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Chapter I
INTEODUCTION TO THE STULY OF ADOLESCERT PERSONALITY

In an attempt to gain a cléarer picture of adolescent rersonality,
psycholopgists and psychoanalists, counselors and pastors have concerned them—
seclves very much with this problem. #~Adolescence is a culmination of many
things that have gone, before, and its ef-:f.'ects will continue in 1at.er‘ life.
Adelescence is not a life by itself, bul a stage in a totzl lifell Therefore -
the events and haprenings of adolescence cammot be cut off from the total
life. "There is no characleristic of adolescence whose germ may not be found
in chilcdhood, and vhose consequences may not be traced in maturity and old
a;_‘c."2 The adolescent needs sympathetic help and guidence. He is rreparing
for life, and whalt he expericnces or beccmes during these jears of storm and
stress will determine much of his future.

The adolescent belongs in a certain age group indeed, but this age will
vary in individuals, as well as betveen girls and boys. One factor causing the
variation is the variability of the pubertal period, as well as the critical
nature of the period itself. Y“Puberty means the darming of the sex life, and
the beginning of the uniclding of the rrocreative capacities 03 Puberity covers
the years eleven to thirteen. Girls usually begin to develop sconer than boys.
Adolescence is that period of time which extends from puberty to full physical

) s
maturity.® The age limits here will be fourteen to twenty-one years.

1. Frederick Tracy, The Isychology of Adolescence, P. 5
2. Ibid.

3. m-, p- 16

L. Tbid.




the girls usuvally rcach physical maturily before the boys. liost states
recognize eirhteen years and tventy-one years as the btime vhen physical |
maturity is attained. In the southern states of our country it scems that
develorment is faster, and so this age limit is reduced by about two years.

As one berins to explore the mind and thoughts of the adolescent, one
must po below the surface to see what the person is and vhat makes him that
vay. llere begins the study of personality. Scme have thought that it would
be better to stu’y perscnality after maturity has bzen attained because so
many changes cccur during adolescence that it is hard to establish set stand-—
ards of judgment for them. Vhat is important is not how personality is studied,
but the recognition that adolescence is the time at which definite qualities
and characteristics of personality develop. It is also the times when aberations
and abnormalities that have been said to characterize adolescent development
appear .5 At this time the personality pattern begins to become integrated.

Fergonality has been defined in many vays. One way is to define per—
gonality as the sum total of a person's habits. Another stresses the effect
that ore person has on another. One who has a pleasant disposition or certain
winning ways is classiiied as having a fine persconality. These definitions
nake personality a pattern of personal habits and qualities. If the good
habits are dominant, it is said that this person has a good or a strong person-
ality. The integrated pattern, formed by the combination of the marny perscnal
traits and habits, determines whether a personality is strong or weak, liked
or (\':'lei.ked.6 By the same token a good personality is the individual who is
well liked, well adjusted and influential.”’ An individual cannot live ly and

5. Ada llart Arlitt, Adolescent Fsycholory, p. 172.
6. Earl G. Lockhart, Improving your rersonality, p. 26.
7. Ibid., pe. 25.




to himself, for man is a social being. In view of this, personality has been
c_lef:lned as "the extent to vhich the individual has developed habits and skills
vhich interest and serve others."® Tnis definition makes man too mechanical,
and it allows a hypocrite to be classified as a good personality. That certain—
1y is untenable.

The individual's'capacities and experiences are a part of the person.
"I am a part of all that I have met" is certainly true of the personality. But
to say that the individual is the sum total of all that he has inherited and
experienced”is not adequate to cover the definition of rersonality. All these
definitions are helpful, but they tell something about the personality instead
of defining personality.

"Fersonality . « « . is the individual self. It is the unique

entity we call the person. A personality is the whole man,

vhysical and mental, vhich of course includes 2ll that heredity

has furnished and all modificatlons which training and environ—

ment have brought about. It is betier Lo think of developing

personalitbies than of developing the personality of individuals,

as though personality vere a special character trait which

might be attained. It is more scientific we believe to say

that an individual is a i%ne personality than to say that he

has a fine personality.n

This definition is the most tenable, for the term personality signifies
the whole person, body, mind, character, voice, habits and attributes A1 Then
one deals with personality, he is dealing with peorle.

The things that make me vhat I am are the determining factors that make
and shape my personality or myself. In non—-technical tems it has been said

that a person is the books he has read, the church he attends, the effect that

its teachings have on him, his method of greeting acquaintances and friends,

8. Henry C. Link, The Fediscovery of lan, pp. &0 - 61.

9. lc Elhinney — Smith, lersonality and Character Building, p. 123
10. Ibid., p. 95

11. mzarl G. Lockhart, . Cit., pe. 25




the way in which he studies or reads, his hobbies, his behavior under emotional
strain, the persistence with vhich he carries out his plans and holds to his
original purpese, the presence or absence of cscape and defense mechanisms, his
purpose in life, and a long list of other such characteristics both mental and
physical.l? lleredity and enviromment play a great part in determining what
kind of a personality one is. Through heredity & person acquires various
characteristics, strong and weak. liotable among such characteristics are physi=-
cal_ avpearance, strength, 2nd stamina. Some of the mental capacities are alsc
rassed on, Historians like to point tc the Edwvards family of colonial fame and
stature. There is no doubt that heredity plays a great part in personality.
The enviromment molds and shapes the individual. Iany things come into the
picture here. The family life is of the greatest importance in developing
ideals, morals, habits, and attitudes. The econcomic status of the family means
much. It may mean that an individual has all the physical comforts of life or
that the individual has to work and scrape te got along. This may determine
vhether he lives in hiph society and associates with the elite or whether he
lives on the other side of the trackél and pals around vith the scum of the
earth. One's social relationships, the people he asscciates with, will have
an effect on him.

lc one can lecok into the mind or soul of man to see exactly what he is;
nevertheless perscnality can be evaluated and Jjudged. "e judge a rersonality
to be good, weak or bad according to: 1. The degree of control over others
he exerts; 2.- The degreec of pleasantness or unpleasantness he arouses in
others; 3. The character of his social au’l;just.mem;."13 According to these

standards of judguent, one may esteem a certain person very highly, because of

12. Ada Hart Arlitt, Op. Cit., p. 163
13. Eorl C. Lockhart, Op. Cit., P 28




his pleasing manners and mannerisms, but in reality he may be playing the part
of a hypocrite. Such a person could not be classified as being a good person—

ality, but there is no other way of judging than those mentioned.

Fivery individual or personality displays various traits. 7The following
is a partial list of such individual (personality) traits:

Couraje Unselfishness

Cheerfulness Sympatly

Imotional control Uependability
Conscientiousness Willingness to take responsibility
Accuracy for ocur own acts

Initiative Ability to face facts
Topularity Presence of defense mechanisms
bpeed of decision Presence of escape mechanisms
Persistence Judgnent

liodesty Reasoning capacity
Self-confidence Rote memory

Industry lomory for sense material
Attention Speed of reaction

Selfishness Iride.

A well-balanced personality is usually regarded as one that can easily
adjust itself tc scciebty and circumstances. Hobody is perfect, so many mal=
adjustments appear. A number of such personality maladjustments should be notedg's

1. The frequent use of defence mechanisms: excuses, sarcasm, irritalle,
feeling of being 'picked on'. Such a perscn is constantly on the defensive
and rarely accomplishes much. This maladjustment is frequently noted in the
adolescent who is striving to free himself from authority and convention.

2. Over-timidity, sense of inferiority or inadequacy with little use
of defense mechanisms. This kind of person tends to be a fatalist and a
defeatist.

3. lay-dreaming. It is good to day-dream at times if the person can

pull himself back into reality. It is only the substitution of the day dream

1. Ada Hart Arlitt, Op. Cit.,
15. Ibid., ppo 179 — mB-




for actual accomplishment that is harmful. If a person spends too much time

day-droaming he may find it hard to face the harsh realities of life, and retire
completely to his make=believe world.

i. Over-compensation. This is an escape and defense mechanism. It
compensates for timidity, for a sense of inadequacy, Ly showing off, speaking
more loudly than companions who are also in the show-off stage. The ordinary
person will meet much of this type of maladjustment in the adolescent who is
trying to make his presence felt in an adult world.

Thousands of books have been written on the subject of personality,
some with much and others wvith little success. Fersonalily is an intriguing
subject, because it deals with individuals and their very nature. The pgreatest
and most authentic textbook on personality is the Bible, and the discoveries
vhich psychologists have macie tend to confim rather than to contradict the cocd-—
ification of personality found there .15

Religion affects man greatly. lost psychologists will admit £his s but
many are usually very vague in their description of religion, and do not as—
cribe much power to it besides admitting that it has a certain amount of moral-
izing influence. The veligion spoken of here is the Christian religion. This
religion is based on God's Tiord and revelation in the Bible. God is more than
a mere idea, more than an influence. God is real. According to the Bible all
men have sinned and incurred CGod's Just wrath and punishment upcn themselves.
Because of His great love for mankind, He sent Iiis Son Jesus to die on the cross
and to rise again on the third day that all might be cleansed from their sins
through faith in Jesus our Savior. This knowledge and acceptance of Jesus is

the power that changes man. It turns him from sin and directs him to God and

16. Henry C. Link, The Rediscovery of lMan, p. 235




holy living. All the conduct of a Christian must flow out of a proper relation
to God. The redemption wro1.1.'5ht by Jesus provides the power, and the life ;.7£
Jesus provides the example for Christian ethics and behavior. The essence of
Christianity which distinguishes it from pagan religions, natural religion, or
a code of ethics is love; the love of God producing love in man. An outstanding
contribution of Christianity is "its insistence on the supreme value of the
individual in a scheme of things where love, faith, and moral law transcend all
man's intellectual schemes and mechanical cconcepts® .17

Inportant in the study of perscnality is the Biblical ccncept of the
image of God. Cen. 1t 26, 27, "Arkl God said, Let us make man in our image,
after our likeness: and let them have dominion over the fish of the sea, and
over the fowl of the air, =nd over the cattle, and cver all the earth, and over
every creeping thing that creepeth upon the earth. So Cod created man in his
ovn image, in the image of Ccd created he him; male and fema2le created he them."”

