminary training, thelir attitude had
remained essentially the same. Elght members of the class
found themselves in thias position.

Student 1:

When I arvived here in the beginning of Septemb:r ﬁ-“
year, as fay as 1 can recall, I had 2 verylvagt: gt
any at 211, set for the ministry. As near Zter $10an
gueas, 1t was sort of an inertia; 1t was ea a3 4 et
on here than to quits I hadn't done very mme B
ing at all as to the problem of whether to ﬁa biopine
Then some of those papers that we had o wr
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first semester of Homlletlies started me thi

as a result I don't know right now whether g:iggtnrlxd
really want to go on in the mlnlstry. My set for the
ministry, 1f I define the term right, is rather apa=-
thetic; I feel as though I am just drifting along at
school here until I can find something more definite.
That, in brief, is what my set for the minlstry 1s,
though not changing very much.

Student 2:

As far as I can tell, in my own mind my set for the
ministry 1s not changing, It is still the same as
when I came down to the seminary last September, Then
I didn't know whether I wanted to become a minister or
not. Now I still feel about the same way, unless it
has changed a little more to the feeling of not wanting
to become a minister., In the end it all boils down to
one thing, and that 1s that 1 don't know what I wish
to do in 1life; or I should say what I wish to choose
for a 1life's work.

One student in this group who has an apathetic attitude
toward the ministry expressed the following as a possible
solution:

I've been thinking of dropping out of the Sem for a
couple of years to sort of catch up with myself. Itve
been doing very poorly the first year here, and I'a
hate to come back next year and do the same way. I
feel in all seriousness that a break of a couple of
years would do a lot of good. I would want to come
back, and if I would, it would be with the assurance
that God wants me here, Then I would be older and
more anxious to settle down and apply myself to the
service of our Lord Jesus,

Several complained that their apathetic view was due to
having decided for the ministry at too early an age. Appar-
ently many desired a stronger sense of callings they expressed

8 8incere desire to become ministers but had %o admit they

lacked a sense of vocation. The following quotation is repre=

sentative;

t I feel is necessary is yet to

The biggest change tha become & minister.

come, and that is in my desire to
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In all truth and sincerity I want to be a :

I still feel that something is lacking, Imégigtalx;ng:t
Just exactly what I should look for, but 1t seems to
me that there should be some driving incentive pushing
me on., The love of God does that, I know, but the love
of God 1s manifest in laymen, too., What I feel I need
is a greater measure of zealousness for the job ahead
of me. May CGod grant that I get 1it,

Finally in the fourth large area were seven students
who stated that thelr drive for the ministry was weaker now
than when they entered the seﬁinary four months preceding:

Student 1:

But, sad to say, my interest hasn't increased; but on
the contrary, has waned. I honestly do not believe,
however, that it 1s the fault of the course or the
professors, but I place the bulk of the blamse on myself,.
I would give anything if I could truly become interested
in the work, but as to the present time I have not yet
found myself. The desire to become an ambagsador of
Christ is still present, but the initlative is gone.

Student 2:

To be sure, my set for the ministry 1s changing, In
September I came %o the Sem with the one idea in mind
of becoming a minister, but lately I've begun to change
my mind about the whole thing. I'm just not so-sure
anymore that I want to be a minister. This 1s the
first time IL've ever had any doubts and it seems rather
odd that they should come up at this time.

When I left prep school, I thought I had a pretty firm
foundation 1§ ag least ; few of the principal doctrines
of the Lutheran Church, but to come down here only to
find that you know nothing at all is pretty discm;r-
aging, At the beginning of the year I took this for
granted and blamed myself for my inability to grug

the meaning behind these doctrines, but as lt;he y:; i
progresses I find myself no further along : :hga ne
understanding them than at the beginning © year.

Next we shall look at some of the specific areas in

which this vocational change took place. By far the largest

group, twenty-four students, {ndicated that the greatest
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asget of the first semester at the sominary had been a clapi-
fication of the tasks of the ministry and a general awareness

of the unity of the many tasks 1nvoived in the ministry.
Student 1 '

To be honest, I have not been conseious of any radical
change in my set for the ministry. However, many
aspects and issues of the work of the ministry have
become a lot clearer and more concrets.

The responsibllities and qualifications of the ministry
have become a lot clearer than they were last year at
this tims. For one thing the place of the sermon in
the actual pastoral work has teaken on new meaning. dJust
what goes lnto sermonlzing has become clearer for me.
Fortunately with thls responsibility the source of the
strength to meat this reaponsibility was also pointed
out, Otherwise the feelings of inadequacy would have .
overcome ms completely. The significance of the Blble,
the Word, the Christocentricity of preaching has made

a lasting mark on my set for the ministry,.

Student 2:

It 1is not hard for me to see a great many changes in
my set for the ministry since last September. To me
they are most gratifylng and welcome,

While I had a vague ldea of what the ministry consisted
of when I entered the Sem, now I think that I have &
skeleton sketch of the duties and functions of a minister,
Now I see more clsarly just where the office of the
ministry fits into the total picture of the Body of
Christ,

4
While lest fall I rather half-heartedly looked forwar
to preaching, now I eagerly awalt my first oppgr:unity
to do some aotual work as an ambassador of Christ.

The next greatest area of change indicated a strengthening

of the set for the pastoral minlstry. Twenty-one students

881d that the first semester had instilled in them & greater

desire to serve as parish pastors, The following two students

originally indicated an interest in teechings whereas now the

Pastoral ministry has stronger appeals
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Student 1l:

When I first came to the seminary, I intended espe-
cially to prepare myself for teacl’ung in one of ghe
synod's schools. My hope was to teach languages and

relligion, although I did want to have
least for a while, a parish at

While I'm still interested in teaching, I'm gradually
beginning to consider spending my whole 1ife in the
parish ministry. I like the idea of entering the
parish ministry more as I see what work 1t inecludes.
However; 1'm not so eager to enter the ministry that
I'd 1ike to go out right now, I now have begun to see
how much more I must learn before 1'll be ready and I
want to learn as much as I can before I leave here.

Student 2:

When I came to the Sem six months ago, I had abasolutely
no idea of what the ministry was all about, and in fact
I had little 1dea of just why I was here. I knew that
I wanted nothing to do with the parish ministry, and
that my major fisld of interest was education on the
secondary level. I felt, I think, that in order to
teach at one of our prep schools, I had to attend the
Sem-~1t was just one of those necessary evils. As 1
look back now, I often think that I didn't even have
the vaguest idea of what this Christianity was all
about--I was, in fact, a Lutheran only by dbirth and
not by convietion.

Well, I wasn't here very long before things began hap=
pening. I started classes with all of the answers and
came away wlth nonee-~everything that I had before
accepted without guestion was questioned, and as a
result I becams very confused. And then it happeneds
out of the wreck and ruiln that was left of my theology
started rising a new theology of conviction, And with
this change my set for the minlstry changed. Suddonly.
this whole business of Christianity toock on a new ﬁem’xe
ing. I began to realize that it was not mine to choos
where I would serve--but serve I must.

Several studenys indicated a growing awareness of the
manifold tasks involved in the ministry. Thelr common eXpros=
8lon was that there was more involved in the ministry than
they had imagined. It was interesting to note that there

Were many ministers! sons in this groupe
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Student 1:

The major changs in my set for the ministry can be
stated very simply. It seems that I am gradually
coming to rhe reallization that there is more to the
business of being a mlnister than preaching, and thers
1s more to preaching than merely delivering a nice
germon., Last year I had the privilege of teaching
in a Litheran parish school. Thus I had the oppor=
tunlity to watch the minister at work very closely.
The general impression I recelved at that time was
that the minister was there to make calls on the
people and to deliver a good sermon come Sunday.
That this impression was faulty goes without saying.
I failed to realize what was connected with witnes-
sing.

