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SECTION ONE

MARTIN LUTHER AND EDUCATION




CHAPTER I
INTRODUCTION

This thesis is a study of the theological implications of Luther's
emphasis on "edncation," and an examination of the contribdutions, 1f any,
which Imther made to education, eventually derived from such an emphasis,
to his subsequent gemerations, Its purpose is to survey briefly his
theology in order to determine the theological significance or implica-
tions of its underlying pedagogical principles and practices, "What is
Iuther's view on education?™ is the final goal of this study.

This study should prove to bde of value to Intheran educators in
particular in that it attempts to dring Imtheran educational practices
into harmony with the educational principles of Iuther, Such an inves-
tigation is important and significant because, although the theology of
Luther has been studied and developed in every generation since Iuther,
fow studies of the theologlcal foundation of Iuther's views on education
have heretofore been made,

The theology of ILuther is precisely the determining factor of his
educational concept. His educational view is naturally and consistently
preceded by his theological thoughts, The latter lead to the forumer,
The foundation of bhis philosophy of education, that is, his cosmological

glimpse, his anthropological assumption, his epistemological view, and
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, . 1
1eal accent, procszed entirely from his theologye. How he une

nie axicle
derstands the world {(1ife}, men, knowledge, and value deterninae Intherts
sduantional philosophy. It is an imperative situation, therefore, %o
study hiz theology in order to comprenend bis pedagogleal stand-point,
for his educmtional philosophy ls embodied in his theology. Imther has
never divorced edusatisn from theology. He himself was an sducator as
weil as & theologian. His sdusation is his applied theology.Z

Luther's philosophy of educatlon rests upon hie specific view of Ged,
Cnrist, the Wowrdl of God, man, the nature of the sitate, chureh, school,
and nome, The integration of these factors into a unlified fora iz & task
af the study of Lutherte concept of educatlen. True, in Luther one can
nardly find an educational eystem, or, if there be any, oniy in a very
1imited ﬁ@grﬁaﬁﬁ Does this necegsarily Indicate that Luther has ne
philosophy of education? As long as the philosophy of education denotes
a philosophy of life, Iutber definitely discloses a philosophy of educa-

which is uwnlque to himself and peculimr te the speclial needs of his

“?ﬁ cannot treat these phases extensively, In chapter 7V of thls
thesia, we study the anthropologieal poeint of view of Luther. ¥His view

of MAN has s relevant connection with his ides of educatlon. I1 should
be noted that Luther's philosophy of education ig based on his PHILODOPEY

of 1ife, end nis philosophy on hile theoleoav,

2Horet Keferstelin, Die Pasdasogiic der Kirche (Berlin SW.: Verlag vea
. Habel, 1880}, s bz' lie amtliche Tha@tigk@i% dag Theologen wegenbe
b st anch eine paedagogische., » « » Der Thecologische Beruf ist sln
eminenten Sinne zugleich psedagogischer. . » % 0Of. G. Mo Bruce,

* a8 an Rdusetbor {Miﬁnﬁa?ﬁiiﬁ¢ Minn,: Augsburg Publishing Honse,

& landes-
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time, throughout his writings, both exegetical and reformational, in his
private discourses, and through his private and public life,

An interesting but ironical question is, then, despite such a great
possibility of discovering in Imther a well-developed philosophy of edu~
cation, why is there no such work worthy of mentioning among Intherans?
Agein, why is there no well-rounded theory of education, or an integrated,
unified and complete system of educational philosophy,“ agreed upon by
the followers of [uther? The answer must be sought in the following cone
pslderations.

Indeed, Iuther wrote several stirring works that claseify as pedagog-
fcal writings;5 and no less than 54 talks of his Tischreden have education-
al content, since they set forth his ideas of children and their education,
teachers, method of teaching, and schools of various grades, Notwithstand-
ing, Luther never wrote a volume on the theme ™philosophy of education,®
nor did he publish a single text book or guide book on education, 1its
philosophy and methods. His views of education are scattered throughout
his pedagogical, theological, exegetical, reformational writings, his
private discourses and letters. The aim of all his writings was didactic

in one way or another. In fact, the emphasis on education was one of the

“Edwin m. Rian, Christianity and American Fducation (Sen Antoato,

Texns: The Naylor Company, 1949), p. 205,

5Three of the most significant writings are: The address to the
German nobility in 1520; the Letter to the German Councilmen in behalf
ef Christian Schools in 1524; the Sermon on Sending children to School
in 1530, and the Catechismsa,
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fundamental principles of the Bafomtion.‘ This factor complicates
matters for those who study Iuther's pedagogical views.

Another difficulty in Iuther is the peculiar style of his writings
and sayings, Despite the loud cry "Zu Luther surueckl" throughout the
ccnmrlu." no standard work which represents Luther's views comprehen-
sively and exhaustively, including all phases of his teaching, has ever
been produced, Iuther's works are often quoted and interpreted by his
followers and his enemies alike for their own advantages to jJustify their
respective points of view, Iuther's concrete historical allusions, can-
did and violent expressions, brilliant illustrations, realistic metaphors,
clever turns, all these are characteristics of his unique style of writing,®
However, precisely these same factors sometimes cause considerable diffi-
culty for the interpreter who tries to grasp what Luther really means,

A further problem arises from the complex nature of the Reformation,

60¢, Walter H, Beck, Lutheran Elementary s in the United
States (St. Louls: Concordia Publishing House, 1939), pe. 5.

7c£, Wilh. Walther, "Der Glaube an das Wort Gottes,” Das Erbe der

Beformation im Kampfe der Gegenwart (Leipzig: A. Deichert'sche Verlags-
buchhandlung Nachf, -- Georg Boehme, 1903), p. 9l.

8Obnrn the style of Iuther's writing especially in his "Sermon
on the Mount, " Luther's Works, American edition, edited by Jaroslav
Pelikan (St. Louls: Concordia Publishing House, 1956), XXI, 1-284,
Iuther seems to have a specilal fondness for the grossest symbols of all.
To take one example among many, Cf, W. 20, 33% ff.: Luther pictures God
as a fisherman; Christ the hook and bait, and the devil as the fish,
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This movement was the most far-reaching, many-sided, and profound awakening
in the histery of the western world. No aspect of hmman personality and
1ife was untouched by it. It involved political, economic, religious,
poral, philosophical, literal, educational, and institutional changes
of the most sweeping clnncter.9 The chief champion of this movement
was, of course, the former Augustinian friar Martin Luther. A study of
him, therefore, may mean an invelvement in the various problems of his
time, and, consequently, & dealing with his attitude toward those phases
of the Reformation., Imther-study is one of the most complicated areas
of research.

Inther's views on education in particular have not received the
attention, concern and interest they really merit, by both Imtherans and
non—-Lutherans.m Studieg of Luther's educational views are few, and good

studies even fewer.n Although a considerable number of studies deal with

3 Cf. Frederick Eby, and Charles F. Arrowood, The Development of
Modern Education (New York: Prentice-Hsll, Inc., 1934), p. 29.

10Raymond H. Leach, "Luther and this new Bducation,” School and
Soclety, XXXVIII (December 16, 1933), 805.

Llyne euthor has checked the issues, between 1900-52, of Jahres-

Verzeichnie der an den deuts versi Eg_g__hsﬂ.% Br-
sc‘h_;mg_:;en chrifgg (published in Berlin and Leipzig, Germany) with the
intention of finding out the number of doctoral diseertations written

in Germsn universities during those 53 years; and studied those materials
discovered, More than 150 dissertations have been written during that
span of time, about Luther or on the topice related to Iuther, Surprising-
ly few writings were produced between 19001940, However, a considerably
increasing number of works have been made since 1945, A still more sige
nificant finding 4s thet out of those 150 or more only the following two
are related to Luther!s educational view: *Iuther als Erzieher," by
Hertha Israel in 1919; "Erbsuende und Erziehung” im Juthertum, by

P, Spamuth in 1933,

e ————————
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Christian pedagogy end elaborate upon Luther's educational principles,t?
not a eingle book exists which attempts to present a full and cemprehen-
give view of his ideas on education and which can be regarded as a stand-
ard work, nor has a single study ever been made having as ite scle objec~-
tive the unfolding of lamther!s philesophy of education, Whatever kind of

studies exist, their number and scope are very lhitod.ls Like in Imtherte

The author has also checked the Biblio e sur deutschen Geschich-
le im Zeitalter der Glaubensspaltung - In auftrag der Kommis-

sion zur Erforschung der Geschichte der Reformation und Gegenreformation;
herausgegeben von Earl Schottenleher, I Band, Leipszsig: Verlag Karl W.
Fiersemann, 1933), under *Lathert --*Ersziehung, Schule.!®™ This section
alone contalns more than 50 pages. From such a large collection of
writings about Imther, no more than a dozen works are even worthy of
mentioning in connection with this thesis, Some of the available materi-
als from them are used in this dissertation.

It is not without significance to note that the Archiv fuer Reforma-
tionsgeschichte, issues from 1906 to 1955, which the author was able teo
inspect, do not contain a single essay on the educationnl view of luther,
or & similar topic or related theme,

120!. Bidliogrephy, part Three.

137rom the 1ssues between 1929 to 1956 of The EBducational Index
(published by The H. ¥W. Wilson Company in New York), only the fellowing
articles were found: "Methods of great religious teachers; Martin Luther®
by R. H, Bainton in 1932; "Luther and this new Education® by R, H., Leach
in 1933; and "Luther on Bducation in the Christian Home and School® by
P. E. Eretzmann in 19%0. It iz indeed noteworthy that such a large
educational index can reveal no more than three articles on Iuthert's
educational view im 27 yeers.

Furthermore, Beeder's Guide to Periodi Iiterature liste only one
article in its issues between 1925 and 1956, which treats the educatiomal
concept of Martin Luther, that is also mentioned by The Bducationa) Index,
i.e. the article, ®Luther and this new Bducation® by R. H. lLeach in 19733,

The Internationsl Index to Periedicels (published by H, ¥, Wilson
Company in New York) does list no single article, between 193 and 1956,

on the theme of Iuther's view of education,

Although in a limited scope, these three indexes reveal a considerable
number of writings on ILuther and various phases of Luther's contribution

h
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cwn woike, 8o we alsc find hle sducationnl views, which are interpreted
ty bis students, seattiered tharoughout the theologlcal and redayogical
11 tepetures ond booke about Luther.

vrom the bibliograpbhy of thie thesis, one can readlly note the gcope
st the work, The source materials are divided inte six categories.

Material under the first category, that is. Luther's cwn worke, must
be sensulted to determine Luther's educationsnl philescphy and ohjectives,
rhe7 are therefore basic fer the entire thegis, but eegpeclally for sec-
24 aps twe end three, or chapters V through ¥X. IndSvidual works of Luther
wiicn are primarily utilized in this thesis are listed in Appendix ITI.

In ths asecond part of the bibliography are listed those works which
der? with Lutherts theology and with interpretations of his theology.
Thev were mainly consulted in the preraration of chapters ¥V, VI and Vii.
L3 though these works may bte classified as gecondsry, they are recognized
a8 =uthoritative works on the theologiceal thought of Iuther, In the
anelveis and interpretation of Iuther's theclegy, they are in substential
ngreemsnt wiih eone snother, In se¢ far as these works have been with
trore of Iuther bimealf, there ig alse subgstantial agreenent,

nger tha third category we find worke which desl with Iuther's
ropeept of edizestion snd with those works of Christian education which
svrport Luther's polut of views It is the aulivr'e intention ito show
Lew these workes interrreted Luther ar an odugator, or as =20 olucatlennl

T e e T A 2T

Teforagtion end the subsesuent ohurches of Seforvation,
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reformer, and what they reveal as to his educational philosephy and
objectives, even though they may not all have been written for such pur-
poses, In this section, particularly, the author attempted to assemble
as completely as possible all the source materials available at the
present time. The works under this section are to substantiate especlally
chapters III, IV, VIII, IX and X,

The writings on educational history, which evaeluate Luther's views
of education are intended primarily to provide materials for chapters
I11 and IV,

Chapter II is substantiated chiefly by the materials listed under
the fifth category in the bidliogrephy.

The miscellaneous works consulted for this thesis have a certain
general significance for the study as a whole. Even though the author
studied them, not all of them are cited in the text of the thesis.

A study like this thesis covers such an extensive area that no
complete 1ist of source materials can be given, Except for the source
naterials under the first and third categories of the bibvliography, 2all
other references to materials are incomplete. There are almoet limit-
less materials availeble on each of those sections, such as on the
anthropology and Christology of Luther and his teaching on the Word of
God. The vast mumber of works on the life of Luther and the Reformation
are at least hinted at.l?

1y comprehensive bibdliography on "Martin Luther and His Times"
is f?;na in B, B, Bainton, Here I Stand (New York: Abingdon Press, 1950),
FPe 7 L.

—
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¥hat are the basic principles of Luther's education? What position
does divine Revelation play in his scheme of education? Does Luther make
reagon an important source of knowledge and an arbiter of truthl? Is knowl-
w.equ.i.nlﬁuo@both religious and secular education based on revela-
tion or reason! Mnmrmeuwmmmtmutmum
of education are the same for all men at all times and everywhere, and are
they absolute and universall How about the means of education? Does
luther agree with the view of modern experimentalists that education is an
"on-going process"? What did Luther think of the subject matters to be
taught in schoole! Shall all humen knowledge, gkills, and abilities
bave ag their primary object wholesome Christian attitudes? What is
Luther's lmmanistic and cultural concept of education! To what extent are
the church, the State, the home, and the schools responsible for the educa~
tion of the child? Fimally, is luther's idea of education old~-fashioned
and unpracticall

A1) these questions and many others are vital and relevant to an
understending of the prineiple as well as means and ends of education as
conceived by Luther, But all these questions must be examined in the
light of Luther's theological and Sceriptural Weltanschavung, His educa-
tion muet be viewed in the light of his understanding of salvation, that
is, from the soteriological stand-point,l”

Since there exists no one-volume work, organized systematically,

15
Of, Friedrich Spanuth, Erbsuende Erziebung im Iuthertum (Bad
Salzdetfurth: Druck Richard Giesecke, 19%%. Pe 25 -
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dealing with Luther's educational views, the inductive method seems the
most logical way to approach the subject. His ideas are hidden in his
writings; his answers to questions related to education are expressed by
him either casually or intentionmally throughout his writings. Comprehen-
give conclusions must be derived from a study of these source materials,

During the past century, numerous studles have been made, as shown
in the bibliogrephy, of the educational writings of Luther. Most of them
are encyclopedic in charecter. They are often no more than anthologles
compiled on the basis of the historical approach. This author followed
the theological approach, that is, he tried to unfold Lutkher's views on
sducation from Luther's theological perspective, for Iuther's views on
education must de treated from the stand-point of his theology.

In the first section of this thesis, the following themes are dealt
with: & brief study of Iuther, a glimpse of education in Germany imme-
diately before and during the Reformation, and a summary of the special
contributions of Luther to education during bis lifetime and in subse~
quent generations. This section points out the place and role of Luther
in the field of education,

The second section of this study examines the theological foundation
on which Luther's educational views are based.1® In order to understand
his views on basic educational questions, we must keep in mind Luther's

theological assumptions such as the following.

Man created by God, fell into sin--homo peccator. He must be educa-

161 theological-Christological-anthropological perspective. Cf,

Idid., p. 53.
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ted with the help of God., Man is the means thréugh whom God educates
men, and he is also the one to be educated. To understand who man 1s,
1 therefore, the vital and basic consideration.

The educational process, the renewal of man's existence as man,
sccurs through the messages of God's Word which is preached and taught
in the church, schools, and the family, The Word of God is the indispen~
gable meang in the process of education.

For the Reformer, the knowledge of justification through faith com-
prises a new view of the total structure of man, ILuther believes that
man migt achieve fellowship with God and that his whole life essentially
belongs to the Creator and the Savior Jesus Christ, This relatlionship
to God is the determining factor of man as man, God's grace and love
accepts man and places him in fellowship with Him and restores this re-
lationsghip to its original order. This restoration of the God-man re-
latlonship takes place in Christ. BEducation 1s centered in this life-
renewing Agent, Jesus Chriet. Iuther!s education, therefore, is Christ-
centered education.

Section three analyszses the educational agencies, such as, home,
school, state and church and their natures and respective missions for
the cause of education., Also treated in this section are educational
means and methods, the nature of the office of teaching, and the task
of education.

The appendixes elucidate in greater detail various aspects in this

thesls. Rach reference is directed to the respective appendix,




CHAPTER II
MARTIN LUTHER
Exanmination of Luther

There is considerable truth in the statement of Swiss theologlan
Earl Barth that the man Martin Iuther is "schwerer verstaendlich und
venigeren sugaesglich," Contrasting phases in Luther!s personality
and 1deas® are undeniable diffieulties for students and blographers of
Imther in underetanding and interpreting him correctly, A complete and
obJjective analysis of him, in a strict sense of the term, may hardly de

feasible,”
)hrthmthubmachmuthomhuuchluuud. In him

one can find characteristice and needs of that age--not only the re-

lgarl Barth, "lLatherfeier 1933--Iuther; luthers Wissenschaft,®

‘i&%m& Exigtens Heute (Muenchen: Chr, Kaiser Verlag, 1533), Heft
v 84 %

zlrut Wolf makes the following observation of Luther's character:
"+ s 80 trat und se tritt auch die Gestalt Luthers in zeitbedingt ver-
schiedene Sicht." Ernst Wolf, "Martin Luther, das Evangelium und die
Religion, * Existenz Heute (Muenchen: Chr, Kaiser Verlag,
1934), Heft 6, 3.

301:0 possible examination into Imther, however, can be made through
a comparative study between him and his contemporaries and the prominent
figures that followed him, In this respect, the following observation
of Harnack has a significant meaning: "Luther ist nicht der von Anfang
an dogmatisch Fertige und systematisch in sich Abschlossene, wie Calvin;
aber er schwankt auch nicht uneicher, wie Melanchthon im Einselnen,®
Thoogouu Harnack, Juthers Theologie (Muenchen: Chr, Kaiser Verlag,
1927), I, 8,

Miartin ITuther was born, as the first child of Hans and Margaret
Luther, at Eisleben in Saxony on the 10th of November, 1483; and died,

—
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1igious® but also culturel, social sad peychologieal—and possible
answers for those needs. He could "inearnate the spirit of his tim"é
and was powerful and courageous enough to assume the intellectual and
religious leadership which was neoded for such a time,

Der Mann, der sum Reformetor werden sollts, muszte wohl auch dnrch
die Wismsenschaft des Humenismus hindurchgehen, aber sein VWerk muszte

February 18, 1546, aleo at Eisleben, His father used to earn his living
es a miner. "I am a peasant's son,” said Luther once to Melanchthon in
conversation,® "my father, grendfather--all my ancestors were threugh
peasants.,® Luther is the father of Protestantism and the founder of
Latheranism, Both Zwinglli and Calvin were influenced by bhim,

Among various other editions, Luther's works are found in Weimar,
Erlangener, Walch, St. Louils Bditions, which are used, as the source
references, in this thesis,

The tables of Chronology of luther are found in the following sources
as well as in many other biographles of Imther: Here I Stapd, by Roland
Bainton, 1950, pp. 17-20; D. Martin Iuther, BEin Lebensbild fuer das
deutsches Hans, by Georg Buchwald, 1914; Jather, by Karl 0. Steck and
Helmt Gollwitzer, 1955, pp. 191-92; Luther, by Rudolf Thiel, 1936, II,
369-71.

Skurs had to say about Iuther: "Imther trug das ganse religloese
Erbgut seiner Zeit in sich.® As quoted in Wolf, op. cit., p. 6.

6In the concluding statement concerning the educational movements
and influences which affected educatienal theory and practice during
the Middle Ages and at the close of the 15th cemtury, Bruce said: "The
time was ripe for a leader who could incarnate the spirit of his time
and was strong enough and courageous enough to assume the intellectual
and religious leadership. Such a man arose in the person of Martin
Lather.® G. M. Bruce, Inther as an Blucator (Minneapolis: Augsburg
Publishing House, 1928), p. 53

—_—————
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getragen sein von dem tiefsten Ernste, von Herz und Gewissen; sein
Ziel durfte nicht sein Genieszen, sondern Gottfinden, durfte nicht
auf sesthetischen, sondern religloesem Gebiete llegen; der Mann
durfte nicht um des lieben Friedens willem schlieszlich der herrsch-
enden Xirche sich wieder fuegen, sondern mustte treu seinem Ge-
wissen mit Elnsetzung seldst des Lebens fuer die einmal erkannte
Wahrheit eintreten; der Mann durfte nicht nur mit den Waffen des
Spottes, sondern muszte mit dem Schwerte des Geistes kaempfen; der
Mann durfte die Heilige Schrift nicht nmur als ein wertvelles Denk-
mal des Altertums ansehen, sondern musste in ihr finden das BEvangel-
{um von Christo, welches ist “Weine Eraft Gottes, die da sellg macht
alle, die daran glaubens® Gott schenkte uns diesen Mann in MARTIN

LUTHER, 7

It 18 not the purpose of this treatise, however, %o present a blo-
grephical sketch of Luther, He is mot in wemt of blographers.® The
author's concern is rather this: In such an intricate blogrephy as
Luther's how can one maintain objectivity? Some authore, like Leopold
von hnke9 and Karl Holl, 10 presented Luther in a rather scientific over-

7Georg Buchwald, D, Martin Iuther, Ein Lebensbild fuer das ts
Haus (Leipzig und Berlin: Druck u, Verlag von B, G. Teubner, 151%), p. 16.

Bupore than two hundred blogrephies have been written of him [Tuther]
in Latin, German, French, English, Danish, Swedish, Italian, Spanish,
Russian, Polish and I4 thuanian," Boehmer, Iuther in the Light of Recent
Research, pe 7 a8 cited in O, C. Kreinheder, oup-hundredth Auniversary
of the Reformation, edited by W. H. T, Dau (St. Louis: Concordia Pub-

lilh.llg m‘.' 1917)| Fo 2950

9he author had particularly in mind the book: Leopold von Ranke,
D__:_eg'm;m Geschichte im Zeitalter der Reformation (Wien: Phaidon-Verlag,
Ce .

10me author refers to: Karl Holl, "Iuther,” Gesammelte Aufsssetze

:_;._ri_z w (Tuedingen: Verlag von J, C. B, Mohr--Paul Siebeck,




s~ and on the other hand, a man like Thomas Carlyle, whoge approach
can bae viewed as the "great man® type, did not hesitate to give his
"horoes' almost unlimited tributs,*1 The question is yet to be answer-

e2d: Has Luther been really understood?

In the examination of Luther, two factors must he CQHSi&erEdolz
First, the psychologlcal lilisu of Luther, that is, home iife in hls
aindld=hood, his school and university experiences, his zssoclates and
companions; and then his experiences in the monastery, How thezs various

environmental factors affected him and his personallity have an immeasur-

LlThe following ies an excerpt from Carliyle's glowlag tribute to
one of nis "heroes! Martin Iuther: "Martin Luther was the spiritual
Saptalin of the people and a broker of Idels, He dared the first stroke
5f honest demnlitiosn to an anclent thing down fslse and idolatrous;
nreveratory afar off to & new thing, which shall be trus, and authesntical-
iy divine! There wes born at Eisleben in Saxony, once more, a mighty
=any whose light was to flame as the beacon over lonz centuries and eposhs
#f the worid; the whole world and its history was walting for this man,
Tt 1z strange, it ie great, It leads back to another Birth-hour, in =8
2t411 meanar environment, EBighteen hundred yvears age, —-- of which it is
i1 that we say pothing, thsi we trink enly in silence; Tor what warede
ave therefl The Age of miracles psail The Age of miraclies i1s forever
rered  He way not premt to attack lrreverently persecns in suihoriiy.
leain his will he ever became a noteriety, Luther and his Protestantism
are pnot responsidble for wars, The contreversy did not fight so long ag
e was there, It is & proof of his greainess in all senses. Hew seldon
o we find 2 man that hae stirred-up seme vast cammntlorn, who doas not
Limzelf perish, svept-awey in 1t. We will call thise Luther a true great
man, grest in all respecte.” Thoras Carlyle, Ferces, Hercworshir and the
Beroie in History {Iendon: Chapmen and Fall, Ltd., 1882), pp. 107-31.

N ey
dest
Cie Andrew Edward Harvey, “ILuirer in the Lgtinate of Modern
ristoriens, " The American Journal of Theclogy, XXTT {Mly, 1918}, 21

it
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sermans, ¥ and vhose actions and deeds testify to him as a man of the
people who could understend them, sympathize with them in their needs
and work for them.}S Throughout his life Luther presents himself as &
true representative of his people, the Gomc.ls His influence becanme
an important factor in the development of the Germans as & nation with an
adoquate form of existence and & unigue content of 1ife,l7 Iuther passed
awvay physically; nevertheless, he lives always in the history of the
German people and in their spirit,}® As Iuther fondly spoke of his not-
dying, ®o he ever lives in his uo!kuw

The fact that Iuther wae a man of courage needa no further support.

There 18 no exaggeration in the statement that Luther is "the union of

14
Cf. Ritter, gp. ¢it., ps 108._ Walther, gp. gite, Pe 205¢ ". « &
auf Gott bauender Mat, seine tmuu;] Selbstaendigkeit Menschen gegenueber,
seine Abhaengigkeit Gott gegenueber und sein gesumnder Optimismus,"

150f, ¥, L. Kemp, History of Education (Philadelphia: J. B. Lippincott
Company, 1902), p. 165.

16 sonannes Meyer and Johannes Prinzhorn, Dr, Martin Luthers Gedanken

ueber Hanno Vi Carl Custa
asber Eplshuag m4 Mizzisht (Samsovers Verlag von Gaci Nayer-—dustev

17
Cf, Theodor Pauls, Luthers Stadt Yolk (Boan
und Leipszig: Kurt Schroeder, 1925) pe 1 E - -

18
Heinrich Bornkamm, Luthers Geistige Welt (Guetersloh: C., Bertels-
mann, 1953)0 p. 329,

19I.uth0r especially loved the words from the Psalms during his stay
in Coburg, and it is inscribed under his statue in Coburg Castle: "Non
-orizzz sed vivam et narrabo opera Domini," (Ps. 11B: 17). 0Of, Ibid.,
Pe °
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impetuosities of courage.”zo His courage and conviction did not shrink
from the conseqnences.ZI True, he was gripped by an over-ruling sense of
sin,zz but he conquered fears and dared to face the challenging missions
of the Reformation. He did not hesitate to declare that he would be safe,
even though he cut himgelf off from the authorized channel of supply,
that is, the existing Roman Church.23 This is the courage which Iuther
discovered in Christ who was hung on the Cross,

If history is the record of the successive impact of individusal

personalities upon soclety, wholly dominated by devotion to a cause,

then so Yecontroversial' a figure as Luther i{llustrates the truism of such
a principle.zu He made history, and he himself played a crucial role.

Scherrill compares Iuther with s controversial man, Abraham Lincoln,

20c¢, ¢, F. Thwing, Edueation and Religzion (New York: The MacMillan
Company, 1929), pps 5 f. Cf. Hertha Israel, "ILuther als Erziecher"
(Thueringische Landesuniversitaet Jema, 1919), p. 127.

210f. T. L. Jarman, Lendmarks in the History of Education (Iondon:
The Cresset Press, 1951), p. 135.

221444, pe 155

23Cf. J. K. Hart, Democracy in Education (New York: The Century Co.,
1918), pp. 11, 191. It should be noted that the authors mentioned in the
preceding references are by no means Luther'!s students nor people who are
particularly in favor of Luther. Also Cf, Melanchthon's Oration at the
Funeral of ILuther.

zuGeorge W. Forell, Faith Active in love (New York: The Americsn
Press, 1954), p. 14 Cf, Frank E. Gaebelein, Christian Education in &
Democracy (New York: Oxford University Press, 1951), p. 45.

—
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in Anerica.25
Juther was a map with a strongly influential personality,26 a8 born-
jeader whose influence was like a “tornado" blowing across the pages of

human hiatory.27 Julius Koestlin points to Luther as the most influential

and powerful figure in the history of the Germans.28

Leopold von Ranke cites the significent words of Buricius Cordus in
o session of the Marburg disputation, characterizing different representa-
tives, when he had to introduce the reformers to the Prince: "den echarf-
sinnigen Luther, den sanften Oekolampad, den grossherzigen Zwingli, den

beredten Melanchthon.”29 Luther was a great man without greatness, a

251, J. Scherrill, The Bise of Christian Pducation (New York: The
MacMillan Company, 1944), p. 91. Harvey showed an interesting observa-
tion of contrasting views about Luther, saying: On one side, "extrava-
gantly laudatory, extolling thelr hero (}hlther:,as a saint or at least
as a divinely commissioned prophet, minimizing or explaining away if not
wholly disregarding his blemishes, emphasizing and exnggerating his vir-
tues, « « « o Similarly no one need be amszed that opponents of Luther
e o « Could see little or no good in him [putheg], depicted him as one
depraved, possessed by devils, if not as the devil himeelf." Harvey,
op. cit., po 322,

266f, Xahnie Rede in 1883: K. F. A, Kahnis, Die Bedeutung der
PERSOENLICEKEIT ILUTHER'S fuer die Entstehung und die Entwickelung des
deutschen Protestantismus (Leipzig: Verlag von Georg Boehme, 1883),
Alsc Cf, Bruce, op. cit., pe 55

27Tuella Cole, 4 History of Bducation (New York: Rinehart & Company,
1950), p. 221, The following comments are cited in Kreinheder, gop. cit.,
Pe 296: ", . . 2ll human progress must remember Martin Luther,® by
Phillips Brooks; "Iuther's teaching of Justification by faith. . . changed
the fece of the whole world," spoken in Berger in his book Kulturaufgaben
der Reformation,

28Julius Koestlin, Life of Iuther (Wew York: Charles Scribner's
Sons, 1913), p. ix.

29von Ranke, op. cit.. p. sh3, Two worthwhile references are sug-
Zested, which are made by Thomas Carlyle and Robert Ulich concerning the
Fortraite of ILuther by Lukas Cranach, In the Portrait, according to them,
most of the distinct features and characteristics of Luther's personality

I ————————
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sharp man without cruelty, a common man without common-ness, 2 man of
paradox.>0 On this point Harnack estimates Luther as

Ohne Klugheit ein Weiser, ohne Politik ein Staatesmenn, ohne Kunst
ein Fuenstler, inmitten der Welt ein Weltfreier Mamn, in Kraftiger
Sinnlichkeit und doch rein, rechthaberisch ungerecht und doch stets
von der Sache getragen, der Authoritaeten spottend und an die
Anthord taet gebunden, die Vermmft verlaestend und befreiend) !

¥hat can be a greater tridute to Luther than the commendation that
Luther was Germany's greatest snd finest gift to the world?>Z He wes,
g1l in all, the "Jungbrunnen des Protestentisms">3 from which the new
Wel tanschauung was conceived and bors 1ts frults, To the world, as well

as to the Germans, Luther presented a new God-man rohtlonship.y’

are revealed, Cf, Carlyle, gp. git., pe 131; also Robert Olich, History
of Educational Thought (New York: Americen Book Company, 19%5), pp. 130-3l.

30 therts humility has been expressed throughout his writings. On
the other hand, he felt God's calling him as His chosen vessel to de used
for His mighty work of Reformation, On this point the author refers to
¥. 30 i1, 635; ¥al., 21, 314 f. B 22;171! " « « mich Gott verordenet
hat, es glaeube oder glaeube nicht, wer so will, . . . wo ihr mir hierin
gehorchet, ohn Zweifel nicht mir, sondern Christo gehorchet: und wer
mir nicht gehorchet, nicht mich, sondern Christam veracht, (Ime, 20, 16)."

31pd01f Harnack, "Martin Luther in seiner Bedeutung fuer die Ge-

schichte der Wissenschaft und der Bil »" Deutsche Akademierenden
(Muenchen: Meyer und Jessen, 1924), pf%.

3285 rokamm, op. cit., p. 46: "Er [I.nthorl warde damit Deutschlands
grisstes Geschenk an die Welt." Walther, op. cit., p. 209: "ILuther ist
nicht nur seinem deutschen Volke geschenkt, sondern ist fuer alle Erden~
‘;:v:hne:'. die nach dem Goettlichen verlangen, eine unersetzliche Gabe

ttes.

asnﬂmb'. op. ﬂ__p. Pe "’70

y‘M- Pe 3136




Understanding of Iuther

In reference to the unanswered question mentioned previously, an
understanding of Iuther is possible through his "religion," the Gospel
which he discovered in the Word, and his theology which he based upon
the Cross of Christ, >

Luther's discovery of the loving God, who is ‘not e philosophically
or mystically abstract Being, but He who is revealed in Jesus Christ,
attainable for every Christian, the gracious One, this was the twrning
point in his 117e,5® God was no lenger & god of anger and punishment,
but the God of love. ILuther discovered Him in Jesus Christ, This is
the starting point in the development of Imther as the Reformer. The
epiritusl struggle, which was rether unique to Luther,? took a gradual
process through all possible viciseltudes., "Er (Lnthor] war wie ein
Mensch, der nach langen Irren endlich den rechten Pfad gefunden hat und
bei jedem Schrifte sich mehr davon ueberseugt, . . ."38

A study about the development of Luther, therefore, plays a pregnant

role for understanding Iuther, He was cautious and conservative in re-
forming the existing church's practices,39 Neither a religlous system

35E, H, Borcherdt, et al, editors, Schriften der
Jahres 1520 (Muenchen: Chr, Kaiser Verlag, » Do 391.

36s, Barnack, gp. git., p. 254,

”mthr. op, cit.,, p. 12,

”m Ranke, 2R mo. P 1"’3.

39 Wilhelm Panck a!ngp;; of Reformation (Gl » Illinois:
The Free Press, c. 1930 » PPe . 5‘2&3. e G
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nar g resdy-csde work-setned was ol sfpred by Inther; nevertheless, he

% « -+ ‘ fi LT l&(’\,
spessated us 5 Iirm foundntien of 1ife and religlon which le¢ Jesus Christ.
14 theslogionl development from the beginning af hitls spiritual struggle
{r the monastery at Driurt was a fgradunl® precess, & steady drift from

! &

the Roman Cathalic £o14,%0  That makes it impessible tc zay that any of
w14 benshings apneared at any given moment in his 1ife, He was 3¢ stoeved

e ihe tpaditlsnal dectrina thet one samnot smy with respect o this deg-

i Ll
(rioe that one day Inther was a "Bomanist® and the nex? a ratheran, ® Ve
restienl distinction betwesn the iypes 5% his writings in their chronaloge
sl memuence scours in the survey of Lutherfs theolegy, 2 The aifference
nelmen fyoung Inther® and the "old Imther,® therefore, is mot in sssence
ut in degres of emphasis; c.g.. the former emphasized faith mare, "the
tizt shall 14vwe by falth, " and the latter, the Word nod Sarcpeuments, Tet,
ned ther part was ever lgnored, neither faith, Word, nor the Sacrunents.
What Luther d4ii and senanmlished, eame out 5 his inner reliziens

BXraTLanCAs,

. . . in der inneren Gescnichte des Juneen Tuther fuer jie neuere
Favgehung imoer dentlicher gewsrden ist:  dle Unirvennbarkeltl der

Ci.i.p ﬁ. 261;’0

A. Barnack, op. cit

Sehwlebert, Lutaer and Ut Iaulst Concordin

yiige, 19507, 1. T18. Comeern ng Lutherts thesalogival deve]sp-
ant, his lgte dwi ion of his worthiw sives us a naw Boarce aaterial, o8-

recinily In the Freface o his wory in 15458y 4.
soaaptariss on Psalms, Romans as well ss his 1o
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{innersten, persoenlichsten Erlebnisse Luthers und seiner uuu-';a
gchaftlich-theologiechen, vor allem exegetischen, Erkenntalsse.

The way of understanding Luther, therefore, 1ies in the understanding of
the Gospel which he found in Christ and in His Word, This is the sum
total of hie 1ife and his accomplishments, We can understand Luther so
far as we understand the Gocpol.u' The greatness of Luther, we dare say,
is not in the fact that he was a great German, or the giver of a new
sulture, or even a religlous leader, but that he is a testifier of the
Gospel. Iather is lauded because he was the Reformer and the true teach~
or of God's Church, the lucid expositor of the Holy Seripture, and the
witness to God's Word. To this Word, Iuther led his generation and the
generations that followed.