CGod himself was the pattern after which man was made. This idea gives
real value te the individual, and elevates him tc a high level. HNHo other reli-
gious system gives such worth to the individual.

"The divine image consisted not simply in man's original

endovment with intelligence and will, so that he, in contra-

dictinction to 2ll animals, was a rational being, but above

all in the right disposition of his intellect and will, so that

by means of his undepraved intellect he knew God and divine

things and by means of his uncorrupt will desired only what

God wills." 18

In this state man was innocent and holy, free from sin and pollution.
This original cendition of man wvas one of supreme happiness; for his scul was

wise and holy, his bedy free from suffering and death; his condition of life

nocst blessed; and his condition of habitation vas mest pleasant..19

17. Henry C. Link, The Hediscovery of llan, p. 235
18. John Theodore lmeller, Christian Logatics, p. 205
19. Ibidt’ p. 228
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Since the coming of sin into the world man is no longer in an un-
corzupt state but in a state of corruption. Through the Fall man has entirely
lost the image of God in its proper sense, that is, his concroate wisdom,
righteousness, and holiness, so that his intellect now is veiled in spiritual
darkness, 1 Cor. 2:1l, and his will is opposed to God, Rom. 8, 7.20 According
to CGen. 1: 26, 27 the immediate results of the divine image in man vere
immortality and dominion. PBecause of sin man possesses énly a faint semblance
of this absolute dominion over the creatures. HNow he must use force and cunning
to control the ersatures over which he tries to rule.

A distinction is usually made between the formal and meterial image.

fceording to the formal image man is a person and endowed with intelligence,
will, snd cther capacities. !Man has this even after the fall. This formal
image “istinpuishes him 25 a man and as a moral being. 7The material image is
the rirhtecusness and holiness that vas lost in the fall of man into sin.

The idea of the image of CGed brings into focus the concept of sin.
lan responds in many evil ways. There must be a cause for the great amount of
trouble and unhappiness in the world. IMan has many evil traits. Lven many of
his supposedly good traits are tainted. A trait is an internal disposition set
up by training or experience and generalized sufficiently to appear in many
situations. There must be some general trait that affects every other one.
There must be a facter of saturation, and this issin. Sin is an inner dis-
position of and inclination to evil. This trait of original sin must be in-
ferred in order to be able to understand reople and their actions. The
essential element of sin is pride. Research workers are on the right trail
when they recognize in individuals an inherent selfishness, but this does not

go far cnough to get at its roots. The Christian psychologist, paster, or

20. TIbid., p. 207.




counselor is able to be of greatest service to the individual, hecause he can
recommend a cure to man's greatest need. Through the Gospel of Jesus Christ the
Holy Spirit enters into the heart of man and changes, "converts®™, him. The
Bible and its meesage brings Z&ie;h‘b to dark hearts, gives purpose to living,
hope, patience, comfort, direc:bion, and holiness of life, purpose, thought,

and deed,

The study of adolescent personality has great value. Some may expect
to find an accurate guage of human behavior through such a study, but they will
be disillusioned. Ilo one shall be able to understand another person completely.
Ho one is able to state definitely how a certain person will rescond in every
instance to a given circumstance or stimulus. If one were able to do this
man would ccase to be a free moral being, and would be reduced to a mechanical
mechanism. B5in, freedom of choice, intelligence, heredity, environment, and
religious convictions all affect a person's reactions, and these factors cannot
be messured. On the other hand, a study of the adolescent with his wnique
influences, motives, drives, attitudes, and developments will help the cobserver
to understand his behavior better, and to be sympathetic with his special
problems. Such a study will prepare the adult to lend a guiding hand as
parent, counselor, or pastor to those who are floundering through the uncertain-
ties and changes of adolescence. The Christian counselor will not only be
able to understand and sympathize with their problems, but will be able to offer
help directly frcm the VWord of God.

According to the set-up of this thesis, chapters two to five will dis-
cuss the problems, neceds, and irregilarities of the adolescent, and chapter
six will attempt to provide the answer to the problem of adolescent living.
Tleligion will be set up as the guiding and stabalizing influence.




Chapter II

DEVELOPIENT OF THE FERSONALITY

One of the most interesting things about adolescents is the fact that
they are growing, developing, and changing. They are developing in a more
special vay now that they are leaving childhood behind and preparing to enter
the adult world with its purposes and difficulties. This process of develop—
ment brings with it various problems, and that is why many adults dread the
rrospect of dealing with this age group. The person vho stops growing altogether
is of little use to society. Lven if physical growth ceases, intellectual,
moral, soeial, and spiritual growth continues,

llany teachers have the wrong idea about their pupils and their growth
in personality. Ieybe the fault does not lie wholly with the teachers, but
with the training or normal school. Too many Leachers are trained tc teach
their subjects, not to develop the personalities of their pupils. Link notes
a study of personality tmité of pupils in eighteen separate grade schools:

The teachers rated fourth grade pupils higher in personality than fifth grade,
and the higher the grade the lower the personality rating given by the teachers.
In condermmation of this finding Link says, "Inevitably in the present scheme,
the teachers'! ideal of a good personality is a quietly absorbing sponge, not

a positive, creative individual.nl

Development of the perscnality includes development of the body,
intellect, emotional life, and will. If the personality is less developed in

the eighth grade than in the seventh or sixth, something is wrong, either viith

1. Henry C. Link, The Feturn to Religion, p. 158.
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the child or with the teacher.

Few people realize how much the development of the bedy means to the
individual. That is the only part of the personality that can be observed with
the eye. The strong athletic type will usually have different interests and
likes than the weak anemic tyve. Research indicates that the boys with
superior or average pln'sical development distinetly reveal more wholesome per—
sonal attitudes than the boys who are below the average in the physical
neasures .

In general it may be said that physical growth is completed at aboub
the twentieth year, although in some cases it zoes on for several years yet.
As a rude, very little is added to the height of the body, or to the size of
the orgens after this age, though the veight may increase or diminish by the
addition or subtraction of fat, but the development of power, skill, and the
capacity of endurance may continue until senescence, or the breakdovm of the
tissues due to old age, has set inJ3 Iioderation, even in sports and games, is
extremely hard to observe, and so the physical strength is overtsxed, and this
leads to periods of reaction with extreme bodily or mental weariness and in—
ertia. 0Often the appetite, especially of the beys, is tremendous. Faverite
foods are indulged in to excess, and if eaten toco fast without proper chewing
+i1l be followed by indigestion, temporary loss of appetite, lassitude, and
headache .’|4 To many young people, especially girls, fat meat is very distasie—
ful, and the very sight of it is enough to cause a shudder. OUn the other hand,
the appetite for pastries, sweets, and candy seems to be practically uncon-

trollable in many cases. "While this may very likely be a symptom of some

2. Hedley S. Dimock, Hediscovering the Adolescent, p. 8k
3. Frederick Tracy, Cp. Cit., p. 33
L. Ibid., p. 3L




real organic neced, it is pretty certain that much of the instability of
adolescent healih is due to the wnrestrained character of the adolescent
appetite M5 Observations show that the period of most rapid growth, vhich is
usually from twelve to fifteen years, while plagued by many ailments, has such
great power of resistarce that it is also the period of most marked v:l.’c.atl:l‘l'.;r.6
The Tfolloving chart shows the average height of boys and girls between

the ages of twelve to sixteen years:

Age Boys Girls
12 5 in. 55 4+ in,
13 57 8

1, 60 - 60

15 62 % 62

16 65 - 63

In boys the most rapid growth in height takes place during the fourtecenth and
fifteenth years. After sixteen they grow more slowly until it stops somewhere
betveen the twentieth and the twenty-third year. The girls reach their adult
stature around the nineteenth year. For nearly three years girls are actually
tzller than boys of the same age. Adults should not make fun of a boy if his
twin sister or even'his vounger sister is taller than he. This difference is
natural. The same thing is true with regard to weight.

The heart itself ;;rows more rapidly during the early years of the
period and its actual size is nearly doubled during the adolescent years .7 The
lungs and larynx increase in size, capacity, and power, especially in boyrs.

The develcpment of muscular control takes place first in the larger
and more fundamental muscles, and later in those of finer function. The
effect of "a rapid increcace in height taken together with the adolescent ration
of increase in musce tissue makes for muscular :'mt:tx:o::-t:l:|.nai'.:'|.r.m“.8 This is very

e Ibide., s 35.
Z. Toma.) p. 3.
g. Ibid., pe 29.
- .Eaa Hﬂ.!'t- Arlitt’ og- Cit-, P. 16-
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noticeable in both boys and girls, but especially the poor sophomore boys in
high school who try out for tho basketball team. They alweys seem to be falling
over their own feet. Ilany boys and girls are very self-conscious about this
1acic of ccordination. This peculiar awkwardness is due to the slow develop—
ment of neuromuscular patterns, and thercfore temporary incoordination, and
to the fact that disproportionate growbth of muscles and bones frequently
occurs.”

This incoordination results in certain "motor phencmena resembling

habit ties":19 he moves about constantly while in a sitting position, develops

such habits as twisting buttons, sliding ties, and so on. Some times these
things aprear to Le the lack of consideration for adults, but they are merely
the result of sudden or unequal growbth without increase in coordinated nsuro=—
muscular patterns.

Throughout childhcod the sexual system has lain dormant, but about the
eleventh or twelfth year a rapid acceleration in the growth of the vhole body
berins, and this includes the development of the sex organs. Sex growth in-
volves much more than can be expressed in terms of anatomy and physiology. The
vhele body, and especially the pelvic system, begins to round ocut towards its
adult form. In the female a marked development takes place in the hips and in
the mammae, while the entire body takes on a new fulness and grace of contour i
The timid or self-conscious girl may try to cover up this new development by
valking and sitting in a stooped position or round shouldered. In both sexes
a new growth of hair makes its appearance on the pubic and other regions cof

the body. One reaction among the boys is that they can't wait till they can

9- Ibida’ p. 22.
10. Ibid., p. 3.
11. Frederick Tracy, Op. Cit., p. 32.




take their first shave. To them this is a sign of approaching manhcod. Happy
are those boys and girls who can go through this period of growth in a natural
and normal mamner, not retarded by hardships, nor hastened by excessive ex—
citements and premature acquaintance with emotions and ideas that belong by
rirht only to adult and married life. This sexual growth is preparing them to
assume & God--given purpose of life when they reach maturity, narely. that of
procreation.