Student 2t

'"There's more to it than I thought.' This best
expresses the angle at which I am now looking at the
ministry. Though I have been in close contact with
this profession for most of the years of my life, I
never realized the wide background that the minister
mast have 1n order to be successful, in order to serve
God and man to the best of his abllity. Before I
entered the Seminary, I thought that the minister had
to know a little about a lot of things. Now I feel
that I must add something to this: the minlster also
has to know & lot about & lot of things.

One of the problems which loomed largest in the minds
of the students was that of preaching, Well over half of
the students wrote a paragraph or more concerning thelr
reactions to tho preaching ministry. Seventeen students
expressed an increasing desire to proclaim the Word., These
students folt that one of the clearest symptoms of thelr
growing vocational awareness was that of an intense desire
to preach.

Student 1:

: geminary and especially
ow toat 1 b Pl tl:lew opportunity to write

now that I am being glven Ao
Sermons, the more anxious I have become to preac
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However, I have for some time treated the study of
sermon writing as purely a scholarly study which I
enjoy very much and will need very much in the future.
In fact, the fleld of Homiletlics is one in which I
would really like to specialize. However, now that
the invitatlon for me to preach has come, I am really
diving into my work with more fervor than ever.

Student 2:

After these many weeks of training in the Word of God,
there has come a new light into everything. To stand
before a congregation preaching Christ ls--now more
than ever«-my longing desire., What can be more wonder=
ful than to bring Christ to the people of this sin and
war=torn world? 1 think that I can honestly say that
my set for the minisbtry is changing gradually toward
the good, primarily because I can see the Joy the
pastors find in preaching and working for God, EKspe=-
cially do I see the happiness bursting forth from the
instructors of Homiletics I,

Thirty=-one students stated specifically that the methed
of sermon writing had become clearer for them.,
Student 1:

After just a 1little more than a semester at the Semi-
nary, L can see now that meny of the 1deas I had
previously had about being a preacher must change, or
already have changed. The most notable change I recog-
nize 1s in the fleld of sermonizing. I say that not
because this is a Homiletlcs paper but because it 1s

o fact, I once had the 1dea that a sermon was similar
to any other speech, but of a religlous nature, extol-
ling the grace of CGod and the saving power of Jesus
Christ, I hardly need mention how quickly that notion
became history and new ideas concerning the real art
of preaching developed.

Student 22

I came alsc to the sem with a confused idea of what it
18 to write a sermon, 1 believed that a minister merely
sat down at a glven time during the week and began
tyverbalizing at random' on a certain toplc. I know

now what an organized, step-by-step process writing

a sermon is, and how a sermon can be made effective.

I feel much more et sase toward my preaching now then

I did when I came here, because I know if the proper
pattern is followed, enough diligence is applied,
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snough perspiration given off, and e !
s nough prayers salad
?2 acceptable sermon is bound to be produced,yﬁo matte;
L the writer iz a D.D. or not. I think Homlletlcs I
;gi succeeded in glving me the right concept of preach-
Se :

Another fourteen individuals stated that they now had
more confidence in their ability to both write a sermon and
delivar 1%, The following short quotation is representative
of this groups

%nothor mlsglving was that I would forget what I wanted
50 say but after golng through the process of preparing
a sermon I feel more secure., After working through a
text to such an extent;, the ideas drawn from it seem to
stlck more closely. The fear of forgetting has been
greatly overcoma to a large extent by this extensive
york with the text. The reaeding of some books also
helped to create this feeling of security., Such books
28 'Screwhtape Letters' have helped me to reallze that
we have a message which people have a need to hear.

There were nevertheless nineteen students who expressed
misgivings concerning this important function of the minisiry,
namely, preaching, Two students stated that they were

decidedly less secure now than when they entered the seminary.

Studant 1:

But just as I am beginning to see doctrine in Scripture,
so also I am becoming aware of how little I actually do
know. This sense of deficiency in my knowledge of
Seripture has worked two ways. Lt has glven me an
incontive and 2 drive to got busy and study my theology.
On the other hand, I somewhat hesitate to preach for 1
fesl I am not quite qualified as yet. The desire and

the incentive is present, but the confidencs is lacking.
I say this reluctantly., Flve months ago I had the con=-
fidence stemming from ignorance and not the really honest

incentive.

My hesitance to preach is not because of a fear that I
might make a blunder in my first sermon or that I might
preach heresy. Chiefly 1t 1s a matter of principle.
Thare exists the feellng: 'Who am I to stand there and
preach to people whose faith and knowledge of Seripture
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1s probably far greater than my own?! -- I prealize
thistis not the right attitude, but 1t nevertheless
exists.

Student 2:

On the other side of the plcture 1s the process of
sermonizing. The trouble probably lies with me but

a8 yet I have great difficulty in writing decent oute
lines and other work, At times I will work for hours
and not get anything through my head. Needless to say,
this has become Just what it should not be == a
drudgery,

I cannot put my finger on the source of this problem
other than perhaps the faot that through my ignorance,
bullheadedness, or whatever it may be called, I have
the silly idea that I could write a sermon better
using my own methods,

An important area of change was the student awareness
of the clarification and deepening of theological concepts.

Nineteen students expressed an expanding of their own theo-

loglecal backgrounds.

Student 1:

One of the mein changes in my set for the ministry has
been my whole idea of religilon and theology. When Ith
first came here last fall, I thought I knew most of the
answers, But I soon found out that my ldeas were vegg
shallow, Through my courses in Symbolics and Homiletiecs
I have come to realize how different and much deeperr
the fundamentals of our religion really are. Many o

my concepts have changed or were broadened., I am s:;e
this will help me to write better sermons and give the

beople a firmer hold on thelr religion.

Student 23

4 what some
When I first came to the seminary and hear

of the professors sald about the Ohristianifyt:gn:ng
had always taken for granted, I was disapp:ln BcNane
confused. I understood no one, and knew only

disagreed with almost everyone . « o
Then gradually some of the points that were being dis-

dy which I
s bezan to sink in. The stu
gg;a:g iﬁsgiﬂz to %he firast and second sermons that I
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wrote served to clarify matters
quite a bit, It has
:gzg gn%y since the beginning of the second semester
: egan to understand what was being talked about
tgazo?gugg ;hg oéaasea. Though I still don't feel
erstand everything that is I
'tutored® by an upper-giaasg;n o e e e

My attitude toward the minist
ry has followed the same
eycle as my attitude toward the seminary,

_ As one might expect, many students were confronted with
a depth of theology not yet experienced. There were a certain
number of "growing peins." Flve students expressly acknow=
ledged that the theology they formerly held was shallow. At
the same time they felt they had not yet had the oppor tunity
to form an integrated view of the theclogy to which they were

eXposed during the first semester:

I cams also to the Sem with what I thought was a small,
yet fairly well organized and correct idea of the main
tenets of Christian doctrine. Right now I am somewhat
confused and puzzled as a result of the thought-
brovoking doctrine course which we are receiving this
year., Some of my prep school and confirmation class
convictions have been shattered, some expanded so much
that I'm left behind, and others confused, so that
right now I have few baslc truths to work with, I
know I will never be a theologian,

Another large group of students, sixteen members of the
Class, expressed either a strengthening of their own faith

Or else a positive inerease in their awareness and grasp of

the meaning of the Christian 1ife. For many the outstanding

attitudinal change in the first half of the year was this

deepening awareness of communion with God, the significance

of the "means of grace," and the realization of the tremendous

task to which they have dedicated thelr lives. The following

two quotations summarize this attitude of the class.
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Student 1:

With this realization [pf the real purpose of the sermon]
has also come a strengthening of my own weak faith.