¥e meet the true Imther in the "theologia Crucie” which is the
totality of his 1life and wm."’f’ The Cross of Christ is the key to his

ksloinrteh Bornkamm, "Heinrich Boehmers !Junger Imther' und die
neuere Lutherforschung: * Der Jjunge Luther (Stuttgart: K, F.
Koehler 5:.:-11;;.‘ 1951), p. 362, Also Cf. W. TR, 1, 146, 12; W. 5. 163,
28; W, "

44 ;. Buehler, Deutsche Geschichte: L (Berlin

und Leipzig: Walter de Gruhter & Co., 1 » III, 231: "Luthers ganzes
Denken und Tun maechst ans dem Religioesen hervor, aus der Beslehung zu
dem ueberweltlichen perscenlichen Gott, . o " Also Cf. » PDe 289,
263, Cf, Karl Hauschildt, "Luther im heutigen Schulduch,® Luther miteil-
ungen der Iuthergeselschaft (1954), 2, Heft, 8l1. Cf, Walther, op., cit.,
PP 5 %,

b’hlthor von Loewenich, Luthers Theologia Crucis (Muenchen: Chr,

Kaiser Verlag, 195%), p. 7: "Die theologia crucis ist ein Priansip der
gesamten Theologle Inthers, sie darf nicht auf eine besondere Periode
seiner Theclogle eingeschraenkt werden. Vielaehr bietet diese Formel
ebenso wie bel Paulus eine Charakteristik seines gansen theologischen
Denkens.” Also Of. Ibid., pp. 48 references in the footnotes, On the
“Theology of Croes,” Cf. Philip 5. Watson, Let God Be God (Philadelphia:
Muhlenberg Press, 1949), pp. 102-48,
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theology. ¥oihe, slszo wart Chrielus wrafftlosz an Kreutz, und eben
s selb thet or dies groste maeht, vwbirwand die sunde, tod, welt, helle,
teufiel und 2118 #bel, "0 7 Staupitz Luther cried: "Oh my eins, Ok,

wv 2ins,” Thet is, s von Ranke povmanted, the longing ery of a creature

for the purity of his Creatnrok? My Sod, my God, why hast thou forsaken

wel® i the clearent meaning of the prmesion on the Uross and the
KNCEPTINGSETRKT of fhe theology ¢f the Cross whlch Lubher experienced

srnacially in ihe Psq}ms, 48 The deatl: of the Tnd-Man on the Creosg wes

ihe wonder of a1l wonders and the mest steinge, unipe act of the Lerd

L5

Gade

To comprehapd the Gospel and the Cross of Thelet, oy the relivion

B e i ]

béwe 7, 586, Magnificet (1521}, It 12 also sugeested in the
numerable FAagter saracas by Inther whloh convey the aame meseage on the
vietory of Chrigt on the Cross over all sins 2nd Satan, Luther's Faster
sermens can be located through the helr oY the ¥Hegister ueber seemillcohe
fredigten® in Velmar Editien XXIT, Alsc Cf. Bornkeme, Luthery Gelsiige

wgltﬂc Q;I:‘Li Vﬁit’og }'\,o t,;*"le

¢
‘wuu Ranke, gp. clt.. 1. 182 TEx war die Sehnsucut der Xreatur
nach der Reinbelt ‘hres Sechoepfers, der sie sich in dem Grunde ilhrea
Tareins vervandt, von der cle sieh doech wledey durch eine wnermesslichs
Tiuft sntfermt fuehlt, oin Sefuehl, das Luther durch anabiasssiges aln-

games Jrisbeln nashrie, und dag fhr um go Liefer wnd sehmervhafber durci-

drang, da as durch keine Bussusbung beschwlehiipt, wvon keiner Lehre Inner.

Liah oand wdvhesan berienrt wurde, keln Delentvater darum wlissen wnllte,”

4 a1 34 '~ . e ; ; < 4
BHngl Primmed toet 1% would be nere Just o gar Lhat the whale
Lutler i@ alrendy prezent in the Leciures sa the Pealme, Holl,
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of God which Luther found in Jesus Chriet, we summarize, is to under-
stand Luther, the true Luther, Without this understanding, a blograph-
{eal sketch of Lumther, with full dates, facts, data and events, exposes
no more than a vain effort. The clearer one know the Gospel and the
better one comprehends the theology of Luther, the closer he can get
to Luther, Luther's religion was his all., Men meete the living Luther
in hia religion, the Gospel of Christ, We Join with Karl Holl in his
remark: "Wir halten keine Totenfeler, wenn wir an ILuther gedenken; wir

berushren uns mit einem Lebendigen, "0

50 11. Op. _c_;_t'oa Pe e




CHAPTER III
REFORMATION AND THE FDUCATION IN GERMANY DURING LUTHER'S TIME

Fducation During the Middle Ages and at the Close of the

Fifteenth Century

The importance of Luther as an educationnl as well as religious
reformer can better be aprreciated in the light of the educational world
of the fifteenth and the beginning of the sixteenth centuries‘l As with
theology, Luther was also well acquainted with the education of his time
and 1ts explicit needs.

All edueatien, secular and religious, with possible exceptions of
universities and a few burgher schools, was under the immediate control
of the Roman church, Most of the educational institutions were existing
for the cause and interest of the Church., The time had not yet arrived
that the State would participate in education for its citizens.z Parg~
doxically enough, though the splendid cathedrals and churches of northern
France, southern Germeny and England were the products of those centuries
preceding Luther, hardly one out of a hundred priests had taken an ade-

quate theological training or had even seen & university from a distance.3

14 clear summary on the "Chronological Table of Educational Develop-
ment" from the fourteenth to the seventeenth century is found in Paul
Monroe, A Text-Book in the History of Fducation (New York: The MacMillan
Compaan 1911;): P« 350.

2cf. 6. M, Bruce, Luther as an Bducator (Minneapolis: Augsburg
Publiaehing Houee, 1928}, p. 52.

’Cf, P. F. Kretzmann, A Brief History of Education (St, Louie:

Concordia Publishing House, n.d.), II, 53 ff.
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Consequently the ignorance of the priests and clergy was reflected

1y the lives of the pecple, while the schools at the begiuning of the
sizteenth century suffered from the depraved condition of the Roman
Gburﬁh,u The arraignment of Philiy Melanchthon,® after visiting the
echrets ané churches of Thuringla by order of the Elector John, prasents
gontentions witness to the whole situationt

what can be offered in justificatiocrn, that these poor people have
nitherte been left in such great ignorsnce and estupldity? My hesrt

s

u qu. P, V. N, Painter, Luther on Edueation (St. Louls: Conecordia
rublishing House, 1028}, »n. 87.

>Since we do not treat Philip Melanchthon ("precertor Germaniae)
in a eeparate section in this thesis, it may be appropriaie to mentien
nere briefly his role in Luther's educationsl movement,

Melanchthon (1497-1360), together with Johsnn Bugenhagen (1435«
1558}, was Luther's prominent collesgue at the University of Wittenberg,
erd mich resporsible for the German schools, especizlly the Saxeny Schoel
Plan which became fundzmental for the greater part o¢f Germany. He
aprlied Luthert!s concept of universal eduneation into practice, beth in
cecondary school and university, and set an educaticnal pattern that has
rersisted in Germeny up to the present time. Considering the restrict-
ad fleld of education alone, Melancithon was voseibly & more commanding
fi{pure then Luther, {0n this point, however, Painter disacrees!) As
mueh az Melanchthon's high respeect for Luther, Imther often comnmentated
higkly Melanchthon for hie scholarly talente and achievements, Most
sleaificant, but somewhat disappointing as for the nriginal intention of
Itther, nowever, is the fact that as Melanchthon wndertock his aducation
vYogren, e gradually reverted fo bwwnism, Thus he impressed upon the
cducational progrem of Tutheran Protestantism rather a humanistic stamp.
“he following seourcee can be mentioned: P. J, Marique, History of
Christian Education {New York: Fordham "miversity Press, 1926, II, 1ll0:
Hretzmonn, op. eit., po A3 Iuella Tole, 4 History of Bducation New

Yari: Pinehart & Company, 195C), tp. 224=26; Painter, ov. cit., pp. 143 ff;
elsy Cf, Luther?s Preface to Melanchtuon's Commentary sn Colossianeg,
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bleeds when I regard this misery. . . . And who would not mourn
to see the facultiee of man so utterly neglected, and that his soul,

which is able to learn and gragp g0 much, does not even know any-
thing of ite Creator and Iord.

$t111 better known is the cry of Luther, after the visitation of the
churches of Saxony in 1528, in the preface to his Small Catechism:
The deplorable, miserable condition which I discovered lately when
I, too, wae a visitor, has forced and urged me to prepare (publish)
this Catechism, or Christian doctrine, in this emall, plain, simple
form, Mercy, Good God! What manifold misery I behold! The common
people, especially in the villages, have no knowledge whatever of

Christian doctrine, and, alas! many pastors are altogether incapable
and incompetent to teach (so much so, that one 1s ashamed to spesak

of it)o o o 07

Prlor to Lutherts time, Iatin grammar schools and universities were
egtablished under so called the Revival of Learning.a The former used to
offer the langusges of educational classics of the time for those intend~
ing to go to universities to prepare for service in either Church or
State, or for teaching; and the latter, for advanced sducation., However,
the religious training or the learning of the Holy Seripture was complete-
1y neglected, as ILuther observed, %". . . wir jJetzt den hohen Schmlen die

heilige Schrift gestohlen haben, *7

6As cited in Painter, op. cit.. p. 87.

7Cf. The Preface to the Small Catechism, found in W. 20 i, 239 ff,
The text cited in this thesis is found in Concordia Triglotta, edited by
F. Bente (St. Louis: Concordia Publishing House, 1921), p. 5371,

B
‘ Cf. E, P. Cubberley, The History of Bducation (Boston: Houghton
Mifflin Company, 1943), pp. 26386,

E. 35, 251. A further observation was made in . 15, 536: "Der
Teufel hat lange regiert in den Hohen Schulan, da ist es slles in
Frieden gewesen,!
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e form of instruction and curriculum of the educational institu-
tions remained essentially the same from the Middle Ages down to the
beginning of the sixteenth century. The limited elementary education was
confined to the three R! g--reading, writing, and arithmetic-—in modern
sense of the term, and even this was limited to the few. The texts belng

used during the fifteenth and sixteenth centurles were not much more

advanced than the traditional "Seven Liberal Arts, possibly with a few

additional instructions in phileeophy and matural science, such as phyaica.u

Most of the instruction was based upon the ancient textbooks.]'z

105even Iiveral Arts: TRIVIUM and QUADRIVIUM, Trivium: Grammar,
Rhetoric and Dialectic., Quadrivium: Arithmetic, Geometry, Astronomy
and Misic., Luther was made Magister Artium in the Seven Liberal Arts.
For a further reference, Cf. Bruce, op. c¢it., ps 53; William A, Kramer,
BChristian Bdueation,” Jutheran Cyclopedies, edited by E. L. Lueker
(St. Louie: Concordias Publishing House, 1954), p. 208, A table on the
development of the Seven Liberal Arts, from early Middle Ages to the
poriod of the Revival of Learning, is stated in a diagram form in
Cubberley, op. cit., pe 281.

lllkido. P 281.

12‘!119 great textbooks of the Middle Ages: The Marriagze of Mercury
and Philology, written by Martiazmus Capella, between 410 and 427 A, D.;
De Musica, by Boethius (475-524); On the Liberal Arts and Sciences of
Cassiodorus (e. 490-585); Etymologles or Origines by the Bishop of Seville,
Igidore (¢, 570-636); Treetises on the studles of the TRIVIUM by Alcuin,
a learned scholar of the eighth century; On the Instruction of the Clergy,
and De Universo, written by Maurus, in 819, a learned monk of Fulda.
These textbooks were used for the study of the TRIVIUM and the QUADRIVIUM
throughout all the early Middle Agee., Cf. Cubberley, op. cit., pp. 163-234,

Inther mentioned in his letter to the councilmen in 1524 Donatue and
Alexander, Aelius Donatus wrote Ars Grammatica end Ars Minor which were
widely used during the Middle Ages. Alexander de Villa Dei wrote
Doctrinale pmerorum which is & commentary on Aristotle in verse form,
Luther also mentione, in the same writing, Catholicen, Florista, Graecista,
labyrintims, Dormi Secure, which are the names of Iatin grammare and
collections of sermons. However, he considered these books as the sense-
useless, anpd hurtful books of the monks, introduced by Satan, Cf. W. 15,
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Reformation um das Schulwesen ebenso traurig bestellt war wie um das
xirchliche Leben."16 The deterlorating condition of schools throughout
Germanyl7 awakened Luther's deep regret, and appealed to those in authority
to think of the subject seriously and intensely, for the instruction of
the youth is an "ernste und grosse Sache, " a matter of which Christ and
all the world are concerned., Lamenting over the wretched gituation of the
achools, Luther warned the people that the neglecting of education for
children ies & grievous sin against God's commandment, and the neglecting
and corruption of precious souls as \rell.18 All the towns and villages,
therefore, should spend money generously for schools, as they spend 1t
for roads, defense, bridges and the necessitles of 11fe.19 One of the
notable and tragic facts in the educational arrangements of the Middle
Ages and during Luther's time was the complete neglect of the common
people.

No genersl effort was made to reach and elevate them £§ommon peoplé}

by education. The ecclesiastical schools were deaigned chlefly

for candidates for the priesthood; the parochial schools fitted

the young for Church membership; the burgher schools were intended

for the commercial and artisan clsesea of the cities; knightly
education gave a treining for chivalry. Thus the labouring classes

167, Meyer and J. Prinzhorn, Dr. Martin Luthers Gedauken ueber Er-
ziehung und Unterricht (Hannover: Verlag von Carl Meyer, 1883), p.
Also Cf. E. 22, 171.

17ce. w. 15, 27 £7.

8ce, w. 22, 177 f.

19
Cf, B, 22, 174; also See Appendix IV,
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vere left to toll on in ignorance and want; they remained in &
dependent and gmlo condition, their lives unillumined by intellect-

ual pleasures,
Biuncational Agencies during Middle Ages and Luther's Time

As for the various educational agenclies during the fifteenth and
sixteenth centuries, the following institutions can de lonuouod.n

Monastic Schools:

These included a large area of stuly.”~ Momasteries were originated
under the impulse of asceticlsm which had already been developed highly
in Asia before the Christian era, Since the seventh century, these in-
stitutions were scattered throughout all the countries of Burope. EHows
ever, from an educational point of view, asceticism had hindrered, rather
than accelerated, the advancement of human knowledge and sciences, "Die
Veltfluechtigkelt ale die Grundstimmng des mittelalterlichen Menschen
hesmmte alle Wissenschaft, Wo keine Naturfreudigkeit ist, da 1et auch
keine Naturerkenntnis. S0 war ein Fortschritt nach keiner Seite moeg-

20painter, g; cit,, pp. 86 f. W. O, Kobn, "Luther's Influence on
Popular Education, Annlversary of the edited
b’ ¥W. E. 7, Dau (sto Lﬂlﬂ.lt Concordia Plblilhhl‘ !0“... 1917 v P 209‘
"The neglect of the common people wae a notable and lamentable defect in
the educational system of the Middle Ages as no great effort was made to
elevate and enlighten them by eduncation.”

Zlpost of the dooks on the history of education glve quite extensive
space to the various educational agencies during the fifteeath and six-
teenth centuries.

Zyne following encyclopedias give an extensive summary of the
MONASTERY, ite essential teachings, historical development, and ite
edncational activities: Religiovs Eacycloveddia: Catholic Eacyelopedis;
Encyclopedia Britanica.




-

oy e

cion 0 Tpther tes @i ret have s bigh epinfon of the educetlonal coue
ploutions by the elelsters and the hi her educniional Tostitutionse

Je, was hat renn gelerrnt in bohken Schulen und Kloestern bishar,
dern fuer Feel, Kloece uné Black werdent Zwanzig, vierzlg Jahy

hat einer gelernt, und hat noeh wider Iateinisch noch Deutsch
gewisst., Iech schwelge das schaendliichy taertariich Leten, darinnen
dle edle Jugend go jae»m;eﬂ*m verdertt fat, . . . TFe& sind fuer
Kinder{regser und Verderber.

e ine paalitve side, these mponnsteries bteieht reading eond eriting, and

w omrewided for the creservative and conwing »f araierni Chvced mants-

e hirith of unlversis 1p¢»‘§ 18 o mast gtriling wart fectation of the

asmkening of infellect in Furepe, The rvarilenlar alsslar of thess ani.
crafties wane a srstenmotization ard lumperintlon of fhe ol kpowledes

e ipy thap wareesrine of pew tnowledges, DMeoutatlone ond cwpositisne
e et maettanad rymfmiuiar as well g the deterain? £ eritaria for

he resrective unlversities, Although th

L T, 0 Ak

tre Adevelarpont

TE oy, B 5 Soae DB M & S " sy © 5 4 s
s Tiret Andeyy af hmth Con rna e in many lostineen, 1lke
e e A
% % Gt
G pak o %
Fie Bl ey Te . s
?‘{*s* B man ol
e Tl e L )g L5t

tne Gerpsn iradicls
zud in 19w

g i’reﬁ franded in

Gt bﬂr” Found ed




ik

b
i

thn religdous 1ife {n Purepe, they Loo ware wmder the domain of il ey

The rdetary of ke Serman univerciiies and sehasls duying the
«trteenth century , . . preduced the futers of the orincer and thue
tefined the method of thelr own edication., ¥But in many instances
they also mmne under the purview o ihe nrinces, subjegt Ao their
vrotection end direction, Hence, in histery, thelr courses apd

s

8 . prs
wotiode outlined gnale of the wrincefs s cormetence and berining.

d senoninc s Durenss sepooels wsre oise o R iy

snded fapr the commerciol and ardizan alasees in the witles,
vivelpally the children of mnilé members, though others alse attended,
HomEny lowns and compuid tles thege schools gradusily become tewn schoale,

Lo

supperted by the clviec authoriifee, 7

Knfortly Fducation:

edveation durlng ithe slxteenth wentury sheuld alse

meniloned, Tt used ta give tralnins for ehivalry whint w0
:\2: ;LH?~4,;§"¢56
S oy ¢ o5 o © s pure ¥ Y 5% % P S 3
Phe aixtesath Century® (hpebilahed P, T, Dissertst lom: 0%, Teuiss
oty 2 PPk ’ W - % 3 1 s . S
whashin ton Tntwersity, J&h), Pe 1701 "The pediews] universils 414 ot
Pyerose Lo uneover newv pmowledsos, hut i srptenttize and Lapsrt the old.
Toe instryctisn eoanslatert of soment Gilreats oy Linss, mad 41w
ratetions ap ilheges set up inetey 2t satudent,  The onnlTi21 marke
ing the Zdevelorment of snleersliiy stnd! foncerned the uniupe sf ancwledoe,

s fthe meihad of iie exposiiien,

Pts axtent, b

1.7
e s g,

o

i iplieg ¥ e

Ao de g *
A
o .

e Kesoer, one glte. o

o




35

Brethren of the Common Life:

In considering the favorsble side of education during the Middle
Ages, the Brethrem of the Common life deserved especial attention, It
vas "an association of plous priests and laymen, founded by Gerhard Groot
of Deventer, not long before the death of Groot in 1384,%% During 1497-
98 Luther aleo was at a school of the Brethrem of the Common Life in

Magdeburg, and their pilety influenced him considerably,
Cultural Connotation of Luther's Reformation

The event in Wittenberg, Germeny on the Jlet of October, 1517 became
one of the most significant pages in world history, and it introduced a
"erosse Wende der Geschichte"’ with respect to humen civilisation, the
intellect of man, political and religlous freedom, prosperity ead morality,-°
The cultural as well as the religious significance of the Reformation lies
in Luther's bresk with authority, - substituting the suthority of the Bible

for the aunthority of the institutionsl Roman Catholic Church; substituting

B bid., pe 138; aleo Painter, gp. gites PDe 85 1o

29%einrich Bornkamm, Luthers Geistige §elt (Guetersloh: C. Bertels-
mann, 1953), Pe 67.

30ct, Meyer and Prinzhorn, op. cite, pe 47.

on the revolt sgainst suthority, mote especially the following
theses of Luther's 95 Theses: Noe. 5, 6, 13, 20-25, 88, 89, 91, and 94
and 95, Concerning the cultural and religious significances of the
Reformation, Heussi observes: "Die deutache Reformation, eine derunfas-
tendensten Bewegungen der Geschichte, hat in ihrem Verlauf fast alle Ge-
biete der Imlturlebens mehr oder minder stark beeinfluesst., Aber sie
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individual Jjudgment in the interpretation of the Scriptures for the
collective judgment of the Church; and substituting individual responsibil-
ity for salvation, in view of his teaching of "justification by faith, "
for the collective responsibility for salvation taught by the Roman
Catholic Church, For this mighty task of libveration the Reformation was
the beginning peint, not in the least the end, 32 and the underlying force
of the Reformation, expressed in the first thesis of Luther's 95 Theses,
"Repent ye, . . o" moves on during Luther's time and the generations
following.

One of the enormous contributions of Luther is in the field of
ethics. 23 Hig ethical concept is based upon three agents:t God, "I"
and "My Neighbor"; namely, the fulfillment of the will of God, "Persoen-

lichkeltsgedanken® and "Gemeinschaftsgedanken, n3#  Luther's ethics 1s

war in ihrem Ursprung eine rein raligioese Bewegung; ele wurzelt durchaus
in der theologischen Entwicklung ihres Fuehrers, Martin Iuther." Heussi,
ops cit., p. 285.

3201’. Earl Holl, "Luther," Gesammelte Aufssaetze zur Kirchengeschichte
(Tuebingen: Verlag von J. C, B. Mohr--Paul Siebeck, 1932), I, ?32 7,

3 30&1-1 Stange observed that the modern moral philosophy, such as
Kant's Categorical Imperative, is not original., It is a revision, in
terms of rational philosophy, of one aspect of the Reformation, i.e. on
morality. "Das Axiom (katagorischer Imperativ Kants) iet tatsaechlich
keineswegs eine Entdeckung der modernen Phillosophie, sondernwird schon
von den Reformatoren in der ihnen eigentuemlichen Form der Problemstellung
mit Nachdruck betont. . . . Das pflichtbewusstsein Kants hat nichts su
tun mit der naiven Helterkeit antiker lLebensauffassung, sondern klingt
sshr deutlich an die reformatorische Predigt von der Busze und Bekehrung
an,*® Carl Stange, Studien zur Theologle Luthers (Gutersloh: Druck und
Verlag von C Bertelsmann, 1928), pp. 112, 159, Rupp considers Luther as
the father of Protestant moral theology, for Luther's religion ie a re-
ligion of conscience. Cf. Gordon Rupp, The Righteousness of God (London:
Hodder and Stoughton, 1953}, 252,

Mer. Boll, op. cite, ppe 227 ff.
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incomprehensible apart from the theological method which created it, It
can be understood only within the framework of the prineiples that
motivated his life and thought, which is in the context of his entire
approach to 1120,

To fulfill God's will and to do good before Him are nothing else
than to know and to keep His commandments, This can be realized only
through one means, m" However, the "love" camnot exist independently
from faith throigh which the Iaw can be fulfilled, "Eben darum lehren
vir den Glauben, damit das Gesets moege erfuellt werden,"’ "Fides tamen

3Syorell, in his investigation of the principles underlying Luther!s
ethics, concludes the following peints as the conclusive insights about
Iuther's social ethics: 1), ILuther's approach to ethical problems is ex-
istential, not legal. All ethical principles are good if they serve
to reveal God in Christ, and they are evil if they hid God from man, This
is true of social ethics as well as individual ethics, 2), The motiva-
ting force dehind all Christian ethice 18 God's love., Man receives God's
love in faith and passes it on to the neighbor., 3). God confronte all
men in His Universe and demands from them obedience to the orders that
He has ordained for nature, 4). The Gospel, as such, ecannot de used to
rule since 1t applies only to those who believe, Through the Christian
individual, be he peasant or prince, the inexhaustible recources of the
Gospel become available to the social order. 5). All 1ife, of individuals
as well as of collectivities, is lived in the shadow of eternity, Cf,
G, 'iB!"':;;n. Faith Active in Love (New York: The American Press, 1954),
PP .

36 §t. Jerome views "love" as "sola Domina et Maglstra operws, " cited
by Iuther in W, 40 44, 69, 14, The sum total of Christian 1ife is LOVE;
its origin 1s "dle Liebe Christi," Cf, B, 18, 279; =, 16, 123; B. 18:
282 f.: "Ich liebe dich nicht darum, daes due fromm oder boese bist., Demn
ich schoepfe meine Liebe aicht aus deiner Frommheit, als aus einem frem-
den Brunnen, sondern aus meinem eigemen Quellbeornlein.® Also Of, W. 2,
98 f.; ¥W. 10 111, 279.

378, 14, 180 22, Of. W. 14, 111 £.; W. 25, S0,
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primum plantanda est; sine ea enim impossibile est intelligi, quid bomn
spus sit, quid Dec placeate « o & Sublata arbore refers to Taith
nscesge est auferril quogque fructus good work ."38 The act of love,
tnerefore, is the act of faith.39 Faith and love are the sum total of
Onrlstian strength and understanding.bo

According to Luther, individual and comiminity cannot be separated.
Zach individual has both the right and the obligation to bis neighbor
218 his community, ¥reedom equals responslbility., The men-msn relation
js within the pale of responsibility, The significance of Luther's in-
tradnetion of "Perscenlichkeltsgedanken® lies in the awareness of res-
ronsibility, wnile his emphasie on "Gemeinschaftgedanken" presupposes
the act of love which is 1llucidated throughout the New Testament.bl A
Christian man exigts no longer for himself, nor for his own benefit or

fer the benefit of his family, but he lives for his "neighbor."® In his

daily 1life and in profession, he serves his neighbor and his community,

Bw, Lo 14, 66, Gal. 5: 14 (1531). Also E, 16, 299 f.: "Der Glaube
bringt den Gelst mit ihm, der alle suten Werke mit Lust und Lisbe tut
und also Gottes Gebote erfushilt,.

3%cr. ottmar Dittrich, Geschichte Der Ethik (Leipzie: Verlag von
"ellix Melner, 1932), IV, 24.27,

H00f, W, 19, 773 W. 20 1, 9. For a thorough trveatment of the
subject, faith and love in Luthar's sncial ethice, the autior recers ta
Forrell, op. g£it.. pp. 1-198. See also Georg Buchwald, D. Martin IZumther,
Ein Lebensbild fuer das deutsche Haus (Leivzig und Beriin: Druck e VOr-
lag von B, G. Teubner, 1014}, p. 1.

43

Holl, op. eiti., »p. Lo o,




39

his i the highest and purest ethical principle we ever kmew, 2 Imther
has these pregnant words to say:

Dieser arme Mensch ist mein Naechster, Denn er ist auch ein Mensch,
hat Leib und Seele wie ich, Ja, er hat auch den Gott, den ich habe,
Darum gehoert er mir nacher zu, denn d.n unvernuenftig Tier, Er ist
mir nahe genug, weil er ein Mensch ist, 3

Concerning man-man relation, Keferstein summarises explicitly:

Alle haben dem Gemeinwohle zu diemen, alle und zwar Jjeder nach sein-
em besonderen Berufe, Stande und individuellen gelstig-sittlichen
Vermoegen zu diesem beisutragen. . . « Wir sehen darin die aller
christlichen Ethik entsprechende Forderung, sowohl das eigene Ich,
wie sugleich die Gemeinschaft, in welcher allein das Ich, die ein-
zelne Person sich sittlich dethaetigen kann, ununterbrochen zu bilden
und su vervollkommen, . . « Allen faellt die Selbstersiechung und

die Mitersiehung an dem Naechsten su, Deher der Kampf Luthers gegen
Jeden starren Igoismus den bdlossen Seldbs esgen-und Gelten-wollens,
MJ‘QMWl Individunlismus, . « »

The Reformation represented by Luther was no less an edncational than
a religious movement., Luther was well aware of the importance of the

gchools for the succese of his work of the Mor-tion.b5 Iuther's Be-

%20f, Horst Keferstein, Dr, Mertin Luthers Paedsgogische
oy (Langensalza; Druck und Verlag ven Hermann Beyer und
Soehne, 1 s Pe LIXXVII; Wilh. Walther, "Der Glaube an das Wort Gottes,"
Des Erbe der Reformetion (Leipsig: A. Deichert'sche Verlagsbuchhendlung
W.-:Gn?mht:-. %303), PPe g,:; f. Bducation takes place in the
community e n, Cf, Martin Doerne, Die Bi re der evangelisch-
&2 Religion (Muenchen: Verleg ven R. Oldenbourg, 1932), p. 35. The Re-
formation layed down a new Christian concept of welfare work, Cf, L. Cordier,
"Evangelische Jugendwohlfahrt," ische Jugendkunde (Schwerin i,
Meck1lb, : Verlag Friedrich Bahn, 1929), p. 23.

%38, 6, B, Also Of. ¥. B0 13, 72 £,
Mixeterstein, op. git., p. IXKIVII. Also Of, Stange, gp, gite. De 223

“50‘. Marique, gop. git., pe 107. Doerne, op. git., Do 4: % ..
RBeformation eine neue Epoche des deutachen Erziehungswesens deginne, Durch
die Reformation, sagt man wohl, sei die Kirche selbet su einer grossen Er-
tlehungsanstalt geworden, . . . Paedagogizierung der Religion.®
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CHAPTER IV
LUTHER'S CONTRIBUTION TO EDUCATION
Imther, the Bducational Reformer

Luther is an educational reformer, In a careful examination of his
monumental writings, especielly the writings of 1520 through 1530, one
discovers this distinet truth,

Nevertheless, this question is as controversial as the Reformation
1tself, That is, the question: Was Luther really an educational, as well
as religious, reformer? The significant position of Iuther in the early
Protestant schoole and his contributions to the schools of subsequent
generations are obvious, and so recognized by various types of educators,
religious and uoulu'.]‘ Paradoxically, however, Luther in & strict sease,
is scarcely known as an educator., Modern educators seldom expect Luther
to ansver the contemporary educational questions and problems, The reason
1lies in the obvious fact that Iuther's pedagogical writings and utterances

Russell A. Peterson, el o e s tos sl (Boston:
Meador Publishing Compeany, 1950), pe 13: "With each nev inquiry comes

the realisation that modern educators are showing more and more interest
in Luther's educational philosophy. These educators are veicing the

need for a re-examination of traditional educational theory." R, H, Leach,
"Iuther and this new Bducation," School and Society, 38 (Dee. 16, 1933),
805-06: ", . . Martin Luther brought about as important a reform in edu-
cation as in religion. « . « Many of Luther's ideas on educatlonal

theory and practice embody the opinion of our present-day leaders in the
educational field." K. G. Good, "The Position of Luther upon Bducation,”
School and Soclety, VI (New. 3, 1917), 511: ", ., . Luther, a great educa-
tional as well as religious prophet . . . laid the foundations wpon

vhich we are now duilding [our odneution] s o 0¥
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are soabiered all over his eniire works, in his Refarmtion writings,

works, disputations, sermona, catechlsns, sail in wrleats talke,

tlansl

e

seidom hws ne ever treabed ccherently and systematlically the sdues
metiers in a Tew writings or ntievances; nor has he written a book on

X 2
the hilosophy of educatlon, ner on insirmeiional methods.

4

in the educational writings of %, A, Flizzatrick, a wall-known

s

Mitlton, Looke, Pestnlozal

Frnan Tathelie educatnr, whsre Jacon, Comer
1 Freebel wera roxced uader the "great edueationnl reforiers,® nelther
“sy nor Melanchthan have thelr respeciive places in the history of
eduonslian, - & men 1ike Relansr acceptis, bul rel ntiv,. the econtribution
af Lutner to the Tield of education, onlv In connestion with the estab-
1iekmant of the vernacular achools In Jersany, He iz, however, skeptical
srout the sntire matter, whether the Reforuatisn and Luther did help o
e eadiientfon, when he sald, Yds f¢ Iikely to be the cane in sush cobe
tenvaraiog [abgut Tatharts contribatlon te 9ducatim{], the truth lies
ek wit
partly in both camps.

Dsepite such sontrasted inguiries, the undeniable fact about Luther

nis point we have already osbserved in the Introduction »f thise
theals, OF, B, B, Kaufmuann, "drdfrogen der Frziszhung bel Luther, ®

Luthey ‘Httelflungen der Luthergeselschaflt, (1954}, Zweltes Haft, 50 f1,

227 Edward A, Fitzoatric, Boloriae a Tieslagy of Bdacation

#ise.: The Truce Zublishing Tomany, 1950, n. 8. Tor a
nt, the author referes to other works By Pltgontrick, su
Tdueatiosn: Zeading In the Fhilosovhy of Fducation; the
stion; How o Sducate Twman Belngs,

choas,

x
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edupational as well as religious asnects of Reformation. Lather,
thevefars, stende forth ag the grestest educator af his ace, and in ths
verv Tront rank of the worldl's greateet. educators,®” He has especinlly
esrved for the cause of universsl elementary educetion with the most
aricr, avpealing to the magletrates in beholf of founding schools for
the peopie, By his influence, methods of instruction were improved,
spd the educetiona) spirit wes renewed in sccordance with the nrinciples
S 10
At the Refarmotion.

There is searcely any phase of education that Lufher left untcucned.

b A W KD DT ARTRTE T YA

of, T, Misswas, Moderrn Educatars and Their Ideals (New York:
iv~leton and Comparny, 1905}, p. 7. W. G, Kohn, Pluther's Influence

~r Foowlayr Bducation, ™ Four-hundredilh Anniversary of the Refermation,

atited by ®, B. Te Dau {5t. Louls: Concordia Pablishing House, 1917,
219 e o indigputable faet is that Iuther iz the father of vopular

3 e o o Alse Of, Boret Keferstein, "Martin Iuther,® Encyklo-

oy xch@s Handbuch der Paedpgosdk, heravsgegeben von W, Rein (langer-

enion: Herrann Bover & Scehne--Rever & Manrn, 13067, ppe. 594-701.

Tgee Appendix T of this thesgis, Alsoc Cf. Bruce, op. cit., p. 29%

“Frutherts rather advanced thoughta on education can be observed in

tiese respects: 1} Adeguate trogram of course of study; 2) Attractive
5 . reoms and plensant atmosphere for lesrning and teachzng, 3} Graded
insiraetion aeccording to the capmelty of each child; 4) Stress on the in-
vortance of teachers; 5) Source study and rational methods: 6) School for
givie: 7% Vocatlonnl training: 8) Character-bullding, and relisgisus in»

r»a,ion. Tha follewing sources can be consulted: Kohn, gp. cite, »n. 218;
el t "Msrtin Luther,® Encyvklopaedie des gessmmien Frziehungs-und Uhterm
*ivutnweeansb rersusgegeber vor K. A, Schmid, et sl {Gotha: Verlag von
widalf Reszer, 18658, TV, LAG on Luther and German Volkes: chiiles; Painter,
Wher on Bducation, gp. clt., vpe 152 f., 159 f., 159 f.; George Mertz, Das
Schulwesen der deutschen Reformation im 16, Jahrhbunderti {Heidelberg: Carl
“Yinterts Universitaetsbuchbandlune, 1902}, ppe 32678 on the methods of
«ﬁ%?rncticn during Reforration. Alge Good, op. cit., p. 5153 "1t was
ey whe dust olesrly rerceived thst the crincicvies of the Feformation
crlly demsnded an univereal elementary sducatisn,®

&
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Although no complete system of popular education has been established,t
the necessary foundation for such a gystem was laid by Luther, In this
respect, his contribution is outstanding, and this fact alone proves hin
to be the leading educational reformer of the sixteenth century,'?
Luther has been considered as the "gelstige Grossmeechte unserer Zeit,"l’
through his educational as well as religious contritutions, especially
in the line of Christisn instruction centered in the teachings of Re-
cormations ¥ With regard to the. fundsmentsls of education, Iuther is
adle and reedy te give the appropriate answers which not only give a
surprise in their simplicity and clarity btut alse point out the ways to
a genuine Christian education. Even though contemporary educators often
undermine his direct contritution to education, his "educational ideas
stand out by themselves in many particulars, such as originality, fresh~
ness, boldness, practicability, and comprehensiveness, whatever debt he
may ove to past and contemporary educators, . . M5 utherts writings en

110f, Hertha Israel, "Iuther als Ersieher” (Thueringische Iandes-
universitaet Jena, 1919), p. 22,

120¢, E. L. Kemp, Eistory of Bducation (Philadelphia: J, B, Lippincott
Company, 1902), ps 167; Paianter, Juther on tion, op. cit., pps 167 f.;
Painter, History of Education, op. cites Do 1

13gelmth Xittel, Yom Relizionsunterricht sur s s
welgung (Hannover: Wissenschaftliche Verlagsanstalt K. G., 1 v Do 5%

lbm,. Pe 55¢ ". . . naemlich Bekenntnis zu Luthers Evangeliunm,
das koennen sie nur in dem Hasse werden, in dem Luthers Werke wieder zu
Lehrblichern werden, aus denen wir Lehrer lernen, was echte evangelische
Unterweisung sei,”

153ruce. gp. cit., p. 288,
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education and various works with pedagogical implications, and, above all,
the actual contribution to the establishment of schools make him to

occupy & special place in the history of education,16
Pedagogical Implications of Some of the Literary Works by the Reformer

"Es 1ot unnoetig, " saild Gerhard Ritter

i den Inhalt dieser Reformschrift hier zu entwickeln, Sie gehoert
heute--ueber beide Konfessionen hinweg--zu den klassischen Stuecken
o8 unserer Literatur--ein Dokument menschlicher Leidenschaft und Seelen-
- groesze, vor allem doch ein Quellenseugnis deutscher Geschichte,

‘ deseen lebendige eigne Sp der Bericht eines andern immer nur

| lahm zu wiederholen vermag,®
is The Reformation writings of Iuther, furthermore, make a notable contribu-

] tion to the literary field., With usual glowing and descriptive language,
e Carlyle declares that in no books has he ever found a more robust, gemuine,
more commending style, and more sppealing contents of the literary works

3 l%mmm.mmmmgfmm
(Muenchen: Verlag ven R, Oldenbourg, 1932), pe 15t "luthers Bedeutung fuer

die Geschichte der Ersiehung, der 'Kindersucht’, liegt dem Reformator so

dringlich am Hersen, dass er sle in seinen Predigten und Mahnreden dem

. deutschen Volke, der evangellschen Obrigkeit, dem christlichen XEltern

'» lmmer wieder unermuedlich einschaerft.” Heinrich Bornicamm,

k wm (Mm.m C. MIm. 1953). Do WS .o + o Luther ein

g5 groeser Ersieher sur Wirklichkeit. . . Wirklichkeit Gottes, . o Wirklich-
keit des Menschen, . . gad ihm seinen Plats in der Wirklichen VWelt."