Because of all these changes going on, many teen-agers are a little
bewildered. The uneven distribution of growth duringz this periocd, the jerly

and unstable progression of growth, the appearance of censpicuous individual

differences, the sudden development of sexual characteristics with their inti-
mate connotations are amonp the physiological factors which make severe demands
upon tie adolescents! adaptive camcity.lz For scme this tzsk is too great
with the result that many become mentally and socially disorganized.

The general health of the body, especially during the earlier years of
the period of adclescence, may be very vwell described by the phrase "unstable
eouilibrium®. Growth is rapid, development is asymmetrical, aprebtite is
capricicus, and very imperfectly controlled A3 liWes end dislikes are very
strong, and not alwaeys balanced by a strong will.

As one studies the development of the personality he is next led to
consider the development of the intellect. There are many who never advance
any further than the stage of a moran, and there are cthers who are child
prodigics or “quiz kids", but the average adolescenit and his development is
here being considered. Even in the average adolescent group there is a marked

difference in the ability to learn. The differences here are probably greater

12. Peter Blos, The Adolescent Persornality, p. 234

13. Frederick Tracy, Op. Cites De 3k
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than the physical and cmotional differences within the smme group. The
differences in ability to learn are easily discernable early in life already.
The grade school teacher knows this very well. 'hat one pupil will learn and
remember in one day may take another one week to master. It scems that the

more advanced the grade, the less the differences, because those at the bottcm

tend to drop out along the way. Thus the difference in high school is not as
great as in prade school, and still less in college, university, and post—
graduation classes.

The process of development from the infant to the discriminable person—
ality of the adult is dependent on both maturation and learning, but the
greater of these is 1o.aen'n:I.n{~;.:|-ll lian learns by experience and by study. liany
adolescents are able to learn more by observabion and experience than by
study. In these cases the interests and fields of activity are probably very
different. liven if these boys and girls make poor grades in school, they may
still be very successful in life because they are very practical and know how
to manage their affairs.

Iuch of 2 perscn's learning depends on his memory. "The most notice-
able features in the growth of the memory power, as childhcod passes inte youth,
are first, the rapid multiplication of memcries, and second, the development of
the power to unify memories into a system, and to hold in the mind, noct only
single memory images, but the connexions and relations of these images with
one ancther."l5 This latter point is very important, and the teacher must
consciously endeavor to point cut the relation and connection of ideas, places,

events, names, and dates. lamy limes a young person will ask, "ihat does that

have to do with what we are talking about?" He vants to establish a connection,

1. Ross Stagner, P'sychology of Personality, p. 78.

15. Frederick Tracy, Op. Cit., p. 89.
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and this will also help in his ability to retzin this thought in his memory.
This is "a gymptom of the growth of the mental powers and faculties tovard
their adult form" .16 liemory combinations and associations are developed in
great abundance and variety from the twelfth year. Observations and tests

show that boys tend to have better memories than girls for relations and

connections of impressions, while girls as a rule possess better memories for
isolated :i.mpresua:i.omz.1'r According to this a boy and a girl may have the same
I. Q.,but if all the tests are factual, such as a history test may be, the -
girl probably will get the higher grades, while if the test deals with theory
or if it is a discussion type, the boy will probably ccme out ahead.
The attitude and interest that a student has over apainst the teacher
or the subject taught will of'ten help determine the amount that a person leamms.
Il they feel there is a need for them to study, they will apply themselves more
diligently. In many cases the need will be to get a passing grade, so they
vill itake noles withoul paying attention and cram without learning. Adequate
learning, therefcre, is partly in proportion to the need which is felt by the
individuval learner.}® Scme adolescents are able to adapt themselves and modify
their likes and dislikes. This ability will also affect their ability to learn.
In ability to learn, a curve cn a chart would show an increase frem
ape ten tc somevhere between twenty and thirty and a gradual decrease from
appfoximately thirty on .12 A nuiber of more recent researches have indicated
that distributed practice and study is bestter than teo have it all concentrated.20

Of course the best length of time of the practice or study reriod on one

16. Ibid.

17. Ibid., p. 90.

18- Aca Ha.!’l‘- .Arlitt, QE. Cit-, pp. 118 — 1].9.

19. Tbid., p. 119. ATYIitt refers to the finding of E. L. Thorndike and
20. Ibid., p. 121. associates in Adult Learning, p. 126.




subject depends greatly on the subject matter that is to be mastered. At
adolescence longer periods of time can be spent on one subject, because of the
increase in the powers of concentration. The degree of concentration depends
upon many factors both physical and psychological. The person who is nervous
or fidgety will find it harder to concentrate for a long periocd of time than
one who is calm and collocted. Apparently the greater the extent to which
attention can be increased, the more rapid the rate of learning .21 The manner
of presentation by the teacher, and the specific interest on the part of the
student come into consideration here. The one who is mechanically inclined
will pay more attention and participate more in the physics class than in the
Latin class, Some teachers are so gifted that tiney can gain the attention of
practically all of the students in the class. The teacher cannoct walways be
blamed for a student's poor showing. It maybe due to some of the considera-
tions that have been mentioned already, or it may be because of innate laziness
and insubordination on the part of the learner.

As far as there is any research on the subject, the intention to re—
member has great effect in the length of time which the materdial is retained 22
If, lfor example, the student studies for an examination vhich is to occur on
Tuesday with the intention of remembering just for that day, forgetting proceeds
at a rapid rate.

llon-voluntary attention is attention given willingly, because the
individual has an interest in the material presented. Voluntary attention is
attention given with effort and of'ten against distraction.23 The ability to

give voluntary attention increases slowly and only with tré:’ming.

21. Ibid., p. 123.
22. Ibid., The 12h = 125-

23. TIbid., p. 131.




The medium intelligence for citizens of the United States is somewhere
between the age of fourteen and sixteen yaars.zh This does not mean that the
individual can no longer go on learning, nor does it mean that the individual
will alvays be restricted in his bshavior to the limit set by adolescent ex—
perlence. Houghly what it means is that the individual has the capacity to
learn characteristic of the fifteen-year-old.

The mind in adolescence begins to go further balow the surface of

hings. It looks for a reason. It will not accept convention at face value.
"The child's mind is mostly limited to what is presented; the mind of the
adolescent reaches out to that which is implicated or involved in the presenta-
tion."25 In the later periocd of the teens the develcpment of the powers of

the mind and body begine te settle into more regular lines and to tske on a
somevhat more sober character.26 These povers begin to come under more effcct—
ive control.

It is difficult-to measurs growth in intelligence or mentzl capacities.
It can be said that mentzal growih may be measured by tho breadth of vicw, the
depth of Insight, the steadiness of the aims, the loftiness of purposes that
ave formed, the way in which these purpcses are followed up, and the vay in
which a8ll distracting inclinations are subdued and brought inte harmony with
the aims and purposes.27 L8 the adolescent approaches mere and more to the adult
stage there seems to be a desire to discover truth and acauire knowledge.
Arguments that appeal to reason and logic will find an eager audience among

the late teen-agers.

I% is interesting to listen teo the rationalizing of the adolescent.

2. Ibid., pe 150.

25. Trederick Tracy, Op., Cit., p. 18.
25. TIbide, pe U5.

27. Ibid.



Sometines they will develop a habit of rationalization that is difficult to
break ,28 and which may not be good. lany times their ralionalizations vill be
only attenpts to excuse themselves. Such arguments might run like this, "I
won't cpen a book, because I'm too tired to study anyvay," or "the teacher is
no pood, so I won't ray attention".

Because of the many problems of adolescent education the need for
more Christian secondary schools and teachers cannot Le overstressed.

The third development to be considered is that of the emotional life,
An emotion has been described in a simple but sufficiently accurate manner
as a 'stirred-up state of the entire orranism! .29 One does not experience an

notion in any single part of the body buk throughout one's entire being., The
vhysical changes that take place during an emotional experience are produced
through the action of the autonomic system 30 Turing the earlier years of
the period of adolescence the development of fecling is relatively very pro—
nounced; while in tie later years the rational powers gradually overtake the
enctional, and establish that balance and control which is the mark of
maturity Sl ‘

The three simple cmotions are fear, anger, and love. Anger may be
representated by irritation through prodding, fury, anger, roge. Fear would
include insecurity, vorry, nervousness, embarassment, anxiety, dread, regret,
grief, jealousy, fear, and terror. Love embrasses aifection, fondness,
reverence, respect, and sex.

In early childhcod fear and anger can be scen in their clecarest mani-

festations. This is modified that by adolescence there is more often a

28. Ada Hart Arlitt, Op. Cit., p. 77.

29. ILuella Cole, I'sychcloiy of idolescence, p. 81.
30. Ibid.

31 ° I‘lmLiez'iCk Tracy, OE . Cit-, p- 19 .




general sense of insecurity. - It may appear in all of its phases: mild
insecurity, grief, depression, and worry.32

At adolescence emotional tension appears to be high. They alvays
seem to be on edge, expecting something new, looking for scmething exciting.

"P'robably this is due in part to the function of the

endocrine glands vhich has changed markedly with the

introduction of the hormones from the ponads. It is

highly probable that changes in the hormones from the

gonads have produced a difference in adrenal gland function,

and that since the adrenal gland scems to have so great

a rclation to the emolions, an unusual tension is the

result. This is all the more rrobable since there

appears to be a fundamental relation bstween adrenal

gland sescretion and the development of the secondary

sex characters."33

At adeclescence, the sex instinet and the emotion love beccme
associaled, and the indivicdual 'falls in love', a new experience, This is
the pericd of infatuaticn and 'puppy-love'. Fuppy love is hardly more than
a rush of alffection and often :i.nvolv_es very little of the sex elcment.