The words of the Bible no longer feel strange coming
from my 1lips. Having fallen into the straits of skep-
tieism, I 414 not believe the words of ths Bible. Now,
however, these same words hold a much deepsr meaning
for me. Today I view them as guldes for a life which
wlll be pleasing to the Lord and to those with whom I
come in contact,

Student 2

in many Ways my religlon is becoming clearer and more
meaningful %o me s » » We say we should live in the
world as a Christian, but oftentimes my thoughts have
been full of 'dos and don'ts! apart from my being one

0f Christ?’s, or one of God's in Christ. Not until I

sat through numerous 'tedious' classes at the seminary
did this thought begin to open 1tself to me. As one g
Of the members of 'Christ's Body,' these 'dos and don'ts
come to me., The life of the Christian is not a Sunday
thing, The 1ife of God in the Christian is some thing
thet pormeates his whole 1ife. It gives him obliga-
tions. It gives him responsibility., This is the life
that some of my hearers will have. All need to grow.
Others will not have it so fully, and some not at all,
But as far ag my set for the ministry 1s concerned, I

from
&m beginning to look at my approach to people more
this angle.s 2 Corinthians 6 1s becoming more meaningful

in this 1ine, too.
As was Iindicated indirectly in some of the above quota-

tions, o large number of students mentioned a new awareness

Of both the motive and reason for preaching., Sixteen of the

8tudents made a direct statement concerning this fact:

hings

I expected a course in which would be included t
llgepdgf:very and sermon style, and perhaps a ue::fon
on rules on how to say things tactfully and gega B
sively. The attitude that the pre?ohing mgg lelneaa
rabtn b gt bbb L b e

of' the art | | Sig NeATE
instead. I agree with this., The overflow

covers up ming: defects in delivery and te.fhizru:eachp
taet, And this is important not only to pulpit p

ing but to the whole work of a minister.
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Many other statements éxpressed an increasing desire
both to understand the problems of people and to helﬁ them,
Other students expressed a simllar thought under the term
"witness." The first of the following quotations stresses
the desire to ala poople whereas the following two quota=
tions emphasize the thought of witness,

Student 1:

I sense e greater need than heretofore that the Gospel
£ Christ must be brought to the people, and especially
with a third world war Just around the corner, I feel
that ministers reelly have a job to do. I now also see
that the miniastry does not mean merely to preach a
germon on Sunday morning, confirmation instruction
bpeérhaps a few months of the year, the young people's
meetings, a funeral here and a wedding therse., It is
more than that, it is & continual administering to
8in-gick souls with the medieine of life, ever endeav=-
oring to win them from the claws of Satan, and bring
them to the foot of the cross of our Savior, Jesus
Christ, I gee now that the minister doesn't have any
days off, no holidays with pay--a consclentious minister,
that f1s., I feel a greater desire to help people who
&re In need, and while that spark is ever so small, 1t
has grown since I came to the seminary.

Student 2:

Though the following change cannot be directly applled
to the job of the ministry, it was certainly brought
about by my studying for the ministry thus far. And
that is that I can now speak more freely to people
about Christ. The emphasis placed on witnessing at
the Sem is undoubtedly responsible for this change
which I consider very important if I am to continue
in my study to become a minister.

Student 3:

One of the biggest factors that helped me decide that
I wanted to bggg minister was the one about witnessing
to other peoples Telling other pecple about Christ.
Standing up in that pulpit and telling people about

h £ that preaching was a matter
Lty - Ly aynedlan RarDeFonaRELA NG

of routine . o it
textogould say ;o mich in so few words., Now I realize
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gﬁigaga;§§nin§?ta§§nxtiﬁagegfggzggttgfa§2°s:;§mg? ;;
2§:§S;v:§db§%gg th; neer of other pecple. Now, more
R Dre whoand :ﬁ ne::?t to be a minister and help
A total of thirty-five students mentioned an awareness

of certaln deficiencies elther in their innate ability or in
their past training. Specifically eight of these students
mentioned the fact that they felt thelr ability did not rank
with that of the other members of their class., Seven others
8ald their major deflclencles lay in the actual writing of a
g8ormon., The greatest diffioulty listed was doctrinal,

Eleven members of the elass mentioned a fear of preaching
heresy or the meking of incorrect statements, A smaller
number descrlbed e feeling of weakness in personal wiltnessing,
in speaking in public, of doing persoral counseling and of
carrying on the administrative side of the parish. In the
first quotation below the student expressed his extreme self-
eonseiousness. The second student quoted suggested that part

of the difficulty comes from his youth and lack of maturity.

Student 1:

atry nothing 1s belng changed
I still am qulte self=-consclous
among people. I guess maybe 1t's not so much self-
consclousness but the inability to take part in a
conversation so that when I'm out in a crowd, I just
silt trying to look intelligent and friendly. This

thing bothers me qulte a bit.

In my set for the mini
very much., Soclally,

Student 23

will
I also have a sort of queer feeling that people
regard me as a mere boy g+111 and will not listen to
the preaching but will hem and haw about my ago,i:to.
T know already that age does not matter in our witnes-

sing, but I belleve 1% would help.
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I feel very uncomfortable in talking to people. I just
hope and pray that I'1l be able to converse with people
80 that I will think that I am on the same level with
the people I'm talking to., I'm always afrald they will
bounce on mo for some little error,

For some the sense of deficiency has become more acute
since they entered the seminary, For manf, as will be seen
later, this has been interpreted as an increased motive for
study whereas in other cases this awarsness of deflciency

has discouraged the students

About the only thing that has changed in my ideas about
the wminlstry 1s that I no longer have the confidence in
myself that I once had., Previously I had looked with
Joy and anticipation upon the years that I would be out
in the 'actual ministry'; but now I have a slight feel-
ing of hesitancy and fear of the time that I will hav;
& church of my own for I have begun to roa}ize my inade-
guacies and lack of skill in preparing God's Word for a
truly persuasive sermon for the people, Perhaps this
feeling is good, bringing me closer to God andlpre- .
Senting to me the challenge to improve and to earn1 o
do better.. I still want to be a ministery that desire

t I now
has not diminished but rather increased. Bu
realize more than ever that certain shortcomings have

to be remedied.

We will not at this time give specific quotations

regarding the difficulties in writing or speaking. These

were adequately described in Chapter VIII, "Mlsgivings

About Preaching.”
Finally many expressed a new drive for academic study.

Most of these fifteen students said that the sense of the
value of the individual course was lacking in preparatory

school and as a result, they manifested little partiocular

interest, Others stated specifically that formerly they

had been oncerned only with receiving a passing gradej now
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they were concerned primarily with grasping the content of
the course. Une student wrotes

After spending a semester here at the seminary, I have
begun to see how some of thess classes will affect my
future work, My ambition now i3 to get a knowledge of
the subject and not only a mark. Now I find the classes
interesting and take notes, which 1s a new thing for me.
I find it easier to study dull subjecta bscause they are
Supplementary to soms course which I liks. Ky goal in
life is now before me and this too helps my attitude
toward my studies., Also the courses here overlap, What
you learn in one course will be of benefit in another
ones. This is how my set for the ministry has changed.

From another students

My set for the ministry has changed since I first came
to the Seminary., This change has not been a radical
c¢hange, but 1t has been a change. The importance of
being a tool of the Holy Spirit and the responsibili-
ties which go along with 1t have prompted me to go at
my studies in a different light. Now I am beginning

to see why I have to study and master many things which
at first seemed te offer no particular interest to me.
A3 I gee the importance of persuading that scul to turn
to God or to say with God, I recognize the value of
Hebrew and Gresk, the importance of a background in
history, education and music, and also the need to
learn how to homiletically prepare a sermon that will
best present the Gospel message to the hearers

However, this realization of the importance of the
ministry and the necessity to master the studles con-
nected with it has also brought with it a feeling of

'not good enoughe!
Most of ths students indicated the reasons for thelr

changing views toward the ministrys Many sald that they

came to the seminary with an idealized plcture of what they

had expected to finds; In every case one semester was suf'=

Tficient to present to the student a mature plcture of both

the positive and negative features of the seminarye. The

folliowing student describes this metamorphosis:
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Looking back now after several months under the gulding
hands of Concordia Seminary, I have to admit that some
attitudes btoward the Christian ministry have been
changed, ' lMore than a few forces at work have caused
these changes for the better~-and for worse.