.‘ Also Cf, Good, oP. moo PP. 515, 5180

i 17 Gerhard Ritter, Martin Luther (Berlin: ¥, Schnelder, 1923), p. 49,
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than Imther! ..IB

Concerning the educational implications of some of the literary
works by the Reformer, we face a practical problem, that is, which
writings can be more adequately counted as the most important on this
accountl Most of his writings have in one way or the other some educs-
tional ainiﬁmm For example, his commentaries often bring as much
pedagogical precepts as other strictly educatienal treatises of Lather, 20

Sermons, addresses, commentaries, and letters of Luther coantain
references to education; nevertheless, his educational ideas are, in the
main, set forth in his educational trestises, such as, iesued in 152k
AN DIX RATSCHERREN ALLER STAFDTE DEUTSCHE LANDS, DASS SIE CHRISTLICHE
SORULEN AUFRIOHTEN UND EALTEN SOLLEN, "2l This treatise is generally

18momas Carlyle, Herces, Heroworship [m}_g History
(lchilling“;ﬂul{l;ondou Mm':nd m#n%.!. 1882 .1}83 Tuather's

written works give similar testimony of him, The dialect of these specu~
lations is now grown obsolete for us; but one estill reads them with a
singular attraction., And indeed the mere grammatical diction is still
legible enough; Iumther's merit in literary history is of the greatest;
his dialect became the language of all writing, They are written , . .
hastily, with quite other than literary objects, But in no Books have

I found a more robust, genuine, I will say nodle faculty of a man than in
there. A rugged honesty, homeliness, simplicity, a rugged sterling sense
and strength, He flashes-out illumination from him; his smiting idiomatic
phraszes seem to cleave into the very secret of the matter, Good humour
too, nay tenmder affection, nobleness, and depth: this man could have been
& Poet tool He had to work an FEpic Poem, not write one, I call him a
great Thinker; as indeed his greatnees of heart already detokens that, . . .
The essential quality of him was, that he could fight and conquer; that he
was a right plece of human Valour,"

1950e Appendix TIT of thls thesis.

208specially the educational writings of Luther in 1524 and 1530.
Cf. Appendix IV and V of this thesis.

Zly, 15, 27-53, Tor an English trenslation, Cf., Painter, Juther
28 Bducation, gop. eit., pp. 169 £f, Also See Appendix IV of this thesis,
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regarded the "first Reformation document on education.“zz It 1is short, but
a remarkably lucid exposition of ILuther'!'s philosophy of education and ite
practice, and worthy of careful examination, even today.23 In this writing
futher earnestly pleads the cause of the schools, solemnly enjoined upon
the magistrates of cities their obligation to support and to promote the

2k The consequences of this stirring plea of Luther is

means of education,
clearly examined by Dr. O. Albrecht, who has edited this treatise for

the Weilnar Editlon of Luther'!s Works and written the criticel introductien

to it.

Luther's rousing call was not in vain. Already in the year 1524
certein significant evangelical school reforms took place which
rmust be regarded as the frult of the efforts of the reformers and,
especially, of Luther!s tract addressed to the councilmen, such as
in Magdeburg, Nordheusgen, Halberstadt, and Gotha, in 1525 Eisleben
followed and Ndrembergz in 1526, Duriang the following decade there
was a manifest growing zeal for founding snd remodelling city Latin
schools throughout the entire Germany and, indeed, it prevailed un-
t11 well into the middle of the 16th century in the Protestant
territorles,25

Luther wrote this treatise on the eve of the Peasant's Revolt, in 1524,
in the midst of confusion. TFor a comment on this writing, See J. Koestlin,
Life of Luther (New York: Charles Scribmer's Sons, 1913), pp. 193-4,

2%, 3. Marique, Bistory of Christian Education (New York: Fordham
University Press, 1926), II, 108, Cf. Painter, History of Education,
9.20 9_5:.2‘ T P L4 143.

23&, P. F. Kretzmann, A Brief History of Eduestion (St. Louls:
Concordia Publishing House, n.d.), II, 55.

46, u. H. Reisner, The Evolutlon of the Common School (New York:
The MacMillan Company, 1930), pp. 26 f.

25y, 15, 15.
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The sermon of 1530, EINE PRFDIGT, DASS MAN KINDER ZUR SCHULEN HALTEN
50118, 26 was directed primarily to the parents.. In it Luther stressed
once again the lmportance of formal education to train the children for
church and state, His appeal was so powerful, as to be almost irresistable,
The principal emphasis of Luther was on the welfare of the Church and the
glory of God on the one hand, and t.honuuottholhtouthootbr.z?
In the treatise of .August, 1520, AN DEN CERISTLICHEN ADEL DEUTSCHER
NATION VON DES CHRISTLICHEN STAMDES BESSERUNG, 28 Luther developed a detail
Reform-program: the reform of the Papacy; independence of German state
and church from Home; abolishment of the financial exhaustion of Germany
by the Roman Curie (Gravamins for German Natien); a reform of the Christisn
and worldly livee, such as, the 1ife of cloister, celibacy or priests,
low cults, universities and other schools., Iuther emphasized the re-
Sponeibility to the princes, formerly that of the heirarchy, for ma-ing
proper provision for training children as the servants of Church and State,

The direction was also glven, how to observe the true Church which is
founded upon the Word of God and faith,2d

261. 30 11, 51788, ¥For a translation, Cf., Painter, en
Bducation, op. git., pp. 210 £f, ¥or a detailed outline of this treatise,

Cf. Appendix V of this thesis. Iuther wrote this Sermon just after the
Saxon Church vieitation,

270f. Xretsmann, op. git., p. 56.
Y. 6, 40469,

2%0¢, H. H. Boreherdt, st 5
» H, H. &t al, editors, ¥artin Luther, Schriften des
Jahres 1520 (Muenchen: Chr, Kaiser Verlag, 1948), pp. 391-93; Ritter,

2, its, ps 504 Karl Heussi, Kompendium Kirchengeachichte (Tuebingen:
Verlag von J, C, B. Mohr—-Panl Siebeck, 1949), p. 201,
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The importsnce of Iuther's trenslation of the Bidle, in reference
to education, can hardly be exaggerated. It is the zenith of his entire
work. Even such a cyniecal critic of Luther, as Friedrich Nietssche, hae
yet one admiration for Luther, that is, Luther's supreme mastery of the
German language and his Bible. "Die Sprache Luthers und die poetische Form
der Bibel als Grundlage einer neuen deutschen Poesie: -— das ist MEINE
Erfindung) "1 Goethe estimates Iuther's Bible as the means to unite the

3 rnther based his translation of the Bidle on the best Greek text
of hie day, the second edition of Erasms, 1519, He began his work in
December, 1521 on the Wartburg, In September, 1522, the New Testament
in German left the presses at Wittenberg in an edition of 3,000 coples
which was sold out in less than three months, Cf, A, 7. W, Steinaeuser,
Luther Primer (Columbia, S, C.: Survey Publishing Compeny, 1917), p. 59.

Inther's Bible and ) To Phillip Melanchthon goes the
credit for having induced Iuther (Decembder 1521) te translate the Bible
into German, and also for having collaborated in this work as a phileologist
as one of the best students of Greek of his day., He cooperated by checking
the Reformer's translated manuseripts before they were sent to the priater,
both those of the N.T., and those of the 0.T.--above all as a student of
the Septuagint. But it is impossible to indicate exmctly which were his

3 contributions. According to the records dealing with the varlous revisions,

he also played a 1 role in the revieion of the Ps, in 1531 and of
the entire Bible 4in 1534 and 153541, as well as in the pariial revision
of the N.T. in the Fall of 1544, Indisputable and complete documentation
makes 1t clear that from 1522 to 1544 Melanchthon collaborated as a
philological interpreter of the Bidblical texts and a¢ an expert in such
technical matters as coins, wvhere as the lingulstic formulations in German
wvas in the main Iuther's own work. The twoe books of Maccabees in Luther's
Bible deserve special mention, for the linguistic indices and marginal
notes indicate that Melanchthon translated the first book, and probadly
also the second., It has also been demonstrated that variouse changes made
in the Bible after Luther's death were those of Melanchthon, OCf, Hans Volsz,
"Melanchthons Anteil an der Lutherbibdel, " fuer Reformet ch
edited by Heinrich Bornkamm, et al, 45 (1954), 233.

31
As cited in Heinrich Bormkamm, Iuther, im Spie der deutschen
Geistesgeschichte (Heidelberg: Quelle & Meyer, 1955), p. 5!35.
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importance is inestimable.
¥ir besitzem kein literarisches Werk von ihm }tth.:] von dem man
sagen koennte: das ist—das ist der ganze Luther. Die gottliche

Komoedie ist uns Dante, der Faust iet une in géwissen Sinne der
ganse Goethe: nichts vergleichen besitzen wir von Luther, Das

Werk, welches noch am melmitien dle ganze Tiefe und den Reichtum
seines Geigtes abstrahlt, 1st eine Uebersetsung: dig Ueberseisung

der Bibel.~

ILuther's large Catechism and Small Catechisn ® with an informative
preface have an indispensadble and practical value, These works, which
are dbased upon the Bible, have ever increasing significance, even today,
in the instructions of the Christian religion in the family and in the
Churech, In them, Iuther has given to posterity mammals of permanent
value in religious education.

The Place of Iuther in the History of Bducation

Although the critical views of numerous Foman Catholic and non-sectarian
authors concerning the works and results of Luther's teachings on educe~
tion.39 his educational trutiun"o and actual contributions to schools}

375d01f Barnack, "Martin Iuther in seiner Bedeutung fuer die Ge-

schichte der Wissenschaft und der Bildung," Deutsche Akademierenden
(Muenchen: Meyer und Jessen, 1924), p. 248,

Borosser mms, 1529: W. 30 1, 123-238; Der kleine Kat
1529: W. 3% 4, 5S¢ "Luther begann , . , den, beso, fuer die Pfarrer
bestimnten, grossen Eatechismus (Grundlage: ILuthers Katechismuspredigten
von 1528), geb aber vor Vollendung desselben den, fuer die Jugend und das
Volk bestimmen, KLEINEN Katechismus hersus." Heussi, gp. git., p. 102,

3 Jessen and mumerous Catholic suthors are critical of Tuther and his
teachings on education and schools. Paulsen, a German philosopher and a
Catholic educational historian, treats the question with more diseriminatioen
but does not attribute the origin of popular education to the credit of

Luther, Of, Friedrich Paulsen, Germen Niucation, Past and Present (Wew
York: Charles Scribdmer's Soms, 1912), pp. 76-77.

%014 refers especially to those treatises mentioned in this chapter.
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during his time and the centuries followed, testify an established fact

that Luther was the first educator in Germeny who did advocate whole
heartedly universal education: an education of the whole people. Eis
contritution was substantial for such education for all children without
regard or special life-work. To ILuther Germany owes its splendid educa-
tionsl system in its roots and in its conception. 'l In uttersnce on. educe-
tional matters, a few men have excelled Imther as a writer and speaker in
behalf of popular education, He seiszed this important point, that is, the
universal education, and insisted upon it throughout his writings, The
outcome of his influence in this respect was the building up of the system
of scheols of the Protestant states in Gersany.'> Thus luther contributed
materially to the formlation of & new and broader conception of education,’3

¥los, Bby and Arvowood, gp. git., pp. 99 foi T. M. Lindeay, A History
of the Reformation (Biinburgh: T, & T, Clark, 1953), p. 238; Painter,
Luther on 2p. gits, p. 167; Painter, Eistory of Bducation, op.
cit., ppe 140 f, Some authors list Luther with such educational reformer
as John Amos Comenius (1592-1670) in connection with universal elementary
education, OCf, Jarman, op. git,, p. 196; G. Compayre, n%nmgg

(Boston: D, C. Eead & Company, 1907), pp. 86, 11%; Misaws, op.

git., pp. 19-20,

%2¢, Paul Monroe, the History g
The MacMillan Go-pu;.. 1%153. h;%l%gf. 10.' of Mastien (New York:

“uther vas interested 1 o brosd sad genersl Chrietisn educstion, in
contrast with the monastic and ecclesimstical schools with a marrow outleok,
ascetic spirit and harsh discipline. In Imther's conception of education
is included a training essemtial to the ordinary duties of life, in the
home, the occupation, the State and the Chureh, Cf. Bruce, ep. cit., pr.
131 f.; Monrow, op. git., Pe 412; also the Fourth Commandment, as stated
in ‘ t edited by F. Bente (St. lLouis: Concordia Publishe

hlg Hom. 1921 s Po ”.
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and gave powerful impetus to practical changes already initiated, The
concrete work, particularly, on the basis of his principles of education,
yas made by his followers, chief of whom was Fhilip Melanchthon. "To the
Reformation, them, we owe our idea of universal elementary education and
alse the early realisation of thie tda.'“ Inther's efforts in bdehalf

of education were not without fruits, Protestant Germeny wae aroused

by his appeals, By the commission of the Duke of Mensfeld, Luther wrote,
in 1525, teo Wth that he would go to Eisleben, Iuther's home town,
with Melanchthon and Agricola in oxder to establish schools there, one for
primary and the other for secondary muu.”

Luther is the founder of moderan state school education, He never
tired of emphasizing that the purpose of education involves the promotion
of the welfare of the state just as much as that of the Church.*6 As a
result of Luther's dictum that every Christian must read the Bidle, and
his immortal contribution, the translation of the Bible into Germen the
masses could be literated and the state brought to a conscious support of

L4
Paul Monroe, A Brief Our the History ueati New Y
The MacMillan o.p.aﬁ 1928), p-” P - of Bducstion (New Tork:

& :Oonxmuct kt:. establishment of schools during the Ncmtlm,

« Georg Merts, Schulyesen der deutechen Reformatlon W
(HEeidelberg: Carl Winter's Universitaetsbuchhandlung, 1902% PD. 231; and
especially for the "Gelshrte Mittelschulen,® See pp. 184-204, mg,_. Also
Cf. S. L. 21 4, 737, Wittemberg, April 16, 1525,

46

Cf, J. M, Price, New York:
1“1’,'.‘&.-‘2.1” - .}?.MMQ(“ o

The MacMillan Company,
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the cause of schools, The establishment of the school system, therefore,
based upon the idea of universal education, is wholly due in its origin
to luther's ldmtlon.w Following the Reformation, there has been a
great revival of interest in common schools. In keeping with Iather's
doctrine of salvation, Jjustification by faith alone in Jesus Christ,
the teaching of "universal priesthood, " and the encouragement of the
private study of the Bible, it was necessary that men must de educated to
read, study, and think for themselves. Without education, the element of
individual liderty projected into human society cannot be maintained by
140012, %% B, H. Wilds admits that the education in the United States of
Anerica owes a great deel to the Reformation.

The educational history of the U.,S. cannot be understood without

knowledge of the religious forces and struggles released by the

Reformation movement; and the developmeni of one of our deminant

educational theories, the theory of education for rel moralism,

can be studied only in reference to this same movement,

Through Iuther, the scope of education has been widened, Bducation
is no longer restricted to the isolated interest for a single phase of

man, either intellectual or moral, as being administered by monastic and

4702, A: E. Weyer, The Development of tion Twen t1eth
ggg%u (New York: Prentice-Hall, Ine., {3'69 v PDe %zmlouu. op. eit.,
Pe 407,

"em- thought is also shared by Comenius, as stated in his Great
&mt;c. - m

493, B, Wilds, The of Modorn Bducetion (New York: Rinebart
& Company, 1942), pp. 276 f. Cf. G. Romoser, Anniversary
of the Reformation, edited by Dau, gp. gitss Pe 313» Also Prof, Good,
20 gite, pe 517 f.: "The educational philosophy and coloniel scheol laws,
that passed by the General Court of Massachusetts. im 1647, were fathered
by the Reformation and bad served in Burope for just a century since the
dsath of Luther who formulated 1t: and 1t was carried themce in the
MAYFLOWERS and the WELCOMES of the 17th century to Americs where 1% served

Bany years longer,”
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Under such an intecrated esystem of educstion by Luther, all agencles,
pome, Church, State and schools, should be in operation., He inspired
magistrates and princes to establish schools belng permeated by the spirit
of the Reformation. Educetion, accerding to him, is a perpetvation

(execution) of usus politicus legls, and it extends freely through the

teanzen Koerper der Christenheit.“53 To make suchk a liberal educatiop--

guog liberos educet,5& Luther encourages the rulers to intreduce compulsery

educsation whenever the neceesity arises, >

In the educstion of children, one finds the source of gepulne strength
of 8 city, the spring of the highest welfare of the people, trailning of
good citizens, and treasure of ireasures,

Nan liegt einer Stadt Gedeihen nicht allein darin, dass men grosse
Schaetsse sammle, feste Mauren, schoene Haeuser, viel Buechsen und
Harnisch zeuge; Jja, wo dese viel isgt, und tolle Narren drueber kommen,
ol 80 viel deste aerger und deste groesser Schade derselben Stadtl:
sondern das ist elner Stad! bestes und allerreichest Gedeihen, Hell
und Xraft, dase sie {so) vielseiner, gelehrter, vernuenftiger, ehe-
tar, wohlgeZogener Burger hat, die kuennten darnach wohl Schaesse und
alles Gt sammlen, helten und recht brauchen, -

Iutherts 1deal of education is a lofty one: 1in each one's respective

station, in his own surroundings, dedicate himself to a life of service to

39 Werdermann, Luther alg Erzieher und die Religlocuspaedagozik
(Guetersloh: Verlag Pertelsmann, 1978), p. 6. Cf. Koehler, op. €lLb.,
De 3%1: W, 30 i1, 56% f., 575 ff.

5¢"Fourth Commardment, " Concordia Trizlotta, op. cit., v. 630 1.

55ee, Wilds, op. cit., p. 238; Bruce, op. cit., p. 171: the statement
spoken by Schmidt in the Geschichte der Paedagoglk, I, 46, And also
Cf. Leach, op. cite, p. 805.

56

2, 22, 179.
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Under such an integrated system of education by Luther, all agencles,
home, Church, State and schools, should be in operation. He inspired
magistrates and princes to establish schools being permeated by the epirit
of the Reformation, Bducation, according to him, is a perpetuation
(execution) of usus politicus legls, and it extends freely through the
tgansen Koerper der Christenheit,">> %o make such a liberal education--
guos liberos Mﬁ Iuther encourages the rulers to introduce compulsory
education whenever the necessity ariuu.”

In the education of childrem, one finds the source of genuine strength
of & city, the spring of the highest welfare of the people, training of
good citizens, and treasure of treasures,

Fun liegt einer Stadt Gedelhen nicht allein darin, dass man grosse

Scheetsse sammle, feste Maurem, schoene Haeuser, viel Buechsen und

Harnisch seuge; Jja, wo dess viel ist, und tolle Narren drueber kommen,

ist so viel deste aerger und deste groesser Schade derselben Stadt;

sondern das 1st einer Stadt bestes und allerreichest Gedelhen, Heil
und Kraft, dass sie (so) vielseiner, gelehrter, vernuenftiger, ehe-
bar, wohlgezogener Burger hat, die kuennten da wohl Schaesse und
alles Gut sammlen, halten und recht brauchen,

Luther's ideal of education is a lofty one: 4in each one's respective

station, in his own surroundings, dedicate himself to a life of service to

%E. Werdersemn, luther als Ipiher Beligionspaedagoglk
(Guetersloh: Verlag Bertelsmann, 1938), p‘% %%. Koehler, op, cit.,
Pe 391; W. 30 11, 569 f., 575 ff,

Sepourth Comsandment,” Comcordis Triglotts, op. Sits, pe 630 £,
55c¢, wilds, gp. cite, p. 288; Bruce, op. cit., p. 171: the statement

Spoken by Schmidt in the Geschichte der Paedagogik, I, 46. And also
cto M. no Mo Pe 805‘

6y, 22, 179,
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SECTION TWO

THEOLOGICAL FOUNDATION UPON WHICH

LUTHER' S EDUCATIONAL VIEW IS BASED
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and continues to be, Without an adequate understanding of man, education
cannot be properly planned and operated.,

Rediscovery of MAN is one of the momentous contributions of Martin
Luther and his Reformation, ILuther took this question of man very serious-
1y. Man is neither a righteous nor a ulf—mfficicnt- being, nor so hope-
jess that he is mere subject of & human institution, Such a discovery of
man is the starting point of the educational ideas of Luther.

God works through man; and likewise, He educates man through man,
"Gott wirkt immer konkret, immer geschichtlich, immer nur durch Menschen,
Menschen ale Organe und Instrumente,~ Iuther's primary concern was:
Velle hominum esse hominum, i.e. to place MAN where he rightly belongs.
"ell Master Philip Melanchthon ," Imther said once, "he is a man, dut
not a god." This problem of placing man into his proper province was the
problem for Adam end Eve, ond is that even today., Luther never missed

this crucial point, "Wir sollen Menschen und nicht Gott sein., Das ist M'“

forces and circumstances over which he has virtually no contrel, The
Christian faith is not only realistic in Judging man's pretended sovereign-
ty as idolatry, but it elevates man above the despalr of temporality and
evil by regarding him as a special creation, fashioned in the image of

God, "created and redeemed for eternal life with God." Arthur Simon,

*The Anthropology of Communism®™ (Umpublished Bachelor's Theeis; St. Louis:
Concordia Theological Seminary, 1956), pps, 53 fe

Also See ¥Wm, A. Kremer, "The Lutheran FPhilosophy of Bducation,®
(October 6, 1948).

Blm-t Lichtenstein, "Luther und die Humanitaet, " Evangelische

Theologle (Muenchen: Chr, Kelser Verlag, 1950-51), Heft 9, 94, Of,

'0 m i. u390

¥n & letter of Luther to Spalatin, on Jume 30, 1530.
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futher presented & thoroughly theocentric and evangelical view of man
over egainst one that was legal and anthropocentric, His theology was
theocentric and evangelieal, God acts in the history of man, World

‘ nistory is nothing else than God's work, His judgment, and the thoughts
| eveloped wnder is guidance, '’

E The relationship between God and men is abeolute. There is no

o gradual procees of improvement by wiich man can merit the tlessings of
o the Spirit of God, The total man apart from faith in Christ is under

0 condemnation and judgment,ll The righteousness of man is solely God's
vork, not man's,}? It originates from God without consideration of the
wvorthiness or merit of man, > Men's relation to God in Christ is the

~ only way to understand God, himself, and the men-God relationship,

The Christian man livee not for himself, but for Christ and for his

neighbor, The classical question, "Am I my brothert's kocpm"lb is hie

28 100¢, ¥, 50, 2B4-5: Preface to the Historis Galeatii Capelle, 1538.
¥ Heinrich Bornkamm, wmg&mlmbnw Je Ce B.
. DMohr, 1948), p. 55t ". . . Gott selWt es wirkt und durch alles natur-

v liche Geschehen hindurch unverwandt den Menschen anschaut uand su {hm
redet, so ist auch das Splegelbild das geschichtlichen Lebens, das Luther
2 ihm Alten Testament findet und das wir skizsierten, doppelschichtig und
hintergruendig. Alles in ihm iet Gottes Werk und Bestimmung,"

nof. Feinrich Bornkamm, "Aeusserer und innerer Memsch bei Luther
T und den Spiritualisten,” Imago Del (Giessen: Verlag von Alfred Toepelmenn,
1932)! PDe 88 ff.

120fo M.. p. 91,

130f, R, Seeberg, Text Book of the History of Doctrines, translated
by C., B, Hay (Grand Rapids, Michigan: Baker M%mo. 1952), p. 225.

1

Gen., 4:9.
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vital concern. The answer to this question must be nothing but a sincere
af firmative reply. Man lives in Ohrist through faith, and for his neigh-
bor through love, The man who has experienced the love of God in Christ,
19 moved by & life of love toward God and his neighbor. By faith he ascends
to God, whence he descends to his meighbor by love. His love for God shows
{tself re~eminently in loving service of the neighbor, Here is the true
spiritual, Christian liberty that sets the hearts free from all sins, laws
and precepts, Love exceeds "alle andere freyheyt, wie der hymell die erdenn
e » o" 50 concluies Imther in his treatise "Von der Freiheit eines Christen
nenschen, * 4n 1520,17 True love for man origisates in the heart of God.
Its great manifestation is in the Cross of Christ, God's love is "eine
Liebe des Kreuses, die aus dem Kreuz entstehet,” which goes not where it
o £150:Ahouimolesbabistane 4 visatistosguellstein Poub:atl Milianns? hilove
for God and love for man

1lifts the plane of Christian life to glorious heights, No other

philosophy of 1ife has ever touched it. There is no doubt that here

lies one of the great secrets of Iuther!s power and influence, In

his heart were two great loves: the love of truth and love of

men; and behind them doth, & burning love for his Lord.

¥Who can comprehend the riches and the glory of the Christian 1ife? It
lacks nothing, and can do all things, and has all things--gllis dings yn

oy, 7, 38.
k- 16ya1 18, 80: Hsidelders Dleyatation, April 26, 1518, Alto See Walter
| loewentch v., Juthers Theologls Orucis (Maemchen: Ohr. Kaiser Verlag, 1954).
17l0rnn As Preus, "Luther's Doctrine of Man," (Unpublished Seminar

mra Ce 19““). Pe "‘30
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jescridable on the basis of positive materials in the Scriptures, On thls
point, Iuther suggests that a study of imago Dei is poseible only negative-
1y, but mot positively:. solun privative et mon positive ee possimus
intelligere, mmmmnu«uuucbnnw-m ve
can only gather negatively an idea of the greatness of that good and that
glory which we have lost ummo:mzs Iather again declares

that since this "image® has been lost by sin, we can never fully attain

to the knowledge of what it was—pon satis esn possimus intelligers.
Memory, Mnd snd will we do most certainly possess, tut they are wholly
eormptd.z?

Imago Dei is an gpus Dei singulare, spmn*dkbm Man
 was the most Desutiful of God's creatures who did poscess the knowledge of
God and the imege of Him in which shines forth the similitude of the Divine
nature in all enlightened reason, in rightecusneses smd in wisdom, It was
aseigned to him to rule over all the earth, the sea and air,2?

g 26y, k2, 126; W, 42, 48 f,: “per peccatum haeo imago obscurata et
 viciate est," The doctrine of the original state of man was with Iuther

simply the counterpart of that of original sin, For a further study on

the natural state of man before and since the Fall, See Koestlin, op, git.,

v 338-59,
27, L2, U6,

Broe eit.s B 1, 81 ££.; S JIs 1, 79 14

. 29cr, W, 42, 491 "Hic pulcherrimae creaturss, quae cognoseit Deum et
st imago Dei, in qua lucet similitudo divinese naturee per mationem
~ 1lluminatem, per iusticiam et sapientiam, triduitur regnum et fiunt Adam
- ot Heua rectores terrae, maris et aeris.” Xoestlin observes that the
r (TZELEN) denotee the image in itself, which does not

a full delineation of all the features; and similitude (D')DOE)
cates the completeness of the image, OCf, Koestlin, gp. git., p. M.
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¥per Mensch ist ein Herr sller mhiere. "0 "Der Mensch ist von Anfang ge-

gchaffen nach dem Bilde Gottes, voll VWelsheit, Tugend und Liebe, usw,,

e E T e

¥ ohne 2lle boesen Laeste, also dass er voll Gottes war. Das meint auch den

e o

weiser Mann, >

love and knowledge stand out as the most nodle characteristics of man
| 4n Paradise, - Frequently Iuther mentioned this point. Adem wes in, the
| possession of an illuminated reason (ratic illuminata), & true kmovledge
of God (yers notieia Dei), and the most wpright vill (yoluntas rectissina)
%o love both God snd his neighbor.-> He was in possession of aleo the
rightecusness and the knowledge of all thingss " + o in Adamo, vere
| cegmoscitur, quia in eo-est-ssplentia illa, fusticis'et omnium rerus
cognitio, ut recte dicatur m&‘”
Das Sein wie Gott ist das Sein ru Gotts -Fuer den Menschen bedeutet
g das Bild Gottes: sein Wesem habem im Besogen-seins .+ . « Die Liebe
& 1st der Inhait des Bildes Gottes, die Gerechtigkeit. . . « Das

Vesensgesets des Menschen ist die Iiebe zu Gotts Diese Iiebe hat
einen gans eigenen Charskter . . « sie 1st wesentlich und einszig

!:'1 e ¢« ¢« 8le gruendet in der Kreatuerlichkeit, Gott ist Grund des
it s 1. 3 68; Wo b2, 92; Of. loc. eits, in referemce to Gen. 2t
& 18.20,

8 %

:" 5.1 % 47: W, 42, 53, in reference to Gen, 1:27.

.-' 32'. h'Z. W.

4 33

‘o bzg 510 G‘. 1’270
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The will which had been possessed dy the Paradisaic man was perfectly
¢ree and had sn upright and wonderful understanding of all thinge,->
However, that man was in & state of transition,~-puerilem innocentism, i.e.
he was not at once to enjoy the final state of glory and ultimate perfection,
Fe was by no means an ultimately perfect being as God: gop erit in ills
perfecta Mﬁ_ﬂ,% Man wae in a state of natural immortality. "Sed
immortalitas haec non sic el erat confirmata, ut impossibile esset oum
cadere in mortelitatem,” He was & compound being, in whom were united the
brute and the angelic natures: sit homo mixtum apimal ex brutall ot angelica
paturs,’7 In this respect men was a middle beings God created him to en
animal 1ife and to corporeal action, which also the other animals have,

But He gave man also a powver of intellect which indeed the angels also

possess, 33

y}StOIP.o ap. cits, Pe 32, 5.I. 1, 75 ", ¢ o das Bild Gottes ., . .
allerherrlichste und edelste Ding . « . beide, die immerlicher und sus-
gerlichen Sinne alle, auf das reinste gewessen sind, Der Verstand ist
ganz rein, das Gednechtniss gans gut und frisch, under der ¥Wille gans
aufrichtig und wahrbaftig « » «, in einem sehr schoenen, reinen und
sicheren Gevissen, olme alle Sorge und Yurcht des Todes.* Cf, S. I, 1,
135 ££,; W, 42, 43 12,

Py, b2, 87, Gens 2:17b.

36y, b2, 84y Gen. 2:17. Johann Wilhelm Rafer (1647-95) an early
orthodox Imtheran theologian expressed a similar view on the attridute of
imsgo Def possessed by the Paredisaic man: "Atque haec imego Ded in homine
Bon referri debet vel potest ad ommia, quae in Deoc sund, . . o Neque eo
perfectionis gradu est in homine, quo est in Deo,” J, ¥, Baleri,
v

My, b2, 85, Gen. 2117,

Bles. sits
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Man in Parsdise had "poseibility.® He was capable of life eternale

guod etism seterns yitae fult capax, but mot on the highest life, Rather

he was on the way to a higher 1ife still--in hac gorporali vita ﬂ.rmt.”
Purthermore the Paradisaic man had the best immginable attributes of

any creature on earth, Thus Inther describes:
Imago Dei, ad gquanm Adam fuit conditus, fuit ree longe praestantissima
et nibviliseima, cum scilicet mulla lepra peccoati neque in ratione
neque voluntate haesit, Sed et interiores et exteriores semsus ommes
fuere mundissinmi, Intellectus fuit purissimms, memoria optima, et
voluntas sinceriesime in pulcherrima securitate sine omni metu mortis
et sine solicitudine ulla, A4 haec interiora accessit etiam illa
corporis et omnium membrorum pulcherrima et excellentiesima virtus,

quo omnes rdiqm- naturas virtus, qua omnes reliquas naturas
animatas vicit,

Tnther uses the terms justitis originalis and imego Del interchangeably.
Thess terms imply that God made man ss participem Del ot gui frulturus sit
requie Dei, that is, e participator of the Divine nature, or man &9 pulcherrimem

crestures participes immortalitatis. -
Man was created with a physical body, a material nature, and a living

%, 42, 49, Gen. 1:25a, Of., ¥, TR, &, 309, Also See Xoestlin,
&p. mo. PPe 339 1f.

“l. 42, 46 A trenslation of the original text, found in Tr. Lenker,
I, 115: "The image of God was & workmanship of the most bDesutiful, the most
excellent and the most noble, while as yet no leprosy of ein adhered either
to his reason or to his will, Then all his senses, both internal and ex-
ternal, were the most perfect and pure. His intellect was most clear,
his memory most complete and his will the most gincere, accompanied with
the most charming security, without any fear of death and without any care
or anxiety whatever, To these internal perfections of Adam was added a
pover of body and of all limbe, so Desutiful and so excellent that he sur-
vassed all other animate natumal creatures,”

Adam not only kmew God and believed Him to be good, tut that he lived
also a life truly divine,~—guod etian vitem yexerit place divinam, W. 42,
47, Man was the nodlest creature before the ¥ll, Cf, B. 1, 77, 81;

E 2, 88, 291; B 33 55, 152

By, 52, 63. Gen. 2i7. In regard to the attributes of "iustitia
originalis” and "imego Dei”, Johann Gerhard (1582-1637), the Tarch-theologien®
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poul, i.,e,, the non-paterial nature of -n.bz In the explanation of the

Magnificat, a work of 1520, Luther discussed the problem at length, es-
pecially under luke 1:46, "> . Sometimes man is divided into two parte,
gpirit and flesh, At other times there is a three-fold division inte
spirit, soul, and body, like in I Thess, 5:23, Referring to this

passage, Luther comments that there is no conflict. "This is a division,
not of the mature of man but of his qualities, The nature of man consists
of the parts-—-spirit, soul and body; and all of these may be good or evil,
- that is, they may de spirit or nnh.'u

? Luther calls the spirit "das hohste, tieffiste, edliste teil des

;j- menschen, damit er geschickt ist, unbefreiflich, unsichtige, ewige ding
su fassen, Und ist kurslich das hausg da der glaege und gottis wort imnen
wonet, "5 Carl Stange said, "Geist degegen ist der Mensch, insofern als er

= of the period of orthodoxy, mede the following statement: "Imago Dei et
iustitia originalis hadent se ut totum et pares Nam imago Del in prime
. homine fuit excellens quaedam conformitas cum Deo archetypo « « " quoted
- in Baueri, gp. git., p. 203.

‘201. ¥ 42, 65, Gen. 2:7, Iuther faced the question raised by the
e torms, "body", "soul," "spirit," which are used in the Seripture, but he
' udmtnkeitubmofthoohgtulmhnuon. Cf, B 33, 70 1.