This emotion, love, passes through a number of phases:3ll from
birth to the sixth month the love object for the child is himself., Then it
is pradually transferred to the child's mother or nurse. This continues till
about the eighth year. About the fifth year boys begin to shcow a special
interest in the father vhich grows. At about ten years of age, the boy's
interest shifts to individuals his own age and sex. From twelve to about
fifteen ycars, the gang spirit dominates. Then comes a gradual shift tovard
members of the opposite sex. He pushes, pulls, kneccks against the girls
vho are the center of his affection, hangs on to their arms, holds hands

vith them. To older folks this scems gilly and crude, but a new life is

32. Ada Hart Arlitt, Op. Cit., Pe 53.
33. Ibid., p. 56.
3hl Tbid., FPe 8h — 87.



opening up for him, and he bandles himself accordingly. About this same
time the boys and girle may find as their love object some olde;- rerson at
a distance from him or her. 7This may be movie actors and actresses,
singers, or even teachers. Cirls and boys alike appear to pass through a
vericd in vhich they are more interested in fdl ling in love than in tho
love object itself.35

Their curiosity about sex is aroused, and they will vant to find
out as much information as pocssible. The mere giving of biolegical infor-
mation about the other sox and reproduction is not enough to insure youth a
happy adjustient toward the other sex. "They need to be taupght a thoughtful
control of impulses, to be enlightened about possible satisfactory sublima=—
tion of them through creative channels, and encouraged to a full and varied
life which prevents morbid concentration upon that one as.r.ect. of develop-
ment 36

The older a perscn gels the greater are his number of experiences.
These experiences have an effect upon him. lany changes are gc.;ing on with-
in the adolescent. New emotions are being aroused, and there are many new
experiences. Thus expericnce becomes a developer and a part of personality.37

Emotional maturity in the anger-rage series shows itself in the
aboence of defense mechanisms and in the absence of displays of temper or
irritability in the presence of resistance. These may be considered as

tests of emotional maturity in regard to the emotion fear:38 (1) that

35. Ibid., p. 101.

36. TThe hdolescent in the Family" in The 'hite House Conference on
Child Health and Protcction, p. 587 This quotation is significant,
because it cmea from 2 group that studied the situation and made
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38. Ada Hart Arlitt, Op. Cit., Ppe 104 -




the individual faces the facts of the case, and that he does noct try to
relegate these toc the subconscious or to escape from them by any of the
escape mechanisms; (2) that he examines the situation to determine the
factors which may have affected the result; (3) that he tries to adjust
himself to the situvation and to develop adequate techniques so that these
will tend to produce success, or if this is impossible, he turns to ;athar
interests and develops adequate techniques for success in them.

Emotiondl maturing in the fear—worry series presupposes a definite
increase in the sense of security felt by the individual. The Christian
fieligion can provide the answer to a great degree. Security in the adolescent
also depends upon the acceptance by his family, and by tho social group in
vhich he functions.>?

In peneral it can be said that the control of the emoticns is the
sign of approaching maturity. It is now knovnthat emctiocnal development
is necessary for intellectual growth and maturity. Conversely, intellectual
developnent showld contribute to emotional stability.’C "The ways in which
he meets the new sensations and soclal problems, the kinds of attitudes he
forms toward growing up are fundamental indicators of his emotional develop-
ment ll

All of the factors mentioned in this chapter contribute to the
develcpnent of the will. The will is the expression of the whole personality.
Therefore, as the whole personality, or its various phases develop, so also
proportionately the will develops. Especially important in the develop—
ment of the will is the part that the home, church, and school play.. These

39. Ibid., p. 105.
40. The "hite House Conference on Child Health and Protection, Op. Cit.,
4l. Feter Flos, Up. Cit., p. 267 ; P. 10.



agencies help to form ideals and attitudes winich directly influence the
direction of the will. FHere again the idea of original sin must be con=
sidered. Sin has filled the whole being, and by nature the will is turned
avay from God. The will must be turned back to God, and this is accomplish-
ed only by faith in the redemption of Josus Christ.

Sometimes there is a conflict between desire and capacity, or be-
tween capacity and will, and this may produce definite reactions that are
distressing to the adolescent.'2 The adolescent who is continually
thwarted in his efforts or babied and net allowed to make any decisions for
himself will gradually hesitate to express himself in any vay.

A person usually wills according to the standards that he has set
up and accepts as true and binding. WVill power is the extent bo vhich the
person adheres to the decision he has cone to or to the ideal which he has

set up. The part that regencration plays is unquestionable, and the contri-

bubtion of the church, home, and schcol immeasurable.

42. Ira S.Vile, Op. Cit., p. 161.



Chapter III

GUTSTALDING TRAITS OF ADULESCENTS

Fany of the traits which adolescents show mark them as problems
by those who are unable to understand or interpret their actions. To many
the adolescent is a loud mouthed, rowdy, impolite, and doubting individual.
To be sure the average adolescent may appear to possess these undesirable
characteristics, Their actions cften ssem incoherent and unrredictable.
The adult should not forpet that}8ne time in his life he went through and
did the very same things that the average adolescent is doing today. The
times have chanpged, and the conditions are different, but the drives and
responses are essentially Lhe same.

Closely comnected with the emotional tension of the adolescent is
the fact that everything must thrill. The appetite seeks what is stimula-
ting to the palate, the muscles cry out for strenuous exertion, and the
mind for a story with an exciting plot. lence intemperance, in all fomms,
is apt to show itself, and unless checked, to fix itself as a life habit.l
Yhen it comes to foods, the extremes are the order of the day. They want
the thickest milkshake, the sweetest candy, the dillest pickle, and the
most tender roast. Checkers are generally tco tame. Give them a fast game
of basketball, or a bone~bruising football or hockey game. If the book
does not have an execiting or thrilling plot, it is no good. The movie must
be thrilling in adventure, emotion, or passion.

A constant source of amazement is their tremendous store of encrgy.

Tt seems that they are always on the go. If they have to sit dovn for an

1. Frederick Tracy, Op. Cit., pe 35.



evening ab home and do little, this is rare. Some will find it hard to sit
still in classes. Lnergy can be expended in tve general vays: physically
and mentally. The modern day teen ager goes to high school, belongs to
several clubs or societies, probably an athletic team, a choir group,
atbtends meetings, social events, and may even work after school hours or on
week-ends. An emotion or emotional experience may buoy them up to such an
extent that they perform over and above their natural capacity and skill.
Uf'ten this is followed Ly perdods of extreme fatipue or, if the copposition
vas too great, with frustration.

The energy is there and bubbling over. Adequate outlets for the
energy which would ordinarily have gone into sex expression must be pro-—
vided in the form of athletics, hobbies of some sort or azncther, and the
1ike.2 This idea is very important in dealing with teen—agers. Instead
of suppressing their energy, instead of condemning their actions, they must
be given something good to do. Their potential is very great, and it
should not go to waste. The church and the nation must dsvelop a plan or
program to utilize this energy. If the energy of the adolescent is
padded and directed into the proper channels, the church and the nation
rossesses o greal source of strength in its youth. <

Ancther trait is ambition, the desire to get ahead. This is
rrobably part of the general drive for power. In an attempt to assert
themselves, they want to plan and do big things. They often aim at
things over their head znd are disappeinted when everything does not come
their vay. In their desire to get ahead they often rebel against the

conventional vay of doing things. The accepted way may seem to be too

2. Ada Mart Arlitt, Op. Cit., p. 12.
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slow and inefficient. This often will explain their action. Anything that
appears to them to thwart thoir drives will be resisted. This may bring
them inte conflict with authority. Discipline at adolescence must be
lgrgely in the nature of self-govermment if it is to be successful - at
least let them think they are governing themselves —, for against an
authority which is too compelling, the adolaescent rzacts with resistances
80 violent that he may transfer these resistances entirely from the individusl
who stirred them up to all authority.3

There is throughtout life a desire on the part of individuals to
conquer, &t no time is this desire more powerful than during the adoles-
cent period, when the individual becomes a member of a social group in
which he feels he must excel if prossible., In order so to excel, he must
demonstrate his ability to measure up to the standards set by the group
and %o control the situations-in which the group finds itself.ll This
brings up the idea of competition. In competition there is a desire for
povier over both persons and things. At adolescence this desire to compete
is probebly stronger than at any precedil::g veriod. The desire for power
over objects and situations finds its normal outlet through adolescent
activities such as group games, dramatics, and the like. Yocung people
like to play, and this should be encouraged as much as possible. Sacri-
fice of self to the team's neceds is an excellent check on the desire for
power vhich would lead the individual to use his skill for his owm ends
rather than for those of the group.5

lext the adolescent is noted for being a « This is largely

3. Ibid., p. 39.
h. m-, p' 35.
5. Ibid., pe U5.




due to his expanding intellect, and helps to give weight to the statement
that "a little knowledge ic a dangerous thing". lany of the fundamental
truths of life are doubted, and about the only way of dealing with them
is to pguide their thinking, so that they themselves arrive at the correct
conclusion. In this present period of the world reason is glorified. Vhen
the youth enters high school, an appeal is made to reason, especially in
the sciences. In life there are many things that are not "reasonable", and
these will probably be doubted for a while. The individual will not take
a person's word just because he happens to be a teacher or an authority on
the subject, unless the adolescent has supreme confidence in him through
previous oxperience. liany of the doctrines of the Bible will be questioned.
This is due partly to sin, but also to an expanding intellect and a general
cguest for truth on the basis of reason. Religious doubts are frequent,
and they should not be overlocked or just downright condemned. Take these
problems and discuss them on the basis of Ged's Tord. Iogic will appeal
to them, and pastors and counselors should use it as much as possible when
dealing with their doubts.

The adolescent will pass from periods of hilarity to moodiness.
L period of moodiness may come as a result of having met opposition in one
vy or another. The individual may feel that his freedom of expression has
been infringed upon, or that he has been singled out for special punish-
ment. He feels hommed in on all sides. On the other hand, it may be
caused by a sense of guilt or shame which in turn may have been caused by
a mistake or a wrong deed or attitude. They are growing up, and some of
the problems of life and living loom up large for the time being, so their
moodiness may be a result of a general feeling of inability to éopa vith

these problems.
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Some parents are very concerned about tieir sons and daughters who
show signs of moodiness. Ordinarily there is no cause for alam, just for
understanding, but if this mocdiness becomes habituel and regular, then the
cause should be determined and a cure effectede This should be don= before
the iadividual becomes o case for a mental institution.

One cen herdly imagine a teen ager who does not want a lot of social
life. This desire for sccial life is one of the most obvious developments
in his beheviore. That meens that he will want to belong to a team, club,
fraternity, sorority, or society, and if he is rejected will feel very un=-
comfortable and hurte He wears his school colors, cheers with his cless,
and might feel cheoated if he were not ellowed to go to dances, gemss, and
the like in large groups.® The kind of group that the son or deaghter be-
lonzs to should be of great concern to every parente In carly adolescence
the groups sre generally restricted to the sams sex, but within threo or four
years the groups tend to be mixed.