The early awe once held for the word 'seminary'! and
for myself as a 'seminarian' has been brought down to
reality., The first feeling in the large institution
was to herd together with former buddies and make the
necessary adjustment to new assoclates as slow and pain-
less as possible, A broadening fellewship was soon
found to be both a necesslity and a pleasure. By now
the term 'seminary family' has gained some meaning.
Similar familiarizing with the faculty and the physical
set=up of the campus broke down the early barriers in
that direction. However, besides the results of
widening experience in a positive way, I find myself
too often taking for granted the whole set-up here,
Hyper-criticism took the shine from much that was
offered here--professor-wise and course-wise . . o

Unfortunatel feelings of dissatisfaction were aimed
nearer on ocZ;siono I found myself neglecting at times
the opportunities of worshlp and letting a day slip by
without reading e Bible portion.

As was indicated above, many students expressed a

Positive reaction to their present course of studies. Six

Speecific courses were referred to &s dominant factors in

Producing this change., Forty-nine individuals mentioned
Homiletiecs%2 as the greatest factor which had produced thelr

changed attitudes. Biblical Theology and Symbollcs were

listed by fifteen students as playing & dominant role. Five

students mentioned the practical insights gained in thelr

Orientation course. Two others expressed appreciation for

t should be men=
421‘0 be aware of & 90331b1°1:t:;'a: an assigned paper

tioned that these essays were Wwr
in the first-year Homiletlcs courses
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the word studles which were carried on in thelr Hebrew course
and one indlcated a positive reaction to the professor and
the methodology of the New Testament Greek course, The fol-
lowing brief quotatlons were typlcal of paregraphs found in
soores of the esgsays.
Student 1

Concerning individual courses and profs and their effect
on my set for the ministry, what I have said will of
1tself temper what followed. Hebrew became a burden,

by lack of imagination and five hours a week, Oreek

on the other hand rose from college drudgery to become
an eantlicipated and inspiring hour every other day under
che capable hands of Professor o Biblical Theology
remaing an ever stimlating joy, with sincere wishes
that 1t could be given give hours a week and leave the
8tingy two per week to Hebrew.

Student 2:

My set for the ministry is definitely changing due to
Homiletics and most of my other courses. In Hebrew we
have & word study one day a week, The words we have
had so far have helped me immeasurably. The research
and study put in on these words, although it may not
have been too great at times, has given me a greater
Tfeeling of security and preparedness.

Student 3

The courses in Homileties and in Biblical Theology have
glven my own ideas something on which to build and grow.
I know thiz may sound a 11ttle dramatic throughout, but
perhaps you too have been through the barren courses of
doubt and mistrust. If you have been, then you can -
thing substantial on which to

in outlooke. I do not mean
rs have been conquered
sway they held

readily see that some
bulld can make a difference

to say that all my doubts and fea
but =t least they do not hold the same

8everal months ago.
Besides mentioning the present course of studlies as

dominant factors in producing a change in vocational aware-

ness, the students received strong motivation from outside
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preaching and the anticipation of fleld work this summer.
In all, nineteen students mentioned this contact with the
actual tasks of the ministry as instrumentel factors in
producing a greater drive for the miniatry.

Student 13

Since the beginning of the year I have come in

) con
yith realitises in the study program, field work tr:;:f
and In extra-curricular activities which have brought
thq meaning of the ministry muech closer to me. My
attitude toward the whole Job of preaching is much
more meaningful now than it was at any time during
the first semester of work here. Right now I am look-
}yg,forward to the summer vicarages and eventually the
ministry,.

Student 2:

Last Christmes vacation when I was home, I took the
Liturgy at my home congregation. Since then I am no
longer afraid to go and talk and am ready to preach

In front of a congregation.

But the fact that I was afraid of speaking to the con-
gregation was the main reason, I think, that I did not
want to become a minister. For I think that I am able

and hope to become a minister.

Student 3:

With the thought of my human inadequacy and unworthi-
ness I entered the sacristy this morning as I preached
my {irst sermon, but when I stepped into the pulpit,
the words came out in more meaningful sentences than

LI belisve I understood them when I wrote and studied
it prior to preaching it. But all this could well
have been shattered again when 1 descended the pulpit
to receive an abundance of congratulatory wishes on
my preaching, when I myself could feel and wished to
say, 'Not me, but Christ in me,' It is this human
element that still furnishes my chief misunderstanding

&s to the ministry . »
A couple of men mentioned the testing and counseling

pProgram carried on by the dean's office as a distinct asset

in his orientation to the ministry. The following is one
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of the clearest expreasions:

Before I arrived here at the Seminary, I had the feeling
that I had not acquired all the knowledge that I should
have absorbed in my preparatory training. I was introe
duced into Seminary life in a pleasant and orderly
manner through various meetings at the beginning of the
school year. We were orientated into campus life and
made to feel that we were here first of all to find our
weaknesses through various tests, and secondly, to com-
bat these weaknesses and replace them with good habits
in order to prepare ocurselves as well as possible for
service in Christ's kingdom. The results of our psycho-
loglcal tests were discussed with us in a sincere manner,
thus showing us our weak polnts quite plainly. This
gave the student a great opportunity to take hold of
himself, look at what he really i1s and thus make plans
for bstterment.

During the courae of the first semester, I seemingly
falled to apply myself to the task of using my ablli-
tles to their greatest extent and bullding them to
greater bounds., I did not take my studies seriously
enough, and therefore now realize the results, The
instructors tell us what they expect, and therefore
1t 13 best for the student's own welfare to carry out
the assignment. It will all contribute to the future
minister's work as a leader to his people in some way,

I visualize.
Important in the total piéture are not only these posi-

tive factors for change, but also those negative factors

which the students listed., In contrast to the many students

who mentioned the general atmosphere of the campus as a posi-
tive influence in their lives, four said the campus life
contributed to a decrease in theilr sense of calling. Most
students expressed gratitude that many weaknesses noted
among the more immature students at the prepsratory schools
were not present here. Many commented_positivoly on the fine

sense of fellowship and helpfulness found among the students.

The following student, however, expressed dlsgust with semi~

nary life:
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To tell the truth, when I first arrived he

re, 1 was
g:ady to turn around and return home, I was.thoroughly
. sgusted with what I saw and what went on here. The
*f?%nf?y certainly was not the picture of what I thought
fig 1t would be and I think that a lot of other fellows
A ve Fhe same ldeas The school is not very much dif-
ferent from prep school. BEveryone that I talked to
g?eme? t? Tell me that the sem was an eltogether dif-
ferent place. Perhaps I will 4o the same thing at the
end of this year, I would like to return to prep school
r}ght 10w 1n comparison with the life that I am now
lfzi?g here. I had a better attitude towards my studles,
but I am not saying that I am not applying myself here,
because I received the best report card this last
semester that I have gotten in college, But report
cards do not mean everything. They do not expreas
exactly what you do know and if you are able to apply
the knowledge. I am afrald that some of my knowledge
13_1n just such a bracket., As an example, 1%t 1s coming
out when I attempt to work out a sermon. There is some=-
thing lacking and I do not know what 1t 1s. i’

St1ll another student mentioned specific details of

seminary life which have dlscouraged hims

I have found out that the theologleal student . . »
Eends to stick with earthly rather than heavenly joys.
I have been trying to figure this out. Why? I have
looked everywhere but have not found the answer., 1
think that the answer lies somewhat in the hearts of
the studentsy and some of the answer liea im the atti-
tude of the professors. Now I know that the profs up
here at Concordia are selected men, special men, for
thelr peculiar fleld, and should be held in all respect
because of this, That 1s granted; but couldn't some of
these profs have a change of heart=-for the better?
Wouldn's it make for better student-teacher-preacher

relationship? I wonder,

Another things As one walks down the halls of our dorms,
one can hear swearing--not from first-year men alone,
Some of us fear to take

but also from fourth-year mens
a visitor on campus because of the fact that we might
ing rather loudly up

be embarrassed by somebody swear

and down the corridors.