*pe, ¥. 7, 550 11,

o “Matherts Norks, edited by J. Peliken and trecsiated by the edltor
2% al (St louis: Comcordis Publishing House, 1956), 21, 03, Cf. V. 7e
LS 551 fo Luther is unique in that he is both educational and devotional

“Ppeeling equally to head and heart, i.e., fotal persem, Of, Ch. IV,

b ¥y, 7, ss0. Some explanations on "Seele" founded in the St. Louls
. Blition of Iuther's Works:

- "Seele. in der Schrift heisst des Leibes Leben, was in den fuent
Sinnen daher gebt, und alles, was die Seele durch den Leid virk,” S.IL. 11,
. 154 (Sermem on Ik, 10:23-27)

! "Die Schrift heiset Seele alles, was ds lebt in den fuenf Sinnenm,"

b 5. 3, 60 (Gen. 227D)
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gugleich, Fleisch und Gelsts Wenn das Fleisch in ihm eine Macht sel, so
gel auch der Geist, der ganse Mensch davon betroffen. + « . Denn 'Gelist!
\etget die Sebuld, wenn das Fleisch moch maschtig dst," " "Anime dividitur
in spiritum (et) enimam, Bt secundum hoec fit duplex homo, interior et
exterior. Bst tamem una eademque nin.dz Referring to this passage of
father, Earl Holl commente:
In Wirklichiceit ist deér Memsch eine ledendige Binheit; als Ganzes
{n all seinen Regungen und Handlungen gegenvaertig., Br ist ein und
derselbe, und derselbe gans in seiner Sinnlichkedt, in seinem
'Fleisch!, wie in seinem 'Gelat, Grobes und Feines wohnt in 1ilm
nicht mar nebeneinander, sondern durchdringt sich gegenseitig, Das
Hoehere, das bDessere 'sch' 1st nie da, olme dass er durch das Fleisch
nitbeeinfluset wurde.”
Inther's concern is the hominem totum, e introduces the Seriptural
anthropology with the lapidary statement: "Theology « « « applies to the
entire man and to Mmtdm—mmnmm&
Luther has a keen concept of the vital significance of Christian educe-
tion from the standpoint of the physical and spiritual well-belng of man,

He is religiously helpful and intellectually profitadle, covering every

51'8011. gps gits, pe 141, Arvid Rumestanm, Gustav Ljunggren and
Ragner Bring have devoted special study to Luther!s anthropelogy of the
Fyhole® man and of the use he makes of the Pauline dichotomies,
especially of esh® and "spirit."

52¢, 9, 83, S.L. 8, 1248 (1 Cors 15:44-47): "Der Leid soll da dleiben,
wo die Seele bdleidbt an jJuengsten Tage, demn wir werden getanft aicht allein
MMMC. munmmwbvldm. .. o. SeLe 7! 16’
(Mn, 1:14: "Sas Wort ward Fleiseh®): ", . . also fasst oder begreift das Wort
Fleisch, nach der Schrift Brauch, beide, Leib und Seele; denn ohne die
Seele 18t der Leid todt.”

53‘011. on, ﬂ&o. PPe 61 1,

5%, 39 1, 175 £f., WO, 20: "Theologls Vero der plemitudine sapientise
Muag Hominem totum et perfectum definit,”
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and Eve was to create distrust in God's Word, In the disobedient act

In sinning Eve acted directly against God and His Word, "wider Gott wnd sein
Wort selbet.” She cast the Word of God away and became "ganz und gar des
Teufels Sclmlcril.'so Thus the unbdelief of man is turned into blasphemy,
and his disodedience into reproach against his Creator,

Sin 1s Lmpietas and iniguitas, which resulted from man's aversion
(aberts) to God and turning away from His presence--Pacoatun, guo home
aventitur 13_1300.6:l

Sin ie injustitus which 1s the result of alienation from God., "Injustus
refertur ad hoe, quod non est conversus ad Deun, sed aversus, inlquue sutem

ad hoc, quod non est aversus a 8¢ ot 1is que sua sent, sed conversus, n62

Nal. 1, 268, 269, The mistrust of God's Word and good will to mem
which had imposed the prohidition, Such unbelief is the source of all
oine, And unbelief is essentially Iuther's idea of ¢in in general, om
this point the following sources can be consulted: W, 5, 50, 8; 7, 322, 8;
ign gémoz;:d :::h 8 fe; 37, 564, 13; 94, "5- 263 bzo 133, 9 h’3r 302,

] L L ]

a1, 206,
610f. '. 3. 73 f.

624, 3, 33 (Pa. 58; 59); W. 18, 4B6-87 (Puss-Ps. Kommentar),
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Sin is pmor sul, "Die Suende ist privatio boni, amor sui und con~ l
cuplscentin, 63 Yot the fleshly Iust, but self-love, sccording to Luther

ts conouplacence &% Therefore, smor sul,.Selbsteucht, S sslbetauschiisen

M are Iuther's understanding of sin originated in the Garden of

Plen. 67

Dasu fuegt Iuther aber, Paulus aufnehmend, noch den welterem Nachwels,
dass in dem unvermeidlichen ¥Widerstreit swischen dem Niederen und dem
[ Hoecheren der Ichwille, dle CONCUPISCENTIA, wie Iuther ihn auch nennen

. kann, tatsaechlich immer der ueberlegende Teill iet, Denn der Ichwille
ist immer vorher auf dgg Platz; er entsteht Ja unmitteldbar mit dem

¥illensvorgang selbst,
: By the Fall, man is completely alienated from God and His image that
| hich was originally Zivem to him was lost, destroyed sad no longer evident,5?
Instead of having God's imaso, msn possesses the image of the Devil,70 The
image of God has been destroyed and man has become like the devi), *71 Man

has lost not only the image of God, but also the knowledge of God, and his
original righteousness. He is even fallen into enmity ageinst God, Ever
gince the Fall, by nature man hates God, Iuther points this out again and

63ya1ther v, Loewenich, "Zur Gnadenlehre bei Augustin und bel Iuther,"
Archiy fuer Reformationsgeschichte (1954), 44, 57.

4 . a’cr.l.3.331.361. Cf. Stomps, op. cit., p. 83; E. B, Ervamm, The
Theology of Martin (London: James Clarke & Co., Ltd., 1947), p. 37;
The Augsburg Confession (Art. II) summarises: "sine metu Dei, sine fiducia
erga Deum et cum concupiscentia,”

Gsspmﬂl- eps cites pe 10.
! Snor1, opi- gitys e 62
| 67¢, . 2, 102
1 688011, op. gite, P. 62

69¢, ®. 15, b6,
700z, 2, 23, 55

7iKoestlin, gp, git.s pe 352
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again in his commentary on Galatians,72
Man is totally depraved, The sin committed by Adam and Bve became

the sin of the whole human race, It is not a mere "Suenden-und Schuld.
BEWUSSTSEIN®7D but it is a reality which leads man to death, the eternsl
death, "So ist es kursum abgesagt mit dem Spruch, dass wir alle sterbem
miessen; mur todt, todt, und kein Anderes,"”% The entire nature of men
is corrupted by sins and thrown eternally into death, "Der Mensch hat
durch die Suende alle seine Herrlichkeit, lust und Freude verloren, 75

"per peccatum hane felicitatem amisit homo,"76

72mthor'. Commentary on Galatians is found in the Weimar Bdition of
his Worke, 40 1, 1-688 and 40 11, 1-184, The Epistle to the Galatians
was a favourite of Luther's. He used to call it hie own Epistle, to which
he hae plighted his troth, Thus he sald about the Epistle: "It is my
Katie von Bora." (The name of luther's wife.) The Fpistle points out the
centrality of the doctrine of Justification. And also See the Genesis

Commentary and Bopdage of Free ¥ill,

Tfhus said Nietssche, Xarl Loewith, Yon Hegel su Nietssche
(Stuttgart; ¥, Eohlhammer Verleg, 1953), pe 92, The sin of the first
men and woman has affected 2ll menkind, This is the terribdble law of
original sin, See Werner Hlert, des Luthertums (Muenchen:
C. H. Beck'sche Verlagsbuchhendlung, 1952), I, 25=71.

M5iL. 3, 100, Cfs ¥ 42, 167 £, Elert. views sin as the original
source of all troubles in life. COf, Elert, op. git., p. 98, and his
references to Weimar Bdition of Imther's Works, For a further treatment
on the "original sim," the following sources ¢an be consulted: Brich

Seeberg, Christus, & Urbild, Luthers | Stuttsart
Verlag ¥. Xohlhammer, 1937;. Il.%l-os: Elert, op. cit., IT, ;6 f. t
798,%. 1, 100 (Gen. 2¢3-4),

D500, 625" Bluibtl' PoRits ious ‘Wb Ieitibeat S0% 1 ndd te (3
fundamental necessity of education: "Die Tatsache der Erbsuende und ifhrer
Folgen 18t ein vesentlicher Grund fuer dle Notwendiglkeit der Ersiehung,
Christliche Ersielnng ist mit hin die notwendige Form, unter der Erloessers-
ville Gottes, der heilige Geiet, danernd in das Leben des Xindes ueberge-
Pitet wird, um das in der Taufe angelegte fur Herrschaft su bringen,*

Spanuth, ops it ps 28 71,
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Man, therefore, deserves mothing but God's eternal wrath and judg-
In him nothing else can be seen but “Gottes lonln Thus, enxiety

muooruintthbom the ruling force in man's Mwn

| inich move men toward deeth and eternal hell ver [Men] 1autt hin, wo er

' hin wolle, tum adest tremor et timor mortis hfmi.'” Human conecience

 ean go no farther than what the law can reach, law and conscience belong

together, and consclence cannot give more assurance than what the IAw can
offer. "Ego peccavi; tum venit mala conscientla, quia lex steckt ym im

pertsen drinnen, »80

By the Fall, the "free will" of man is also completely corrupted,

Except its function in the sphere of external or civil rlghtmmau.m

Ms.1. 22, 164,

Ty, 42, 127 1.
v, 27, 152
80y, 27, 152,

810!. Apology of the Augsburg Confession, Art. XVIII: Of Free Will:
"The human will has liberty in the choice of worke and thinge which reason
can comprehend by itself, It can to a ceriain extent render civil
righteousness or the righteousness of works; it cen speak of God, offer
to God a certain service by an outward work, obey magistrates, parentis;
in the cholce of an outward work it can restrain the hands from murder,
from adultery, from theft." Concordia Triglotta, op. cit., pe 335

Man 5t111 has free will in regard to the things of reason and things
in the realsm of civil righteousness, but "not in respect of those things
wvhich are above him, but in respect only of the things which are below
him—God-ward, or in things which pertain unto salvetion or damation, he
has no free will, but is & captive, slave, and servant, either to the will
of God, or to the will of Satan," Martin Iuther, Bondage of the ¥ill,
translated by Benry Cole (Grand Rapids, Michigan: Wm, B, Eerdmans Publish-

ing Company, 1931), p. 7%

S.L. 181 1906: "Wir wissen, dasz der frei Wille im natuerlichen Wesem
etwas thue, 216 essen trinken, seugen, regleren,®
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§t 4% ut an empty title,—xes de solo ma’- Sein leerer Schall und
ein Toenen wvon Worten, »83__and an empty name end is therefore empty ,"4.3'0

mmmuumnam;mtamawmm

‘Pevil, It can do nothing and Meann auch nichts thun oder unternehmen, als

noelen.'as The term "free" in the absolute sense can only be rendered to

God. In man there can be mo liberum arbitrium, lorcaaitbauud'hy-n.“

:”mmwamwmmuoo-pumymsmwmmknant

"free-will, " that he exploded with the declaration: "Ich wolt das wortlin,
frey wille! were nie erfunden, es steht auch nit ynn der schrifft und

‘hiess Billicher, eygen wille', der kein nute ist,"5?

Freedom of the Christian Man

Viewing the total corruption of the human nature, and the deprivation
of the original rightecusness, the conclusion is pelf-evident, Some one
else must save man, The salvation of the fallen men was gained through the
price of God's only begotten Som. Through Him all men are delivered from

82'. 2, 354 The eagerly disputed question of "free will" eventually
brought about the rupture between Iuther and Ermemus in 1525, Cf. De servo
arbitrio in W, 18, 600~787, Tor a further study, See James Mackinnon,
%1_%%. 4 the Reformation (New York: Longmans, Green, and Co. Ltd., 1928),

’ 3e

83s,1. 18, 1773,
845, S.L. 18, 1769; Wal. 18, 69-70 (Heidelberg Disputatien, NO, 13),
85s.1. 18, 1947,

86y, 18, 6%,

7%, 7, ws,

P
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J: .h and death, and are made alive, "nicht aus sich noch durch sich selbst,
,...l.m dureh frende Gerechtigheit und Leben dieses Horrn Christi,"Sd
. galvation is God's gift in Christ, end man cen receive it by faith, Out-

lﬂo of fedith in Christ there is nothing but ein nldm%”
- This gracious saving work of God is conveyed to man through the means
. of Eis Word, Through the Word, God reaches out to the simner, where he is,

o -

" lost, doad, condemned, helpless, This is also the only mesns by which men
. knows who God is,
The Word of God is the foundation of faith, and "Scriptura est ventur,
unde oritur verites divina et Zoclesis," Therein have all the sainte
-' found comfort and assuramce of their salvation; not in any special revels-
| $lon, Wut in falth in Christ., The Word is used in the Seripturet in & two-
fold sense, the one legal, the other omgcliotl-m
The Christian man who has been redeemed in Christ is in a paradoxical
situation, He is a free man, and at the same time a servant, "Bin christen
Mensch ist eyn freyer herr ueber alle ding und niemandt unterthan, Ein

. christen Memsch ist eyn dienstpar kmecht aller ding und yderman tnterthan, n92

885, 1., 11, 1668 f.3 B 14, L,

89core, g cites po 363

b 90!. 3, 454,

. 1”0: Cols, gp. git., PP 15556, 169, Also See Chapter V of thie
L 818,

,
e 7y 2
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I, A Christien man is.a dutiful seyvant and subject to everyone,  Although,
jawardly snd so far as his goul, is concerned, the new man, jJustified by

. faith, is free and constantly growing and increasing in a new 1ife; yet

" pe remsins at a stand-still in this bodily life here.on eartd, snd msh
| rule his own body and help fellowmen, Here is where. the works of Christian

wmnfumehuuruutuxu.mm” Christian

freedom includes not only a right but also an obllgltlon.*

Zoce Homo!95 Pilate teunted. In this man, Jesus Christ, the lost

inego Ded 1e restored.?® Now, after o long bondage of Satan, man regained

93“0 W 7. 20 ff. Also 0f. A. Harnack, "Martin Imther in selner
" Pedeutung fuer die Geschichte der Wissenschaft und der Bildung, ¥ Deutsche
~ Akndemierenden (Mnenchen: Meyer und Jessen, 1924), Pe 255

9h°f¢ Holl, gp. cit., pe 238.
95170)“ 19‘ 50

[ 96Pm- has made a rather intense study on the subject that in Christ
 the lost imago Dei is restored, e.g.: "The whole discussion of the image
. of God may sppear to be futile and of no practical value, Yot to man in
. his present state of corruption it has in it, 1ike the Cross itself, both
] lav and Gospel, For in it man sees what he was, and was meant to be, in
"~ the plan of God. FHe is theredy drought to the shocking realization of what
~ he has done to the perfect work of God, On the other hand there lies in
. that contemplation & note both of hope and of inspiration, TFor this is what
.~ man can again decome through Christ, the perfect image of God, Himself God.
For we are predestinated 'to be conformed to the image of Hie Sou,' (Rom, 8:
29) and 'we all, with open face deholding as in & glass the glory of the
lord, are changed into the same imege from glory to glery' (2 Cor., 3:18).
The whole 1ife of the Christian is to be a putting on of the image of God.
For the bdeliever has 'put on the new man, which is renewed in knowledge,
after the image of Him that created him,' (Col. 3:10)

- o in the last analysis, our contemplation of the imege of God points

& us to Christ, It is only in Eim that we can hope to have the lost image
restored and to regain our lost righteousnese, For He ls our righteousnese,
By faith we are clothed with it, evem here and now, And 'When he shall
appear, we shall be like him; for we shall see him as he ie,'" (1 John 3:2)
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the image, the "new man," and the true freedon of Christian man by Ged's

grecious act of love in Fis Som, the true Man hung on the cron.w

Jesus Christ is in reality that man, that true man, the first and
onlymuurthcin«thfanuhomu“mcpomhm'n

imnge, He was in the truest sense the man gf God, who lived, before
God, and in God, and for God, Yet he became man for man, He thus

made 1t possidle for man once more to become man, He is the Protagenist,
the Tounder and Insugurator of a mew humanity, Through faith in His
sacrificial suffering and death, man again decomes man, becomes what

God the Creator destined him to be.

A Summary of Luther's Doctrine of Man

In the significant treatise "Disputatio Reverendl viri Domini

D. Mertini Intheri de Homine,"? a summary of the doctrine of men end the

teaching of justification is presented in a rather precise -nnor.mo

Berman A, Preus, "Iuther's Doctrine of Man" (Unpublished Seminar paper;
C, 19“‘). Pe 12,

9708, Sk 74 1861 £u3 Sile 35 658; Sele 1, 600 £u5 Sele 12, 916,

”Pul M. Bretscher, "Luther's Disputatio 2_ E%F (Unpublished
article in the possession of the author, March 6, 195%), p. 5.

9%%e inclnde this summery section in: the Thesis, for in this

is outlined a conciese summary of ILuther's doctrine of man, It
conslets of forty theses. They were debated January 14, 1536, by the
Theological Faculty of the Univereity of Wittembergs There is but scaaty
information regarding the debate, Of, W 39 &, 174=77; W, 39 11, XV £,
B, b, 513 ££,; Val. 19, 1776 £f.; S.L. 19, 1462-67, The quotetions in
this text are talken from the Weimar ¥dition; and the mumbers 4in the footle
notes following are representing respective number of the theses in the

Disputatio.

100p,, Bretscher, in his essay on the Disputatio (March 6, 1954), gives
the following introductory remarks and outline:

The theses deal with the interpretation of the nature of man by
philosophic-scholastic bumanism and by Christiani ty,
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| 1a 1t Luther 44 clarify such points es the naturel men's view of KEASON,
" 3_ that is, the Aristotelian approach to man; God's creation of man; man's
. fall; "reason” after the Fall, and Christ's redespiive work,
Man is created by God, FHe consists of both a body and a living soul,
The thought that God is the Creator of man end men had his being in God 1is
the prime concern of Iuthers In the beginning, man was originally created--
ereatura Dei--in the imege of God and lived without sin, 3By God he was
sommanded and blessed to multiply and to rule over all creatures on earth,
5 1t vas the most blessed state of men before the Fall in the Garden of
b gien, 1O}
After the Fall, however, by his rebellious act against God and dis-
. obedience to His Word, man placed himself under the power of the Devil.
Sin and death swallowed him, and ever since no man can rescue himself
from this bondage,10?

. "The thesesare relevant in view of the growing interest in secular
- humanism, They present a challenge and call to responsibility. All optimis-
tic and idealistic interpretation of the nature of man received a gevere
. Jolt since the wars, Nevertheless, people do not resign from life readily,
EVIDENCE: The growing spread of existentialiem which meny take very serious-
1y, The existentialiet is determined to find the answer to the '"borderline
© situations' (dread, melancholy, boredom, despair, death), The question in
©  our day, as it was in Iuther's day, 1is: 'How can man become man?!"

I. (theses 1-19): Philosophic-scholastic Anthropology (Immenism).
o A, (theses 1-9): Positive ewaluation.
- Bs (theses 10-19): Criticism (this part constitutes also the
: transition to Part II.)
II, (theses 20-40): Seriptural and Theological Anthrepology.

101!0. 21.

by 10250, 22, Death 1teelf is aleo personified, snd then spoken of by
" luther interchangesdly with the Devil, OCf, E 18, 91; B 14, 38;
2, 15, 261; % 33, 107; B 18, 176,
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By this everlasting tragedy of man, the Fall, "reason" which was
considered the most precious and beet asset of man--optimum et divinum
quiddan, 107 the discoverer and ruler of all arts and. sciences, and what-
ever else man in this life possesses proudly of wisdom, power, virtues,
and honorglw is miserably subjected to the power of the m105 There-
fore we now mist conclude that every man, high and low, mighty or weak,
rich or poor, learned or unlearned, wise or unwise, righteous or un-
righteous, man or woman, colored or white, are all guilty and dead in ein
under the mighty power of Satan.1 No longer can men understand what he
ie, nor discern vhat he cpeak-.m? St. Paul concludes that "a man is
Justified by faith without the deeds of the law,"%8 In short, we
summarize: man is Justified solely by faith, which is the center of the
teachings of In.u'.he!'.m9

Thus ariees the necessity for some one, other then men himself, who

mst save man and meke him rightecus, This savior has to take sinful men's

103y0. &,

10#1!’0. 5e

105, 24,
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place and pay his pemalty. Such-a redemptive plan, in fect, has deen

realized through God's grace--per gratiam mlvandnn.uo The only be-
gotten Son of God, or God Himeelf, bore the Crose for men. Through no
other name on earth except Jesus Christ can man be freed from the bondage

of sin and the Satan, and participate in eternal 1ife,11l s 1s God's

redemptive work for man through His Son Jesus Christ.

¥+
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A ®%o0. 33,

b - Wlgs, 23,
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1 The eantire creation is nothing but the expression of the ¥Word which
ginsel? had useds The Word wes befors all ereation, ling so poverful
st overything had Deen created by dte Nothing da the world exists with-
out the activity of fhe Word.? Through it everything is sustained, Thus
| the Yord 18 not only the creative power but also the sustaining Might in

im minru.‘

‘Az. The Nature of the Word.

_' The Word is reality.”? It is creative: acting and working, It is
' the "Pfing Gottes.® 'The Word, the deus sctuesissims, is the eternsl
'_utiﬁw.mmm. "The Word became Flesh® is the root of all
thinking in the theslogy of luther,® Christ, the inearaate logos, is the
| gecret of the Word, This mystery ie deseribed in Luther's teaching on

the Justification.

5!. b2, 17, 37, 40: "Verbum creatum est factum per verbum increatum,
¥am quid est aliud creaturs quam verdum del & deo prolatumt” Of, S.L. 3,
536, Some of the casual remarks on the nature of the "Word" by Iuther:

- S5,L. 5 413t "Gottes Wort ist eine unschaetebare Gabe.” S.L. 5 637, 1327:
. « « troue Schats.” S8.L. 7, 991, 992 ", . o alleseit recht « « » wahr-
heftig,® S.5Ls 10, 464t "Gottes Wort und Gmade ist ein fahrender Flate-
regen, der micht wieder kemit, wo er einmal gewesen ist." S.L. b, 2146:
"Yenn das Wort verloren oder verderbem ist, dann sind sugleich alle Gueter

verloren.”
e, w. b2, 57 2.

Ty, 52, 13, 14, 17

By, 18, 606, 659; W. b2, 27; W, bb, XXXII,

-t
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The Word 1s the power of God and His strength and wistom,? Nothing
in hesven and on earth s stronger than the Word. It transcends a11,10

| The sustaining and ruling power of God 1# the almighty stremgth of the

'Ol'd-oll
*Das Wort, und mur das Wort ist das Nittel der Guade Gottes,"1? With-

out it no man can understand God, His activity and plans, 13 Man cen meet

God through the Word, and he cam only comprehend the will of God, revealed

in His Word, through faith,¥ TPurthermore, through the Word Holy Spirit

98,1, 3, 773 11, 2269; 9, B855.

10'. 3, 381, 25 £.: "Nonne mirabdilis bos est Ecclesia, que ferreum
cormu ot ungules ereas, i.e., insuperabile et victoriale verbum predication-

is habet?® O0Of, 5.L. 12, 2094,

11'. 52, 19: "Baec sunt miracula dei, in quidus omnipotentia verbi
cernitur, . 42, 57; 39: "Omipotens verbl vis et virtus est, quod totam
creaturam sic conservat et gubernat." Cf, Wel, XII, 1535; S.L. 12, 190,

121. 2, 509, 14 (Gal, Comm,, 1519).

1Roland E, Bainton, Here I Stand (New York: Abingdon-Cokesbury Frees,
1950), pe 224: BGod is to be found in the concrete outward signs which He
Himself has chosen, as Imther saye: 'God ie everywhere, but He doss not
desire that you should sesk Him everyvhere but only where the Word is.
There if you seek Him you will truly find, namely in the Word.'" Watsoa,
ops gie, De 9% "This shows the theocentric view of Luther's whole theology
that the way to fellowship with God ie mot our way to God tut God's way
to us, "

154

Cf, Karl Holl, "Imther,* sur ?ﬁm‘qﬁ
(Tuebingen: Verlag von J, C. B. Mohr, 1932;. 1, % ¥. 16, 53: "Also weiat

uns Gott auf sich und euf sein Wort und seigt em, dasx nlemand Gott treffe,
denn allein dirch sein Wort, und dess men das Wort nicht nicht fassen koemne,
denn durch den Glaudem.® Againet Xing Henry VIII of England, Iuther said:
"Stat enim fixa sententia, fidem non deverl nisi certo verbde Dei, sicut
dieit Bom, 10:17." ¥. 10 14, 154, Also Cf. Tressler, gp. git., ». 360.
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T est&blishedzz and will he preserved always.23 The Church dees not

meke the Word but is mede by the Hcrd.zk

Iutker's Understanding of the ¥ord of God
1. The Vord of Ged: Incarnnted WORD.

As in the Holy Scriptures,zs Iuther speake of desus Christ as the

t4ord of God.® ¥Iuther nennte Jesus so gern das Wort Gottes, well es

w26

kein renaueres Bild fuer die geistice Selbstmitteilung gibt, Christ ie

colled the "Word® because He is God's Son from eternity, manifesting to
the world what are God's thoughte, plans and expressions; and revesling
God to men, He who laye hold of the Word, therefore, pcssesses Christ.
The Word brings to men &ll things, necessity for ssivation, and Christ

Eimself.g? Where God's Word is, there is Christ*ZB With the Father He

zzw. 2, bsh, 25: Ygeripture est ventur, unde oritur veritas divins
et ecclesia,®
We 4, 189, 34: "quia in verhe evengelil est ecclesis consiructa,
mnd o8t verbum saplentie et viriutie dei,®
We 34 571, 28: Pex Chrieto et evangello nescuntur plurimi fideles.”
We &, 415, 21: Yquia per literem et humanas tre=ditiones non

sdifieatur ecclesia Christo, sed per evangelium, ¥

23%. z, 259, 18: ®verbur enim dei conservat scclesiam dei,®

4

3
& v

Cf., ¥. 8, 191, Tutherts G€ Theses, W0. 62: "The true treasure of
the Chureh is the holy Gospel of the glery and rrece of Fod,

25Cf. Jr. 1:i; 1:1ds T Jn. 1:1; Reve 19:173, etc.

5

Ppeinrich Borrkamm, Luthers Geistige Yelt (Guetersloh: O, Bertelsmann,
1953Y, p. 86. On this point, however, Prof, Bornkamnm's wiew 18 somewhat
dubicusn,

27
Cf. B, W7, 90 £f.; 11, 140y 17, 216,

By, 17 11, 132, 221 Fastempostille (1528} of, ¥, b, 66, 28 £f.
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works in the ereative aclivity, who 1s yei in a different Person. ™~ Gaod

T
erenteod, and then spoke. Be and His eternal Word alsc preserve alle.”

Tha Word, the incarnste Son of God,- 2L uae the only Agent in cresti ggz

'} b od
exluting from eteruity wefnre the creation and the uninveé.»B Be is God

Whee Uart war bl Gobtt, und Sotl war @as Yort, ' S.ips STCH

borlipd
‘({ e

Sod cane to the world in a form of men.- Tither gaw the true Man

i + -
in %hriat,ﬁ8 who is the only mesne to Qirect men to Heaven end the only

5

2y, L2, 14 ¥Erge in principic et ante omnem cresturam eet verbum,
st est tam potexns verbum, ntnd ex nihile farit omnia., . . « Bt tamen haec
&letinetlic elusmod! est, utb unlssims . . o anttas sseentiae manent,®

W, Lz, 1k, 22 ff. {Lesture on fGenesis, 1575

¢f., Fxpositior on the Gospel Aeearding te S%, Job 1:3. stated in
L aou

M
JTe 7, 1662 £, Also the exposlilon on Jno 10U ented in 5.1, 7,
23 0mb5, egpecially in pp. 2152 and 2161,

2208, 2,14 3, 1972

fe Sole 7s lﬁh?a l55w-
e, 15, 152 f.

T o .
““Holl, ope tiles Pe 325

22
o Phil. 2:5 £f,

8
“Cof, Friedrich Auck, Die Iniwlckliung dexr Christe?

L e

[3othar Druck von Frisdrich indrans Perthes .-Gy, 15

ssle Tuthers
iy me e
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slen by which God dravs men to Fimself. It is God scting in Christ to
utauuh fellowship with men, and to grant His forgivenese of sins, which
ts sheer unmerited love of Hin through His Son, the revesled ¥ill of God,

nnd*miitutod through the oni.”

o

~%

 The Holy scﬂptuxu as the Word of God: The Written Werd,

- In writing tho Holy Scripture preserves the Word of God in human

languages, - God speaks to men through the Saripmu.“o In the preaching

of this written Word, Christ Himself acts M~mlu.u

Luther's understanding of the Bible, the writtem Word ot God, how-

ever, is & complex affair, for it includes & wide ana.‘z

 3%¢, wWatson, ops gite. Ppe 26, 61 L.

40pastor %, George Pearce outlines "The Word of God" as the wiiness

of and to Jesus Christ according to the following sequence: 1, The !oly
Seriptures are the saving testimony of and to the incarnated Word; 2. The
Holy Seriptures are the testimony of the incarnate Word given through
prophets and spostles by His Spirit; 3. As the incarnate Word is Truth, so
the wvritten Word which bears Him is totally and infallibly true; 4. The
incarnate Word in authority, so the written ¥ord which derives from Him
iz anthoritive and evokes the unqualified obedience of the believer; 5. As |
the incarnate Word is 1ife, so the written Word which proclaims Him is
dynamic and living.

. Cf, The Australiam Theological Review, (March-June, 1956), pp. 29-44,

M‘I. 4, 208, 22: "'facientes operationem’ Christia, scil. verbum eius
predicsade, "

y 229, 36 ffe: "Sunt autem pedee eius ipsa verbe veritatis:
i11is enim conculeat et sublectos hadbet ommes fideles. quis veritas .. - ¢
quomodo potest aliis pedibus ambulare, quam verbis?! . . . Unde fregquenter
in scriptura predicatores sicut leones conculcare dicuntur bestias,”

“296r the whole subject, Of. D, Reu, Inther end the Serintares
{Colunbus, Ohio: The Wartburg Prese, 194%4), 211 pp.
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-

The Holy Secripture

e

e
2

Zrdeieds

-

e e e L

e e



o ;
as the only authority of the Church had been stressed in Luther's debates
with hie epponents, in his various writings and preachings; mnb.f
1t 18 mot so easy to define emetly Iuther'e doctrine on the Bible. The
fact that Luther's attitude toward the Seriptures is interpreted in so
nany different ways by various learned men of his own followers and
opponents alike, indeed confuses all those who wish to know what his
thoughts really were. '3 Seldom did Iuther give a detailed mccount and
explanation of his attitude toward the Bible. There are many casual
references, also longer passages dealing with the -ubms.“ but there are
no writings known in which he deals systematically and exhaustively with
the doctrine of the Bible, In consequence of such an outlook, some
scholars conclude that this is a sign that Inther did hold & "free attitude"
toward the Seriptures, while others interpret it as an indicatien of the
doctrine of "verbal inspiration.” This has been an expressly disputed
point among especially the theologians of Iutheranism., In this regard,

Eramm sums up:

“3&. H, Kramn observes: "Quite a mumber of Continental Iutherans and
a very great number of American Lutherans believe that the doctrine of
verbal inspiration alone represents Luther's mind correctly, while, on the
other hand, even those ameng the Naszis who wvant o abolish the 0.7, and
the Apostle Paul claim to act in Iuther's nawe, 4And all of them bring
forward quite a mmber of quotations from Iuther which seem to support

their point of view,® E. K. Kramm, The _M;gg 21 Mm (I.onlon.
James Clarke and Co., Lm. 1947)s e 207, . ,

Lh
For an overall mﬁmtton of such casual references and some
longer passages, Of, S.5L. XXITI: under "Schrift" and "Wort Gottes.”







96
mruther het die hellige Schrift als einen Organismus snzusehen gelehrt,
in dem alles einzelne seln Llicht von dem Mittelpunkt empfaengt, in dem
dshsr auch Unterschiede des Wertes hestehen.“hg By Iuther "the 014 Tesia~
ment was best handled in exposition, the FNew Testement was besi handled
in sermons.,? WThiec wne in keeping with his distinction beitween the 0ld
Testanment as 'Scrirture! in the more precise cense of the word and the
Yew Testament as 'preaching.'”5c In no respect was Luther less an expert
on the 014 Testament than on the Hew, ror did he minimize the importance

of the former.51

ugwilh. Walther, "Der Glaube mrn das Wort Gottes," Des Trbe der
Reformation (Leipzig: Ao Deichert!sche Veriagebuchhandlnng Nachf., 1903),

Frates Heft, 24,

&

“Crutherts Works, edited by J. Pelikan snd translated by the editor
et al (St. Touis: Concordie Publishing House, 1956}, ¥XI, x Prof,
Teinrich Bornkawm made the follawing observation: "Wenr sich die lage bei den
Predisten genau umgekehrte.luther hat dreissigmal so viel Predigten ueber
neutestamentliche Texte pehalten wie ueber slitestamentliche . o o oF
E@%nrich Bornkamm, [v'leor und dns Alte Testament, op., cit., p. 6. Ibid.,

ne 73 "uther hat etwa sechs Jshre lang (552?~29; die fuenf Bueeher Hose vor
der "ittenbervﬁr Gemeinde durchgepredist,” Ge. L. We Spitz, Jre, Bluther

Eoounds the Goepels,® foncordia Theological Monthly, XXVIII (Jenuary, 1956),
15,

.
Jiye shiould remenmber thet Inther detected the central dacirine of
Justifiention by felth, not during his N, T, studies, Dut while he was ore-
raring his lecture on the Pszlms, COf, ¥, 51, 1-1i., There is 2 mountain of

materiz)l on Iuther's undersianding of the 01d Testament, twenty volumes of
LTTHERIE YWOFXS. Prof. Bornlranm browght out an interesting point, when he
said: "Wenn man Iuthers dsmels einheitliche biblische Professor in die heute
ueblichen beiden Faecher mificilen koennte, so miesste man Iuther viel eher
einen Professor der altteslenmentlichen Exegese nenner denn der neufesiament-
lichen," Heinrich Bormkamm, Inther und dge Alte Testament, on. cit., ». 6.
E. 18, 319: "Es igt aber ein gﬂwnehﬁllcbﬁr Augspruch in den Schulen dey
Theclogen, dasz im alten Testamente nicht viele Zengniess vom ewigen leben
und von der Aufersiehung der Tadics vorhander goien; (doch dles it irr-
thuemlich},
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sotren Verstand hat er noch nicht, DNenn Tvanzeliun nhne Versziand

taben, 18t kein Evoangeliuvm heben; wund die Seqhrif

Tykenntnis Christl, iet keire Schrift haben,”

tuther is sfter mmoted as saying: the Bible is the YWord 57 God in
ce for es it ie econcernnd with iyl gte.fgovelt ale Christum frellet

a5
s-welt ale Christum und sein Tvengelinp bringt.®"- So also E. Seeberz
ge1d, "Dia Bibel ist Gottes Wort, insofern sie die an Blld Christi ge-
warnene Lehre ILuthers ven der Rechifertigung enthaelt.”éé T™ie does notl
mesn, however, that we should select certzin narte of the Bitle as
prpecinlly Christien and reject other »aris as non-Christian, Iuther be-
11aves that In the deepest sense a1l parts of the canoniesl books refer
6r1

to Christ, “

"he Seriptures is sziven throngh vrophets and apostles inepired Ly

the Holy Doirin, Tuather opposed any sublective gpprozch bo the revelalliosn

- o ~

L Godte Son and wy
in Scrint%ré;
et e g

belie

A Lo say lieve
batiave in Jesus Thy i hecst
Zerinture becouse we belleve
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apert from the written ¥ord of Gode®3 Stnge the Bible is divinely in-
. gpired, it 1s the divine source of the !rnth.69 For this reason man must
f submit to Seripture even though he csmnot yet underetand in what eense
1t is God's Word, "Wir muessen die Propheten und Apostel lassen auf dem
Pult sitsen und wir hienieden Zu ihren Fuessen hoeren, was sie sagen,
und nicht sagen, was sie hoeren amessen, "7 Iuther admonished Christiane
not to ask vhat human wisdom says and how it agrees with reason, but what
the Scripture teaches. . The Scriptures is not developed by means of an
evolutionary process, nor by the work of humen hande. 72 On ‘the con trary,
| it was gpoken by the Holy Spirit, 7 and wvas written, formed, expressed
T in human languages.?t . Inther calls the printed or written Bible, "the

" Word of God"; it is the Word of God put in letters—gsbuchstabet.? The

3 6861’. The Smalcald Articles, included in Concordia Fg;_o%, edi ted
by ¥. Bente (Bt, Louis: Concordia Publishing House, 1921), p. %#95. ‘

690f, Wilheln Panck, The Heritage of the Reformation (Glencoe,
I11inois: The Free Press, ¢. 1950), p. 29. ;

7y, 50, 657, 28, - Ofe W 3, 640, 35 "Die Schriften (der Bidel)
eind die Altaere Christi, suf denen wir uns in seinen Gehorsam opfern
miessen, "

Tce, . 36, 501 23 ff.