If the adolescent wishes to be alone and not to associate with groups,
something is wrong, and h:l:s adjustment is not adequeate. <this individuel may
have certain inhibitions thet will not permit him to be a membor of certain
groups, or the group mey not accoept & person because he lacks certain qualities
which the group considers esscnbtial.

There is a tendenoy to do as others doe It is this tendency which
makes the child fit into the group as a nmember who dces what the group does,
thinks what the group things, wears what the group wears.’ The boys and
girls are acubely aware of social pressures and relationships. It is this
sensitivity that leads the adolescent into the conformity charscteristic of

6e Ibide.
Te ibido’ Be 47«




‘the 11:)0:-1:::1.8 Uoviations in dress and manners from the mode of the group are
painful -
The last outsteanding trait of adolescents to be congidered is self-

consciousness. This is the feeling that everybody is or should bs looking

at me, that e new rule is dirocted egainst me, that I am being picked on,
that I am indispensible. They ore seli-conscious about their physical
appearance, and their achicvementse Closely comnected with this is the desire
for rocognitions In order to cover up a weakness or lack of certain apti=-
tudes, they will try to assert themselves in various ways that seem strange
to adults, and even contradictory to the nature of the adolescent. The loud
voices and "monkeyshines" which one seces in adolescent groups on street cars,
the extraordinerily loud ties and socks, the slavish-follcowing of style to
its cxtrome are all evidence of this trond to gain rccognition and attention.
Thus tho most timid porson may try to cover up hiz inndeguacy by being the
loudest person or by adopting some defense mechanism.

‘These traits malke this special ege group an interesting one to work
withe Every parent and counselor should be acquainted wlth their special
problers , and be ready to help in e friendly mamer. "The adolescent nseds
a sense of indepeandence while at the same time he should be soble to go to
an adult for consultation and to share his confidences. & combination of
independence and the dependence which comss from a Imowledge that adults have

o wider cxpericnce and can give adequate counsel are both meessary-"e

8.. Luella Cole, Upe Cite, pe 217. g
9. £Ada Hert Arlitt, Up. uit-. Pe 59
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Chopter IV

BIOTIOHAL LIFE DUEING ADCLESCEICE

In Chepter II under the development of the personality it was pointed
out that there is e development of the emotional 1ife. The emotional life
of the asdolescent increases to such an extent that he is guided and ruled
more by his emotions than by eany other single factor. Often more is zccom-
plished by appealing to their emotions than to their intellect. Instead of
calm deliberations, there are snap Jjudgments; instead of deliberate plaming
and working, things are done on the spur of the moment end upon impulsc.

The complexities of life during adolescence naturelly give rise to
mony unsetisfectory if not edverse conditions. These promote emotional
strein and ineresse pesrsonnl dissatisfactiony they heighten internel ten-—
sion and lessen external peace.l The well known mocdiness of young men and
woimen, vhich meakes them pass from extrcme despression end melancholy to ex—
treme hileriousness, end back egain, has its roots in the emotional unsteedi-
ness of the period.?

The emotional life ot mdolescence is very unstable. This instability
is due to several factorse In the first plece, there is a sense of in-
security due to the transition from the child's to the adult's worlde ¥o
longer do they want to be classified as children, for they feel new powers
and sensations at work within themselves; still they alsc realize that they
are not physicflly maturc, and thus oamnot be classifiocd as adults. Ihis

nay lead them to feel that they are leading a special life that is

l. Ira S. i""i.].G. OE- Cit., pe 152,
2. Froderick Iracy, Ope Vite, Pe 100.
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discomnected in eny way with the future adult life.

"Up to adolescence the child expands in a protective and encouraging
enviromnent. UVuring adoloscence he is confronted with the mnecessity of re-
orientating himself completely to life."® As a ohild he could depend on
getting prectically everything at home, but now he has to help himself more.
This mey include doing odd jobs in the neighborhood, or straightening out
his owvn difficulties in school. Comnected with all the physical and mental
changes that are going on, the adolescent will have to adopt & whole new 1
outlook on lifle, or else expand the original outlook very mache FHe is con-.
fronted by appoarently inexpliceble changes within himself ond is at a loss
as to how to adjust himself to the world around him.%¢ The way in which he
is able to adjust himself is a test of his persomalitye.

An idee which many young poople constantly have in mind is their
independence of' their parents eand adults in generale. Age and maturity spell
this freedom, while eny symbol which comnotes youth or childhood is a re-
minder of what they might consideor serf'dom, out of which they have been
working, ond against which they have becn strivinge® Often they feel thet
their rights of frecdom and judgment are infringed upon, &nd as a result
will rebele 4Lhis oftten causes friction in the home, and also a-.i: school.

"A young person is very swre that he has outgrovn and rejected his
childish past, while at the same time he seoretly suspects that he has not
come into his future estate of manhood or rrpnnnhood-“a This is a cause for
the insecurity end instability of this perticular age, end the individual

will often meke use of any number of defense mechanisms or espapes from

realitye.

3. Uhitehouse Conference, Upe Yit., pe 12.
4o Ibidl' Pe 58.

5. George iis Crane, Psychology Applied, pe 225.
6. Peul &, Johnson, Psychology of Heligion, pe 73.
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Xespeot for the home and cbedience to parents does not cease with
the advent of adolescence; novertheless, it is true that a certain emount
of emancipation from home tios is nscessary because the adolescent will
never be a real adult as long as his parents make his decisions for him,
protect him frony!.mpleasan‘bness, ond plen his daily EI.ife." All of this pro-
duces a feeling of insec't.;rity which effects the emotional life of the edoles~-
cent.

Adding to the instability of tho emotional life is the general trait
of scepticisme The intelleet is oxpanding, and now ideas ond impressions are
being formedes The old cutlook on the world which consisted mainly of the
city or county in which the individuel lived has broadened tremondouslys
"llew" facts scem to be discovercd through the study of the sciences. The
whole world order is a now and challenging fielde ihen this differs radi-
cally from former notions, the individual will be unbalanced until he cen
succeed in meking the proper mental adjustment.

Scoptioclasm often brings with it a eritical attitude and judgment
upon the existing order or teaohiz_:g. "If, in this process (of oritical judg-
ment and reflections), he encounters problems end difficulties that stagger
and unsettle him for the time being, 'this is simply a pert of the price
which he has to pay for the privilege of growing upe The only other alter-
native is to remain a child forever."8

Becuuse of their neture, religious dootrines and nrinciples are
objects of scepticism. Ifany adolescents find it hard to subject their new
found reasoning powers to the idea of faithe This means that there will be

many cases of religious doubte. This is usually not due to a malicious

T« Juella Cole, Ope Cite, Pe 9.
8. Frederick Tracy, Op. Cit., p. 98.




attenpt to throw aside their Christien religion, but to "tho expansion of
the mind, the enlargement of the mental outlook, snd the eugmsntation of
the emotional currents, that teke place at the time of pubertys These
changes are almost certain to bring with them a new impulse to scrutinize
those things that heve heretofore been taken for granted."® Doctrines touch-
ing the origin o:l'.‘_ things, the authority of the Bible, the person of Christ,
certain of the divine-nttributcs. cortain of the attributes of ithe human
soul and its destiny, stand first emong the things that coms to be doubted
in these yearse The Christian religion toaches thet Satan, the encmy of God,
nalkes use of scepticism as a tool to confuse and lead oway from God His
prize creation. Io mabtter in what field scecpbicism coours, it will contri-
bute to the emotional instability of this age.

fnch of the instebility is due to varying interests. Interest will
vary in intensity and the objects of inbterest will changee. For a time
music may be the main objoat of interest. Then, for apparently no reason
at all, the center of intorest may shif't to photograpnhy, and for the moment
all elsc is practiocally forgotten. The boy will insist that a new camera
means &ll the world to him, and the basement is converted into a darkroom
for developing picturese IFor some this interest will become fixed and develcp
into a life's work or at least a worth while hobbye.: Somz will find a cer=-
tain phese of church work that beocomss all absorbing for a while, only to
wane after a while to the alarm of parents and pastorse

Interests will vary from time to time as ths adolescent begins to
oontemplate end ask himself, "lhat about the future?" He may think that he

has found the answer es to how to prepare for ths future in a certain

De Ibid.. P 194.



vocablion or ocoupatione. Anything theat pertains to that line of work will be
ecegerly soughbte If difficultics ere met or if the novelty wears off, inter-
est moy be divertoed into another direction.

Emotions are easily eroused end difficult to predict. MNow forces
appear on all sides, and often an ocmotionel couflict will result. In the
face of difficulty or opposition, the adolescent may try to escape from

reality. In his book Fsychology Apglied, George lis Crane lists ten normal

ways out of emotiomal conflicts:l® (1) Levorie-thinking of the ™good old
days" when everything was quiet and serence In reality “the good old days"
mey not have been a bit botter than the presenmt. (2) Inactivity = the
individual can't decide what to do, so he just waits until something happens,
end in this way he does not have to exert himself. (3) TFlight - the desire
to get away from the unpleasant situation or place. (4) Sour-grapes attitude
- the disnosition becomes unpleasent. (5) Disscciation = moods and ideals
will very greatly within a short period of time. One day the person will be
o perfect seint, and the next day the worst simner. (6) Compensation =
the physical weakling will try to compensate for his lack of strongth by
becoming overly intellectuale. Tho ons who lacks skill will beocome reockless.
(7) Frojection = the individual will place the blame for en undesirable
situation or act on someone else or on the enviromment, and in this way try
to excuse himself's (8) Identificetion = the individual identifies himself
with another person who is an ou.'bstanding person or & heroe. This is often
done by the avid moviec fan who identifies himself with the hero of the story.
(9) Hationalization = reason will be employed to explein away responsibility.

(10) Any number of substituto responses.

10 pps 523 ff.




Emotions are the spur to nctione It takes feeling to get action.
All sense impressions pass through the intellect and on to tho emotionse.