Rating equally important as a negative factor for a
number of students was the gquestionable valus of certain

courses., Since several students seem to have trouble with
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languages, Hebrew was mentloned several times as the pre-
senting of an cbghacle:

With a little added interest from the outside and
naybe primarily with my conneetion at a smsll mission
church, I received a small spark of enthusiasm which
?elped me to force myself through Hebrew and gain a
very h;gh interest in some of my other classes such
as Bibllcal Theology and Homilaetlca. But as time
passes on I feel myself developing an intense hate
for %ebrew which I can observe is hindering my study-
ing Tor the ministry in several ways. It 1s certalinly
npt the professor, for to say the least, I do admire
him., But putting so much stress on a subject such as
Hebrew seems utterly ridiculous and fruitless to me,
as much as I have tried to prove to myself differently.

Another important feature which has produced a negative
result 1s the carrying on of theological discussions in what
some students conslder to be "too esoteric a fashion":

In the classes discussions about justification, sin,
etc., leave me somewhat in the dark. In classes such
as all these things are discussed from the nega-
tive point of view. The prof spends the class hours
telling us what 1t is not, but not what 1t 1is, Take
the dootrine of faith, for instance. He told us all

about what faith was not, and when he got dons, faith

was something different from what I had learnsd 1t wase.
told us what faith 1is,.

But he never, to my knowledge,
Questions asked in class are all answered in a

roundabout way.
Two students expressed disappointment resulting from

lower grades than they felt they deserved. Another presented

2 basic philosophicel difficulty concerning the worth and

meaning of life and therefore the task of the minlstry.

Student 1:

When I first came here, it was my hope that we as
students would put aside these prep school ideas which,
in some cases, are still evident and do exist. I find
1%t pather discouraging, after having put in ruch time

t the required work for the next day or S0,
s ey han the next fellow

that I still receive a lower grade bt
whe does nothing but sleep during and after classes.
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Student 2:

How can I say that my set toward th
e ministry is chang-

%ng when I was never definitely decided on :g& attituge

oward 1%? My relation to the minlstry has never found
g ggrtain fixed sets I have never been sure of any
h: néte attitude in respect to theologlecal work., I
atviasgcgigggvgggglf many time; by believing that I have

urpose he
it has been,-self-dzgegtign. A e

Perhaps it would be easier to state my reasons, or pur-
pose in being here if I were at all sgro of wh; I eeen
exists Or do I exist? Is this world all a fantasy,
nothing but the thoughts and hopes of men, which are

in themselves the only real things of l1ife? Or is

there 1ife? Sure I can see the world, but can I believe
my own senses? A dream is just as real as the world.

Can I sven be sure that there are such things as thoughts?

What are thoughts? The scientists tell us that they are
electrical impulses, What 1s matter? A bunch of
electrical charges. Thoughts and matter,-both the same
thing, What is electricity? That question deserves a

capital question mark,

With a philosophy that is such a jumble, how can I say
that I had or have such and such a set for the ministry

and that i1t is changing in such and such a way?
One student put his finger on a vital point when he sug-

gested that the seminary was geared only for those students

who had already made a definite commitment for the ministry.

A large part of his paper is worth quotings

My set for the ministry has not changed any whlle I
I am still very unde=-

have been here at the seminarye

cided about the ministry. I have been trying all
school year to decide definitely one way or other.
However, I have not made any headway, This is due in
part to the fact that I have been slightly disappointed
here at the Sem., It is rather difficult to explain,

but it seems to me that the system here is get up for
those who have definltely declded to becoms ministers,
which 1s well and good. But there 1s nothing concrete
for the person, as myself, who has not definitely
decided for the ministry, There seems to be something
lacking which I can't place my finger one.
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s » o The other courses here at the Sem are very good
and are necessary for the ministry, But again I think
that they serve only the person who has definitely
declded for the ministry. He is here for that reason,
and thus the courses give him the material which he
needs to know in order tc prepare for the ministry.

I, however, have not recsived anything which would

help me to decide, thus I am in the same dilemma 1n

which I was at the beginning of the semester.

Certain other negative factors were mentioned by a few
students. They concerned: (1) Presentation of the ministry
in too elevated a fashion by the average professorj (2) the
disadvantages of being separated from people for such an
extensive psriod through the preparatory school and seminary
training; and (3) the disadvantage of having dlscontinued
training for the ministrj for several years after preparatory
school.

A3 a final summary of the material presented in this

chapter, we shall indicate these changes in vocational aware=-

ness in tabular form in Table 20,

|
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TABLE 20

How Student Set for the Ministry Changed
After 8ix Months of Seminary Training

Direction of Change:

Number indicating Strengthening of Vocation
Basic Attitude Not Changed:

Hlgh at outset

Apathetic; still vague

Worse

Manifestation of Changes

Clarification of Unity of Miniastry
Set for Pastoral Ministry Strengthened
Preaching:
Hothod of Sermon Writing Clearer
Misgivings about Preaching Still Present
Increased Desire to Preach
More Confidence in Preaching
;ess Confidence in Preaching
Clarification of Doctrine
Clearer Motive for Preaching
Increased Drive for Study
Fauller Realization of Christian Life
Increased Witnessing
Greater Desire to Help People
Increased Doctrinal Confusion
Change in Pergonality and Attitudes

Reasons for Change:

Current Courses:
Homiletics
Biblical Theology and Symbolies
OCrientation
Greek
Hebrew
Preaching and Field Work
Campus Atmosphere
Testing Program

24
21

31
19
17
14

19
16
16
16
10

49

DOV,
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Factors Producing Negative Changes

Certain Courses Conducted on Too High an
Intellectual Flans

Low Level of Campus Life

Value of Certain Courses Questioned

System Separates Student from People

Grades Lower than Anticipated

Ministry presented as Goal Beyond Grasp

School not Geared to Student Not Sure of
Vocation

Qut of School Too Long

Basic Philosophy

=

HMHM DGO

A8 & second means of viewing changes in student atti-
tudes, a comparison was made of the quality points earmed by
the students during the first semester of seminary training
with thseir entrance quality points, Conclusions must be
drawn very carefully from this type of comparison because 1t
is impossible to keep certain factors consistent, that 1s,
the scoring systems of professors in the various schools

Will of necessity differ. The material, however, is pre-

Sented in Table 21 for its basic value,
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TABLE 21

Entrance Quality Points

2.94
2.80
2,66
2.52
2,38
2.24
2.10
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1l.68
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CHAPTER X
CONCLUSION

This study has been an attempt to evaluate the vocational
awarenssas of en entering class of students at Concordia
Semlnary, St. Louls, Missouri. To ascertaln the source and
extent of this vocational drive we have examined the 1950-51
entering class in regard to its mental ability, home back-
ground, mental adjustment, speclal intereats, goals in the
ministry, apeciflic factors which motivated study for the
ministry, awarensss of deficiencles, and the changes pro=-
Auced by one semestsr of seminary training.

Because of the exacting demands of the professional
ministry a basic level of scholastic aptitude or general
intelligence 1s a prerequisite. On the basis of the "Ameri-
can Council on Educatlon Psychologlcal Examination" we esti-
mated that nineteen members of the class, 1l per oent43, will
be hendicapped by limited scholastic aptitude. The "Ohlo
State University Psychologlcal Test" judged fourteeni? members

of the class to be below this standard. We concluded,

43In the score compilation for the total A.C.E., test
nineteen students received raw scores below 100 (gross fresh-
men percentile score of 42 and below). This correlated well
wlth the nineteen students whom we rated as "F" on the quan-
titative test and the twelve in the lowest category on the

linguistic test.

4431m11ar1y the Ohio test rates fourteen students below
the 43rd percentile of college freshmen.
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therefore, that approximately sixteen members of the class,
9 per cent, will have serious difficulty in meeting these
requirements because of limited mental ability.

In general the tests also 1ndicsted that the average
entering student has more ability in linguistic subjects
than in strictly quantitative subjects.