-
A
4

7260, . b7, 168"

Dor, 2 17,.17,

Thor, ®, 52, 298.fa ‘

7582, We 48, 31, % £.: "Die heilige Schrift ist Gottes.Nort, ge- -

schrieben und (dass ich so rede) gebuchstabt und in Buchstabem gebildet,
gleich wie Christus ist das ewige Wort Gottes, in dle Memschheit verhuellet,"
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oot God, and God reveanls His measage to His childrea on earth,86 Outeide
_ this written Word, men cannot understand mor discern the Will and the
E voice of God.
| Because of the inspiration by Hely Spirit, the Truth in Hely writ
| extends to every word of it and validates every word in the Scriptures.
l’;m- Inther every single word of Seripture is important and tnad spensadte, 57
B a fimm conviction on this point was clearly declared in his disputation
| ith Tviaglt tn Masbure, in 1529, on the Lord's Supper.58 Iuther stressed
tbt we mist seek &iligently the Scriptures and aceopt it, and utter not
. pne syllable against 1t, for it i God's Ibut.h; In tho mtmnﬂy with
| Henry VIII, the king of nguna Inther sounded out the truth that God's
| gord is above all, and His majesty le on the side of Mutmg
mmmm” Sufficient is the witness which Sorinture

dnc us in regard to the message which God. intcnh to offor m. ¥o man

860¢, Bohme, gps gitss I, 154,

87ya1 thor, gp. Si8es Do 330

580f. ®, 20, W1, In the contronrty on the Inrd'l Suppcr. Inthat -

p2id: "The text stands there too mightily." Vhen Zwingli ridiouled his .

- theolozy of "fuenf arme und elende Worte,” Luther replied: "They are re-
vealing what kind of spirit is in them and kmow much they think of God's .

| Word, ridiculing these precious words as five poor, miserable words: t.hey

. do not believe they are God's words, For if they belleved that they are

§ God's words, they would call them miserable, poor, but would prize one
title and letter move Righly than the whole world.”

| 894a1, 19, 419, 0f, B 11, 29: "Und suletst ist doch kein Rat, denn
S dass du dich auszer dir selbst und allen menschlichen Trost allein in
| das Vort ergebest,”
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falth it is clear with comuty.“-” Understanding the Buchstaben and
[piritusl understanding shovld not be divided asunder, Without one, the
gttier by 1tself camnot be anderstosd, 108 The external Word mist be with

e Spirit, sad the Spirit with the Word, 107

»! From personal experiences, Iuther affirms that vhen God reveals Him-
",.”1{, He not only does use means, but He ‘mst. God glves spiritual m:dor-

L jtanding to mo sne except through the written message, that is, an external
L fien of grace, 108 He speaks to the souls of men through the Word, 10% and

| deals with them in no other way tham through the spoken or written VWord snd
;m mmt-.lm luther wes accustomed to repeat over and over again,

| with the greatest possible emphasis, the assertion, that the Holy Spirit

1050e, = 11 41, 267.

,_ 106g¢, W, 7, 651, 22t "Bs leydett die schrifft nit solch spalten des
. duchstebenss und geystes, wie Emszer frevelt, ist nur . . . ein einfeltiger
‘ £ynn darynnen.' Also Cf, W. 7, 656, 3 We 5 505 29. ‘

107¢¢. 2. 2, 150,

_, 1080, Beinhold Seeberg, Textbosk of the History of Doctrines, trane-
| lated from the German by Obarles E, Hay (Grend Rapids, Michigan: Baker Book
b Bouse, 1952), 1I, 280; Wateon, gp, git.. p. 16l ‘

‘ 109, ¥, 3, 153, 20 ff,: "'silet' deus , . o quando non respondet

. verbo suo . s o quando non consolatur intus, ubl vere loqultur verbo suo

‘ invisibili, ut audiam quid logquatur in me." Also Cf, ¥W. 3, 192, 23; W, &,
9, 71 ff, w— 1y e

11002, ‘Goncordis THglotta, op, cit,; p. 497 (Smalcald Articles),

And gso 0f., Oskar Hammelebeck, Glaube Welt Ersishung (Eesen: M.B.E., 1954),
. De 266, f ;
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or s in no other wey than through the Word,2l 1n nis Commentary om
tisns, be calls the Word the vehiculum gratise.ll? According to Romans
;‘- 16, 1t is the Divine power itself, Where the Word is employed, there God
' @17 is present in the mouth of the speaker, and obliterstes sin, death
{ hell, This divine power which 1s needed to sccomplish such mighty works

(%

@oes come to us in no other way than in and through the Word.!13 And only
rough the Word, can faith enter tﬁo heart, God's ¥Word produces results,
.}mn in the case of those who refuse to receive it, The hearers are
dened by it, Just as by the rays of the one sun, good things are softened,
Put evil things, "like dung,® are made hard, For the ungodly, the Word is

: 8 stone of stumbling, a hﬂohﬂ. 2 VWord of poruuon.lm
Js The Orel or Preached Word: the Goepel.

.. V¥e note a further characteristic of ILuther's teaching on the Word of .

Hlor, Julius Koestlin, of luther (Philadelphia: Iutheran
" Publication Soclety, m)o 11,

11215 1535, Luther's commentary to the Galatians was published for
- the first time, On this first appearance, it evoked protests from theologians
. of the Jurich echosl, Iuther attacked the Sacramentarians, Enthusisspus or
- Schweermerel, as well as scholastic theology and the 7o The original
. text {s found in the Welmar Bdition of Imther's Works: V. 1, 1-688; 40 44,
- 1-184, For & translation of the Commentary into Bmglish language, See

Phillp S. Watson, 4 on St. Panl's o Gelatians (Los
Angeles and Londom: F1 H. M;fi Company, 1953). !ﬁ% commentary is

based on lectures delivered by Iuther at the University of Wittenberg in
_the year 1531 and first published in 1535,

0r, . 25, 138; B 45, 358; B 48, 205; B 15, M7,

114
Cf, B, 50, 251; B 10, 250; & 51, 78; B 2, 150,
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1,004 the ¥Word ss the orsl or preached Word, Here the Word has
; and special reference to the Gospel meesage, In the proclamation
the Gospel, the crucified and risen Lord confronts us, and He Himself

B ks to use: In the Bidle and through the Bidle, Christ spesks o men, '’

¥, . . dle Bvangeliun eigentlich sey nicht des geschrieben ist in Buechem;
elne leibdliche predigt, die da gehoeret soll werden in allter

'.n . . JM116. often Luther used "Word" and "preaching” interchengesbdly,ll?
_ ' Yor the proclamstion of the Word, Luther lays perticular emphasis upon
the &ivinely-chosen method in mccordance with which the Vord to be brought
to pen through His servants in the Church and the sgency of Christians in

_'I genaral.na ", . . an allen Orten seyn gute, gelehrte, geistliche, fleissige
| Prediger, die das lebendige Wort aus dor alten Schrift Sosgen . . o vie &l
.“Aposte]. gethan bhaben,"119 Through ope;x proclamation or preaching, the Word

becomes powerful and sctive among men, moving their hearts and leading them

1

-

: 1150¢, W, Bivel 5, 11, 24; Wal 9, 1062 (1 John 5:9, 10); B 26, 37;
& E, 48, 206 £. V. 48, 148; "Darum lass dir sein Buch, darin er mit dir redet,
B befohlen sein,"

A. 116, 12, 156,

117g 11, 2791 ", + o Gurchs Wort oder Predigtamt regieren will in dem
Herzens der Memschen,®

118p¢, 3, 25, 3%60; 5. &, 85 ££.; B 11, 27,

R 10, 367 £. 0fs B 26, 7.




E 11

4o accept the living message of the Gospel,)?® mne Word must be proclaimed,
" peard, and taught to the children at home snd in Church, ". o . men vor
'mnmmmuurnm-mmmA¢nqmm

\. eintiue, dast sle Gottes Wort hoeren, " 2

r Although we distinguish, on the functional besis, between the writtem
B 45d spoken Vord, both merge inte the one Word, the Gospel. There is only
one Word of God, the seme message from God, the ssme Gospel, and ss

Juther said: "dle ewige Wahrheit Gottes, ¥122
The Word of God as the Means of llncafion

Luther's appeal to the cause of schools had been directed toward

- tholondofcod.Mitqmmt\ommmhrﬂihlﬁ
| Through God's Word children can be led to the Kingdom of Gods This 4s the
primary task of nchooll.m“

God educates man through the Word. Iuther's education is to make the

Word available to man in the actual 1ife-situation, and to enable man %o

- 12¢¢, 2. &, bo1,
120%a1, 22, 1020,
] 122, o ik,

;' 12302, ¥. V. ¥. Painter, - ;
. and Company, 1896), p. :I.M.r Hlstory of Mncstion (New York: D. Appleton

12"“'t'.‘f. E. 14, 398 £f,, sermon on Matt, 25: 1-42,

P a—
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 yevelation, the Bidble, whenever such. wt.usumm On the other

' jand, for such information as the date of the diseovery of Americe, of which

ttie Bible says nothing, & nlﬁ.ﬂ‘“-w'-lt be- consul ted.

In every school, the chief subject should be the Seripturee. Imther
uﬂ-ﬂwutu-ammwuum-mmmu
. God wes not taught, mmmua.wutmw-
ford constantly, st becone corrupts 128 From the Word of God, which teach-
.uthmummuumuuwummdm
I‘mth.la Luther drew the conclusion that every man, regardless of his
scononle standing and secial status, vas entitled to a Christisn education,

'yo Gottes Wort ist, da ist such Gottes Haus, W13l wgottes Reich [fst] das

{
|

Seich des Lebens,®:32 Through the Word comes the #rechte Brkenntnise Gottes™3> |
or Srechte gewisse Erkenntnis Gottes, w134 #pas Studium der heiligen Schrift

und der Eilfstuecher dasu wird mn sur Hauptanfgabe der Schule,*135 Speek-
ing of his own life, Iather said: 'Iauuu»mmmwuu

m:utuamoumwuehuu-wm lesen und

1284 5,5, 10, Wi,
12902, I Tim, 214

130gs. ¥. C. Eohn, "Luther's Influence on Popular Educstion,® Four-
hundredth of the Reformation (St. Iouis: Concordia Publishing
Eouse, 1917)s Pe 218, 4 ¥

13g 1. 3, 781,
1325, 1., &, 2094,
133g,1. 3, 1412

13,1, 8, 760.
135yr1its Blaettner, te dor E (Heddel ; :
s TRBE B ok Geschichte der Faedagoglk berg: mull o and
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© gren denekn von Wort mu Wort,"135 With such emphasis on Scripture in

~ gchool lessons, Luther's Bibdle did pley an indispemsable role in educating
i children., Truly, it was the foremost school lesson material during the
Reformation, jJust as it hes been for the Christian schools in the sub-
sequent gemerations,l>?

Luther supplemented Scripture with other teaching materials, both
religious and ethical. In his earlier seal, he emphasised that all should
read the Bible; but, in the later years of his life, especially after
the Peasents! Revolt, > when he lost some of his faith in the common
people, believed that the study of his catechisms might probably be

1%y, 34 11, 167, 12

1376¢, Meodor Heckel, Zur des
unterrichtes (Muenchen: Chr. Kalser Verlag, 1930), pe "Iuther, "

Encyklopaedie des gesammben m.g,eu Unterrichtswesens, edited and
compiled by Prof. V. Palmer, ot al. (Gotha: Verlag von Rudolf, 1865), IV, hél.
Also Cf, B, A, Koehler, & mw (St. Louis: Concordia Publish-
ing House, 1928), p. 113 « « the Bidle offere the most sane and reation-
al and satisfactory M and that the Christian prineciple of
education represents indeed the highest type of ethical training.”

1%8rne Pessents' Bewolt (1524-25) was & rising of the underprivileged,
such as artisans and workmen of the towns. Many différent people were
motivated by different causes., Strictly speaking, it was not religious
movement, even though the church prelates were large landowners and treat-

ed their dependents more harshly than others, which was one of the immediate

touches of the Revolt, The causes of the Rewolt were more economic, partly
social, ILuther advised both lords and peasants as to their rights and
obligations, dbut never encouraged them to use force. His writings were
grossly misunderstood and misapplied; his emphaeis on the spiritual libverty
was interpreted to cover ¢ivil and political rights. VWhen the Revolt broke
out, Luther called on the government to do its duty and protect the citizens
by quashing the rebellion, After the Revolt, he pleaded with the rulers to
be Just and merciful to their subjects. The Reformation cannot be held
responsible for the Revolt, for such risings antedate the Reformation by at
least 150 years. The following sources can be consulted: Thomas M. Lindeay,
4 History of the Beformatien (Wew York: Longmens, Greem amd Co,, Ltd.,, 1928),
111, 159-210; B. G. Schwiebert, Inther and His Time (St, Iouiss Concordia
Publishing House, ¢, 1950), PP 550-70,
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enough,139 He pudlished two catechisms, ome for children and ome for

adulte, and composed numerous hyans:i¥0 . Prom time to time Duther called
. attention to his belief that everyone should know the “wm.lbl T
. also translated Aesop's Fables which he considered next to the Bidle in

importance for moral u-tmuu.m From the begimning, Imther's atten-
tion wvas directed toward instruction in the Ten Commandments, the Creed,

i and the Lord's !:"x-ayox'.l"’3 "Darum seyd wacker allezeit, und vergesset
des Vater Unsers nicht, sondern betet, dass Gottes Reich zu euch komme,

vie ich euch gelehret Mb&m‘

To conclude this chapter, we note once again the significance of
Seripture, Sols Scripturs is one of the great principles of the Reforme-
tion and the methods of Luther's theology.l¥5 It 1s the fundamentsl thought

13%¢, B. 7. Butts, A Oultura) Historv of Bducation (New York:
McGraw-Hill Book Company, Ine., 19“7 1+ Pe 265.

Il'omou hymns which are listed in Weimar Bdition 135, 411-73 alone
nunber 36, ¥or a further reference on hyms of Imther, Cf, ¥W. 35, Cone
cerning other poetiecworks of Luther, bBoth in German and in Iatin, See
¥. 35, 568-608,

Wl w 30 111, 117,

%26¢. 5. B. Wilds, The tion of Modern Bdncation (New York:
Rinehart & cow. Inc,, 1942 + P 289,

1"30!. Hertha Israel, "Luther als Erzieher® (Thueringische landes-
universitaet Jena, 1919), ps 9 A further study on the school lessons by
Inther is made in chapter IX of this thesis,

I“I. 1, 132,

1855 Sriat atuly 28/mnde on the thres prineiples of the Beformatient
on Sols Seripture by P. O G, Selts; Sola Gratia by P, Th, Scimrdel; and
on Sola by P. ¥r, Sievers., Cf, Unser Erbteil, written by warious
authors (St. Louis: Concordia Publishing House, 1917), pp. 144.66.

Cf, C. A. Tingelstad, " A Iutheran Philosophy of Bducation,” The Lutheran
Qutlook, (April, 1549), p. 109t ". . . Iutheran philosophy of education







a CRAPTER VII
LUTHER!'S CHRISTOLOGY: CERIST-CENTERED XDUCATION
Christ and RBducation

For Iuther, education and theology have an inseparable relationship,
Fis theology is the foundatien of his teaching, and education its super
| gtructure. ILuther!s education is thus founded upon no other foundstion
_' than his theology; his theology mo other foundation than the crucified

' and risen Lord, Jesus Christ.. Bverything depends tipon Him.' Therefors,
‘7 in the last analysis, Chriet, or the Word and God's Revelation, is the
sole foundation upon which the entire concept, purpose and motive of
Luther's education are dased;” and, furthermore; thereupon the Christisn

education must have 4ts foundation, OChrist is the center of Luther's educa-

ly, 20 i1, 186: "An diesem Artikel liegts, von diesem Artikel heissen
vir Christen und sind auch suf denseldbigen durchs Bvangelium berufen, ge-
tauft und in die Christenheit gezachlt und angenommen, und empfangen durch
denselbigen den Heiligen Gelst und Vergebung der Suenden, deszu die Aufer-
stehung von den Toten und das ewige Leben, Denn dieser Artikel macht unse
zu Gottes Kindern und Christus Bruedern, dass wir ihm ewiglich gleich und
Miterben werden,"

In the famous addition of Luther to Melanchthon's letter to Brems,
in May, 1531, the following words are included: ", , + + But I want Him
Hinself to be my Gift and my Teaching, that I may have 8 in ihm, as He -
saysy 'l am the way, the Truth and the Life.'" Of, W. Br. y 100 £,; B, ﬁ.

359; Gorpus Reformetorum, II, 502 f,
Zm the Gospel and falth are the pillars of Iuther's Reformation,
This essential point had been stressed by the Reformer himself, and upheld
by his followers in subsequent generations, It ie significant to observe
these central teachinge of Iuther stated on the "Jutherdenkmal® in Worme
by Fhine, Germany,

Under the statue of Imther, his statenents are inscrided on the four
sides of the monument. On the front side, together with the Sceme of the
Diet of Worms, stated the famous worde of Inther: "Hier stehe ich, fch kann
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gorner ®tone, couse and the essential means of edueation. "Whom do you
Lgay that I amt"® This fundamental guestion must be answered in the same
| oy o8 the Apostle Peter's, On the #Son of the Living God® are i1t
| the whole system, motive and goal of education of Luther.

. Only Christ should be our doctor" and "teacher", says Tather,’ He

who knows Christ, knows everything; he who has Ohriet, has all things, for
{ God has given and bestowed upon men all things in Qu'ht.a #3s ist Christus
_. der einsigartige ‘Lehrer!, der tuty wes er lehrt; und er ist suglelch das

| supt seiner Kirche, und teilt seinem !leib! die neuen Lebenskraefte mit,"’

Deus in Chrisio

Iutherts theology is Caristocentric throughout, -0 He conceived of God
as almighty love and righteousness reveanled in (hriste=God of grace and
| mercy in Jesus Christ, He who looks into the work of Christ, finds there

the love of God, Everything which men does, believes or possesses must be

79, TR, 2, WO, 1246,
8y, TR, 6, WO, 662

92rich Seeberg, ;e_ms; Theologie ;3 Igé Grundsuezen (Stuttgart:
¥. Xohlhammer Verlag, 1950); P« 90. \ : iis

10g¢, Iuther's TISCHEEDEN, (W. TR. Volss 1~6), where he spoke quite
extensively relating to Christelogy: Chrigt's incarnation, Trinity, Hature.
of Christ, His Mumiliation and exaltationm, Purpose of His coming, His works,
Law and Gospel, ete, o ; bis 2% F
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gveluated in terms of the purpose which God had in mind for man in His
sn Jesus Christ, "Also auch von hier ans immer wieder Christus der
einige Quell und Mittler des Heils, und die Summe der Theologie Inthers:
1Gott, der in Christus verhuellte Gott, handelt mit dem suendigen Menschen
|als Heiland!,—sofern er ihn erwaehlt., « « +**! Knowing Christ is kmowing
| fhe "hidden® God who ie however Tevealed in Ohrist.,? Due to such strong
" euphasis on Christ, it is natuml, therefore, that Iuther should have
- Meveloped the doctrine of Christology and Soteriology more fully than
'vm other doctrines, laying special emphasis upon them in his sermons,
A' _. lectures and writings, He does not sharply distinguish between these two
| @octrines but invariably comsiders them together,"l]
: Iuther's theology 18 deeply and firmly based upon the ®Versoehnungs-
- werke Jesu Christi, nlk luch Ghri;tocentric theology of Iuther, however,

Mottmer Dittrich, Geschichte Der Zthik (Leipsig: Verlag von Felix
Meiner, 1932), IV, 20. Justitia and gratis by Iuther, Cfs Otto Scheel,

Dolumente h% m 0 s 1519; Tuebingen: Verlag von J. 0. B.
Mohr, 1929ﬁ II, Tusticlami: i,e., gratiam, Istud vocabulum cum
. sudore milto adeptus, . o & (W 40 11, Ak £.)"

12'. 1, 362, 233 °% o % quia dum ignorat Christum {znorat Deum
~ absconditus in passionibus.® In the Gospel of Christ, we meet not "Gott
an gich,” but the "Gott fuer mich.” This ie what Chriet has done for men
estadblishing 2 new relationship detween God and men,

3 e, N, Bruce, Inther as an Biucator (Minneapolis: Augsburg Publish-
ing House, 1928), p. 110.

.‘ lkheododu Bernack, Iuthers Theologzie (Muenchen: Chr, Kaiser Verlag,
1927), 1, 3. Iuther's Christology ie well summed up in his masterly expo-
sition of the Second Article of the Apostlas! Creed: "I balieve that Jesus
Christ, true God, begotten of the Pather from eternity and also true man,
born of the virgin Mary, is my Lord, who has redeemed me, a lost and cone
dm& cmt“rﬁ. * " . o. Y. 30 ’.. 296.
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‘heolozla crucls is not "ein Kapitel der theologle, sondern eine be-

3 grmte Art von Theologle, #Zl and "ein Pringip der gesamten Thaologie

 futhers, 122

B The theological method of Iuther does not proceed from the idea of

M and His eternal counsel, but from the Revelation of God in His iIncar-

S nate Son and the means of gme.z:’ Faith 4n Christ is indispensabls, in

" his theological principle? and method, in order to understand such
Bevelation of God, Christ is the Anfang, Mittel and Ende of our happiness

] and our approsch to God. "Ble wahre, rechtschaffeme Theologle stehet in

: der Praktilk, Brauch und Uebung; und {hr Fundament und Grundveste 1st Christus,

L dass man sein leiden, Sterben und Auferstehen im Glauben ergreife, n25

2]'Inoem-mich. op. cit., p. 12,

221918, po 7. Ofe IM., pp. 21 ff, Heckel, op, Sitss TPe 3B o3
"Die Theologie des Kreuses ist keine metaphyeische Spekulation ueber Gott,
das Sein GCottes an sich. Gott offenbaert sich im Kreus Christl und ruft
uns durch auferlectes KEreuz sum Kreuz, . . « In dem gekreuzigten Christus
gibt es allein eine wahre Theologie und Erkenntnis Gottes . , . Gottes Weg
zu den Menechen ist das Kreuz Christi,”

2202, W, 25, 394; Wel. 11, 1553 f.

%Othu Dittrich distinguishes between the material and formel

principles of Iuther's theology, on the basis of Luther's own work, as
follows: "Ihr Materialpringip ist der in Jesus Christus verlmellte und ihm
als einzigem Heilmittler kensentrierte Gott, der den suendigen Menschen
allein durch den Glanben an sich, diesen Gott, rechtfertigt oder errettet;
ihr Formmlprinsip, aus dem sie ihre Glaubenserkenntnis schoepft, ist das

Of fenbarungs-und Verheissumgs-Wort dleses Gottes, wie es durch seinen hl.
Gelet dem eingelnen mittdlst 'Schrift, in die Buchstaden verfasset! und
'Stimme, oder die Worte durch den Mmd aunsgerufen' nahegebracht wird, auf
dnsz er glaude," Dittrich, op. cit., p. 8. 4Also Of, B, 10, 366; B, 63, 156,

25%, Harnack, op. cite, I, 41, Cf. ¥, TR 1, 0, 72; ¥. TR 2, 141,
- Concerning the truth that Christ is the beginning, middle and end of our
§  happiness and our approach to God, the following sources may be coneul ted:
¥. 40 4, 33, 73 W 45, 504, 313 Y. bs, 511, 8; W. 23, 690. 9.
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Tn Christ there ie the hidden treasure of wisdon and lmowledge of

2 % 1a min alons, God is revealed and wnderatandable to men, Nowhere
t1:91.:19 thrist 18 God found, 22  He is and remains unknown fo those who are

l‘fﬁt}mt Ghrist, vhether or not they have many thoughts, ¥nowledge or argu-

Wentc about Him, TIn short, outside Obrist, God cannot be lkiowm and under-
| it00d.2 Man should think of Ho other God btut Christ; the God who does
‘not speek through the mouth of Christ is an alien god.3° God wishes %o de
. found in the atonement; thus He will hear no one wat through Christ., They
who do not seek God or the Tord in Christ do mot find Fim at a11. 7} To sum
| up God confronts man and the world in two ways: outeide Christ and in
' Christ; ag the Creator and as the Savior. 2 "ius dem dous absconditus

| ird 1p Christo croifize der dsus revelatus.">

26gs, ¥, TR, b, 515
276¢. ¥, b0 i1, 342 on Ps, 5113; W, b2, 29% on Gen. G15; W. 25, 107.

Bos, v, 25, 226, B6; W 1, 362; Wal, 18, 74 £, and also Of, T, Bar-
nack, gpe Sit.s Tv 97 h6o 1.

29y, TR, 6, W0. 653_9.

30y, 22, 165: "Das 18t ein fremder Goti, auf den wir ausser dem Wort
unser Verirauen setzen,”

Jly, ™8, 2, W. 1543

321'. Haynack, 2. m.. I. 9!*0

Nerner Mert &*M ' e des Inth (Muenchen: C. H. Back'sche
Yev:hgl‘mchhandlung: 1952), I, 95. Of, W. 43, 463, ‘ |
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) Untiringly Iamther emphasised again and again that our lmowledge of

: God should not be employed in the things foben, " hidden of God.,y" as secular
: ghuoeo::hern so often speculate; mmthottuling. v§ mst ’vmta anheben
‘un darnach hereuskommen, 3> That is, a1l knowledge of God must come from
';‘christ: more specifically, from His .lx'fferlng and death on the crou.j‘s
for "smeser Christo ist Gott ein versehrend Feuer und will unbekannt und

| ungefasset sein. w37 mhis knowledge of God in Christ 1s revealed in writing,
the Holy Seripture, and proclaimed in the Goupol.ﬁ To know Christ 1e
" greater than any thing else in the world. "You ought mot to take the whole
| world in exchange for this,® says Iather, "that you know Christ is only our
 Loxd, higzh priest, king and God whom I d1d not ¥now while 1iving at the

cloister, 129

j 3"5:1. refers to God's Power, Counsel, Wisdom, Majesty and His Godhead,
o, W, BO 4,77,

35y, 10 T 11, 297. The problem of the kmowledge of God, as well as

the forgiveness of sins, is the act of God, Theodosius Harnack
comments: ", . . dass sich seine \lmthers] Theologie von unten nach oben

. anffahrt, d.h, dass ihr Anker fest und tief in Christo, dem Menschgewordenen,
in der Tatsache der Offenbarung und des Glaudens, ruht." Hammack, %g..
I. 53‘ c‘. wl p. 55’ n” of. '. 25. 2“‘. on I.' m:ll: m. ?;'7 :
"Wioht von oben nach tnten . . ., sondern von tnten mach obem . . . von Gott
in Christo, in dem Wort uwews . + " :

360e, w. 1, 362 ion; ?
3%, &, 7: 175; W 3 1823 Of. W. 37, 457 £.° \

Boe, w. b6, 668, 2i3°W, 46, 663, 7, 19; W 18, 785; W. 43, 240, on
J Gen., 22’16. cr. M .I mo. I. 7“'. } =)

3%, TR 6, W. 6613; TR 1, W0. 615.
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kgt&te ~f man which existed in the beginning, Christ became incarntte in
order to male men the sons of God. He bdrought us to the knowledge of our-
gelves and our Creator, so that we might learn to kmow who and vhat we

have been, and who and what we now are, V¥We were utterly lost and desiroyed,

-

tut now we are delivered from sins, and becaume pure, justified and saved.Sj

1uther expressed his Jjoy in the incarnation of Christ in this way:

Ach, wir armen Menschen! Das wir so keli und faul zu dieser grossen
frevdt une stellen, die doch uns geschehen ist, dle gross wolihat,
die weit uber alle ander werk der schopffung sindt, und sollens den-
noch so schweckhlipg glavben, so ez uns von Ingeln gepredigt und ge~
sungen wirdt, welchs himlische Theologle sindt und haben sich unsert
halben so gefreuvet]

In the incarnation, there is sn objisctive lesson glven to men. Christ,

the Almighty God, chose to become a man to save man and to cerve man with

‘n
i

the Avostles and His believers, If 1% were His will, He, with His almizhty
power gould turn the world upside dowm wiih one aingle move. However, He
preferred to be a gervant rather thar to be ministered unt0.56 In tke

forn of a man, Christ lowered Himself in a deep humiliamtion becowing a

; 57
servant of sinners, TFor us it is a gocd examle,~

miv, pacificamir, per quam in nodis regnat.® Alse W. 4, 16.

c
4. TR 1, NO. 58.

- TB‘ L"’ NO. }4201 *

55ce, Mmtt, 20:28.

-
“OCf, Phil, 2:5 £f.: Matt., 20:78: Me, 10:45,
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Dgus homo is the greatest miracle that has ever taken place on earth.

‘It mekes us marvel, so Inther observed, that the almighty Father would

It

_; say to His only begotten Som: Go, let yIOumlf %e nailed on the Cross of | §

e

falvary and hang thgre!ss Godls Sén 18 so miseradly driven forth ae fa

| yorn and no man; and reproach of men, and desplsed of the people, 059 g

-, great a miracle, and o unfathomable e mystery is the incarmation, that
b mmmen by hinsdlf cen underetend 1,50 Tnther once said tat the angels
' yave in this mirscle enough to study to keep them tusy. 5L Due to the fact
that this paradoxical event, the incaration, is a primary article of £aitn, 62
.. such a question as "how and why 414 God become a mn?'63 cannot be ration-

: ally answered, for it is above and ‘beyond lmman reason and nm!erstanding.a"

58y. . 6, W, 6618,

5%s, 2216,

60y, tm, 6 W0, 6624 TR, WO. 272
6ly, om. 5, W, 5333,

62y, wm, 2, W. 1982

63.Inselm of Canterbury (1033-1109) wrote Cur Deus Homo in which he |
eubjected the doctrine of gﬁg;g_t_u to dislectical investigntion and l
vindication, He may be considered as the Father of medleval scholasticism. .
The startingepoint of his theologicel thinking is in the propositiont ‘
"Oredo, ut intelliganm. ¥ ; |

6%y, mm, &, 1, U515, U963; TE.'5, 6291, 6363, 626k TR 6, 707
Yor further reference, Cf, 'gachreden' of luther where he spoke on the
inearnation of Chriet very exhaunstively, ; ‘
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as true man, 'bm65 and 'orcttd'“ of the Virgin Mary, was ever for g

| Lather & fundsmental article of Christian faith. In it lies oné of the i
gpecial interests 1n Luther's theology, known dy the name communicatio ' ‘
idiomatun, The {gmata, i.e., the attrivutes by which the lmmen and divine i

. pature can be deserided, are to some degree interchangeable in the person i
of Chrilt.67 "The charecteristic peculiarity of Iutherts Christology « « « |

neeuusmrounmmmrommmmmnolorm Y

mmmmmmaormmrnnmmmzmnwu

pay further add, especielly in the peculiar streem which he lays upon the
AMAN ELEMENT in this union,®6® Ve must ascend to the divinity, and hold

S A

fast to it, in such s way as not %o abendon the humeaity of Christ. He

4~y ———

is the Son of God, and at the same time the Son of man,®? This union, like

5 g o b B
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TV REEw SO ey LB VLTPIRI TN TR BT r—eppres 4%
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6552, Luther's Small Catechism: The Second Article,

661nther calls Ghrist, with reference to His hmmen nature, also
"created, " and considers this as an expression inaccurate only when used,
as in the ignorant ravinge of Schwenkfeld, in the abstract title, "Geschoepf."
cf, B 10, 307 £f., 131; B 15, 298; B, 16, 236; B, 29, 53; B 37, 7L B B,
191; B, k5, N7 B 63, 339.

.

s
)

670, w. 26, 14-18; W, TR, 1, WO, 111: " . . corsm Deo unus locus
et omnis locus et omnis locus unus,” Of, Frans Pieper, Christliche Dog- i
matik (St, Louis: Concordia Publishing House, 1917), II, 133 1, ‘
Idiomata of humanity: which belong to His humen nature, such as, |

being borm, eating, drinking, suffering, dying. 5

’ Idiomata of divinity, that he 1s immortal, omaipotent, infinite, or i i

that he is mot born, does not eat, sleep and the like, Of, E. 25, 309 1551

68.1\111\:: Koestlin, Theology of Iumther, tranelated by C. B, Hay
(Philadelphia: Iutheran Publication Society, 1897), II, 387.

¢ *
i sHae o
4

¢, 2. 47, 362, - W ‘

543 Te -
e Sl £ —— B LA S S iatmn

PRS- g i e T

¥
"




&)

1




L e

=






133

_grue God and true man, cane to the world that He might be overcome by the

| fears and terrors of the Iaw {n order to overcome suck terrors and also

! ‘4o DU1fi1l eatisfactorily the Iaw, He was thus terrorized by the ILaw,
end so finally He overcame the law for u-,BB Yeing the Conqueror over
ging, death and hell; and gaving end sustaining, in the midst of death,
those who believe in Kh.89 Standing in our place and making such clainm
that we are justified by His redemptive work, Christ must pay also the
appropriate penalty.go

8in and the wrath of God were the cause of the death of Chr:lnt.” and,

{n sddition, the vhole kingdom of Saten was involved,”~ Christ's emtire
1ife wes & sole descending “unters gesetz, unier den teuffel, tod, suende

and helle, das ist, mein foh, yn dle letste und unterste tieffe,"> 37
being forsaken of God.y" Ee was abandoned in death, darkness, folly, sin,

veskness, distress, despair and eternal condemmation. This was the summe

passio of Christ. Finally, He was left in the hand of the Devil, The latter

yet who of His pure mercy receives sinners in His Son Jesus Christ."

Gordon Rupp, The of God: luther Stuiies (London: Hodder
and Stoughton, 1953), P» . TFor an over-all study on "goram Deo" idea
by Iuther, See Ibide, PPe 158 ff. on "lLuther's Lectures on the Fpistle
fo the Romans. , :

8y w6, . 6610,

8%, ma. 6, W0. 6505.
903, 50, 62 £f.

g 1k, 119; 3, 22 £f.

92m0 most terrible thing sbout sin is that it involves the eternal
wrath of God, and, in addition, the whole kingdom of Satan, cf, B 25, 1153

Dy, 52, 80, 2 W ko 1, b33 ££.5 4ok, 8; M2, 10; 451, 4 ¥ M,
232, 2 £f.; W 23, 702, 16; W 2, 517, 27 £f, ; ‘

oe, 17, 182; B 1B, 217, | ‘
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not only prepared for Him the toerNtmo-th the Oum”

" Christ in such a way experienced hell im].t. even though it was for a
' 'hﬂ...% 1t was necessary for Him %o mm for men, in His innocent
and tender heart, eternal death and gondemnation which & lost sinner has
corited and mast eternally suffer,??
Christ's entry into Jerusalem was begzarly. The Eing of kings rode
| on & barnyard mle,98 It 1s°still & greater wonder that the Son of God
gat there on the Cross and allowed Himself to be mocked and -n.rtyro&.”
. The Cross meant to Iuther tho ml act, a real change in God's attitude
~ to men, & trensformation ofvdodiu wrath into His grace., It meant the

fight between life and mth.,loo 1o, He won the victory.

953, 3, 100,
9650, 3. 16, Wb £245 259 B 39, k8.
97“. 5 3 283 17, 763 5 ‘"883 390 M f.