If there is & response, it will be passed on to the will and action of some
kind will result. This action may be en actusl deed, or the formation of

an attitude. If the emotion:; can be controlled or directed, tha bohevior
cen usually be controlled or directed into the proper expression. Especially
in edolescents are feelings the spur to action; their degree is a msasure of
potontial onergys'! Vhen well controlled, feelings ere a social assebes It
is truc that feeling is apt to be more permanomt if it rests upon reason.l2

Emotions seek expression. A conbribution of the school and of the
church to emotional stebility is “the provision of sdequate outlets for such
cnotionnl crises as are inovitable during the adolescent period“-ls A
atrong emotion will find some outlet, desirable or otherwises If one
avenue of expression ic forbidden, snother will be found. "Simple supression
is not a pormanent solution to eany emotional problem; it msy work for a
while, but the final relsase of tension is likely to be moro violent be-
cause of the inhibitio ", 14 gince emotions can cause nervoas end msoular
tension, anything that requires exertion acts as a relief.

Feelings constitute the immete responses out of which the complex
structure of personality is orocted. "Foelings aro the basic responses of
personality."19
"Our emotions carry us to the hilltop of hope and courage
end they sink us in the slough of déspondencyes They may

increase our physical strength and improve our personal
charm, or they mey deplete us to the lewvel of invaelidisme.

11. Earl G. Lockhardt, Op- Cite, Pe 38.

12. .[bid-. Pe 61.

13. Inella 3013. OE- Cite, pe 150.

14, Ibid. -

15. Itoss Stagner, Psychology of Personality, pe. 70.
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"ihoy may make us attractive or repulsive, ressonoble or

irrational and insans. They may rob us of our fricnds,

Jjobs and peace of minde Cur emotional habits largely

determine owr sociol edjustments, but intelligence is or

moy bocome master of the emotions." 16

For the adolescent thoro is tho need of belonging to a group. Ilore
and more the individual booomes awore of the fact that he is a social being
and as such must seek and take a plece in societye. Clubs and socicties ere
pleatciful, Qnd membership is usually sought, especially if the sobivities
and accomplishments of these sccieties are held up as interesting and gocd
before the person reaches the age when he can joine Selonging to e group
enhances individual importence and lends to the individual's social prestizo.
Decause there is a sense of insecurity thet arises in the transition from
the child's Lo the aduli's world, the nced of belonging to a group is greater,
for membership in a group brings with it a feeling of seccurity.

The emotional life of adolescents demands group contact, and accept-
ance or rojection by the gx;oup will determine very much whether or not the
adolescent is able to adjust himseli to life.

Since it is true thot adolescents live in the realm of emotion mmch
more fully than they do in the realn of reason, it is important that youth
lecaders take account of every influence which will affect the emotionsal lifek?
In this comncction the nsed for religious expericence must be noted. Religion
end faith are important and strong factors in the life of every Christian.
Christian doctrine is living and dynamic, and it must touch more than the
intellect. It must nocessarily touch the emotions if it is to bheve any
effect on life and behaviore In this respect there are two extremes. One

extrome would make feeling the deotermining factor of religion and faithe.

16. larl G. Lockhardt, Cpe Cite, p. 47.
17. licElhinney = Smith, Cpe Lite., pe 198.




The other oxtreme would leave out ell feeling and reduce religion to an

intellectual formmla. Feith indeod must be based on knowledge, but it must
elso affect the omotions.

The "Youth For Christ" movement in our country is gaining mesh
popularity, because it appecals to the emotionse It cannot be denied that
religious leaders must take into account the emotionse "In its effort to
win youth the church ought to concentrate upon the weaving of emotional ties
which will bind youth to itself so tightly thet nothing which lifs can bring

will break those ties.” 18

18. Hovin C. Harner, Youth lork In The Church, pe 26.




Chapter V

STANDARDS AND IORALS

As the adoleoscent grows mentally and spiritually, ho will realize
through his associetion with people and life in goneral that he mmst edopt
a standard of behavior and a morel code that are in keeping with the demands
of socioty and of his roligious beliefe. The mind itself has deoveloped %o
such an extont that it can comprehond the idea of moral right and wronge
"The mind is boginning to compreohend the meaning of moral principles as
distinguished from relative valuese It takkes in the momentous idea that
there is such a thing as a right that doos not depend on external conditions,
such as laws or consequences, but is in itself right, and that there is such
e thing as a duty which is not made such by any external coma2snd, but would
be one's duty even though it were not comuanded et all".l A discussion of
this thought would lead into the field of ethios.

"o « « the essence of morality is the cepacity of appre-

honding a good which is good in itself, and not for any

morely oxtransous roason, and of deliberately secking

thet good, not through compulsion, training or habit merely,

but on its own accounte A moral nature involves the power

to conceive ideals and to strivo for their reslization,

which msans tho power to think of' personality and life

as possessing a nmeaning and value apart from the satis=-

faction of any immediate need of the organism or the

gratification of any partioculer or transient desire."2

Ag there is a physical, intelleoctual, and emotionel development, it
might be expeoted that there is a corresponding development in moral judgment
‘ond knowledgee Growbth toward physical maturity has no parallel in growth

toward maturity in religious and moral 'bhinld.ng.s There is a definite leg

1. Frederick Tracy, Upe Cits, ps 163
2. Ibm-. Ve 161.
Se Hedley S. Dimock, Ope Cite, pe 2563.
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in tho devclopment of moral lmowledge after puberty is attained.* This is
due to many circumstances. The system of religious instruction in meny
churches occounts for some of this lage Oi‘ten this instruction ceeses about
puberty af'ter the rite of confirmation which many denominations cbservee

There is & definite commoction between biblical Imowledge and moral
judgmente The Bible contains the most perfect code of ethicse. The Christian
is duty bound to submit to and ’carry out its demands, and receives the power
to do so through the redemption wrought by Jesus Christ.

This ideal is not perfected in man. Especially in Ghe adolescent
there are many inconsistencies that have to be reckoned with. Nany extremss
in the moral life of the adolescent will be founde. His conscience which
moy be sane snd reasonably sensitive for the most part may at times appeer
callous and depraved on the one hend, or morbidly serupulous and exacting
on the others® Such an inconsistency is cf'ten due to the emotional in-
stability of the agee Froquently when asked for o roason a certain act was
comm tted, the adolescent may roply, "I don't kmow". Since the adolescent
ofton acts on impulse, judgment must frequently be withheld as to punish-
ment for a misdeed until it cen be established that the act was malicious
and deliberetee In carly adolescence, the epplication of a principle fails
in many instences, beceuse ths individual is unable to generalize and carry
over the application to similer situations. Thus while he may be very
scrupulous with regard to the sexual stimulation of the modern dance, he
ney be very callous with regard to indecent exposure or passionnte movies.

"To many edolescents truth is one thing as it applies to situations

in vhich it concerns his family and his friends, and quite another as it

4o Ibid.. PDe 157 - 188.
5. Tredorick Tracy, Ope Cit., p. 164.
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applies to strangers or to individuals whom he considers as pryi.ng.“s

Ag a group many feol that it is actually virtuous to tell a story to protect
a member of their gang or group, and they do not hesitate to do s0.’ For
the moment they have forgotten about the wirtue truth, and have replaced it
with an idea of group loyalty. The telling of "white lies" in these cases
will bes looked upon £s & virtuse.

The average adolescent mey mnover think of stealing even the smallsst
object, yot he will cheat in the classroom, or Jjoin the genz on Hallowe'en
and destroy or mar any emount of propertye "At the begimning of thc adoles=-
cent period, unless long training has made the child certain of the Tect
that his property is his ovm and that of other people is their owm, to be
shared only with their permission, a certain lack of regard for property
rights persists."®

leny tests have been given on the subject of moral judgnent, end
the results heve proved very interesting. "Being good" wes defined by a
five yeer old es “eating my dinner, doing what mother and daddy ssy, and
being quiet when there is company"™. Goodness dofined by an adolescont was
“hrelping the poor, playing fair, giving a hend whero it is nseded, telling
the truth, end living up to one?s ideals". The difference between the types
of behavior described in these definitions is obvious, ut the later type has
developed from the earliores? Specific instruction determines to a greatb
degree how a porson will react in a given situation, but the ecarry over into

similar circumstaonces is mot alweys greate

6. Ade lart Al‘li‘h’b. OEI cit.' Pe 206,
7. Ibid.
8. Ibia-. PPe 208 = 209.

Qe 1bide, Pe 201 lhose definitions are a combination of the answers
Toceived on a questionnaire that included the question concorning

goodness e
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‘thore is little doubt that the method of teaching has groat effect
on the correlation between biblical Imowledge and moral Jjudgmente To the
dismay end consternation of many pastors an increase in the storehouse of
biblical knowledge does not always meen an increese in moral judgment and
behavior.10

"The mere study of facts; unrolated to religion, will not produce the
desired resultss There must be a very definite relating of the faocts
studied to the totel experience to be o;' religious valuees This demends a
profoundly relipious outlook on the part of the teacher, an outlook which
gtudents will recognize and spprociate™«ll The principles studied mmst be
applicd to the individual's needs and problemse.

The method of religious teasching least painful to tho adolescent
and yot extromely efffective is the “proble m-solution“methode Instoad of
oterting with a principle and then makinz the vpplication, the process is
almost reversed so that a specific problem, or oven a problem of a wmore
genaral nature, is studied, and, guided by the instructor, a solution is
sought on the basis of the principles set down by God in the Biblee Cfton
edolescents rebel at the thought of having to listen to a lecture which in
their minde must nscessarily be boring, but they will eagerly tale pert in
and derive much benefit from the discussion of & problem which they feel
concerns them.

Anmong the factors that mey have a bearing on biblical kmowledge
and moral judgment, Kraeft lisis the following: intelligence, sccio=

economic status, church affiliation of perents, religious influence of home

10. tnlter Oe Xraeft, Biblicel Information, lioral Judgmont, and
Doctrinal Comprohonsion In Luthoran Schools (lissouri ~ymod),
Pe 4.