In analyzing the personality tralts most commonly found
among the first-year students we noted the following:

(1) The class rated consistently low on gelf~reliance and
soclal =kills. (2) The class scored approximately the same
as the average adult in sense of personal worth, sense of
belongzing, mumber of nervous symptoms, and relative freedom
from anti-social %tendencies. (3) The incoming seminarians
showed thelr best adjustment in family relations. Other

strong characteristics were a high set of soclal standards,
freedom from withdrawing tendencles, and a sense of personal

Ag will be noted in the appendix there 1s no apparent

freedom,
correlation between a student's mental ability and his personal

and gocial adjustment.
In general the class manifested interest in the areas

significant for the work of the ministry. Other occupations,

for example, in which they were most interested showed teach-

ing to rank far beyond other flelds. Law and soclal work

scored second and third in their interests. As would be

expected, the students as & whole did not indicate much inter-

est in the mechanical, computational and scientific areas.

L
S 3
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In both thelr persuasive and artlstic interests they scored
higher than the group of clergymen, - Apparently the group's
poor comprehension in reading manifested 1tself in lower
literary interest than either the seminary olass of 1949-50
or the group of practicing clergymen, The class demonstrated
the area of soclal service to be 1ts dominant interest., How-
éver, even here 1t evlidenced less interest than did the group
of minlisters or soclal workers. In considering their inter=-
ests we noted that twenty-two men have attempted to follow

up their special interests by taking additional courses at

other colleges and universities.

On the basis of subjective essays written by the members

of the class we atitempted to evaluate the degree of vocatlional

awareness possesaed upon entering the seminary. We concluded

that £irty atudents manifested a strong sense of ministerilal

drive, Anocther eighty-elght students demonstrafed an average

degree of vocational awareness, Twenty-four students were

found to have a weak or apathetic feeling about sntering the

minlstry,

In the 1light of these facts we trled to ascertain the

factors which brought this group of students to a seminary

campus, An analysis of a multitude of factors showed that

beyond all doubt the home is the major factor in determining

a man's vocation for the ministrys In the great majority of

the cases the men were reared in homes 4n which both parents

were Lutheran. Contrary to a popular belief on the campus,
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the majority of the students do not come from homes of
ministers. Nearly two-thirds of the class were reared in
the homes of laymen.

The second greatest influence in the formation of a
man’s determination to enter the ministry seems to be his
pastor. A large number of students spoke of their years
of confirmation instruction as the period in which the
original seed of ministerlal interest was sown. An equal
number of students were driven to the ministry by a strong
feeling that they were called by the Holy Ghost and by the
advances which they noted being made by materialism and
secularism, Gratitude to God for His manifold blessings
ranked next as a motivating force. PFinally, a good number
of students are entering the seminary in order to reform
certain practices which they have noted in contemporary
church l1lifse.

If we were to classify the goals of the men as to
whether they were basically theocentric or anthropocentric
in orientation, we would conclude that they were predomi-
nantly theocentric. Three times as many students streased
goals concerning the spread of the Gospel rather than goals
relating to soclal service.
work in which the c¢lass manifested most interest was youth
work. Another goal which was significant, even though it
did not rate too high in the final tabulation, was that of

finding personal assurance of faith through the work of the

ministry.

E

The one specific aspect of church

idicl il U8 LGl
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As the class looked forward to the parish ministry, it
expressed certain misgivings about preaching., By far the
greatest problems seem to concern the writing of the sermon
and the actual fact of facing an audience. But the thinking
of the class went deeper than this. A large number feared
that they would laek the ability to be truly persuasive.
Others felt the audience would not be interested in what
they had to 3aye. Still others doubted that their preaching
would effect a real change in the lives of their people.
Most of the class felt a sense of responsibility when they
Surveyed the enormity of the tasks confronting them.

Approximetely half of the class indicated a streng=~
thening of vocational awareness after six months of seminary
influence. The men described this change in various ways:
2 sizable number said they were more aware of the unity of
the total work of the ministry; other felt more confident
homiletically and experienced a desire to spread the Gospel
to people; some students who had been uncertain about the
bastoral ministry were encouraged toward this goal.

The students reacted in various ways to the greater

depths of theology to which they were exposed. A small

group felt confused; a group four times as large, howsver,

Spoke of a new doctrinal clarification. Many were thrilled

at the new insights they were receiving into the meaning of

a Christian life. This expressed itself in a renewed desire

to help people by witnessing to them of the Savior.

Ty
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We noted two major factors were respon@ible for this
change: certain courses of study, and outside preaching
assignments plus some limited fileld work.

While two students mentioned the general atmosphere of
the campus as & positive Influence; more felt that the campus
ereated a predominantly negative reaction. A still larger
group expressed their feelings that certaln courses were
conducted on too high an intellectual plane., In the same
vein others questioned the value of some of the reguired
courses, Although these negative reactions were quantita-
tively small, they will bear further investigation..

The danger involved in a study of thls type 1s to lose

slight of the individual, Although we conclude that the

majority of the students have been strengthened vocatlonally
by seminary training, we cannot overlook the twenty-seven

individuals who still express vocational uncertainty.

Recommendations

{1) Since the professional ministry requires men with

certain personality tralts as well as mental ablility, we
recommend a continued and increased awareness on the part

of the preparatory school of the development of the whole

mﬂn.
Some men are graduating with a fine intellectual back-

ground but are seriously lacking fundamental personal and

social adjustment.
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Students are partlcularly to be encouraged in the
developlng of self-pellance and the basic soclal skills.

{2) The student should be given insights into the
need for developing interest in areas essential for the
tasks of the ministry.

Since most interests are "cultivated," 1t would be
well to challenge the interest of pre-theologlcal students
in the rilelds of soclal service, persuasion and literature.

(3) The sseds of a vocational awareness should be
Planted as early as possible and nurtured during the six
years prior tc the student's matriculation into the semi-

nary ]
A gradual description of the work of the ministry

should be presented to the men.
The responsibilities and Joys of the vocatlion should

be emphasized.
The student should come to see his future position in

relation to God'!s total design in the church.
{4) Since the individual home remains the greatest
"recruiting agency” in the total ploture, the integrated

work of the church in "home education" and parental train-

ing is to be encouraged and increased.
(5) Individual pastors are to be alerted to the erucial

vocational period through which the boys are passing in their

confirmation classes.
Next to the home, the pastor ranked as the major influ=-

ence in a boy's determination to become a minister.

mr

{ TN ey
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(8) We recommend that further studies be conducted to
determine the advlsability of asking a boy to make his voca-
tional decision at the conclusion of his junior high school
training,

Wle should determine whether fourteen years is the best
&@ge at which to begin the student's pre=-theological work.,

{7) With the yearly inecrease in the number of men who
&re not sure of their vocation to the ministry, it is recom=
mended that the seminary faculty utilize every opportunity
Presented in the curriculum to instill an increased awareness
of the tasks and goals of the ministry.

A sensitivity to intellectual and vocational misgivings
1s a vital factor in the strengthening of a studentfs calling.

(8) In view of the positive vocational influence which
outside preaching assignments and field work have been for
the first-year class, it is recommended that an organized
Program of field work be reinstated on the first-year level.

(9) Because of the influence of campus life on the
entire outlook of a student, it is recommended that the
attempts to improve the spiritual attitudes of the student

body be continued.
Much of this improvement will arise from closer faculty-

student relationships.
The present organized attempts to create ®fellowship"

within the individual dormitories is meeting with some

resistance in actual practioce.