9Bze was the First-born of all creatures, and the true and eternal
God, The concept, Ohrist as the Lord of Creetion and the Church, is clear-
1y brought out in Col. 1:15-20, Imther's drief comment on this passage
brings out thie thoughts . OCfs S.I. 12, 648,

9910 recorded in ¥e TR 3, WO. B3, 3932; 6, 6603, 68395 2, 1859
4, 4795, 4150,

1005, ther interprets the Cross and Resurrection of Christ as & fight
between God and Devil, This idea is stronzly emphaigiged in sermons and
hymms, such as in the following hymn verse: "ge war ein wunderlich Krieg,
da Tod und Leben rungen, Das Leben behielt den Sieg, e# hat den Tod ver-
schlungen. Die Schrift hat verkuendet das, wie.ein Tod den andern frass.
!inhSpott der Tod ist worden, W. 135, 4uliy ¥Christ lag yan todes banden,®
V. . e




1

1 gued
intel

re

ksde

asto serd
s 41

sepe

4



126

. witness to His d.iuiplea.no

"Das Bvangelium ist eine Predigt von der Auferetelmg Christd. w11l

b e Resurrection is the trinmphant yistory over ein, death snd Devis,

Yes, Christus resuscitatug ie our righteousness and our victory—the
. message of victory.n3 Luther attridutes this all-comprehensive congqueet
k and blotting out of sin, together with reconciliation with Ged, also, it
1s troe, to the sufferings end death of orist; 1Y but he regards ite
#inal completion only in the resurrection., The expulsion of eins and
death is a dnily repetition in us of Christ's death and resurrection,
tndesd it is Christ being daily vietorious in us, 117
Chriet, the Redeemer and Savior, had done enough not only for our
eins and weaknese, but He also 414 deliver us from the power of death,

the Devil and Hell; and did retify the eternal Kingdom of grace through

{ndeel® legentibus Mosen hengt thnch fur oculie, quod non videant.
(2 Kors 7t1h4) BEt Christus: 'videntes non intelligunt!®, Cf, Ik, 8:10;
1 Pet. 1:10. ‘

110y, 37, %3 "Hodle sudivimus, wle unser herr Gott an dem ersien
suae resurrectionis 1, epparuit 2 diseipulis euntibus Bmaus, da sie nu
unter wegen von im redten und schatzten unterander, hat er pich su jenen
then et oum eis prasdicavit ein schone grosse predigt, ut textus laut et
dicits Ik, 2M:27."

Wiy 13, 252

112, 3 11, 261, 1963 B 3, 302 £f., 23 56, 321 12, 97 17,
117; 15, 58; 18, 150,

13,0 5 12, 174, 88 £.3 3, 306, 150; 51, 137 f» In a rather con-
preheneive essay, Prof, Merkens observee-that the lordship of the Risen
Christ is the starting-point and the determining and integrating principle
of the Imtheran philosophy of education, The risen Lord is the interpret-
ing center and wnifying factor in anthropology and cosmology. To present
Him as such must be a fundamental aim of z Intheran philosophy of educa-
tion, BSee Albert G, Merkens, and Martin H, Fransmann, "The Integrating
Prinecipls of a Iutheran Philosophy of Blucation, " (March 1, 1957).

llhcf. 30 “90 191’

1150¢, ®migar M. Carlson, The Reinterpretation of Luther (Philadelphin:
Muhlenberg Press, ¢. 1548), p. 75 - :
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Secondly, the resurrection is the eternal 1ife in the Redeener.

e S T a—=rae

| hrist mist not remsin dead, Wut rise.end becone the first-fruits of the i
| gtornal 1ife, By the. resurrection, He sscured the sternal victory to rule f
 over gll, so that He could finally free the bellevers from sins, death and E i
evil, and ead them to the everlasting righteousness and eternal dina {.
‘fhat the risen Lord has done, was not & realization of a new regiment and
* lordship comnected with temporal mundane affairs of life, btut rather & i
.piritnal and divine power by which He rules and works everywhere invieibly
‘,1n the heerts of men through the Word or preaching, TFrom guch Power the
grace and heavenly life comej ﬁns, the wrath of God, and the eternal
' death are vnnqui-hod.m"" 'lo‘flm does Christ stay in the grave, Ee lives,
¥ oir 14fe in Ghriet, therefore, is the life with the living lord, In Him
| 1s the religion of the "lebendig #0125 1a our behalf, Christ carried all
| eins and all wr=th, and szpitlated them so highly and so wholly that God
| i now satiefied and says as in the Gospel according to St. John 6:39-40:

" m, , . and T will veiee hin up at the last any, 126

20¢, 3. 2, 43 (154,

12bge, ® 21, 279%
125y, o, 666, 670,

1266¢. 3, 11, 290. L abge fo ' wder ﬁ







1o
The message of forgiveness of sims is the ‘Gospel. The preaching
Eor forgiveness in ‘the name of Jesus 1§ Hothing else than the preaching
"\of the Goepel proclaimed 1nto all the world, that, in Ohrist, all the
- yorld vas swallowed up by eins, died with Hinm, and also rose with Him, 130
, fherefore, we conclude: "The Gospel is & message of the resurrection of
| ehriot 1% WChristus selbst, den dbr Glaibe fassen darf, it des Hell des
.‘ Gleubendent Insofern er in Chrigtus sein darf, ist ilm Vergebung der
- fuenden und ewiges Leben suchdkt: Das ist die Heilsbedeutung der
| puferstelung Christi M52 o |
' Remissio pecoatorum which wes completed in the resurrection. of Christ,
is totally the gift of Gude133 Without considerstion of himen worthiness

 or merit, Christ daid pli-igtor ns.13“

130¢, ¥, 12, 515:

131y, 12, 508: "Das kan man auch mercken uss der art des Bvangelii:

| denn das Bvangelium ist ein botechafft wmd predig, den von todten, das er
80l hynweg nemen suend und tod und alles ungluck von denen die an yhn
glauben, « « o I1et mun dem 2lgo, dass dass Evangellon nicht anders leret,
denn wié Christus durch ufferstehung suend und todt uberwunden hat, so
mgsen wir freylieh bekennen, das es niement kan su hilff komen demn den
vhenigen die suend wand tod fulben. W. 12, 508: also 1st nun das der
bagchluss von disem stuck, des das Evengelion eey, ein predig von der
uffersteung Christi, welche dagu dienen soll, das es dle armen betruchten
unnd erschrocken gewissen $rdste unnd erquicke.”

132A comment by Dr. Ulrich Wilckens, an assistant to Prof, BEdmmd
Schlink at Universitaet Heldelberg, on the Seminar Arbeit writtem by the
present suthor with the title "Die Heilsbedeutung der Auferstehung Jesu
Christi nach Imthers Oster-Predigten,? during ¥inter-Semester, 1955-56,
under Prof., Schlink,

133\1. 7, 35 26-29, Yor Iumther, righteousness and the gratia are
{identical. Cf. V. 3. u?. 11: V. 57 lu’g 5: Y. 2, 50‘*. 26.

13‘"1’113 following passages bring out gufficiently the idea that the
forgiveness of eins is sbsolutely the gifs of God. (All underlines are
the anthorts,) ¥. 2, 260 Z, 1-21 ", . . Defilhet Christus vergebung




1
"Groes, hoch und tief ist das Geheimnis der Auferstehuns, dass
: Christnus sollte von den Toten auferstehen und lebendig bel uns getn, "33
' Fo man's wiedom, pure reason and human experience and logic can grasp
& or comprehend this mystery of resurrection of our I.ord.136
There is only one poesibdility of understeanding the resurrection,

' nemely, through God'e Word and faith, Enowledge must be a ¥mowledge from

" der suende zu predigen in Seinem Nemen, das ich wissen, soll, das sle

. mir gewls geschenckt werde umd des willen,® 2, 27-29: ". . » das Mr

. von wegen des Herrn Christi Vergebung der Suenden geschenckt werde, und m
durch Ju von dem schrecklichen Zorn Gottes und ewigem Tod sol erloeset

. gein," We 21, 261, Z, 30-31% %, & o 80l sle (Vergebung-Gnede) nicht

* pchaden, sondern ges und, nicht sugerech net werden, . + o wir

such im Glauben bleiben. . 11, S4: "Nunc cum Bvangelium nobis illuxit,

deberms nos aliter schicken, In causis necessariis scandalum non curandum,

ged consclentin infirme liberande. W, 37, 3 "Ideo sol denen, die das

}  Evangelium annhemen, geschenckt sein omnie peccata. Das helsst remissio

. peccatorium in Christi nomine, Extra Christum non 14, das man ablas

. bringe, nihil est, . +» « Ich erkenne mich als einen suender, Et discite,

all, die sich so egkennen, preisen Goti, dicentes: Du dbist warhafftig, Ich

bekenne es, quod sim peccator zc. So ehrestu Gott, 2. ehreet ihn auch,

quando remissionem peccatorum amplecteris in nomine Chrieti, Das sol

under leben sein fur Christo und fur Gott,"

1355 11, 278.

136“0 E. 11. 23?. 235. 2‘52: ¥. 21. 258. Cf. Matt, 11:25. Further
references on the logieal absurdity of the Gospel by human reason, (+) 48
B, ¥, Maeller, und g}Eu'be bei Luther (Leipsig: J. C. Einrichs'sche
Puchhendlung, 1929), Tpe 78, 81 and B7. Also Ibid,, p. 79t "Der Artikel
von der Menschwerdung Gottes, von Geburt, Tod und Auferstelung Jesu Christi
ist eine logische Absurditmset. IEr let welt unsinniger als etwa der Sats: .
der Memech ist ein Pferd,® : > i
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‘ee it to oo, howevor, the "0l e b o & Lt

riges o1 Lls %o
ce or cavity,® nor a "jump into abyss,” but 1t ie in ipss fide Christus
adest, 159
tgtian 1ife 45 a 1ife o0 ol and 0%
frood work,® Yan is Justifi L th egses
Juetification throuch good Tils “e},ation ig indleve e
stehet ein ehristlich leben wecht lunern durch den glauben wnd
18 : :

die werk sz. w156 Faith ! 1 _'_”;-157 Where there is true £ 1
there 18 true l.cwren.}'58 Love is the total of the Christisn 1 and
I, 3543 W A, He ps, Die '_.._:__‘L_;- Martin Iuthers (Frenkfurt sm
f“him v&ttgriﬂ Klostermann, 1f /s 7, . aolk, @t cit., A. &’3 f;
H. ¥, Mueller, op. cit., pp. 7, 76, 132 f., 9%, 1%.

1553‘ . =1 ol des chrietiars non est otlosa
quglitas ve! v L1 code o pose’ | excistere ‘1 poccrto mortsli,
donee ~itas ace: : [ fice!, Sed 8l est w fTides, es!
quaedan certa Fid iis ¢ & assensus quo Lo lu rehendd tus,

|
» » o &
.. 95 679, 5 £, (Apri1, 1521}, Onfaithand gooﬁ work, the follow- ?

ing works of Iuther sre recommendeds Commentary on Galati (W, l%o 1,
1.008, and W, 40 13, 1-000); "Ton den suten "r»r‘:r»:."' (1 "’-1) ’ 6, 196-276); :
"¥on der Freiheit olnes Ohrlotermenschen” ‘(1,‘5-\’7:‘ (W, 7, 12- 38). >

970, B 16, 177, Tor o thorough treatment on faith and love, the
»eader 19 referred to: G, V. Torell, Falth ictive 1o Love (New York: The
American Press, 1854), 1° . And especinlly d Ibid., p. 189.

1%ce, x. 8, 119; 3, 623 13, 0% £.; .24, Wls B. 63, 125:
ist, dass der CGlaube nic oo Unterlass sollte ¢ wirken, ZEr fragt
sueh nicht, ob zute Yerlze zu 8ind, sondern ehe man fragi, hat sr sie

zeton und ist immer Inm Tun, « « o 2lsge dass unmoeslich g%, Werke vonm
Glauben zu scheiden, J2 so unmoeglich, ale Brennen und Leuchten vonm Feuer
mag eden worden,®
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 realize his educational goal, is the Christisn home, He realized clearly

| now greatly the welfare of the Church and State depends upon it end how
importent the home 18 to realize the final goal of education. In the home,
every phase of education can normally be practiced with success, Imther's
; viey on the importance of the home me a basic educational agency and his
stress on domestic training are among his finest contributions to education.
mo Imther, the family is the educational institution of primery importance.
The basic source of well-being for both church and state is the fanily
where the youth can be trained for civil and church servicu.la Ianther
congidered the Fourth Commandment, "honor thy father and mother," as the
bagis of his social oxder and his ethical concepte 4 good home training
and sound family life are the very foundation of good government end
social welfare, The church and the state (or school) may complement
education, but by no means can they substitute for the home, Fome-school-
church to-operation is, Aherefore, not only desirable, but absolutely
essential,t? | Pea

God gave the res'pontﬁaﬁity of training youth, according to ILuther,

chiefly to the home, and therefore, 1t 18 a divine obligation to fulfill such

180s. Horst Keferstein, Df. Martin Inthers Pasdsgogische Schriften und
Aeugzerunzen (Iangensalzat Druck und Verlsg vou Hermann Beyer und Soebne, 1888),
TPe XVII-IXVII. Iuther's defense of the domestic interests of the young
people may have been no lese praiseworthy than the ideals of those revolu~-
tionaries who tried to make every men & king, and & political gscientist in
addition, whether or not he hed the competence, training, or celling to rule.
0f, Qttmar Dittrich, Luthers Ethik in 2? Grundsuegen dargestellt (Leipsig:
Verlag von Felix Meiner, 1930, Pp. 107=1

19¢. 3, W, Wilds, The Poundations of Modern Bducation (New York:
Rinehart & Cowpany, Inc.s 1942), P. s Schnabel, op. &it., P. 167.




g a task at home, To imrommmthalomldhtoMIu
ig

uduprou.zo | t

\ Domestic training is the duty of parents; the use of school and teachers | i |

45 only supplementary, No matter how important the teacher is he is second 4l |

to the parentssZ Pavents are the first, chief and natural educators of

children. !houﬂmuo!p.muudwmhhuhmutoofu

ﬁ

child, It is "not limited %o the pro-school age, but continues with all
v
force during the school age, during the age of adolescence, and in a E
%

measure throughout life, "%
The home is in & sense a "church." All high and honorable, respectable I A

titles, such as ruler, bishop, doctor, pastor, preacher, Jjudge, school- 1 ',
mester, etc., can be ascrided to the parents. Parenthood is honorable; ‘ }
]l

it 1s a divine blucing.n

200¢, Jaroslav Pelikan, Fools for Christ (Philadelphia: Muhlenberg
Press, 1955), pe 110: "Society, especially as represented in the family,
was & creation of God and, as such, one of the most elemental contexts
vithin which the Christian Good wes to aperate.”

2ge. y. 301, 35, Also Of, Werner Jemtsch, Urchristliches Ersielunge-
denken (Guetersloh: €, Bertelsmsnn, 1951), pp. 228 ff.

22, 0. Stellhora, "The Iutheran Philosophy of Bducation,” addressed
at a Seminar, sponsored by the Iutheran High Sechool Assoclation, in Pitts-
bureh, (Nov, 12, 1947), ps 7. Home is the first school; parents first
teachers, See Deunt, 636"’7.

23y, 16, 490, 30 £1.: "Puer war yar haus were eine rechte kirehe, ein
suserwelet Kloester, je ein Paradies, Denn Vater und Matter werden Gott hie
gleich, denn sie sind Regenden, Bisschoff, Bapst, Doktor, Pfarrer, Prédiger,
. Scimlmeister, Richter und Herr, der Vater hat alle namen und ampt Gottes
ueber seine Kinder, . . ." :
Concordia ‘ edited by ¥. Bente (St. Louis: Concordia Pub-
1ishing House, 1921), p. 611t "Te this estate of fatherhood and motherhood
God has given the special distinction above all other estates that are be-
neath 1% that He not simply commands us to love our parents, but to love them, "
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Tuther's idea of marriage is a lofty one, Marriage is not Just a

aatural phenomenon, but it 18 God's blessing and gift, It is a blessed
state which ought to be mwy-mm.m:mm; as & divine institu-
tion, for 1t assumes the great responsibility of educating children. In
sarriage 1ies the highest earthly pleasure snd. happinesss 2
Des ist demn wahrlich ein sehr schoener und glueckseliger Ehestand,
darinnen beide, am Tisch und am Bett geschrieben stehet: Hier ist

Gottes Gunst, Wille und sein gnaediges Iohlgefagm. Dies sind die
rechten und unermesslichen Gueter und Reichtum,

LOVE, which muet be the ruling power in marriage, is the foundstion

and the corner-stone of marriage. Luther ascrided such lofty attridutes

to love as: "Reich der Tugenden,” "die Koenigin der Verdienste, w26 wg11en

”hl. 3, 1639t % . . denn in Vater and Mutter koennen wir spueren und
erfahren, wie Gott gegen den Memschen gesinnet ist. Das ist mum fein abge-
malet in der Fhe,--Aber die Welt achtet sein nicht; es ist ihr ein schlecht
Ding ein solch fein koestlich Gottes Werk, Vater und Mutter gein, Kinder
zeugen, ihrer warten.-—-Gott befiehlet Vater und Mutter elso das Amt, dass
sie der Kinder warten.” Cf, Luther's sermon on Ik, $31=11; S.L. 11, 46k f.
(Jn. 2:1-11): % o ¢ wedlock . « + was instituted by God and that God re-
gards 1t highly, and Christ Himself honors it and speaks words of comfort
e o o o" Of, Juther als Ersicher (Berlin: Verlag von Martin Warneck, 1902),
PP 130-37.

Concerning marriage, Luther in his commemtary on 1 Cor. 7, presents the
following views: Whether being married or not married, it is a personal free-
dom, hhuormtwhbththmu-nmuu
Christ, (in connection with 7:6-7). To get married and to have children are
God's ordinances (Gen, 1:28) as much as to remain single in order to serve
God and His Kingdom better, BEither is conmendable as long as it follows the
Will of God. (7:18-9). Marriage is instituted by the lord, and it ought to
be kept in an honorable mamner. This holy bond exists so long as one's
spouse lives, After the death of one pariner, the mutual dond is loosed
(referring to Bom. 7:1). In keeping this holy matrimony purely and faith-
fully, there are the mutual happiness and joy in the lives of men and women,
(7:39-40). Of, W, 12, 95-142; 5,L. 8, 1026-85. Also Cf. V. TR b, 495,

25%al, 1, 2476,
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| Gesetze Inde, 027 WHeyrrin und Meisterin des Gesetzes, 2 1ove alone is

she bighest virtus, It crestes all pther virtues.2?' ®Dis Liebe ist das
| Bapt, der Brum und gemeine Tagend sller Tugenden.® " Nothing but LOVE
f §s the highest and strongest force to unite man apd woman, and to help

each to respect the othor.n Furthermore, metrimonial love traunscends

i other Jove. in 14feso0

2Ty, 42, 504, 1k,

By, 42, 505, 12

262, W, 9, 90, M

Py, 17, 11, 100, 26, ntv 17.41, 95, 17; W. 46, 297, b

3y, 16, 218, 28: "Wenn ein Mann sein Weid liebt, ist sle ilm die
Schoenste und Iiebste, wenn sie allein fromm und ehrlich ist. Demn die
Lieh teilt ihr mit alle Fhre und gibt ihr dahin Leid, Gut und alles, den

. Famen und den Titel, dasz wie had allee, wae der Mann hat."

3 ¥, 21, 68, 4: "Die eheliche Liebe sieht nicht mehr denn das eheliche

| Qemahl, Denn also epricht sie: 'Ich will nicht dns Deine, ich will weder

. Gold noch Silber, weder dies noch das, ich will dich selbst habden, ich will

. dich ganz oder gar oder nichts haben, Alle andere Liebe sucht etwas andres

denn den, den sie liebt, Diese ellein will den Geliebten eigen selbst

' und gang haben,"

2 e
3 ¥. 2, 167: "Ueber die alle geht die asheliche Idebe, Das iet eine

Prantliebe: sie brennt wie das Feuer und sucht nichts mehr als das eheliche
| Gemahl, Die sprichis Ieh will nicht dae Deine, ich will weder Gold noch
. Silber, weder dies noch das, ich will dich selbst haben: ich willls gane oder

garnichts haben,"
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Tor a man nothing is a greater gift than to have 8 fine wife, Since
gather showed affection and respset for him wife,?” hie teaching emphasizee
throughout the importance of having & good wife, Indeed, the wife is the
erown of the mmsband, Through her and by her, he can rige or fall. A
: femous statement of Iuther M 'm. groesste Gnade ist's ein tro..

. gottfuerchtig, heeuslich Weid hh.. dem eines sein Out, Je Leid und
“ T.eben vertrauen darf, n3t Tor & hugband, = wife is the best gift of Gods

St., Psul said in 1 Cor, };:7, Fthe woman is the glory of the man. "
God thus commanded man fo govern his wife, children and the rest of his
household; not to ovon_-ryﬂ.c?m .@o dominate, but rather to mmnage them in
a good order according to Ooi'u ordinances. Therefore, the hueband belongs
to an honorable rull.” 'I;nn Gott hat Frauen geschaffen zu Ehren uml
Fuelfe dem Menn; darum will er solche Liebe unverboten und unverachtet
heben, %36 Fai thfulnees and trust are the basic virtues in marriage: the
husband ought to be ﬂ’n best friend of hie wife, the wife hie best help-

neat, 37

Ba.nther thenked God that He gave him Katherine as his wvife, "ILuther,”
zaezsagneaes_.ssz"se:!!nga;l:zlga%ynrzsé.!9!9::1@!&::542!» edited and
co 1led by Prof, V. Palmer ef al. (Gotha: Verlag von Rudolf Besser, 1865),
77: Y. . . or Goth 1hm Inther seiner Baethe ein freundlich, gottes-
fucrohtig und haeuslich Gemahl geschenkt habe, die er theuer achten messe
denn das Zoenigreich Frankrelich und der Venediger Herrschaft,®

j" 9R. 2, 428, 25, QOoncerning yife, Cf, W, TR. 1, 6, 5 £f.; ¥. 42,
510 3° f.. '. 20' 1“9’ m; 'D % 151’ 1 f.. 'l m. 27' 31' fc. WO 17’ u61.
25, Also Of, Iuther als Erxsieher (Berlin: Verlag von Martin Warneck, 1%02),
PP. 115-29,

35c¢. wal, 3, 165k,

36y, 11, 399, Of. ¥ 12, 95 W. 10 11, 277, 295; W. 12, 11b; W 30 4,
151 ff.; u' ﬁ-ﬂ 3’ 25?‘
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| enildren will contimue to be present among them,
| ¥ith a vivid example, Juther 1llustrates beautifully the glorious
. task of motherlood and her works 1f a young lady would wear such a
prillisnt adornment as & queen wears, pecple would look and be surprised
and envious, Nevertheless, when & wife rears her children in the way God

:y bas commanded her to do, all such worldly bright and coetly decorations
and velvets, and golden coats, become like a begear's old end torn mantle.

i
]
'
I
!
"
i

mnﬁaumouduw‘m.pm. besutiful and costly
nn&nnud..'z lohttummmmmhquduu
school or elsevhere than that which one finds in his good mother, who

prays, WMwﬂﬂMbrm& and does whatever
.pzmenmmmnmrmuwafor.mghryor‘
mammmwmmmmm: Such an important and
vorthlitle task and accomplishment, mo pope, cardinal, bishop and ruler can -
fully recognize,*? Among many examples, the patrierchs.are the best mode1. ™
Sarah and Rebecca were the excellent mothers. Their viriues one must teach .
and exemplify in the home, " i |

Children are precious gifts of God. The parents, there, must

bzc‘o ¥al. 13' 1”3 :‘m. op. &o’ PP+ ZZ’ b £

g1, 2, 788.

“Of. wal, 13, 17.

B55¢, wal, 1, 176k
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or training children to the service of God, according to Luther, st
auff erden das aller edlist, theurist werck weyl gott nicht liches ge-
schohen mag, denn seelen erloesen.’>~ Parents are special stewards of
God, whose miselon 1s %o care for both body and soul, glving children all
that they need for growth in things material as well as spiriml.53 From
them the child gets his first experience and impressions in 111'0.5u Now,
the parents have two alternatives, either to lead their children to eternal
Plessedness by rearing them well according to God's Word and plous admoni-
tion, or to lead them to hell by neglecting their education. Grave re-
sponsibility inheres in the parental dnty.55 It is the gravest of sins ;
to neglect eending childrea to gschool and to neglect training them accord-
ing to the will of Goﬁ.“ To the irresponsible and negligent parents,
our Lord would undoubtedly sayi
Masters and mistresses, kings and princes, you have had many souls
under your control; it wms your duty to train them up in the fear of
God and diligently teach them the Word of God, but you have not done
it; you have suffered them to grow up in wickedness and without the
fear of God, Of whom shall I demand account for such an unspeakable

loss? Of no one but you parents, husbands and wives, kings and
princes, to whom I have committed such a trust; but you have neglected

52y, 10 11, 01,

53cf, Russell A. Peterson, Lutheranism and the Bducational Ethic (Boston:

Meador Publishing Company, 1950), pp. 27 f.

SI'Couommg the basic experiences of the child, Bohne made the following

observation: "1)Die erstem Menschen, die dem Kinde begegnen, gind Vater und

Mutter, also Menschen, die es liebhaben; 2) Die zweite Grunderfahrung ist die

der Authoritast--Elterns und Gebots; 3)Die dritte ist die Erfahrungen mit

Menschen miteinander--GOeschwestern, usw,; &) Erfahrung der Schnld und Vergebung. "

5502, Wal. 10, 796, 1446; ¥el. 3, 1638, 1817,

560¢, B, 22, 166; Wal. 3, 1824,
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do well to give their children a gift, thus ehildren will realize that

the hard words come from the pure love of the parents, Never should the
children get an impression that thelr parents have no grace nor love for
them.7® After punishment parents should explain in a friendly manner what
yas wrong, thus preserving the children from aniuoitr.”

A1l Christian discipline must be based upon God's Word and His
Commandments. Parents should make thelr children conscious that God watches
their acts and words, either good or bad; they should be trained to receive
adnonition in the fear of God and in Eis presence.”’ k
In comnection with discipline, children should not be left in an
{solated world, but rather directed to the pleasures of others in the
eo—nity.al To be among people is good for youth, Through their acquaint-
ances, they observe and learn social virtues, and, at the same tiu; have
the opportunity to prectice these amenities.52 It is indeed harmful to
isolate them by coercion in a momastic or ascetic world, Ybuth is fua.lk
of vitality., Being in pudblic, getting acquainted with people, being active
with something, all are most natural and desirable in life, especially for

young peoplo—-n natural as eating and drin.ld.ng.‘ Young people have much Jjoy

78cr, wal 1, 872; 9, 1106; 12, 33%; 8, 2339,
oz, wal 4, 2615.

80gs, wal. 13, 2862.

of, Wal, 5, 2349,

820¢, wa1. 5, 2348,
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CEAPTER IX

(Contimaed)

mmmnsmnmxmnmmm U’
School-Maintenance as the Obligation of the Bulers [
:

Ee ﬁttér hov grnt the importance of the ho-o and how significant its
dnutional mle my be, education within the fnn.y alm. though fundsment.

s T

aJ., in not mt‘ﬁeunt. for many parents are not mtiroly capable of carrying

T

ont the totul program of their child's tnining. !hoy are often lmcking

TP

'm the m\aap of subject-matters, skills, the art of tnching. -n.a tho
tl.no. l.l.lo the means to lead the children in t.ho f‘unut ull. loct nooM

ey

TR

uuuro. hrthornoro. the average hola is hndioamnd nith unffici.ont

pa——

tuching facilities and systematic tmhing program and prcpor t.ochnlqnu.

e e —

&heretore. the domestic tralning must be oo-plomtoa by schooll and tuchert.

Such holp is a necessary aid to pu-ent-.
‘ m -um of schools for all cttilm. roprtncu of sex nnd
-oalal anc. omode status, 1s the d:nty of tht :mlarla m gonmnt

mtumtbmhucpmofchu&nn. lomshmlamnkthntm

rou-.and tn‘-mm forma glnryau tho vork ofn-mgdol.
vithout muom u-uuum. Lies;+ the N g

Luthor ropru m state or govurwt as.a u@ muuuon. He
cprouly ducﬂbu tho correct attlitude tonnl covomt oy civn unthorlty

Of, wal. 10, 542,

%oty wel. 10, 537.
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in & religlous term: rellzlose wemerari. This is so decause it is :
A

instituted by Gode”
Staat ist Muer Luther keineswegs nur Buetteldienst, sondern der

Garten, duﬂotthhrh&mmﬂomnmultmlml &
Inthers Wertung des Staates als goetiliche Schoepfung.

. s s 0

luther recogniszes the distinction between state and church both in nature
and function, and maintains that each has its separate sphere of authority
and activity, He favored the entire separation of the two; however, he

maintained that the school should be under the care of the state and

rulere.
Inther regards the church and the state as inter-related institutions,

working together for the best interest of man temporarily and spiritually
and the promotion of the XKingdom of God and His glory. The state has the
important tuk. wvhich no other agent can fulfill, of protecting the good
citizens and punishing the evil. Its precise function is to maintain order,
to promote the good, and to protect law and spiritual freedom, The outward

30!. The Augsburg Confession, This subject, "The State" according

to Iather, can be expanded to almost unlimited length. For a further study

on this topic, the following sources are recommended: W. XI: "Von Weltlicher
Obrigkeit,® 1523, Luther's educational trestises in 1524 and 1530: Heinrich
Bornkanm, Juthers Geistige Welt (OGueterslob: O, Bertelsmean, 1953), pp. 261-82,
Yerner Elert, des Iuthertums, (Muenchen: C., H. Beck'sche Verlags-
buchhandluag, 1953), II, 291-395. Karl Holl, "Luther," '

Aufsaetsze
sur W (Tuedingen: Verlag von J. C. B, Mohr--Paul Siebeck,
1932). 1, 3 H, Keforstein, Dr. Martin Luthers pasdagogische Schriften
%8 ge (Langensalza: Druck und Verlag von Hermann Beyer & Soenne,

a XXV1I-XL., Frenz Leu, Luthers Lehre von den Beiden Reichen (Berlin:
Lutherisches Verlagshaus, 1953). PEivind Berggrav, Man and State (Philadelphia:
Muhlenberg Press, 1951), pp. 300-319,

B -
Bornkamm, gop. m. ps 38,
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{uther warned the magistrates and parents that to neglect the educa-
‘glon of children is a 'Mh.h'tgnd. at the same time, urged them
t keep their children faithfully at tratning.}? He is recognized as the
. first modern reformer to advocate eompulsory school nttme.u As early

as 1526, he reached this conclusion of compulsory education, as revealed

{n the following letter to the Elector John of Saxony:

If there is a town or a village which can do i%, your Grace has the

power to compel it to support schools, preaching places and parishes.

If they are unwilling to do this or %o consider 1t for their own

salvation's sake, then your Grace is the supreme guardian of the

mthmdof-llvhoud_mmw;. and ought to hold them
to 1t by force, so that they must do 1t, It is just like compelling

them by force to contribute to and to work for ﬁo building of bridges
and roads, or any other of the country's needs,

The Yalue of the School

"Phe school is the temple of education. Here the family, State, and

Concerning "Luther on studies and methods," Cf. T. V. N. Painter, hgm
on Blucetion (St. Louis: Concordie Publishing House, 1928), pps 150-63.
Yhatever means may be utilised, the lesson must be made so interesting that

the pupil learns it with pleasure (Jnst) and love (Liebs), rather than
by coersion. Of, Wal, 8, 2339

98¢, The Prefsce to the Small Catechism. Concordis Iriglotta, edited
by ¥. Bente (St, Iouis: Concordia Publishing House, 1921), p. 537.

100¢, The Short Preface to the Large Catechism. Osncordis Priglotts,

op. cit., pe 575

11y, following sources should be consulted: Luther's Sermon on the
duty of sending children to school," in 1530, Of. Appendix V., Plerre J.
Marigue, Eistory of Christisn Blucation (New York: Fordham University Press,
1926), II, 108, E. L. Kemp, History of Biucation (Philsdelphia: J, B. Lippia-
cott Company, 1902), 168, Frederick Eby and Charles F. Arrowood, De-

velopment of Modern (New York: Prentice-Hall, Inc., 1934), pps 90 f.

Painter, gp. gitss PP f. Trederick Eby, rote t Bducation
(New York: MeGraw-Hill Book Company, Inc., 1931), pp. 85, 149 1,

125m tn, II, 8% Of. by, Barly at Bducation, b
pp. 85, 149-50., Similarly, in the sermon (1530), Iuther was gzv:ngn:ro

emphatically in faver of compulsory education,
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Mmtummﬂuumamcnd.'n The school

1s & great light in the community without which man can do nothing. It
must reign the world, duhrdmthw.u In his sermon Iumther once de-
geribed "school® ae church or synsgogue,
Das Wort, "Scimle", haette ich nicht, desz es zu verstehen sei von
der Kinderschule, oder Hohenschnle, sondera verstehe es von der
Synagoge, das wir jetzt nemnen einen Predigtstuhl oder Kirche, oder
sonst einen Ort, das man die heilige Schrift oceffentlich predigt

udnutnrwmuohdmlm!gum da das
Stadtvolk zusammen kommt, su hoeren Gottes VWort.

The importance of both church and school io paramount, Nelther one
should be eliminated or nezlected.}® They are the soures of life, strength,
and energy for the -d.ntl." Without the church, it i1s impossible to feed
tlso "Sheep® of Christ, The school, on the oﬂur hnd. keeps and preserves
m Church, particulerly her leadership. '

Lasst uns aur Doktor und Magister heissen; Jngo Schulor und Studenten

eind der Kirche Samen und Quellen, . . « Um der Kirche willen muss

man christliche Schulen haven und erhalten: denn Gott crhult uo
Kirche durch Schulen, Schulen orhltn dle Xirche,

: umud.l A. Peterson, the Educational Ethic (Boston,

llu-.z Mrmumum 1950), p. 3l.
%6¢, Wal. 7, 701. Of. Painter, gp. git., pp. 128 .

154 sermon bty Iuther on John 6:59-60, in 153L. S.L. 7, 2367 f.; Erl.

48 48, 43 £, Of, Frits Blaettner, Geschichte m Mdolbor
Qullo.md Meyer, 1953), pp. 16-7, " ( .

165e, 5.1. 22, 1540,
170, wal. .;7. 1394 12,

Bs.1. 22, 1537,
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The school supplies all personnel necessary in the state and the clm.nho19

It is obvious that no man without schools can train his children; thus,
no more pastors, comeelors in the church, and qualified rulers in the
state would be nnﬂ.ablo.m When there are no schools, no school-masters
and pastors, the outecome is clear: God'e Word camnot be taught and pro-
claimed; God's work and love camnot be shown; worldly peace cannot be

—-inh.hud.a Therefore, the task of education is noble and precious and

the school is indispensable.
The Significance of the 0ffice of Teaching

Luther sets a high estimate upon the office of teaching., Hie con=
ception on the dignity and importance of the work of teachers is clearly
stated in his “Sermon on the duty of sending children to school," im 1530,
He emphatically witnessed that if he had to give up preaching and other
duties, there were no other offices he would rather have than that of
schoolteacher, He said that next to the ministry, the teaching is tho MIt‘
useful, greatest and best profession., In fact, he hesitated to say which
of the two, preaching or teaching, is the greater or better office.>> If a

necessity arises, we can do without the mayors, city-counselmen, pastors

19S.I.. 16, 2300t "s + o w0 man nicht Scimeler zeucht, so werden wir
nicht lange Pfarrherren und Prediger haden, wie wir wohl erfahren; demn die
Schmle muse der Xirche geben Personen, die man zu Aposteln, Evangelisten,
Propheten, das ist, Prediger, Pfarrherren, Reglerer, machen koenne. Also
See 5.5L. 22, 1537, 1522, 152k,

20unl, 20, 2667,

26¢, 5.5 16, 2258; 20, 2136,

&c{l 'o 3’0 11' 5800
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doctors, Judges, teachere, and the like, If one hesitated to become a

preacher, Iuther was ready to recommend as his foremost cholce, the office

of teaching, It is & high calling which one cin hardly fulfill completely. 2>
The teacher is the key person in every teaching situation. For this

responsibility he needs speciel gifte, insights anéd training for himgelf,

Ee is & "Servus Dei" who undertakes the responsidility of nourishing and

treining the young sonll.z“ Heo ig as great a witnese of the Word of God

to his pupils, ss the minister of the Gospel to his congregntloa.zf’ The

teacher is a "special® pornn.zs g0 estimated Imther, with a "koestlich l

Ant und Werk®27 and & "herrlich Amt,"2C whose work and status mst be

respected end honored, "Blnen flelszigen {rommen Schulmeister oder

Meglieter, oder wer es is!, der Knaben treulich zeucht und lehrt, den kamn

pan nimmermehr gemug lohnen und mit keinem Gelde bezahlen . . . .'29

236!. ¥al, 22, 1020, 1028,

z‘!n a letter of Imther to Joh, Agricola on Oct. 3, 1527: "Servus Del
in formendis animelus juventutis.” On the position of educator, cf. ¥W. 20 114,

2% 1.