1l. laird T. Hites, The Effective Christian College, D« 203.
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as expressod by the practice of saying grace at meals and conducting femily

wors.hip. the rogularity with which pupils proy, the attitude of pupils toward

the study of roligion, church attendence, and chronologicsl age.l2 Of these

factors the most outstending is intelligenco. According to tests made in

Lutheran grede schools by Kraeft, "the higher the intelligence of a group,

the better the score that was made on the test in moral judgmente School

grades consistently differentiate the groups on moral judgment, each successive

grads bringing a distinot advance in tho average score."l3 An explanation

of the differcnce beltween scores on bibliocal informetion and moral judgmeont '%

must be sought in the schools themselves, in the curriculum content, the ;

mothod, or the objectives underlying instruction in relation to the outcome j

observed.l4 liany reform schools for boys and girls will testify to the i

fact thot intelligonce plays a great part in the moral judgment of an

individvele. Intellipgence includes the ability to loarm a principle end to 1

apply it in general and specific instances. v
One of the typical foatures of adolescence is the development of and -

interest in idealse These generalized attitudes are of immense importance

to the adolescente "Adolescont idealism is distinctly moral. It offors

dirocction and goal to 1life."1® Because they have ideals, high achool stu-

dents are more capable of making their owm decisions than are children.16

Bvery normal adolescent has ideals, end he judges his own conduct in terms

of themel? However, it should not be supposed that all ideals which thoe

adolescent has set up within his owvn mind are socially acceptable.

12. Valter 0. Kraeft, EE- CiGe, pe S0.
13. Ibide., Pe 76.

14. Tbid

15. Ira S. lile, - cit-' Ps 326«
16 Luella Cole, Ope Uite, pe 388.
17. Ibide.
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Adolescents desire that tholr adults exomplify thoir moral ideals, and ere
of'ten disillusioned when they discover that such is not the eases Often
they may use the bad example of an adult as a license for their cwn inclina-
tion to do wronge Therefore, it is of utmost importance that youth leaders
and counselors be of the highest . moral integrity.

"Some years ago Sanford Boll made a study of characteris-
ties which adolescents most dislikede The qualities that
most inspired dislike were as follows: sabsence of laugh-
ing and smiling, excossive scolding and "roasting",
fondness for inflicting blows, indifference, malevolence,
soarcasm, severity, stormness, suspicion, threats, brokea
vows, and unjust punishnente On the contrary, those thet
inspired trust and confidence and were tho most appreciated 1
were ebsence of hypocrisy, arousing of ideals, athleticism 1
and vigor, umxlerstanding, oonfidence, encouragement to ‘,~
overcoms circumstances, giving of purpose, independence, :
inspiring self-confidence amd giving direction, lkindling
of embition to be something or to do something and so
giving an objeet in life, kindness, a little mraise,
personal beaubty, personal sympathy and interest, purity,
special help in lessons, stebility and poise of character,
and timely end kindly edvice." 18

=
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The stendards and morals of adolescents are greatly effected by
horedity end enviromment. "lorality is not an instinot™, end, therefore,
it depends for its development upon the parent, +the educator, and those
forces in the homs, school, and commnity wﬁoh play upon the individual,

checking his activity on the one hand and facilitating it on the other.1®

B i PN T

An enviromment that is conducive to orims and filth will most gencrally
lower the standerds of the individuals who live there. On the other hand,

‘+he person whose environment lends o lova,' culture, and bsauty should be

1‘.__-L. s o . aw o

expected to have higher stendards of education and moralse.

18. Ade Hart Arlitt, Cpe Cite, pe 64. 1In this quotation #A itt

refers to Sanford Bell, A Study of the Yeacher's Influence,

. Podagogical Seminary, Deccmber 1900, VOle 7, Dps 492 = 5256s
19. Ibid.. Pe 206.




In building unselfish stendards there is a need for group re-
oreetion. Croup gsmes can serve as a factor in developing moral bchevior
in several weys: (1) sacrifice self for the good of the teams (2) resist=
ance to authority checked by obedience to rules; (3) good sportsmanship,
which includes playing absolutely feir and losing gracefully; (4) emotional
contrt-:l in games should be developed so that the individual does not show
outbursts of temper; (5) loyalty - to team mates, school, city, state, and
natione.20 l'eny schools have lost sight of these goals in their sports
program, especielly whore other schools are imvelved and there is a stand-
ing rivelrye.

There are many adolescents who mey never receive any punishment
for infringements of the moral code, but because they do not measure up
to the standard of the group erec regarded.by their fellows as “lacking in
good sportsmanship™, "sneaky", "double-faced", or as otherwise not conform-
ing completely with ideal beheviore These factors are often brought to
lizht in group gemes and recreation.

In group recreetion the individual has an opportunity toadd to the
enjoyment and happiness of his friends. Tho development and improvement
of the personality does not conslst only in the development of virtues, but
also in the ability to use these gifts end talents in such a mamner that
they will edd to the heppiness of others.2l

During the period of adolescence the capacity to sppreciate beauty

in all its forms makes the most merked advemce. "“The disposition o respond

to the charm of the beautiful is greatly quickencd, and the imability to

give fitting expression to the feeling for the beautiful is most painfully

20. Ada Hert Arlitt, Ope Cits, pe 210.
21. George W« Cranc, Op. Cits, ps 199
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realized. lixternal nature avakens an interest not previously felt M22 The
adolescent will be thrilled at the sight of a beautiful sunset, he will

thrill at the sound of beaubiful music as never before. lany chorus conductors
would rather have younger men and women in their choirs and choruses, be-
cause Lhey feel the music more deeply and accordingly have more depth of
expresgsion,

Nature seems more beautiful than before, and the adolescent of'ten
has a strong feeling of fellowship with the things of external naturc; a
feeling vhich seems clusely related to the religious sentiment.23 Therefore
efter a weelt at an outdeor camp the adolescent will tell about the closeness
to Ged that he experienced in nature.

This new enthusiasm for the beautiful and the artistic thrills the
soul =nd gives new interest to life even though many of these newly awakened
artistic enthusiasmsare short lived and endure for only a time. HNeverthe—~
less, more scoher after-images persist throughout life .2h

Vhenever art is taught in school it should be taught with the idea
of increasing love for the beautiful, and this will create a desire to ex—
press oneself in beaubifvl creations, and the individual will find pleasure
in this. This creative self-expression tends to heighten the moral tone
and bring satisfaction for an accomplishment.

The appreciation of beauty is able to elevate a person's whole being.
"Those who really enjoy expressing themselves through painting or music
speak of the peace of mind and heart which comes to them as they become ab—
scrbe¢ in the practice of their art. . . . They lose themselves in a world

of beauty and are able to forget the sorrovs and distress of the day.“zs

22. Frederick Tracy, Op. Cit.; p. 150.
23. Ibid.

21]:. Tbid., p. 151.

25, Terlhinney-Smith, Op. Cit., pe 2h3.




Chapter VI

FELIGION AS ORIENTATION AND DYNANMIC IN LIVING

Life is complex and changing. The forces that affect the personality
are gtrong, and sometimes they become so overbearing for the individual that
he feels lost, insecure and helpless. Religion offers support, for relizion

remains the abiding truth in a world and life of changes.

The adolescent with his many insecurities necds the s.uppoz'b of

£
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religion more than ever before J In the chapter on the emotional life of

adolescents it was pointed out that there is great instability which is

PR ] ] ae— -

accounted for by a sense of insecurity which is due to the transition fron
the child's to the adult!s world, scepticism and the expanding intellect, and
varying interests. This presents a great need, and religion provides the
answer. The youthful minds and hearts can be directed to the eternal verity
of God. Though the adolescent is experiencing changes within himself and
all about him, God rcmains the same. Ps. 102: 26, 27 "They shall perish,
but thou shalt endure: yea, all of them shall wax old like a garment; as a
vesture shalt thou change them, and they shall be changed: but thou art the
same, and thy years shall have no end." Of the second person of the Trinity
Hebrews 13: 8 says, "Jesus Christ the same yesterday, and today, and for-—
ever."

"Religion is the only unifying and ever—-present force which can
help solve the inevitable moral and intellectual conflicts of parents,
children and society at large. In a world of change and rebellion to authority,

God is the only fixed point."2 America is called a Christian country, and

1. Ada Hart Arlitt, Op. Cit., p. 212.
2. Henry C. Idnk, The letuwrn to Religion, pp. 104 — 105.




as such-accepts the authority of a divine being. This makes it possible for

a moral cocde toc be established. In this country the basic moral code con-
sists of the Ten Commandments. God is a fixed point outside of man on
vhich he can draw for strength and security. In order that this idea of

God be of any use to man, he must accept God in faith and in faith draw upon
Him for help.

fteligion and religious thought appear to be a necessary accompaniment
of the life of social groups, and to be present particularly where conditions
of life are difficult. In fact, in times of stress and strain, mankind turns
to religion as the power which enables him to conquer otherwise unconquer—
able obstacles or enables him to stand otherwise unbearable strain. Adoc-
lescence is a period of strain. Vhere there is no stability in religious
belief the strain is increased many times S

Scientific theories have changed, ideas of medicine have been proved
to be fallacicus, but the truth of religion, though challenged, remains un-
changed, and it can Gtherefore serve as a bulvark for man, especially the
adolescent.

Ilelipion is not separate from life, nor is it a set of ideals that
is impractical. If that is all that religion amounts to for the individual,
somebhing is wrong, for -"c.here:is and must be an integration of dogmatic
principles vith life and its problems. That religion has a desirable effect
on people can not easily be denied, In a test given to scme two thousand
children, Henxy Link found that "the very fact of parents attending church
vas a factor in the development of desirable personality traits on the part

of their children, and the attendance of Sunday School by the children vas an

3. Ada Iiart Arlitt, Op. Cit., p. 61.




even more important factor .“'4

The church has a duty to perform over against its youth. It must
present the living and vital teachings of Christianity in such a way that
the youth are made to feel that religion answers their needs for this world
and for the world to come vhich the Bible speaksabout. "The church ought
to concentrate in its efforts to win youth upon satisfying the life-needs cf
youth so completely as to become indispensable to youth.“5

i The Bible has established a2 definite moral code in the Ten Command-—

ments, and Jesus has provided an example for living Ly His perfect life,
ith Jesus providing the power and the example, religion bscomes a guiding
influence in the formation of desirable habits and in orderly conduct.

