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tension an issue can not be Mistimed. The two sides or forces
within a person must be simultaneous or the tension is elim=-
jnated.18

Because an issue is both internal and universal, it is true
for the teacher as well as for the class, While a difference in
age between the teacher and class will require different circum-
stances for presenting the issue, the issue itself remains the
same for both.l9 The issue is written out for the benefit and
understanding of the teacher. It is not read or discussed with
the class members aside from its launching device,29

To move the class into the issue of the session the teacher

uses a Launching Device. This can be a story, a provocative

quote, a role play, or a picture which presents in dramatic
fashion the issue to be faced by the teacher and class.,
A launching device should be simple enough that the issue
can be heard; it should be right for the particular group
and within their experience; it should be interesting
enough to capture attention, but not so intriguing that
they can't move out of it.z1
In the adult courses several launching devices for each session
are provided by the Center as part of the course. However, for
the children's classes it is the responsibility of the teacher
to devise his own launching devices to suit the class situation.
The launching devices may be used to launch both the issue and

the turning points.22

"Turning Points are the dimensions in which the issue can

be explored and deepened,"23 By structuring these points the
teacher can explore the possible movement prior to the actual

class meeting, know ahead of time what to ask and listen for,
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and help the class move through the issue fruitfully.24

The dimensions of an issue to be brought out by the turning
points are of ten indicated by the questions appropriate to each
step of the response situation discussed in Chapter Two .2
These dimensions might include:

What is the situation?
Why do I perce;ve this way?
How undistorted is my perception?

How do I feel? (or think?)

To what degree do my feelings pull against each other?
What does feeling this way do to me?

How appropriate are my feelings?

What am I going to do?

Why am I going to do it?

Do I have the capacity? (Can I do it?)

What will I be as I do it?

How inclusive is my decision? (Did I make it from my whole
self or only a part?)

How did I feel as I did it?

Who was I as I did it?

How do I feel now?

What is really at stake here?26

As the teacher works out his lesson plan, he should write
his turning points and Entries, The entry is a possible question,
observation, or quote which can be offered to the class for
entering the turning point and deepening the discussion,

In execution, the issue and the turning points are for

the leader's understanding; the launching device and

the entries which offer the turning points are thg

portion of the plan actually used in the session. 7

The Anticipation is "an imaginative survey of the possible

places the class might go in this session.," It offers a check
on the structure and freedom of the session's issue, launching
devices, and turning points.28 A sample class plan illustrating

session structure and design is in Appendix A,
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The Educational Center and Parish Programs

Since intensive educational programs do not develop by
accident, it is the function of the Educational Center to
provide the stimulus, planning, and supervision needed to in-
itiate and develop effective programs at the parish level, At
the present time there are sixty-five congregations throughout
the United States associated with the Center and committed to
its discipline, Each congregation is asked to make a minimum
annual payment of $400 as partial reimbursement for the Center's
materials and time. However, congregations who are serious about
the educational task are not excluded if they can not meet this
minimum. In addition to the financial obligation each congre-
gation is expected to provide the Center with data from its
classes. Each teacher must do his share by writing lesson plans,
transcripts, and evaluations,

When a congregation desires to develop an educational pro-
gram with the assistance of the Center, the steps are usually
as follows. The initial task is the orientation and training of
the first group of teachers. The first teachers, who are usually
the professional staff of the congregation, then begin and lead
a series of short-term adult courses, These initial adult
courses serve to familiarize the congregation with the Center
approach and arouse interest in those members who may be pro-
spective teachers at a later date. After a period of time, of ten
as long as several years, the congregation is ready for phase two.