F
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(10} Since the incoming student undergoes a severs
adjustment to the depths of theology to which he is suddenly
oxposed, it 1s heartily recommended that the preparatory
8chools make an attempt to equip the student with the basic
skllls and attltudes of handling Christianity as a dynamic
concept,

The majority of the students express dismay concerning
the religion courses taken in college after ono semester of
semlnary training.

in particular they have difficulty in adjusting their
thinking to the task of formulating their theology from the
Bible rathor than merely articulabting the categories of the

catechiasm,

=
=
e



APPENDIX
CORRELATIONS

Because of the volume of material with which we have
been dealing we have been forced to confine our analysis
to the vertical plane, that 1s, showing the pattern
developed within the class on any one point. In order that
the reader might gain an appreciation of how these factors
of mental ability, personality adjustment, special interests,
etc., combine within an individual to produce an over-all
drive for the ministry, we shall present several student
profiles,

On the basis of the results derived from the A.C.E. and
Ohic tests the writer selected twelve students representing
the following categoriess (1) Unusually high ability;
(2) Average ability; and (3) Very low ability. In these pro-
files we shall attempt to correlate native intelligence with
mental health, interest areas, reason for entering the semi=-

=

nary, strength of vocational awareness, and the way in which

the vocational set is changing. E
In surveying the following pages the reader will be i

aware of the difficulty of precise analysis lnasmuch as our

subjects are dynamic personalities. He will be forced teo

give cognizance to the importance of the human element. In

view of the following one cannot make the simple equation

F—]

that the student of superior ability or personality will
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make the most effective minister. It 1s rather surprising
to note how many students of the lowest mental ability have
a strong sense of vocation. Conversely a couple of the
most brilliant members of the class have serious personality
difficulties and a weak sense of vocation. One mast be
cautious in attempting to draw generalizations which are
too sweeping,

In order that the reader may examine the "raw materials"”

of the interpretation, all the pertinent data is presented. 4

45The following facts should be kept in mind in the
perusal of the student profiles presented: Under "Mental
Health" withdrawing tendencies and nervous symptoms are
expressed in terms of "freedom from" these weaknesses.

The percentile ranks the students in comparison to
the national average--the higher the score, the better the
adjustment; thus a percentile ranking of 5 would indicate

& very poor adjustment, that of 99 the highest.
The percentiles under "Interest Areas" are evaluated

in terms of seven percentiles; thus a score of 7 indicates
the highest preference, a score of 1 the lowest.
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— Student A
Abllitys Superior.
Mental Health:
Self-Adjustment National Percentile Rank
l. Self-Reliance IS~n =
2. Personal Worth 60
3. Withdrawing Tendencies 35
4. Nervous Symptoms 20
Social Adjustment
l. Soclal Standards 65
2. Social Skills 16
3. Anti-Social Tendencies 40
4, Family Relations 20

Interest Areass

1. Musical

2. Literary

Se Clerical

4, Persuasive

5. Social Service

Factors Prompting Seminary Entrance:

"Belief that it has more to offer educationally.
Interest to know what makes present-day liberals
in Mo, [Missouri Synod]what they are.”

Other Occupational Interests:
"Teaching, Writing."”

Huoon-a

Strength of Vocational Awarenesss
Strong.

Interpretations

This student scored in the highest percentile of his
class in both parts of the Ohio and A.C.E. tests, Though he
has unusual mental capacity, his personality adjustment is
extremely weak in certain characteristics. In spite of a
certain belligerent attitude which he manifested initially,
he rated very low on self-reliance and had many nervous symp-
toms. His social skills were also minimal. His actual interest
in serving people was alsc very low for a future minister.
During the first seven months of seminary training, this man
made great strides in overcoming this original handicap. He
attributes the change to a growing insight that his future
ministry is dependent upon these personality changes.
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Student B
Abllity: Superior.
Mental Health:
Self=Adjustment: Nati P
1. Self-Rellance ational efgentila Rank
2. Personal Worth 35
S« Withdrawing Tendencies 36
4. Nervous Symptoma 40
Social Adjustment
l. Social Standards 38
2+ Social Skills 15
Je¢ Anti-Social Tendencies 15
4, Family Relations ' 35

Interest Areas:

1. Computational
2. Musical

3¢ Scientific

4, Mechanical

5. Literary

6. Persuasive

7. Social Service

HHEU O3 ~3

Factors Prompting Seminary Entrance:

(No answer given.)

Qther Occupational Interests:

"Electronics, Music."

Strength of Vocatlonal Awareness:
Weak, _!
-
=
=
Interpretation:

This student also ranked in the uppermost percentile
on all areas of mental ability, But as in the case of 3tu-
dent A his personality adjustment is poor; both in his self-
adjustment and hls social adjustment. Two interest areas
considered important for the parish ministry, persuasive and
soclal service, received his lowest rating. When the student
entered the seminary, he had some inclination for teaching.
After seven months of seminary training, he is "still in con-
giderable doubt as to the advisabllity ofnmaking a major

decision regarding my specific goal . o «
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Student ¢
Abilitys Superior.
Mental Health:
Self-Adjustment National Percentile Ra
l. Self-Reliance 85
2. Personal Worth 80
3 Withdrawing Tendencles 75
4. Nervous Symptoms 30
Social Adjustment
l. Soclal Standards 75
2. Social Skills 70
3¢ Anti-Social Tendencies 30
4. Family Relations 20
Interest Areas:
l. Mechaniecal 8
2, Artistie é
3. Selentific 6
4. Soclal Service 5
6. Persuasive 2

6. Literary

Factors Prompting Seminary Entrance:

"The desire to put my talents to work for Christ's
Kingdom since He has been so wonderful to me,"

Other Occupational Interests:
"Medicine, Social Work,.”

Strength of Vocational Awareness:
Strong.

Intergretation:

Student C scored slightly under the two preceding
students in scholastic ability, but still rated among the
upper eight men in his class. His mental health is also
good, showing particular strength in self-reliance and social
skills, two areas in which the c¢lass as a whole was wesak,

His interests are also consistent with his vocation to the
ministry. In general this student, who did not recelve his
training in a preparatory school, showed a strong sense of

vocation.




BRI

187

Student D
Abilitys  Superior.
Mental Healths
Self«Adjustment National Percentile Rank
e Self«Reliance 15
2. Personal Worth 35
3¢ Withdrawing Tendencles 90
4. Nervous Symptoms 85
Soclal Adjustment
l. Social Standards 85
2o Soclal Skills 56
e Anti~Social Tendencies 80
4, Family Relations 56

Interest Areass

1. Computational
2. Social Service
3. Musical

4, Li terary

5. Persuasive

(3 R M WO

Factors Prompting Seminary Entrance:

"The ministry seems to me the most interesting
work, and that for which I am best suited.”

Other Occupational Interests:

"Pasychlatry, Socilal Work,"”
Strength of Vocational Awareness:

Above average.

Interpretation:

Student D is the fourth representative of those who
rated at the top of the class in mental ability. His per-
sonality is also good for the most part. His partiocular
weaknesses are connected with selfereliance and his sense
of personal worth. He is strong in hls social tendencles
and interest in other people, In all of his essays he mani-
feated a predominantly anthropocentric approach, that 1s,
rather than stressing service to God; love of the Savior,
etcs.p he emphasized the work of the Lutheran Church in con-
trast to the Roman Catholic, etc. However, he does show a
sense of vocation above the average member of the class.
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Student B
Ability: Very Low,.
Mental Healths
Self-Adjustment National Percentile Rank
1., Self-Reliance 40
2. Personal Worth 95
3. Withdrawing Tendencies 85
4, Nervous Symptoms 85
Social Adjustment
1o Social Standards 75
2, Soclal Skills 20
Se Anti=Social Tendencles 90
4, Family Relations 95

Interest Areas:

1. Mechanical

2, Artistie

3¢ Social Service
4. Persuasive

8. Literary

Fgcetors Prompting Seminary Entrance:
"Love for my Savior,"

Other Occupational Interegsts:

Hyooo

"Bricklaying."
Strength of Vocational Awarenesss
Stronge.