250¢, Theodor Heckel, Zur Methodlk des evangelischen Religlonsunter-
richtes (Muenchen: Chr, Keiser Verlag, 1920), pp. 29, 5%

26y, 15, M,

27val, 15, 2762

mI.i.mlemam:'l observation. J, C. ¥, Lindemann, Dr. Martin Iuther als -
Erzieher der Jugend (St. Louls: Verlag von ¥, Dette, 1881), p. 42, :

2¥al. 10, 526,
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. generslly spesking the parents alone are not capable of training their
n properly, This is the primary reason why luther insisted that they
professional teachers, with special qualifications, whe can teach and
| thomthmrhtouuﬂ.mﬂ:.” " o o domn wo ein Vater
1 ht allein vermag sein Kind aufsuziehen, nimmt er einen Schulmeister
yu, der ee lehre,"! For euch a specisl high task of child-education, no
re can fally show the teacher due respect and appreclation, Noble and
Reh 1s the office of tencher and pavent, >
" As important as is the office of the ministry, 'outhotutottucb-.
Both offices are devoted toward the common goal of treining and bring-
up the youth according to the will of God. Pastors and teachers are co-
: in God's vineyard of youth, They must always care for the young
Btrees” in the garden, i,e,, thomtl.” To this end, not only pastors
and teachers, but all Christians are rocponitblc. All Ohristians are in &

sense bducators® and ®demcons,” training the youth, This uu originated
Iuther's teaching of the universal priesthood of all bdelievers., Not only

P
=&

. P%ct, ¥. 15, 34 Herts observes: "Die Reformation haben die Bedeutung
des Lehrerstandes voll und gans erkeant und ihn ueberaus hoch geschaetzt,”

Georg Merts, deutechen Reformation Ialytundert
, :.nfup % Winter's Universitaetabuchhandiung, % po 402,
- Ny, 10, 7. |

3202, ¥. 3 1, 147, 150, Oskar Bainelton ginoi the touui.g {1lustra- -

tive pattern: ‘
Eltern Lehrer Refierende
Kirche Schule Staat
Unterweisung Erziehung - Ertuechtigung
Glaubea Kul tur Politik

Otkar Hammelsbeck, Evangelische Lehre von der Exsielmung (Besen: ¥, B, K.,
11954), p. 57. Of, ¥Wal, 10, 752 \

Pya1, 7, 1009,
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is every Christian his own priest, but he is also responsible for the
education of himself and others, It is luther's emphasies that each group
in the community has 1ts respective task for the education of the eh.‘l.ldrn.:““
Denn, soll men solchem entlauften, so wird uns nichts ueberall helfem,
denn dasz wir Gottes Wort mit Ernst meynen, und dasselbe helfen mit allem
Fleies erhalten, fuer une und unsere Nachkommen: sonderlich durch Er-
haoltung guter Schulen und Anfersziehung der Jugend, Denn das sind sie
‘Pflaenzlein, dadurch die Kirche Gottes, als ein schoemer Garten, er-
" bauet und fortgebraucht wird, Darum sind wir alle, so Ciristen seyn
wollen, schuldig, mit, n}lon Preuen, mit dem, so wir vermoegen, dasu
zw helfen und foordeﬂu3 - ,
Biucational efforts mist be mde as carly as pouzua. ' The earlier
the tni.ni.ng. tho bett-u' the results and tho msinr tho tuk. !m; friel.
thou.gh some- m be-reken easily in the prooon. are more ouuy bents
the youngstoro, likwhe. are much more nsuy trainod and gu:ldod thsn the

grovn 1:marp].o.36
The Content of Instruction

‘Abéve all other motivations and purposes in odn.cation. reiigion t;ecupiu
the first place in Imther's consideration af education, Religion must come
first in every educational program. .The Word of God--the written Seriptures—

is, uader Luther's educational progran. the first instructional means or

y’cr. Oskar hz-olo‘beot. Q]p_nb_e_ Welt Ersiehung (lucnx M. B, H., 195“),
Te 57 Cf, Wal. 10. 752

35‘1. 12, 1868,

36'. 30 11. 580.
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educational material.-! God's Word cemnot be proclaimed without His
people; God's people likewlse cannot exist without His Uord.38 The school
is the fruilt of God!s Word. "Des Wachsthum der Schulen ist eine Frucht
des Wortes und sie sind Lehranstalten der Kirchen."> ILather places ednca-
completely under the Word--under the Law and the Gospel., All is made by the
Word; all educational achievements can be brought through the same Word.%

Luther did not hesitate to nrge the parents not to send thelr children

to a school where God!'s Word is not taught or a false idea was being taught.h'l
Condemning the higher schools of his time where the holy Seripturee were

neglected, Iuther described them as "great gates of Hell, w2 For him, edu~
cation means the learning process where God!s Word is intensively taught,

To neglect or to eliminate the Word of God from the school curriculum, there-
fore, means to ignore the primary source of knowledge and instructlon. The
instruction of God's Word must stand in first place. All other instruction,
vhether theoreticel or practical, whether natural or spiritusl sciences, in

Iuther's educational plan comes after God's Word and His revelation,

37cf. Chapter V. Cf, Wal 10, 4, 384, Cf, Keferstein, Die Pa
der Kirche, gop. cit., ppe 19 f. Cf. Hammelsback, Glaube Welt Erzishung, op.
clte, Pe 57+ Cf. Hammelsbeck, Evangelische Lehre von der RBrziebung, op. cite,
Pe 29,

3838&31, P m., P 30.

395.1:. 22, 209.

hocf. Theodor Pauls, Erziehuns und Unterricht in Luthers Theologie (Ber-
lin: Furche-Verlsg G. M. B. H., 1935), pp. 11, 12, 38, 45, 83,

Mﬁ. 6, 462, Wal. 10, 384: "Wo aber die hellige Schrift nicht regieret,
da rathe ich fuerwahr Niemand, dass er sein Kind hinthue.¥ Cf, Wal., 12, 339;
13, 2119,

%25 1. 10, W2
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S0 soll man an einem Menschen vornehmlich Flelss haben, dass er

Gott fuerchie und erkenne Gottes Wort, hoere und lerne, eines ehr-

“paren Gemethe werde; wemn er im Hersen goﬁ;uturtchug und fromm

ist, 80 1ist der Lsi‘b bald darmach gezogen.

A xind e:f banic religiou- and theological training for all (hristians
wes enconngod by Luther. He emphasiged the use of catechisms, both Small
and Large Getoehim, and the contents therein, that is, the Ten Command-
mte. Greed. and the I-oré‘o Prayer, The Catechism is Iuther's "Liedlings-

n&" 1?; 13 tha ”MGn Bibua.' said Lnthor.“" His Sumall Catechism containe

unt ainimom of_ Christian knowledge demanded from everybody, which is ex-
pressed in a way m&arswblo to children and simple people. It contains

a2 considerable amount of theology in untheological language., In it is con-
tained a myvkof the entire Scripture.bs ". ¢ o naemlich die drei Stueck;
die Zebn Gdbet, é.er Gltube und das Vaterunser. In diesen drel Stuecken steht

es schlecht und mrz, fast alles, was einem Christen su wissen not ht."'6
After colpleting ingtruction in the Small Catechism, one should proceed to

e leree cateem:n. 47

"‘3\:-.1. 5, 2348, Cf. ¥al. 10, 384,

My, R, 5, 581, 30. Ofe S D 1, 1771: Introduction to the Prophet
Zechariah, - Also See Heiland, "Martin Iuther," Encyklopaedie des gesammten

%.'.LOMM Unterrichtswesens, herausgegeben von K, A, Schmid, st al.
Goth-.. Deutschland: Verlag von Rudolf Besser, 1865), IV, ‘468.‘

450¢. whe Preface to the Smmll Catechism, ¥, 20 1, 2 £f, Cf. Chs. III
and V of this Thesis, under 'O.tochiql.'

%'o 19’ 76‘

. 30 1, 8.
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luther's unrelenting stress on language instruction is observed in.

pis "Letter to the councilmen of all cities of Germany, " in 152'#.“8 o
was not merely the originator of modern high German, but also gave invaluable
1dess &8 to the method of teaching languages. Hils was the direct method;
his emphasis waa on gramr.” Ee emphasiszed that man can learn a language
petter and faster through practice. Through conversations at home, in the
sarket place, in the churob, and ia schoocl, one can more easily and more ;
pleasantly learn o langusge than in the classrooms and by means of books,°
Learning takes place much more "ans Uebung und Gewohnheit, denn sus den
Regela. *! , o ael Aeks
language is a gift of God. "Die Sprache sind schoene, grosse, herrliche
Gaben Gottes, dle Leute sber achten ihr nicht."> Mhis it con be utilised
for the greater glory of God. Spesking on classical culture in general,
Luther observes: "One knife cuts better than snother; therefore, ‘also,

a nn,i:o knows the language, and has lome,uttainnentsffin the liberal arts,

can speak and teach better and more distinetly. '53

88y 15, 9-53. Of. Appendix IV, under the "Utility and Necessity of
the languages.” Since we have already treated the German language and ILuther
in an earlier chapter (IIl), we only add several polnts on la.nguage- which
are related to the educational progranm of Iuther. ey

"’931‘. P. B, Eretzmsnn, A Brief History of l:lncatiog {5t. Louis: Con-
cordis Publishing House, n.d.). II, 59.

%1, 3, 2867, Erl. 37, 67.

5lge1. 1, 683.
52n1. 22, 2255, Of. ¥. 15, 36=7.

50y, TB,, W0, 435.



184

When Luther said, "languages," he meant especially latin, Greek, Hebrew
and German,

God gave men the Gosgpel through these languagee. God'e Word is
ywritten in these humen languages, Greek and throv.5“‘ These languages
preserve the Gospel; they are the "Schreyn," "gefess,” and "kemmot" in
which meny good things are kept,”> In them, furthermore, the divine
revelation is recorded in the form of human writing.

languages Greer and Hebrew in particular, are means through which
men ean secure the “whole loaf® of the Truth. They are the sunlight in the
darkness of human 1guomee.56 They give strength, richness and 1ife to
Christians. Without them, no one is truly qualified to teach the Gospel
and to keep the Truth pure and holy.”'

As for lather, the purpose of teaching or studying Greek, Hebrew and
other languagee is clear: to teach or to learn the Word of God more clearly,
correctly and easily, 1.e., to study languages for the sake of the Gospel.sa

Next to langusge-study, no other subject in education received so great
a stress in the Reformer's writings as music, "Die Muslic sel die elnzige
Sache, " said Luther, "welche naechst dem Worte Gottes billiz solle geruehmt

werden, als eine Geleiterin und Eeglererin der menschlichen Affekten. w39

54& 15, 38.

S50, g2t
56y, 15, 1.
574, 15, 43,
Bor, ¥. 15, 7

a1, 4, 409, W. 50, 370 f.
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Not only the casual references to msic in his writings, but clearly
also "ha ptoduction of hyms and other poetic writinge of Inther, aptly
manifest his distinet interest in msic.'so He is the father of German

bhymnology,

Mosic i3 an excellent and o moble gift Trom God, - Through this divine

instrument, man praises God for the Joyful message of the Gospel and Bhe
victorions work of our Savier Christ, 62 1c 48 the soul of Joy. Ohristians
are not sad pecple; they are happy children of Ged, for His Son has brought
to them the Joyful Gospel of salvation.®? Iuther was proud of nhis msloal
talent, ss limited as it might have been, '

Magic is the "besten Tuenste . , o eine schoene herrliche Gabe Gottes
und nahe der %Qelegie,“és "Musllcam habe ich slle Zeis lied gehadt, Ver
diese Kunst kann, der ist guter Art, = allem geschickt, Mann mase Musiinn

von Noth wegen in Schulen behal ten.”66

60, | i Sl
) ¥. 35, #11=73 and 560608, Walther made an observation on "lufher
Poesle,® See Wilhelm Walther, Luthers Charakter (YLeipsig: 4. Deichertsche
Verlagsbuchhandlung Wermer Scholl, 1917), pp. 152-93. ‘

Ly, wn 3, 636, 5 6, P8, 20; 1, 496, 26,
200, w. 35, 47k, 2, ‘

A

630z, w. 35, 476, 18; 15, W77, 13; 35, W78, L.
6%0 !R. 3’ 636) 5'
€5ya1, 22, 2248, W. Briefs 5, €39, 5.

%ga1. 22, 2250,
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:- Music not only provides Joy and peace in the hearts of men, dut it can
also bring consolation to distressed and saddened hurt:.é"’ It drives
awvay saxiety, melancholy and lozlaeil.i.xmn.68 It also promotes worship
asd preaching,
Music was originally adopted and used for holy and godly things.
Only in the course of time, however, was 1t brought to the service of
luxary and voluptuoulnou."o The "prophets” in the 0ld Testament used
no other art more than music, for their theology was contained in music,
Music and devotion to God belonmg together and stand side by sides This
san be found in the Psalter and other 014 Testanent literatures.’  TVarious
susical instruments in ¢hé 014 Testament have some significent meanings.””
All the spiritual songe, misic, and musical instruments are pleasing
to God. With them man pratses God and witnesses his inner Joy for the
salyation in Christ., But that he might have joy in music, and gain & new

stimilus to the CHFistias 1ife, the youth wust be trained.”> Just as

676, W. Briefe 5, 639, 9; ¥. 7, 105, 26, Also See S.I. 4, 326
(Pse 316); Sel. 21 1, 1575 (Letter to Ludwig Senfel, on Oct. &, 1530);
S.L, 22, 1538 £, (Table Talk)

6By, 20, 190; 15, 46.

69'. !& u’. 313. 230

70y, 5, 09, 3B (Exposition of Ps. 4:1).

71'..1. 1“‘. m: Cf. Y. 50. 370. %.

T2y, &, 62, 7; 3, 181, 28; 5k, 33, 35

734ad. 1b, 229 £, Cf. Brast Iichtenstein, "Luther und die Mumanitaet,"
Evangelische Theologle (Muenchen: Chr. Kaiser Verlag, 1950/51, Heft 9, 399.

ey T
FETo o= LT b

Lo e 1 0o Lol e T

Sopi—rda L — 1 5

3 i ===,




187

necessary is the "delightfulness® of music for youth, as is his appetite
~ for food and drink, Man must give them something to play with, to emjoy,
to have fun and to delight in.”" Eepecially growp singing and musiesl
plays are gopd practices to encourage in the group-training of children,

The incamation of Christ eerves as a fundamental clue to Luther's
emphasis that education ought to start from the characteristics of the
child's world, Iuther's interest’> cemters in the world of child-like
and youthful existence: the drive for play, interest in group participa~
tioa and constant activity of childrenm, spiritual spontaneity, ingentous
cheerfulness and joy.

Iuther accepts humanietic studies, often called "liberal arts,” as
not only desirable dut also necessary for the training of Chrietian pastors,
teachers, and civil leaders. His question was oftem: "From where should
the preacher, teacher, lawyer and physician come if the liberal arts were
not taught?" He urged the inclusion of certain subjects in the secondary
school curriculum, not usually found in humanistic schools: history,
music, mathematics, literature, natural science, medicine, and gnuuec.”

7“'0 20’ 191‘ 15' “; ¥. Br. 7. NO. 2113. Ecec. 1189. Cf. Hans- f‘;
Bernhald Kaufmann, "Grundfragen der Erzishung bdei Iuther,® mitteilung- i
en der luthergesellschaft (Berlin: Lutherisches Verlagshaus, 195%), 2,
Heft, 71.

T5ce, w. 19, 78. Also Cf, B 57, 237, 252, 257 £f.; 235 f., 277, 269;
B, 54, 156 1. Aho“.lnlﬂne.n.%.p.&

7"0 15, 46, oOf. Pauls, op. m.. PPe ”g 82, Cf, Elmer Harrison
Wilde, Foundation of Modern Zducation (New York: Rinehart & Company,
Ine,, 1942), pps 291-2., Barth observed: "Man kann luthers Wissenschaft—
unverbindlich aber gemeinversteendlich--als eine besondere Wissenschaft
vom Dransein des Menschen verstehen, Sie faengt grundlegend damit an,
dass der Mensch einsieht,” Xarl Barth, "Lutherfeler 1933 Iather; Iuthers

-
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{uther, in speaking of a "1iberal arts® education, affirme his conviction
thet a man should equip himself with the necessary skills for his own
gtation in 1life, in such a way that he can utllize all his talente and
{nterest for the service of church and etate, More specifically, Iuther
meant by the "frele Kuenste,® the IRIVIIN (Gremmar, Rhetoric, and Loglc)
and the QUADRIVIUN (Music, Arithmetic, Geometry, and Astronomy)e !

Inther once sald in a letter:

I am persunded that without kmowledge of literature, pure theology

sannot at all endure, just as theretofore, when letters have declined

and lain p;gatute. theology, too, has wretchedly fallen and lain
pm.tr‘“o

on one occasion Luther regretted that he could not read more poetry and
hlstory.” These subjects enrich the knowledge of pastors and teachers.
Having a thorough acquaintance with other liberal subjects, one can serve
God end men more effectively and m.fficiently.eo

Luther was a lover of nature, His knovwledge of nature was fitly
employed to illustrate the power, wisdom, and goodness of the Almighty.
He is an example of the Christian who saw nature as God's splendid gift
to man. For Imther, nothing in nature was %too ineignificant to note, %00
shallow to contemplate, too small to admire; and, to hinm the heaven and the

earth, the stars and the sea, the forests and the flowers of the field, and

Wissenschaft,” Theolozische Existenz Heute (Muenchen: Chr, Kaiser Verlag
1933), Heft &, 13.

7702, Gh. IIT under "friviuws" and "Quedrivimm,” Wal. 22, 224, 2249

?eIn Luther's letter to Zodan Hess in Wittemberg, on March 29, 1523
Smith, gpe itss Pe 176s

79%. 15, 46. Cf. Wal. 14, 354,

801n nis Tadle Talks, luther made many remsrkable statements on the
value of learning classics and other libderal subjecte,
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sirds and the waving blades of grass alike sing the praise of God 5! e
. glory of God is preached everywhere, Luther once sald:
 One canmnot gresp God, and yet one feels His presence, for everywhere
He shows Himself and makes Hiamself known, and He proves Himself &
benevolent Creator, who blesses us with all good gifts, %o which

mamlg&on. heaven and earth, and all the fruits of the soil beer
witness,

In. three renowned letters of Luther, one of them written to Dr, Brueck, an
another to his family, while he watched the proceedings at Augsburg from his

seclusion at the castle Coburg, and the third to his beloved son, Haenschen,

he refers altogether to nature,

Luther was deeply interested in folklore: folk song and folk tales, -
proverbs and fables. All these were put to good use in his preaching,
teaching, writings and private discourses, For him no images are too
concrete, no grotesque illustrations of fu‘olu~mk'toofvivu. In the
introduction to his translation of Aesop's Fables, Iuther gives an example
of how they should be used in the home,53 Such illustrative stories aad

8lor, = 55, 213 B 57, 23% B 57, 240, 232 f.3 B 57, 254, 134,

820¢, mhe respective letters in Weimar Bdition, Briefe. B. 5%, 136 f.
0f., Painter, op. cits, ppe 162 £, Cf. Dam, op. cit., pp. 233, 235, 240,
On Pe. 19, Ofs S.L. 12, 179% £f, |

83 cart of the preface on Agsop's Fables, &s cited in Albert T ¥
‘Steinaeuser, Luther Primer (Columbia, 5.C.: Survey Publishing Company, 1917),
p. 134 "Eence, in the fables, one animal tells the truth to another animal,
and it sometimes comes to pass that the fictitious wolf or lion in the book
leads the actual, two-legged wolf or lion a wholesome lecture, such as
neither pastor, friend nor foe would dare to do. Or, when the fables are
being read out loud, the imaginary fox will sometimes administer to a humen
fox across the table such a lesson as will make him squirm in his seat and
feel like stabbing or burning poor Aesop alive,"

Rt DD
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~ gables can be both entertaining and instructive, Imther greatly admired

" the parables of our Lord, and after them preferred Aesop's fables, Thelr
- homely, trenchant wisdom and irony thoroughly appealed to Ml.m*

Luther's Special Considerations on Certain Points

Zducation for gixls as well as for boys: ILuther pleaded for the
education of all children of proper age, both boys and girls, Girls should

go to school for an hour per day, and then attend to thelr work at honme,
Such a provision for "Maidschule® emables an appropriate training for good
housewives, For young women of special ability and taleat, furthermore,
teaching positions should be provided.B5 In this respect, we may aptly
conclude that Imther is one of the ploneers in promoting the education

of girls,

Gifted pupils: Special provision and care must be given for the gifted,

bdbright, or promising pupils, With a view toward advanced study Luther en~
couraged that & special consideration and opportunity of learning should be
provided for exceptional and gifted pupils, so that thelir native interests
and talents can be developed to the maximum degree.5® If necessity arises,
the eivil euthorities should even compel people to send their children to

o, W, ™R, 3, 353 ££. Of. G. M. Bruce, Luther as an Bdueater

(Minneapolis: Augsburg Publishing House, 1928), pp. 204-5,

Bs“. | 8 15. h6 f.; Erl. 22' 192; also See W, 6. ‘4'61.

860!. ¥. 15, 47; also Erl. 22, 192,
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| gchool, especially such as are promieing; for these gifted ones sre the

future teachers, preachers, rulers, lawyers, doctors and other civie
1eaders,>7

| Scholarshipg: If the parents of such promising children are too poor
.- to send them to school for a further education, the government snd the

| gimrch are obliged to provide appropriste scholarships for them. Such a
progran 1s one of the most effective ways of using money, Youth {s the
future hope and light for the mation, Out of them come the future leaders
vho can carry out the destiny of state and church,3® ™azu sollen helfen

» und geben willig und gern nicht allein FPuersten und Herrn, sondern such

h Buerger und Bmcr.'”

Study-Work Progrem: Iuther recommends that every boy and girls should .
learn the practical arts of trade at home, even though he did not yet
advocate these subjects as part of the school curriculum, Study and work
go together, Children can do both, Boye should spend an hour or two a
day in school, end the rest of the time work at bhome, learn some trade, and
do whatever is desired. Girls should do 1ikewise,’°

Library: Iuther was fully modern in advocating libreries for the
preservation of learning,’ fThe lidrary is the "Schaetse" to preserve knowl-

—

87w, 30 11, 567, 587,

-

BOIAQ 20. 2135‘
891, 12, 1048,

Pot, ¥. 15, 46-7,

8802, w, 30 11, 587, S45. And also Of, S.5L. 16, 2299 £.; 5.1 17, 1112;

Ngonter especially Imther's educational treaties in 1524; alse See
Appendix IV,
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_ pdge. In booke, the knowledge of the Gospel, arts, langusges, and every

uul of learning, are embodied and preserved, Therefore, the injury from

u‘hctiu books is always great, ", ., . every day men are seeking thece
1iterary remains, as people dig in the ashes of & ruined city after

treasures and Jjewels,"

| Luther's interest in bookse was mot limited to the Bible end its

| comnentaries, but extended to general reference worke of various kinds,

| Fis emphasis vas constantly on quality rather then quantity,’-

| Church and Bducationt With full right, the church takes up its

educational duty. It has a definite responsibility to watch over every

phagse of the child's educationsl career., Alongside of family and school,

the clurch is the first "educator” of menkind,”” The church is interested

in achieving a good, well-balanced soclety, end a state which is composed

of able citizems. It stands back of any program of liberal studies, eo

long a8 1t does mot run comtrary to the will and the purpose of God,™

%Mb’hm The Holy Seripture in Iatin, Greek,
Hebrew, German and other languages; the best and most ancient commentaries

in Greek, Hebrew and Latin; books acquiring languages, poets and orators;
books which treat all the arts and eciences; and chronicles and histories.

9%’- ¥al. 10, ’. &

”&o educational objectives of the Church are partly summarised by
Dr, Repp, 8¢ follows: "The Church with the help of God must help its schools
truly Christian, The Church muet conduct an educational program on the
highest standard possidle to produce an intelligent laity and clergy. « « «"
And by the same author, the value of a general and bdroad education, in the
course of Lutheran Church-Missouri Synod, is 1llustra % « o« one must
always be mindful of the circumstances under which they outstanding
devel ts of the educational prolram of the Lutheran ssouri
ﬂyul.fitukphoo. For the broad scheme of 'general education!
of the founding fathers [of the educational institutions] was the product of
their university background in Germany, . . " Arthur Repp, 100 Years of

= .
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The church is responsidle for promoting the advancement of knowledge, for

nourishing the faith and the 1ife of its members, and for proclaiming the
Gospel message to non-Christiams, Bducation im the church, therefore, is
always to strengthn, to share, and to extend the spiritual and temporal

life of 1ts membere and prospective members. This is one wvay in which the

church cen be of great aid to the state and education at laree.%

Chrigtian Rducation: 1947 Fourth Yearbook, edited by A, Repp and contributed
by Paul M. Bretscher, gt sl (River Forest, Illinois: Iutheran Biucation
Association, 1947), pp. 215 and 222,

Petersen, op. eite, pp. 29, 0f, Eobert V, Schnabel, "he Bole
of Biucation in the Growth of the Church," Luthersn BEducstion, 92 (Decem-
ber, 1956), 168, 171, Cf. A, 0. Stellhorn, "Fhe Lutheran Philesophy of
Biucation, ® addressed at a Seminar, sponsored by the Iutheramn High School
Association, Pittsburgh, Pa. (Mimeographed form) (Nov. 12, 1947).



CHAPTER X

THE TASK OF EDUCATION: DEO GLORIA IN CHRISTO

The Basic Purpose of Hducetlon

There is no higher and loftier aim in Luther's concept of education

s thiz sistenent more coneradte and

than to glorlfy God in Christ, Te ma
relevant, the task of Iuntherls educstlion can be summnrized in these words:
the remlizatlon of cne's duty to Bod, to his fellowmen, and %o the @%&@%ei

It is nothing elee than to fit the individusl men for & life that loves
and honers God and serves the neighber, being restated, to the glory of

God and to the love of nmen.

tutherts education iz direcied to the ultimnte goal of making the

Yord of Ged functien in all walks of life, and thus, ng 1% mesningful

to 21l situstions in 11fe, for all types of people in every profession.

Tor Inther, as far ae such an sin of education is concerned, it is every-

where the same for all men and for 2ll times, It is absolule and universal,
0n one hand, Iunther has & glimmer of the modern brosd secisl aim of

sducation, buit, on the ather hand, he narvowed bis sin of edusstien by

directing everything %o the end of féligﬁﬁﬁgg His educsticonsl wievse, %o

lcf. Bans-Rernhald Kaufmann, "Grundfragen der Erziehung bei Luther,®
Imther Hittellungern der Luther gessiizeaft, hersusgegeben von Theodor Znslle
{Berlin: Imtherisches Verlsgshaus, 1954), Zweites Heft, 67, COf, B, 273, 65
Fducation for God's use and for %k% use of government, 4nd slso Wel. 1%
321: %, . . wer seine Steuer und Handrekhung daze zibt, dassz jJunge Leute zur
Berale gehelien, in Gottes Yord &aﬁ andern Kusnster aufersogen werden, dusg
gie mit der Zeit such snders im Kirchendienst helfen und vergehen kosunen, der
opfert und schenkt dem armen Kindleis Jesu, » « o o7

Wﬁs

Iuther in selner Badevbtuny fuer dle Seschichie

“Aiolf Hermsek, “Mastin
ildung, ¥ Deutsche fAmdemierenden, heraus

der Yissensohatt und dar B
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be sure, stem from his theologlical views; and, consequently, his aim of

education directs to God and to Christ, In a limited sense, Luther did

formlate the tagk of education, which wae alsc an admonition to the

parents, to rear the children in God's Word with ®"Zucht, Fhr und Gottes Furchh'a
Luther looked upon the religion of Christ as the highest interest in

1ife because it is the basis of 8ll worthy living, Religion mmust be lived

as well as believed. Luther placed both school and church under the

guardianship of the state, and laid a foundation for the state to control

the education throughout Germany at his time, In handing over the schools

to the state, however, Luther never intended a “secularisation® of edncation.l‘

On the contrery, he intended to make the Christian principle of life-

crystalized in the Holy Seripture--living and active in the daily life of

people., This is the source of peace, prosperity and order, Thue Luther

taught in these words:

durch goettliche Huelfe ihm [the youth] rethem und helfen zu seligem
und christlichem Regiment deutsches Iands, an Leid und Seel, mit allen

Fritz Strich (Muenchen: Meyer und Jessen, 1924), p. 259: ILuther wollte die
Welt nichts anders lehrem, als was das Wesen der Religion sei; . . +» oV
Foster Watson, "Martin Luther,® A Cyclopedia of Hducation, edited by Paul
Monrce (New York: The MacMillan Company, 1925), IV, 95: "All Luther's edn-
cation 1is subordinate to the religious motif, yet it includes the greatest
questions, religious teaching, family education, the vernscular,"

BVO 30 i. 13‘“‘ (Kﬂtecusmspmﬁgtﬂn; 15%). Epho 6:23'0 cf, ¥. 1. MQ.
450, Cf, L.¥. Spitz, ®The Inclusive Aim of Christian Education," Lutheran
Rducation, 83 (December, 1947), 198-207.

4
Cf, Elmer Harrison Wildae, The Foundations of Modern Bducation (New

and enlarged edition; New York: Rinehart & Company, Inc.. 1942), r. 283, 293,
Cf, P, B, Eretgmann, A Brief History of RBducation (St. Iouis: Concordia
Publishing House, n.d.), II, 57,
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Tuelle wnd Tberfluss, 5Io'b und Fhren Gott dem Vater durch Jesus
Chriom vaserns. KoilaM. -

In mmr'- odnmtioul oonupt. there are two distinet upocta-
roligim odnuuon on one lid'. und the noral education, on the other,
1.0.. rearing tha children as Christian ladies and mtlonm.s Inltmtim ’
in Ged's Iorl. 23. auch & reuglou education, mun men to resoh the final
é.uﬁutiml of oﬁaeatiea, that is, te the ‘toar ana the lmowlod‘o of God.
'!hn; Geﬁ 1- honaroi. in 1§vin¢ and feariag Kin.

m chief means of the roli;iouc wtmtion 1! the catcehim thc
principll parts ei‘ &ich are the Tm Gamts. the Gred.. and the |
Inrd‘ s Pnyor. m hoaé of the family lhonld, ses to 1t tba.t tho children
and lormt«a t.horonghly 1urn these leading artielu o:f‘ faith aaé. dv.ty.

So alae u tho taak of tho -chocl. tb.roe mnentu are mcluod, n-oly.
instmction i.n ttw u’bJoct nttor-, ehara«cter bnildiag aad education 1: s
taitb.7 ro sum up, thale two raligiou- a.ml mral as;w:ts of odnoati.en are

55, 22, 199,

Bs.1. 12, 1225 2, (Sermon by Tuther on Iuke 2:22-32): The child "should
stody in libveral aris, leern decency, honesty, and good morals, that he may
become a fine person, for to serve land and people.” Theodor Pasuls,
ang und Unterricht in Luthers Theologie (Berlim: Furche-Verlag B.M.D.E., 1935),
Pe 75: "Dabel ist fuer Luther eine deutsche 'nationale Gewissensersiehung!
unerlaessliche Aufgabe der Schule. ILuther stellt die Schule gans in das
buergerliche Leben des Tages hinoin. in die An:tgubon fuer den goutucbu
Stand wie fuer das weltliche Leben. ¥ , 3 S

 Tes, . 30 41, 520, Also Of, ¥. 15, 32; Wk In gemeral, Luther grasped
the concept of "Zucht® in the sense of "christliche Charakterbildung.® Cf,
B, &4, 246, snd W, 32, 52, 39 £. Iuther established the task of his education
on the "evangelischen Schoepfungeglauben." Of, H, Werdermann, Luther als

Erzieher uad die W der Gepenwert (Gueterslohs Veriag
Bertelsmann, 1938), p. 11, Herths Israel, "Iunther als Ersieher," (Machinen-
schrift; Phil 4, Dissertation; Thueringlieche landesuniversitaet Jenm, 19510,

pe 12 %, ., . elue rechte Uhristliche Erzielng vor allem die Erkenntnis des
Glaubens in den Mittelpunkt stellen muss, « « « "
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{ncluded in the concept of the " ghristiichen Zucht,* as Iather called it.

8

 Frogquently Iather assigned the task of education to the service of
God, "Gott gibt die Kinder und befiehlt sle auf suziehen su Gottes Dienst. 7

"What is 1Gottes Dienst,'T" is a guestion that naturally follows, Man

cannot serve God directly, only through one's fellowmen in a social situation.

Thme serving 'd:iblo men means serving the invisible Gode In a devoted life
of service lies m,wmmucofmm.mu Man in 8
comimnity and commmity among men; each 1s 1ndi spensable to the other.
Bducation in & true sense ought to be s "Gemeinschaftersiehung,” ia which '
a concrete experience of mutual belongingness and service are basic motive
powers, "Dean es ist ein jeder Menasch wid des andern Willen geschaffen
und gehoerens™* |

Service to others is, therefore, the ﬂory:shmrd. (Massstabe) of

the Christisn man, Through this outer aet.mkm determine what the imaer

man is.t+ In this comnection, we cen alrect further study to Imther's teach

a“- ¥. 26, 504; W. 50, 651; W, 15; 29, 48.
%, 2, 169; ¥. 20 41, 53 V. 15, b ¥ 10 1 4, M3,

10y, 21, 36; Of. We 7» 23 We 10 I 4, 377, Gerhard Bohme, Grundlagen
ng Im Furche-Verlagz, 1951), I, 156 f.: "Die Erzlehung
hat e te Ausrichtung: Sie soll den Menschen zu Gott und sum andern
Menschen in das rechte Verhaeltais dringen und ihm so sur rechien Erfuellung
seines Lebens helfen, 1) Mensch in seinem imneren Leben in Ordnung.
2) Ersiehung auf dem Grunde des Yortes Gottes, 3) lLehramt des Bvangeliuns,
4) Klare und goettliche Oxdnung der Weltsiel der Ersielung,” Nducation is
taken place in the "Gemeinschaftsgesinnung,” Of, Peter Peterson, Dez Ux-
der Pasdagogik (Berlin wnd Leipsig: Walts de Gruyter wad Co., 1931),
11, 100, Bdueation exists more for the service of others, Cf, Y. 35, 475

Lor, w. 52, 473, % fu3 Yo TR 2, 3% % 10, 25, 24
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ing on faith and good works, & subject which has been treated in an ear-
12

A11 considerations of the educational aim finally direct interest to
the promotion of & respect for man, the 1ife of gaith, the spiritual and
sorsl 1ife, the physical well-being and healthy development of man,>> Thme
Kauffmann summarises lLuther's attitade: "Erziehung zu Gottes Dienst'! wm-
fasst das gesamte Werk der Erziehmng und enthaslt in sich die Spannung ven
Zrslenung und Erloesung, von goettlichem und senschlichen Wisken, ¥LY
Purther; Prof. Gerhald Bohme has observed the following in regard to the
rask of education,}5 Tirst, efucation is God's doing. The educator is
2ot the only determining agent in educstional success, tut God, with His |
love and mercy, -1s the One who makes education successful in youth, Second-
1y, education has a definite responsibdility to fulfi11 n the world., It
helps men who are in the lost condition of life. Thirdly, the mission of
ednontion consists in the fulfillment of the need for the present moment

of 11fe, S.0., what God has in His plan for menkind at this time, Fourthly,

= 120!. ‘Chapter VII under Falth,”
1307, paul Martin Bretscher, "Toward s Iutheran Philosophy of Biuca~
tion,® Concordia Theological Monthly, XIV (Pebruary, 1943), 91 £f.
W% ' ‘ : :
;W' SR m.. Pe 660
ucorurd Bohne is & professor at the Wdlohcn Hochschule in
Kiel, Germany, Cf. Bohne, gp. git.., II, 73-82, ; iy
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education prepares for the future, Finally, education has the grave Te-

-péuibuity of helping men to acquire the kmowledge of salvation, It

includes the whole realm of religious or Christian mmn.“

'
:
i
|

|
i
!