", « « religion is that quality of life which lies behind

habit, which causes one to want to do right and to form

the habits necessary Lo do so. It is the conduct con-

trol vhich operatzs in thosc crises of temptation that

brealkt through the wall of habit and threaten to engulf

the moral values. Heligion becomes a powerful influ-

ence in life as one abandons himself to the leadership

of the divine. One may be truly free only in terms

‘of the bonds vhich hold hinm close to God. The truly

moral may not be serarated from the religious in vital

living in the Christian school. Religion, therefore,

becomes the supreme conduct control. Our problem is

to discover the nature of religion, and to find how it

may be brought to function more oi.'fectivg]y in student

life, in conduct as well as in thought."

The church and its teachings have affected the course of history.
This is often forgotten with the result that church history and secular
history are taught as two distinct subjects. The crusades, the papacy, and
the Reformation were religious in character, and they helped to shape the
world and events for many years. The teaching content of the curriculum

should include an emphasis on the church as a motivating agency in the life

5. HNevin C. Harner, Op. Cit., p. 27.
6. laird 7. Hites, Op. Cit., p. 235.
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of people, and show how in religion a large part of the cultural life of the
nations has been centored. Such an emphasis is perfectly true to the facts
of history.’

Unfortunately, there have been types of Sunday School morality which
believed in the use of copy book maxims as pure verbalizations instead of
fuides to action. IMuch religion is taught in this vay, and as a result much
cf the usefulness of the instruction and the power of religion is wasted.
These are examples of ideals which do not go over into overt action in terms
of expression or in terms of the inhibition of acts not for the social good B
It cannot be assumed that a given measure cof biblical infomation or moral
Judgment means a similar degree of excellance in moral behavior. Biblical
information has been found to be superior without & corresponding superiority
in moral behavior by a number of investigators < This may be due to faults in
the presentation or the evil trait of sin, or probably a comhination of both.

Often courses of instruction would isolate moral behavior from life
ratiwer than integrate the two., WA feasible and valuable plan is that of
securing a thorough correlation of character training with every other sub-
ject of the curriculum, every extra—curricular activiity, and in fact every
school expoﬁence.“lo Furthermore, it should extend into the home and other
community apencies which may be influential in the life of the adolescent.

"The attaimment of moral character is not so much the

habituation of a set of behavior patterns, but rather

the refomation of the total mental and moral attitude

of an individual, so motivated as to produce desirable
and social outcomes.

7. Ibidl’ p. 197.

8. Ada Hart Arlitt, gg. Cit., P. 205.
9. Talter O. Kraeft, e Cites Pe U« Kraeft cites the findings of
Hartshorne and llay, Bartlett, and Hightower.

10. Ibid., p. 10.' Kraeft quotes Charles T. Benson, Psychology For
Teachers, p. 389.
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Yiccording to the Lutheran point of view all attempts at

character education require an impelling motive or drive

which 1711l build desirable attitudes while it is im-

proving conduct. . « o This motivation should not be

extranecus, but inherent in_the religious interpreta-—

tion of conduct reactions."

The acceptance of Christian doctrines and principles will mold
and shape the whole personality with its mental and moral attitudes and
form basic individual and social responses and behavior patterns that will
clevate the individual and also raise the standard of the group. feligion
and life are closely bound, for religion prepares for life and ansvers
the problems of life. The teaching of religion will bring to youth the
knowledge of a source of power outside themselves upon vhich they may call.

In their more serious moments youbths feel the need of a hirher and divine

being to whom they can look for assistance and guidance 12

lian has been created a meral being and must view all that hs dces

in a moral sense. Every child is endowed with 2 moral sense called con—

i
{

science. Romans 2: 1lh, 15 "For when the Gentiles, which have not the law,
do by nature the things contained in the law, these having not the law,
are a law unto themselves: which show the work of the law written in their
hearts, their conscience also bearing witness, and their thoughts the mean
while accusing or else excusing onc another." Conscience is not the
standard or law, but presupposes a law. Conscience is the judge and passes
judpment on the individual's acts on the basis of the law within himself
which he recornizes as binding, and therefore a man can follow only his
own consciecnce.

The function of conscience is threefold: (1) Obligatory — it deces

11. Ibid., p. 11.
12, TeLlhinney-Smith, Op. Cit., p. 198.
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not function with the same intensity, accuracy or responsiveness in every
individual because of difforences in heredity and temperament, environment
and education, and the wey in wihich the person has respected his conscience.
The Christian accepts the Ten Commandments and the whnole will of Geod. This
Tunction of conscience appeals to the wlll, prompting him to do the right
and restrain from wrong. By the intellect man accepis the standard s;.rd
knows what is right. (2) Judicious = conscience passes judgment on the
contemplated or completed action. It commends man for doing right, and
condenns him for doing wrong. Rationalizing often attempts to bribs the
conscience, but it can never do so completely. (3) Executive — conscience
executes the judgment it passes. It gives a feeling of shame, remorse, and
pangs of conscience for violating the : conscience and the standards which
the individual has accepted.

If the adclescent has accepted the standards of Christianity as
binding, then his conscience will be a power that will lead him to choose
the right and will act as a restraint vhen tempted to do wrong. "Person—
ality is affected by consclence and conscience, tested by experience,
develops character 13

For the adolescent there is great value in religious experience.
Tteligion in youth is more subjectively personal than in childhood, for the
mind of youth is strongly disposed to find spiritual meaning in, rather
than apart from, the objects of nature, and the events and relationships of
human life .:Il; Experiences help to develop the person, therefore the
essential worth of an emotional experience lies in its contribution to the

development and molding of the emergent self .15 Religious experience can

13. Ira S. ¥File, OE. Cit.y Po 326.
1);. Frederick Tracy, Op. Cit., p. 188.
]5. Ira S. T-':I.le, 0}). CiE.’ Pe 326.
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certainly do no less than help in the development of the self, and the
adolescent who has no religious experience must find other means to make
up for this deficiency. Religious experience is enriched by deeper
reverence and satisfaction in communion with God.l%

Ho experience is vital or dynamic without emotional support, and
since religion is concerned with the deepest needs and highest worths of
life, it will naturally be charged with emotional urgency.l? The church
that fails to realize this vill have difficulty in keeping alive a good
wyouth program that will benefit the youth and the church.

Such Treligious experiences can be achieved in Christian fellowship
end in moments of quiet meditation in candlelight services or outdoor
vespers. One hour of contemplation can furnish thoughts which weeks and-
months of action can scarcely achieve .18 "As to services out of doors in
2 beautiful natural setting, they afford youth a chance to approach the
Creator through his handiwork, and they enable God to speak His owm word
to the souls cof youth. Rural ycuth groups are particularly fortunate in
this respect, and should make full use of their good fortune. Even c:ity
groups can have an Easter dawn service, and a sm.;lmer vesper or so.t1d

The Valther League of the Lutheran Church recognizes the need for
religious experience. The program of the Valther League gives the individual
an opportunity to test and try the principles and values which the Lutheran
Church presents in its formal religious education. Instead of Just talking
about the joys of Christian fellowship, the leaders of the Valther League

believe it to be a sound educational procedure to meke it possible for the

16- Faul T, Johnson, QE- Citog Pe Th- .

17. Ibid-, pn 52.

18. Henry C. Link, The Return To lieligion, p. 22.
19. levin C. Harner, Op. Cit., p. 141.
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individual to experience them (to taste their goodness). The same is true
of' the values of worship and of any of the other truths which the Lutheran
Church is endeavoring to teach. The Vialther league program provides for
sunrise services, vespers, other outdoor services, fellowship within the
local congregation and at conventions and canps. An extremely effective
means of developing the feeling ancd bond of fellowship is the traditiocnal
"Friendship Circle! of Vialther League camps and conventions. Other useful
means that promote ne]inioué feelinpgs are camp fires and sacred songs.

Adolescents desire that their counselors and pastors exhibit certain
qualities. The most important is that the counselor or pastor exhibit a gen—
uine interest in them and their problens. To the adult these problems may
seem very insignificant or even silly, but to the adolescent it is a real
and a great problem. Furthermore, the youth like to have their pastor
take an active part in their activities if at all possible. This also
proves to them that he is interested in them. Instead of lectures give them
discussion and guidance; instead of denunciation give them help; instead of
ignoring their best efforts give them Va. little praise.

There is much value in Christian company and fellowship. Christian
fellowship has as its bond a common faith and a common goal. This gives
{0 the adolescent a feeling of security in his life which is full of in—
security. Christian friendship can never be selfish, but in accordance
with the principles of Christianity seeks the good of the cther person.
This idea is important in the development of the personality.

Closely commected is the value of Christian group pressure. The
adolescent desires to conform to the standards of the group in which he
finds himself. In a Christian group where the standards are high, the
individual will find that he also must conform to the high standards of the

i
y
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group. Christian group pressure, where developed, can he very helpful to
the church, school, home, and comunity.

Association with fellow Christians is alvays beneficial, but this
is especially true in group games with Christians. 9%Flay behavior is of
particular consequence for the development of the personality. Its major
values are two-fold. FPlay possesses remarkable povers in the re-creation
of persons. It also is a major means of achieving effective personality
and social adjustment through providing vholasome avenues for the express—
ing of basic urges that cannot be denied without disastrous results.n"20

In group games the participants have an opportunity toc practice
many of the principles which they have learned through religious instruction:
sacrifice of the self, obedience to rules and authority, good sportsmanship,
self control, and helping to make the lives of others morec happy and enjoy—
able. Fhysical games and competitive sports have been found to contribute
much tovard personality.2l These principles must be brought to the atten-
tion of' the participants, lest the games get out of hand and negative
instead of positive qualities are developed.

The awakening of the religious sense is commonly associated with
‘adolescent development, and forms one of the most significant drives to
conduct from the onset of puberty throughout the adult life 22 Religion
does not act to suppress action but rather is a guide to action. The
Christian religion is not a set of dead principles but a dynamic vay of
life. Christianity is not the refuge of the weak bubt the weapon of those
who would be strongs it is an aggressive mode of life, by which the

20. Hedle]r Se Di.mock, Dp. Cit.’ Pe 35.
21. ienry C. Link, The Rediscovery of Man, p. 76.
22, Ada Hart Arntt___EJ__, Op. CGit.s D« 212.
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individual becomes the master of his enviromment, not its complacent vietim.23

l‘ As its contribvution to the adolescent and to the nation the church becomes
duty bound by the command of God to direct its youth to go forward with

Christ.

23. Henry C. Iink, The Return To Religion, pp. 15, 16.
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