Intergretation:

This student indicated a total of "O" ability on the
A.C.E, test, The individual teat scores on the Ohio rated
low and very low. He has a serious reading problem; he acored |
at the bottom of his class on the Iowa Test. He managed to
get through three years of preparatory school by memorizing
his lessons. His personality adjustment, however, is unusu~
ally fine. He shows a great interest in people. In spite
of his limited abllity his drive for the minlstry is high.
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8tudent F
Abllity: Very Low,
Mental Health:
Self-Adjustment National Percent a
l. Self-Reliance ozgen ile Hank
2. Personal Worth 85
3. Withdrawing Tendenoies 75
4. Nervous Symptoms 20
Social Adjustment
l. Soclal Standards 78
2. Soclal Skills 70
3. Anti-Social Tendencies 80
4. Pamily Relations 95

Interest Areas:

l. Musiecal

2., Social Service
3. Clerical

4. Literary

5. Persuasive

Factors Prompting Seminary Entrance:

"I always had the feeling that I was called to
become a messenger of Christ. To bring the
Gospel to the unchurched."

Other Occupational Interests:
"Social Work. Administration Work."

00 G O i -3

Strength of Vocational Awareness:
Strong.

Integpretation:

This student scored very low among the members of his
class in mental ability. In contrast, his personal and social
ad justment are good; only in self-reliance is he somewhat
lower. He indicated his family relations to be unusually
satisfactory, He 1s aware of a definite call to the ministry.
In spite of his limitation in native mental abllity, he
expresses great happiness as he antlicipates the work of the

ministry.

W
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Student G
Ability:s Very Low.
Mental Healths
Self=Adjuatment National Percentile Rank
l. Self-Reliance 25
2, Peraonal Worth 886
35« Withdrawing Tendencles 45
4, Nervous Symptoms 40
Social Adjustment
1. Social Standards 20
2. Soclal Skille 20
3¢ Antl-Social Tendencies 40
4, Family Relations 66

Interest Areas:

1, Mechanical

2. Clerical

3. Seientifie

4, Soclal Service
5. Persuasive

6., Literary

Hobkooom

Factors Prompting Seminary Entrance:

"The desire to learn the Word and pass it on
to others." :

Other Occupational Interests:
"Farming, Carpentry.”

Strength of Vocational Awareness:

Strong.

Interpretations

In no area of the A.C.E. or Ohio tests did this student
score above the second percentile (out of a total of seven per=-
centiles) of his class. There are wide fluctuations in the
component parts of his personality. His soclial standards and
sense of personal worth are very high. At the same time he

be anti-
shows many nervous symptoms, tends to withdraw and
socialz.na Eis soolal g?flla are unusually weak, In general he

the
does not manifest intereat in the areas important for
ministry. Student G does, however, indicate a strong desire

to enter the ministry.

R i
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Student H
Ability: Very Low,
Mental Healths
Self-Adjustment National Percentile Rank
le Self-Reliance 5
2o Personal Worth ]
¢ Withdrawing Tendencies 10
4. Nervous Symptoms 15
Soclal Adjustment
lo Social Standards 78
2. Social Skills 15
3¢ Anti=Social Tendencies 8
4, Family Relations 10

Interest Areass

Le Clerical

2¢ Computational
S Seclentific

4. Porsuasive

5. Soclal Serviece
6, Literary

HOodoOo -3

Factors Prompting Seminary Entrance:

“The desire of my father and the attitude to
take things as they come."”

Other Occupational Interestss

"orricial in Baseball, Major League. Archeclogy." é

Strength of Vocational Awarenesss E
Weak, :E;

-

Interpretation:

This student scored very low in both areas of the A.C.E.
and the Ohio tests., His literary interest as well is very low,
The test further indicates that the student is very poorly
adjusted, In his self-adjustment he nowhere rated above the
fifteenth percentile, With the exception of his social stan-
dards, the same is true for his social adjuat%ent. His home
background was rated as "very unsatisfactory." It seems the
student 1s studying for the ministry primarily because of the
promptings of his father, who is a minister.
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Student I
Ablllity: Average.
Mental Health:
Self-Adjustment National Percentile Rank
l. Self-Reliance 86
2. Personal Worth 45
3. Withdrewing Tendencies 98
4. Nervous Symptoms 68
Soclal Adjustment
l. Soclal Standards 85
2. Social Skills 70
3¢ Anti-Social Tendenciea 80
4. Family Relations 85

Interest Areas:

1. Persuasive

2. Soclial Service
3. Literary

4, Family Relations

OO

Factors Prompting Seminary Entrance:

"To serve God as a pastor. My interest to
prepare for work in which public speaking
1s & chief thing,"

Other Occupational Interests:

"Law, Politics.®

Strength of Vocational Awareness:
Strong.

Interpretations

Although this student l1s of average mental ability,
his personal adjustment is good. Hls sense of self-reliance,

social skills and freedom from withdrawing tendencles are

class, His fields of interest also
well above that of his Eap o bbb ket

1ie in areas essential for the minlstry.
tion is strong.
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Student J
Abilitys Average,
Mental Health:
SelfeAdjustment National Percentile Rank
l. Self«Reliance 26 -
20 Personal Worth 76
3¢ Withdrawing Tendencies 78
4. Nervous Symptoms 40
Social Adjustment
l. Social Standards 76
2o Social Skills 98
Se Anti-Social Tendencies 80
4, Family Relations 85

Interest Areas:

le Soclal Service
2. Persuasive

3. Artistic

4, Literary

S Musical

6. Clerical

63 O CA i ~3 -3

Factors Prompting Seminary Entrances

"I wanted to spread the Gospel of Christ as
my father has been doing."

Other Occupational Interests:

"Social Worker, Lawyer."”
Strength of Voeational Awarenesss

Average.

Interpretations:

This student rated just slightly below average in
mental ability., In the Ohioc test he rated average. His per-
sonality adjustment 1s above average., Only in "nervous
aymptoma” was he somewhat low, His major fields of interest
indicate special interest in two areas of vital concern for
the ministry. Thus far he has not done the reading which
would be desired, His work has not gone much beyond actual
class requirements. His sense of vocation 1a average.
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Student K
Abilitys Average.
Mental Health:
Seli=Adjustment National Percentil
i1, Self-Reliance 40 atile Rank
2+ Personal Worth 45
3« Withdrawing Tendencies 65
4, Nervous Symptoms 30
Social Adjustment
l. Soclal Standards 80
2. Social Skills 55
Ss¢ Anti-Social Tendencies 30
4. Famlly Relations 35

Interest Areass

l. Artistic

2. Persuasive

3. Literary

4. Soclal Service
5. Mechanical

Ll D R |

Factors Prompting Seminary Entrance:

"I want to be e minister.”

Other Occupational Interests:

"Law. Carpenter Trade."

Strength of Vocational Awarenesss

Average,

Interpretations

This student's scores on the A.C.E. and the Ohic ranged
from the lowest percentile on the "Q" test to the sixth per-
centlile on Test 1 of the Ohioj; thus his ability seems to be
Just slightly under average. Though he manifests no def%nito
groblems, his adjustment is weakest im "nervous aymptoms® and

anti~-gocial tendencies.” Yet his social skills seemed to be
slightly better than average., Hls reading rate and comprehen-
sion are very poor. In general he shows an average amount of

vocational awareness.
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Student L
Abilitys Average,
Mental Health:
Self=-Adjustment National P
1l Self-Reliance ergantile fank
2o Personal Worth 5
3e Withdrawing Tendencies 10
4, Nervous Symptoms 30
Social Adjustment
l. Social Standards 85
2. Social Skills 15
O Antl-Social Tendencies 15
4, Family Relations 45

Interest Areas:

1. Soeial Service
2¢ Persuasive

3. Sclentifie

4, Computatlonal
5& Lit era!“y

-3

Factors Prompting Seminary Entrance:

"I really don't know,"

Other Occupational Interests:
"Mathematics, Physical Education."

Strength of Vocational Awareness:

Weak,

Interpretation:

Thlis student's individual test scores fell between
the second and fourth percentile on the four sections of the
A.C.E. and the Ohlo tests, His self-reliance and sense of
personal worth are terribly low. He also demonstrated defi-
nite withdrawing tendencles, though he does tend to be close
to a group of other students from his former prep school,

He i1s concerned about helping people. He often holds up his
father;, who is a pastor, as his ldeal, His weak sense of
vocation 1s connected in his mind with the resalization that
his own way of life willl have to be changed,
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