3

4

Iigrbnnnt of Man through muon

. lmther looked upon education as & vital source of wealth, power,

and prosperity for the community and o nation. - Qn this point, he 1s fully

*modern® The proanuy of a community or a nation, explained Luther, does

not consist solely in the accumlation of treasures, strong fortreases,

veantiful and expensive residences, great weapons, and sbundant material |
possessions; but its greatest wealth, pover and- well-being, consist in the
fact that it has meany learned, wise, honest, and well lolf-cpntrollcd citl-
sens, These nssets, knowledge, wisdom, honesty, and self-control, are the .
. finest treasures for the individunal and for groups of people, They make -
men ever stronger. - In them the real wvalue of education becomes apparent, -

", For Iather the program of training is not only desirabdle for the

common ordinary citizems, but also for the rulers and kings as well. Ina
‘letter to King Gustavus, Iuther said:

- iFor it is necessary for kings to be either by nature more ingenious
than others, or to attain to this by thorough training, so that they

lsmg.. P 82: On the gquestion of evangelical or Christian Education,

", .+« o8 gibt heute einen Streit um die Frage, ob es eine evangelische Er-
siehung gasbe. Das ist ein Streit um Begriffe, ZErziehung ist nichts anders
als menschliche Hilfe, Ueberall, wo es menschliche Hilfe gidt, gibt es auch
Erziehung, BSo wie Menschen den Glauben an Gott hindern koennen, koennen sie
. puch sum Glsuben helfen, Also gidt es auch Brzieshung szum Glauden, « + »
"Fbenso ist die Ersiehung sum Reiche Gottes nur im Bereich Gottes moeglich,
¥Wo die Ersiehung in diesem Sinne verstanden wird, ist sie sutiefst immer
auch Mithilfe sur Erloesuns. In Srunde fuehren nicht wir zum Reliche Cottes,
sondern das Reich Gottes kommt su wuns,¥

fe
E
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~.may-eee with thelr own eyes iutul of trusting to others cu:d.nion.17

- -A remarkable fact ahoutk Inther {8, that as a religious reformer, he did
not speak merely from the religlous point of view, After having recommended
schools a8 auxiliary institutions of the church, he offered a ;qtron‘;rguunt
from the  human point of view, He pointed out laudadly that even Af there
wore neither soul, heaven, nor hell, 1t would still be necessary to have
schools for the sske of the affalrs here on earih, as the history of the
Greeks and Romane plainly tesches, The world has need of well-educsted
citisens ("feine gesogene Buerger”), both men and women, toward the end that
man may govern his own household and the country properly; and that the,vom ;
may rear her children: in & godly way, care for her domestics, and direct the
affairs of her household, 0

- Imther's estimation of the value and mission of education can be swmed
up ag follows: the training of well-disciplined men and women, the utillizae
tien of ome's naturel gifts, ssd the development of religlous and Christisn
knowledge and character, In consideration of all these goals; education does -
not meen simply to. teach or to help man to know things, but also to. train him
to do things. It means knowing and deiag, both principle in action and action
in principle., %o this end, all Sources of kmowledge, both religious ond se-
cular, though there can be no such sharp division between the two, must be

flymuur'l letter to King Gustavus I of Swelden, on April 18, 1579,

18
Cf. Martin Iuther, 'hxxo Catechism, ¥ Concordia Triglotta, edited by
F. Bente (S5t. Louls: Concordie Publishing House, 1921), pp. 610=-31 (Exposi~
tion of the Fourth Comndncnt). of. B. 22, 192,
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Btilized. Through accomplished and well-irained men and women, all

materials and ruou.icon mst be used for the service of Bod and men, 17

God wants men to use sll their abilities and talents, all the matural (cosmic)
resources, and the inventions and discoveries of mankind to His glory and

the welfare of His children on earth, All human talents are zifts of God
which exist to strengthen and to spread the Kingdom of God on earth, and to
promots the benefit and enjoyment of mankind. The power of intellect and
sclentifie prineiples and discoveries, for example, are to be used for un-
derstanding the mysteries and marvels of nature, and uncovering and develop-
ing the potential uses of various resources for the common good of man, |

In such service of God and man, no intellect, reason or science, is essential-
ly evil or harmful. To utilise such gifte of God effectively and adequate-
ly for the benefit and welfare of mankind, is precisely the work of the

ideal "chrietian" man,

oo A great mission of education consists in fhe development of man, An
important and relevant question 1e then: How can the child be so developed,
&8 to utilize hie God-given natural gifts and talente? - - . - :
©-'Bducation is s building agency for spiritual growth and the restoration,
as far as poﬁible. of the IMAGO DEI lost in the Fall, While 1t aims to -
develep man, the whole man, we may distinguish six general odjectives: physic-
al, soclal, intellectual, eultural, morsl, and -religious,

19
We tradn snd educate children, so that they may "serve God and the

world,*® Comcordia Iriglotts, op. git., p. 629 (Bxposition of the Fourth
Commandment in the large Catechism), : ~ ; et 2
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The first three phases are obvious enough and are already dealt with
1n~ur1:|.§f sections, The cultural purpose of the iraining, however, as
indicated in Imther's emphaseis on classical and liberal arts courses in
school curriculum, is to widen men's vision, to improve his tastes, to
develop skille and sbility, end to create attitules and habits, Moral
training i¢ to train man to observe the ethical rules and principles in
1ife. Religlous eduecationm is, on the other hand, to offer a positive effect | |
on the individual in his personal relationship and reverential attitude to
Sot Db . SR B

The educational process is constantly moving, even as life itself,

The 1ife is always "in Werden,” said Luther,?® Iike a constant development
that exists in 1ife and in education, 1t also exists in the Christian 1ife
and time also in the process of Christian treining. The Christian has
not arrived, but is always becoming, as Inther aptly expressed: FChrietianus
onim mon est in facto, sed in fierl, . . o ."2* "Christ werden in immer
steigender Vollkommenheit, das iet Luthers Lebenssiel in kurzen Worten,"22

" By the educational process, an improvement is brought about in man,
However, such an improvement occurs not in the essence of man, but rather
in the fruits of man's work,--in the realm of good work, so to speak, mc.h as
the constant striving for growth in grace and in a sanctified 1ife, Iuther's
stress on the total depravity of man does not give room for a fundamental

qualitative improvement or betterment in man through education, Peterson

wl. 7s 337, 30 ff. On the viev that education is an Yon-going process, "
Cf. Appendix 1I, under "Experimentalism.”

Ay, 8, 568, 37 (1538).
221erael, gp. cit.. p. 27.
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1y in the realm of natural sclences, his education purposes consistently -
reach towerd .a higher goal, a mobler aim, and a knowledge that no pure - -
buman reeson or mo sciemce con adequately offer. Above aad beyond human -
reason sné leieneo. -thare 1:. in Imther's od.mtiou. tho Divino Bﬂdption.ao
This is & tiulon and ohncolou principlo. In thio canai-to the ‘buic
hww}.edge of -n.31 m Tuther Winself has been sn example of one who
aypliu moh a Chr:lstian prineip].e of odnutlon. ﬂw ﬁi.ﬁ.ne hnhtion. to
a pr.ctial -1&&%&0&. both individual ud g:raup or. cmity.

" goward mo higher objective does Inther's ea.awtiea upir. than to the

"cb.rittliohe mmmﬂz wiich aims constantly at mt.hing Tat m
_;m g @riste, ‘

Pot. Appendlx Ile
316‘. B"h@h‘r; [+3223 gb’ FP. 87"%0

320¢, Molph Haentsechel, "A Philosophy of Christian Blucation,” New
Frontiers in Christian Bducetion: 1944 First - published under the
suspices of the Lutheran Education Assoclation (River Forest, Illineois:
Luthersn Bducation Associstion, 1944), p. 10: "The Christian world view will
be normative to all his thought and life, In its light he will see and judge
all humen activities and institutionse——moral, secial, economie, political,
intellectual, and artistie, So 1t will also be in the matter of education,
A Christian philosophy of education or a philesophy of Christian education
will be a theory of education -hapod by Chrietian principles and Mtegntd
into the Christian world view." ;
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CHAPTER XI

CONCLUSION

!nthcr'l thoology is the foundation of his education. 'anforo.
even as chrlut 1- ths lurtug point of x.uthor'o theology, Fe 1s the
sta.rﬁ.u point of Luﬁer'l education. Int-hor‘l dnntioa -mu with
the inmto Lord, Jcm Christ, &o lived among m. was mcuiod and
rose again, and it can be sald, too. that it centers in and ends bares ’
Founded upon Christ, education tuilds then wpon the Word of God. Still,

1t 18 renesbered that NAK plays an important role in the education of

 uther.. Men is the-instrument of God to edueate men, nnd the object to

Ye educated. Iuther's approach to eiucation, therefore, strongly emphasizes
the didno side of the sducationsn] process without minimising or ignering
the human aspecis.

. I.nthor a1d not glve an answer t.o every specifiec pro‘blcl in education,
at the annnrt that he 444 give to the pro'ble-- of hil tu- may still bo
uppliou‘blo u ﬂu md.orn situation, Hio spproach -y -un be n.lid in
prinodplo. if not in actual practice for each hdividul case and situation,

- Imther woas in advancing the cause ot 2 broad, ;uerd Christian educa-

_tion end establish it on such foundations that it would endure and

. continue to unfold and to develop under the influence of deepening’

insight, increasing kmowledge, and ri oaporiuce of the mom—
) tioa of ohcttou that were to follow him.

15, M, Bruce, kﬂ; a8 53 m (lhneupoliu Aucnhn‘g mbnmu
EO“.Q. 19%). p. ’
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An interesting observation regards the educational program of

Lutbersn Church-Miesouri Synod which sets out to follow the view of Luther

as closely as possible, Christian education hae been sne of the most
powerful, significant and influential programe behind the dody of the Synod.
It has sctually demonstrated what Christian edneetion can do for people.
A history of the educational program of the Missourl Synod gives
ample evidence of the fact that the Church did not merely theorise
.. on the importance of Christian education, but that 1t2nl willing
to exert itself to the utmost in realizing its goals,

" %he Missouri Synod and its educators are putting forth further efforts
ta eou by mdditional insights into a Iutheran philosophy of education that
seckes to apply tho Lutheran doctrine and an approach compatible with that
doctrho to the prohlm of education, and seeks theredy to strengthen the

odnatioul prog:nn of the Ohlrch. In thh eenmotion. m -.y u.quu

2ot c, Bepp, editer, mzmazmmmw mzzgxm
Yearbook (River Forest, Illinois: Lutheran Education Association, 194

Po 219.

JMeny articles snd papers bave been written and read on what is called
the Iutheran philosophy of education. Most of those have appeared in such
magazines as LUTHERAN EDUCATION, CQNCOEDIA TEEQLOGICAL MONITHLY, RPAEISH
YIUCATION; Yearbooks and monogrephs published by the Lutheran Bdueation

on; the reports and bdulletins of the Board for Parigh RBducation
of the Missourl Synod; educational essays presented to district and
intermational conventions of the Synod; some pertinent pamphlets and books
presenting Lutheran thinking on education, A mumber of such writings can
be mentioned, notably those by Bretscher, Dau, Haentszschel, Kramer, Merkens,
A, C, Miller, A. C, Mueller, Repp, Spits, Stellhorn, Tingelstad, et al.

The Synod has appointed, since 1541, a Committee on the Iutheran
Philosophy of Bducation, and has been putting further efforts to promote
such a research study, A comprehensive study has recently been made by
A, H, Jahsmann, that is: Allen Eart Jahsmann, "The Foundation of Lutheran
Bducetion® (Ph, D, Dissertation, St. Louis: St. Louis University, 1956),
2850 pp. Of, Especially the Bibliography of Jahsmann's work, Ibid., pp. 520-

A further reference is directed to the eoq»rohnuu essay by
Paul M. Bretscher, "Iuthersn Bducation and Philosophy,® Concordia Theologi-
cal Monthly, XXVIII (April, 1957). PP 250-7h

4 & .-‘-41'-'3‘

e e deol Ablmene &
P CSIFSETha sAEERRet Al L LT RIERaE
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vhether or not the principles, thought patterns, pethods, practices, and
goals of education of the Lutheran Chwrch-}issouri W precisely reflect

those of Martin Iuather. chomrhfnnypouum what are the

o‘bjoctiﬂ proofst To what extent do they reflect them, if at all?l A
study of such question 18 impossible to undertake in this thesls,

In this presentation the author has deliberately risked the unpleasent-
ness of repetition, for in Iuther's pedagogical views a8 well as in his
theology there are areas to which the researchers of Imther return again
and agein, Bul the author's intentlon is lmt similar to the opinion
of Gordon hpp expressed in his book: "It is 1ike the ascent of & spiral

td.rouo. wvhere the same point is reached but at a new level and with a
wider perspective; It remains to offer some more general comment,” ot

his dissertation is by mo mesns exhaustive. Much more could and

ought to be said. It is the author's hope, however, that even such &

meagre study as this may at least contribute something toward stimnlating
a serious study, by students of Luther, pastors and teachers, of the theo-
logical implications of Imther's education, or toward his philosophy of
educe tion,

Mhe folloving suggestion can be made for a further research. In
order to make & more mrohuuivouul exhaustive examination of this
subject, four students, hypothetically speaking, could be assigned to

research on Iumther's anthropology, his Christology, his teaching on the

“oom mpp. The Righteousness of God (London: Hoader and Stoughton,

1953)0 Pe 2
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Word of God, and hise pedagogical works in conjunction with modern educa~-
tional philesophies. All these men, with four different aspecte of Luther
study, should have the same one goal in mind, namely, te crystallize the
educational view of ILuther in the light of his theology. These cocperative
studies would be compiled in one volume, thereby gathering the entire re-
search material into one unit, Such an undertaking should be of great
help in gaining a fuller view into Luther's philosophy of education.

May the Lord grant that the day come soonl

Soll Dec Gloria in Christo.




AFFENDIX 1

A Parallel Table of Bducators, educationel

SEmed
ather, Martin (1483-1546)
. pugephagen, Johsnn (1485-1558)
. Melanchthon, Pnilip (L497-1560)

* Hetichivs, (1571-1635)
(Realist)

- ). :m m
ilorl(’ff M'”(I.s%-lé'ro).

; Gottfried Wilheln
T Jalinia, (1656-1716)

August Hermenn
Eaturalist; sense realist)

o (1663-1727)
e h%ﬂ_p Johann Bernhard
" (Spiritual pupil of Reussesu)
; 1723-1790)
‘. Eant, Tmmamual (1724-1804)
~ Salsmenn, (1744-1811)
Qampe, Joschim Heinrich
(1746-1818)
. Pestalossl, Johann Heinrich
(1746-1827)

(Head of modern psychologists

' or psychologising methodizer

—great influende upon medern
vernacular elementary school)

' pichts, Johann Gottlied
-y (1762-1814)

Hegel, Georg Wilhelm Friedrich
2rt (1770-1831)
... Hervart, Johann Friedrich

= (1776-1841)
' “Freebel, Friedrich Wilhelm
August  (1782-1852)

(Psychologizing methodiser)

el
Francls (1561=1626)
¥aturel historism)
“?ﬁ"m”'!:? - (1588-1679)
Milton, Jobm (1608-1674)
locke, Jokn (1632-170%)
. Berkeley, George (1685-1753)
Robert  (1735-1811)

ter of sec, schools)

Andrew, (founder of Madras
. system of education)

(1753-1832)
u%nm Joseph (1778-1838)
. (founder of lencasterian system
 of education)
- Carlyle, Thomas  (1795-1881)
BEerbdert (1820-1903)
~ (Naturalist) ‘




Philo:r;:hfrﬁ ‘['i"lr"-p‘ t‘uv["ﬁér.)rmtl’jm 0T

e 0 demos
Igmtiua - (1491-1556)
iigh: fomnder of J“"!L“t
#
i (1450-1553)
yrist)
\e, Michael de (Social
ist‘ individualist)
(1533-1592)
19, Rene (1596-1650)
(1651-1715)
i, Jean Jacques (Father
Katuralism) (1?13—1?78);
. Joseph (1770-1840)
10r of the method of ;
wmeipation intellectusll") Jann, Horace Q 796w1859)
luguste (1798—1857) Baersor *;:a:- ¥al
tivist) R 1803'1882)
Barnard, Frederick .Agguatus,
5 (1809-1889)
Angell, James Burrill
(18291916

Gilman, Daniel Coit (18-1-‘;?':3)
Eliot, Charles William (Harverd

President) _( 8341926
Harris, William Tor:
- | 5“1909)
Peirce, Charles San ier*s
(1535-1914)
Jameg, William - (1842-1910)
Dewey, John (1859-1952)
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In this world of experience,
"ife is & self-
Process « » » ot

Bducation:

Bducation is a grovwth; an ongoing
Process.

Reconstruction or re-orients-
tion of experiences vhich adds
to the meaning of experience.

A Process of interaction and
contimity

A social affair--creative social act
—directed to soclal life,

ﬂuutul- problem-solving.

Alm of Bducation:

A contimuous growth sand develop-
ment of each pupil into the fullest,
finest and well-rounded persen teo
take his place and do his part in

individual, social and modern
democratic living.

Self-realiszation: Discover telents,

Eational thinking, Promoting
ereativity, Independence ond self-
expression, Character building.

Fit for useful and happy life in
commmnity; soclally cooperative na- -
ture; Sensitive citlzenship; har-
monious co-existence and good human
; ﬂhtmvo k :

To glorify msn,

In the WOED, 1ife 1s a selfwre-
newing process, constantly gro

Bdunoatlon:

Bineation, like Christian 1ife, is8
BECOMING, not BAVING BECOME.

Application of the ¥ord of God in
21l walks of 1ife to be meaningful
and functional.

A process of relation detween God-
man and man-man,

Bducation is directed %o both
social and individual 1ife.

A pllgrimage toward a destiny.

Alm of Rucatlon:

In brief, to rear and train each
pquu;udnpcrmtom
hlaplmndtodohupartgt
home, in Chmrch and State.

Toward character-building; utili-
gation of different talents for the
good of home, Church and State,

Development of “"whole person”; make
£it for useful and happy member of
family, servant of Church, responsidle
citizen of the State. ‘

To glorify Ged, .




Bdugatlve Progedure:

Mastery of fundamental prinei-
ples; acquisition of certain
tochniques; skille and informa.
tions, These are to meet the
common needs of 1ife; attained
through actual use of those,

Curriculum invelves commanity,
moral snd religious; should be
comprehensive; consiets of
experiences,

School and Teaching:

School should fonter the de-
mocratic way of 1ife; teaching
is taken place.

is: skill in humen
relations, in group work, in
evaluation, in individualiszing
" instruction, in cooperatlon,
in self-improvement,

Teacher: an understanding friend

of pupil; love children; be loved

by children; enjoy teaching; vith
fine personality, Cooperation

with teachers and pareats; with confi-
dence in himself,

Dumnary:
Experiencedmcentered education.
Bincetion for the welfare of man;
ereative, active, practical
psociety.

Man-centered education; Man edu-
cates himself; Man saves himpelf,

Man iz 2 self-sufficient belng.

- Biucative Procedure:

Certain emphasis on vocational
tnmuo

Curricula: religlon, classical
languages, history, music, mathe-
patics, and other natural sclence
courge should be taught.

School,

Should foster the Christocentric
way of life.

Teachey:

Pe an example] Become child, like
Christ became & man in order to
save man.

- e e e e

The WORD of God is the dasis of
education,.

Bincation for the glory of God
through Jesus Christ, and the
welfare of man. :

Christ-centered education, God
makes education possible, Man is
saved through Christ, -

Man is sinful and unable being,
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APPENDIX III

"The Ten Commmndments preached to the People of Wittenbderg,® 1516-17.
S.L. 3, 1132 £f,; 1028 ff,
"The 95 Theses" of Imther, 1517, W, 1, 233-%.

"The Ten Commandments of God, with a short Exposition of their Fulfillment
and Transgression, " 1518, W, 1, 247-56; 8.L. 3, 1352

"Galaterkommentar,” 1519 and 1531, W. 2, 496-618; ¥, %0 1, 1-688 and
v. 40 11, 1-184, : »

"Auslegung deutsch der Vaterunsers fuer die einfaeltigen Iaien," 1519,
V. 2, 74130,

"Sermon von dem ehelichen Stande,” 1519, ¥, 9, 213 £f.; S.I. 10, 630 ff.
And Cf, S.L. 10, m “m £, A =

"An den christlichen Adel deutscher Nation von des christlichen Standes
Besserung,* 1520, W. 6, 381 £f,; S.L. 10, 266 ff,

"Sermon von Guten UOM' 1520, ¥W. 6, 196-276; S.L. 10, 1298 ff,
'Von der Freiheit eines Christenmenschen,” 1520, ¥, 7, 12-38,

'l.u kurse Yorm der 10 Gebote, dee Glaubens, des htomnu.' 1520.:
¥. 7, 154-.225,

"Das Maknifikat verdeutschet und amsgeleget,® 1521, W. 7, 53B-604,

mt vom shelichen hm. 15220 . 8. 267 ffb; S.3. 10, 5% b ¢ 2%
Alse Of, S,L. 10, 704 £,

"Betbtuechlein, ¥ 1522, W. 1014, 331 ff,
"Ordming des gemeimen Kastems,® 1523, W. 12, 1 £f,; S.L. 19, 954 f1,
"Paufduechlein,® 1523, W, 12, B ff.; 8.5. 10, 2136 £f.

"Von weltlicher Obrigkeit, wie weit man ihr Gehorsam schmldig sei."
w. 11, 229.81,

.r‘m mm.' 1523. '0 12’ 1” ftoz soIn 19. 22” ff.

®"An die Buergermeister und Batsherren aller Stasdte Deutschlands, dasz sie
Schulen einrichten und erbalten (To the Mayors and Aldermen of all the
Cities of Germany in behalf of Christian Schools),® 1524, W, 15, S-57%
S.L. 10, 458 rf,
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"predigt ven dem Fhestende,™ 1525, W. 17 i1, 60 ff.; S.I. 10, 644 £f,
¥De Serve Arbitrie,® 1525, W, 18, 551=-787; S.L. 18, 1668-1969.
finterricht der Visitatoren,® 1528 (1538). S.%. 10, 1628 ff,

"Deutsche Messe und Ordnung des Gottesdienstes,® 1529, W. 19, M
g, L. 10, 226 ff.

Bfhe Large Cetechisn, ® 1529, W, 36 i, 123-2308; Concordis Triglotta, Tp.

566 £,
“fhe Small Catechism, ® 1529. W, 3¢ i, 239-h2s,

#Vsrrede auf Justue Menius Boechleirn von christiicher Haushaltung, ¥ 1529,
{fgg 3{? igg gé’fj f@isi gaiﬁzx} Eg’g %% ffs

f4 Ssrmon on the Duty o f sending Children to School,® 1530, ¥. 20 i3,
f;g% £, : E.0. 10, ’Eé fe

#Von den Konziliis und Eirchen,® 1539, W. 50, 488 ff.; S.5. 16, 2144 ff,

TISCHEFDEN nied in the Yeimeyr Hdition of Intherts Yorks,
Aleo found in S.lL. §2¢

%

Letters of Luther, found in various sources. O0f. Bibliography of thls thesls.
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3« Parents: Causes of pareatal negligence of educating their childrem.

a. lack of plety (frum) and uprightness (redlich); hardened them~
sel;“ea against their own otfsz:ring. and 414 noth.s.ng for them,
Do *

be The great majority of parents were unqualified W__}
for educating their children. p. 34**

¢s Parents hed no time for eduncating their children,

d, Too expensive, to hire teachers, especially for the poor folke;
many & bright bey (manch _%E inabe) on account of poverty,
would be neglected, p. U

Lo A T A

&, Opportunities were neglected:

a, The rulers and parents were still eaveloped in the former
condition of darknese,
b. Useful reason had to pass without gratitude and improvement. e i

5. Appeal and admonitien,

a. Falthful parents should spesk, for pleasing God and being
themselves blessed, (freylich rechte christliche trewe elltern.)
be The grace and work of God must be used while they are near
and aveilable, for they would not always be present., ‘'faule
haende mueesen eyn boosses jJar haben.® p., 32%*

III. Luther's attitude toward the education of youth.
1, Negatiive .;.—:-rcm‘r: to neglect to educate youth,

a, To neglect to educate youth ie even contrary to nature iteelf, i
because nature itself moves men to edmcate youth. On the 3
contrary, hewever. the people were ashamed to talk about educa-
tion, ,

b. BRBational creatures should educate their youth,

¢. To neglect to educate youth is contrary to the state of perfect
saints,

d. Such negligence of educating children deserves heavy chastise-
ment (grewliche straffe vepdiepet).

e. To nesiect to sducate youth is to neglect and to dishonor
immortal souls (¥edlen seelen Verlassem und geschendet werden,")

2. Positive approach: To educate youth.

2. To educate youth is a serious and grave subject ("eyn ernste
grosse sache,”)--Christians must educate and bring up their
children in = Christian way.

b. Christlan education is the subject with which Christ and the
world are concerned, p, 30%*

¢. Christian zeal and debotion ought to be devoted to overcoming
the obstacles of educating and promoting it. p. 30%%




3
Mekgdhsecsadd

epent for educaticn Jjust

' ' - tude to Gode -
f. hwmdw&uﬁm ve are fighting against
the devil and the enemies of men. T 30
g The golden opportunity ie here to train excellent and learned
young men for the service of tesching. p. 31%*
h. To educate youth is God's command.,
(1), Tone Moses urged: Deut. 21:118£f.: Fourth commandment;
Deut. 32:7;
(2). Taught in Pesime: 78:5f. p. 3¢

IV, OCivil Govermnment and eduen tion,

1. Civil Government,

e. The civil government is 2 divine institution (goettlich
O,hm)o Pe bydpen :

. In the government, skilled and well-trained rulers are necessary
whol rule in a Christian way. P.

¢, To train such rulers to maintain Government and to maintain
universal educational programs are the duties of civil govern-

Ll

4. Government must promote instruction by thoroughly qualified
male and femsle teachers (gelerte und tuechtige meyster und .
meysterynn)e pe 45%* |

e. Government should promote the teaching of youth while they
are young, Touth 1s by nature mere active, full of vitality,

. and easily taught. p. ‘ ;

£, To educate the youth is to ald and benefit mankind; this means
%o train the sccomplished citlzems, p. Les ‘

2, Plea to rulers for education.

a. Neither the world mor the Spirit can do without the office of -
the rulers, HRalers are indispensible. ‘

be wwxmmmupmm.mmrumum~
better, :

e The aim of Imther's ples for education wase to attain a bappy
Christian social order in respect to both body and soul; His
appeal was in the interest of all Germany and for Christianity.

3, Duty of the mayors and omcn.m.

a. The mayors and councilmen must exercise the greatest care over
the young.

b, To their hands, the welfare, happiness, honor and life of the
eity are committed, The highest welfare, safety and power of a
city consists in able, learned, wise, upright, cultivated
citizens, who can secure, preserve, and utilise every treasure
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and advantages ("...das ist einer stad bestes und. aller
relchest gedeyen, heyl u, krafft, das sei viel feyner gelerter,
vorpuenftiger erbar, wol gesegener burger hatt, dle kuenden
darmach wol schetse u, alles gut samien, hallten u, recht
brauche.”) p. 34

Ancient Bomans became intelligent, wise and excellent men,
skilled in every art and rich in experience ... their country
prospered; persons were found capable and skilled in every
: te

¢, Since cities must have well-trained people, and since they
do not grow up by themselves; therefore, such people should be

 educated and trainmed. p. 35**

d. One of the duties of government and its rulers is to provide
adequate training for adle and learned and skilled rulers,

Pe 350

Y. Curriculum: Bincational program.

1.

2.

3

&,

Se

Vi, Advantage (nuts) and necessity (m) of m§ languages,

2858 °
2

languages, history, singing, {nstrumental music, poetry, the
whole course of mathematics, etc. p. 46

Study-work program.

i; Sw end work go together, i ; :
b, Children can attend both while they are youngs -

Baucation for girls: to go to school an hour per day; then
attend to her work at home, (Painter 199.)

Special provision and care for the bdright promising youth . p. ¥pee

Examples given by Solomon and Christ,

Languege is the gift of God.

The use of languages (Iatin, Greek ‘ud‘ Bdbm) and the other liberal
arts,

2. Yor better understanding of the Seriptures, J

b. For the better service of the civil government, p. e

Meens of commmication: The Gospel comes to men through the
langunges: languages must be gtudied for the sake of the Gospel;
the Holy Spirit works through such means—languages; langusges must
be incressed and preserved; the study of languages is to expose and
destroy the reigh of Antichrist, p. 37 . o :

languages (Greek and Hebrew) eenta& the IordofGod. Cherish
them zealously.
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eity after treasures and jewels.®

2. Th eolleetlins ithe books,

&, Books must be gathered with great care and dlscrimination.
be NHot quantlty, bul quality,
¢. Books recommanded:
(1) The Holy Scriptures in Iatin, Greek, Hebrew, German and
sther LBISUASES.
{2) The vest and most anelent commentaries in Greel, Hebrew
mod %ﬁ@im
Books containlng langusges, poesis and oraiors.
Books whieh frest 211 the aris and sclences,
Uhronleles and histories.
ks rejecheds
Such hereful books of the monks seg: CATHOLICOH, FLOBIETL,
CEAT @Xgeﬁ&g LABTEIHTH %fgg :%@‘am % 5y M £l aic.
Yritings of Aristeile.
fonmentaries of Juriste.
The sentences of all thesloglans,
The gusstions of all philssophers,

Pl

Sermone of monks,

G

Ll T
e &‘,?ﬁ e

N

L T T Y e T
O Bl B
B W B i 8 g

:i% %f@ Zé %‘“gﬁ#

2 Be 22, 168199,

3. Wale 10, ﬁ;ﬁé?e

if?‘"% %@%@ E%g %%’%%ée

5, Fhil., 3. 17, 101-72.

6, ¥ V. H. Painter, Ezﬁ%ﬂé% on Blucation (8%, Louis: Concordis Pube
1ishing House, 1928), pp. 169-208,

All page references are to the ¥Welmar text,




APPERDIX V

"Eine Predigt, dass man Kinder sur Schulen halten solle,” (A Sermon on
the Duty of Sending Children to School) (1530).*

Intreductory words:
Purpose of the Sermon:

In order to imstruct the preachers, scattered all over, in the duty
of admonishing thelr people to send their children to school. This
subject is a rich and appropriate theme., p. S517%#

g0 reich u. vol ist solch Thema."

The shining example of‘x.'x-..-te;;mcrg:fp. 518**"

It influenced powerfully the 1life of other commnities. Such a
city as Nuremberg is the ornament and honor of Germany and its

other cities.
German books were utilized by the common people.

Crafty devices of Satans

1, His ultimate purpose is to destroy the holy Gospel and the
Kingdon of God.

2, He attempts to delude the common people into withholding their
children from school and instruction. p. 520%% Satan suggests
such bhurtful thoughts to the people as: "Since there is no hope
for the clelsters and priestheod any more, we do not need learned
men and study, but muet consider how we can obtain food and wealth,®
This is a paster-plece of "Teuffell's macht.® p. 520%¢

3« BResults of the elimination of Scripture-study: lawlessness;
mltitude of wild beasts—-®Solcher verzweivelt boeser Leute,”
Pe 521%%

The Sermon Text Itsey;

1. The minfietry is instituted by God (geistlich Ampt)

a. The ministerial office is instituted by God, not with gold and
silvgg but with the preclous bdlood and bitter death of Christ,
De 526%#

b. This office promotes eternal 1life and releases wan from death
and sin, p., 526%%

¢, Freaching and ministration of the Word and Sacraments; imparting
the Holy Spirit and salvation., p. 528, 520+

d. Not the monastic clergy, but the ministry of the Word., p. 528+




Sy g

S 2 AR




£y .
RIS
s AT .
. & P ]
¥ (M2 2 T2 RTINS [
4 : " .
o L . Lt -
ey PR FEN JER
K RIS A
£35%
2 .4 P
» g Lo ek
,. < Bl o T ca
s Tt vy ey eles vhde b en
ooy
L - SR
T Py i3 AR
X W e e 0 e o R .
R S M A : N
o
E & * il e
Fon e i H
28 Kl '
. A e
N It i Vo gai) i e dEE -
Ve vy rs Vreredd d e e e e s v
e g R LN R 5 e
v e e h ek Ak e R
ES o - e .
£ La AR L
= [RE7 o F e ey b L vy Ve
+ s [ B K2 ok G N
R
B ST I T2 I Ve o
F
s . ks
, . . : by
o B EOE i e
b
% Py L e :
« - + s v
. Vim ey ]
“" B - E SR ek A it
g Wt e >
£ - s
. PR I E o
P i
S E } R
r
L b - . ¢ W L P & & @ .
= & YrEy DA s . P T ST
4 ’ [ S T P PSR
) - - - ) e > e <y 5 i . u
. 4 fe n R s v . o -
T e PUFN P Vel P o
. o
. PR E - v it iy s ok E o
5o N F o P
¥ P F
-t e, -y o L Aot B -
N ch
« [ . sy LA i R
el % L T V3 ST N -
. b Ty : P e, i
. e 4 SRR wils . E ' P o
- & o % i - v LR . : A
I . B o A B + B
T R Sy . - P E
- « (SN :
S k3 oF
oot ¥
. . s A
AN . W
B . S .




226

3. civil ‘Govemto‘ = .

Ce

1.

%

1.

3e

¥isdom is the foundation of the governmental formation,

a., History shows that mere force, without reason and wiedom,
©  mocomplishes nothing constructive. Cf. Prov. 8t14, 15.
Pe 555%¢

be "Welsheit bDeseer sey demn macht.® p. 568%*

¢. Government must be based on wisdom and reason (like the
{mperial law of Rome); It operates by means of kmowledge
and bBooks; citisefs must learn and understand the law and
wvisdon of such & governmen®, p. 557%* =

Functions of civil government,

8, To make men out of wild animals; to restrain them from
degenerating inte "rutes." p. 555%

b, Government is indispensabdle: e¢ivil government is a corner
gstone and foundation of temporal peace on earth; this is well
pleasing to God.

SJuriste® Iuther meens the whole body of eivil offices.

2. As well as medieal doctors, chancellors, secretaries, Jjudges,
advocates, motaries and whatever else belongs to the civil

b. An unfaithful juriet in the government is a thief, a rogue,
traitor, and devil:; jist ms a hypecritical minister in the
Church is a devil, thief, murderer, blasphemer,

S1gnificance of training the child,

a. Ohild-training 15 to maintain God's ordinance of civil
government. ‘

b, Child-tredning is 2 divine calling; the best way to love one's
children; best way mot to be "unsinnig,” p. 562¢*

mesning of scholarehip, - > :
Scholars are valuable people for sustaining both secular and
religious 1ives, p. 567** They have a divine office and function.
By many ignorssmses, their significance is undermined. p. 570%*

There is an ghrlich guet {worldly homors) for chancellors,
sorides, Jurists, ete. p. 567%* PO PR 4 s
The power of the PEN.

2y Wr sey das oberst® in the world with which %o ba“‘
equipped for combat, for parade in times of peace, for
assenibly in security. p. 570%¢
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be "leicht ist die schreib-fedder,® btul the whale body and soul
of men are mobllized to work with 1t. p. 573 (Painter, 258f)

L, fThe hardship of learning.

a, Jmther conirasis scholars and soldiers, He says that knowledge
is a light burden to carry, but a heavy one %o acquire and -
dirficult to employ, "Es ist wol was, kunst ist leicht zu
tragen (sagt man) ... sber junst ist nicht balt gelerat, und
nicht leicht zu ubem zue brauchen.*® p. 575%% But on the
other hand, armer is heavy to carry, but 1t is easy to learn
how to wear it, ‘

b, lutherts own testimony to his study: Hothinz can be exchanged
for it. Hiz educational training mmltiplied wealth, happiness b
and position in his 1life. p. 577*%

5 Where theologians are absent there are also absent the instruction
of the Word of God: nothing but heathens and devils are left,
Where jurists or right rulers perish, there perish aleo law and
peace. Dp. 578%*

6., Preachers, theologians, jurists and phyeicilans come from schools
" where the liberal arts are taught. p. 579%#

7« The office of teaching ie an exalted and honorable calling., FIf I
had to give up preaching and other duties, there is no office I
would rather have than that of a school-teachers «..For 1 know
that next to the ministry it is the most useful, greatest and best;
and I am not sure which of the two is to be preferred. p. 580%*

D. Gifted Childrem. p. 545; 567; 587.

1, %he government and its rulers should make speciel provision for
the education of gifted and promising children.

2, TPor such promising youths from poor families, scholarshipe must be
provided,

3. Compulsory education: Rulers and governments mmst encourage,
and compel if necessary, the people to send their children to
schools, especlelly such as are promising. Ignorance 1s the
tool of the devil,

E, A few positive observations,

1. *BEin iglichs hat seine ehre von Gott so wol als seine ordnung und
verck, p. 568%¢

2« In viewing the result of education: Think rather of the good than
of the bads Do not condemn the tree, becauss perchance soms of its
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fruits fsll untimely or become preys to worms.® p. 571 £.%*

The children of common people will rule the world, both in
spiritual and secular stations.

It is easier to trein the young children. %... Young trees ...
though some may break in the process, are more easily bent and
trained,® So also in the treining of children. p. 580%*

Medicine is a ugeful, comforting and salutary profession.

In Godl's mercy, all is done, "¥or God spares the whele human
race for the sake of one man who is called Jesus Christ, If
He were to look on mankind alone, there could be nothing but
anger.® (Painter, p. 257)

Postscript:

1,
2

3.

Thus, the words of "prophet® were spoken. (Luther)
Be not in inzratitude and forgetfulnees of God's benefits!
Follow God's Word; pralse and honor the Lordl Aumen,

¥. 30 14, 508-588,

E. 17, 377-421,

Wal. 10, 478-533,

S.L. 10, 416=59,

Phil, Ea, IV, 133-80.

¥. V. N, Painter, Iuther on Education (St. Louis: Concordis

Publishing House, 1928), pp. 210-71.

*% 211 page references are to the Weimar text.
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