At this point the first teachers become the parish consultants,
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In addition to maintaining the adult courses they begin to re-
cruit, orientate, and train teachers for Sunday School classes,
To avoid confusion it is normal to start with the upper grade
levels, As the teachers gain confidence and as more teachers
are trained in the Center's methods and teehniques, an additional
class or two can be incorporated into the program each year. 1In
this way the program begins with the adults and gradually works
its way down into the grade school level, While the average
congregation has courses only for adults and three or four high
school classes, some of the congregations have developed the
Center approach and now use it quite successfully with ages as
lew as kindergarden,

When the Center approach is used at the Sunday School level,
the content for class sessions is divided between a discussion
of the issues of existence and presentation of Lore. To avoid
over-repetition and moralizing the Cemter has definite areas of
Lore to be used at each grade level and definite instructions
as to the manner in which it is taught. Particularly at the
lower levels, Lore is used for its own sake. Stories from the
Bible or Church History are to be presented as stories of God's
people and their responses, If the children themselves begin
to see similarities underlying the stories and their own exis-
tence, then discussion should bring out the connections. But
at no time is the teacher to present, suggest, or imply moral
application. In the upper grades Lore is used for factual
presentation and at times offered for reflection. Teachers are

advised to pray that the Lore will speak to the lives of their
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class members but are asked not to plan it,29

The key to an effective program at the congregational
level is constant consultation and training with the teachers.
The parish consultants are required to have biweekly meetings
with their teachers to discuss lesson plans, transcripts, and
evaluation sheets. These materials are then forwarded to the
Center for evaluation and use by the Center staff member when
he meets with the local consultants at the parish twice each
year. The Center staff also sends a midyear written evaluation
of this material to every parish. In addition, four regional
conferences are held each year for all consultants and adult

leaders.
Parish Teachers

Since the approach of the Educational Center is rather
sophisticated, it is necessary for parish teachers to receive
the proper orientation and training prior to any teaching
attempt. Pirst of all, a teacher needs to '"gain an intellec-
tual grasp of the theological, philosophical, and educational
presuppositions upon which this approach to religious education
rests." Since these presuppositions are unique and at times
almost esoteric, it is necessary for the individual teacher to
be '"sold" on the process. This is often done most effectively
through personal participation in the initial adult courses
offered at the congregational level, As the teachers grow into
the process and realize its dimensions and potentials, they

in turn become the resources from which the Center receives
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new insights and suggestions.30

Secondly, the teachers need "an intellectual grasp of the
specific mechanics of carrying out their purposes in the educa-
tional process." This means developing the necessary skills
to keep up the Center discinline and to avoid falling into any
previous misconceptions about the educational task,31

Thirdly, the intellectual materials of the first two steps
must be put into action. Teaching and practice are needed to
gain "a functional knowing of that which he knows abstractly."32

The final but mest important step requires the teacher to
find a kind of inner knowledge and wisdom about what it means
to be a human being. 'He needs to be grasped--convinced (con-
quered) existentially--by the realities with which he is deal-
ing." This self-knowledge can be found in depth through
continuous attendance at the adult courses led by the parish

consultants.33
Course Materials

The materials needed to initiate and develop this dia-
logical approach are produced and supplied by the Educational
Center. Detailed manuals have been written for both teachers
and consultants, These booklets discuss the basic presuppositions
and understandings of the Educational Center and outline the
exact role of the consultant or teacher,

The materials for the intensive adult courses designed by
the Educational Center come in mimeographed form. They contain

instructions for the teacher, launching devices, content materials,
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and suggested schedules for the most effective use of time.
At the adult level the teacher is responsible for working out
a lesson plan and for using the materials provided. A complete
list of the adult courses currently available is included in
Appendix B,

At the Sunday School level the teachers have a greater
degree of freedom. Their manuals provide guidance in under-
standing children at the age level of their class., The basic
issue for each grade is given and suggestions made concerning
the proper use of Lore. However, it is still the teacher's
responsibility to plan the lessons, develop his own launching

devices, and devise his own time schedule,



CHAPTER IV
CONCLUSION

The Educational Center of St. Louis has successfully
established itself as a pioneer in Christian educational
design, research, and consultation. A combination of con-
temporary theology, philosophy, and psychology has enabled
the development of an educational methodology which creates
an atmosphere for people of every age to become increasingly
aware of the deepest realities of life. Educational Center
courses are not designed to pass out advice or religious con-
tent, but they are structured to create personal dialogue about
the issues of existence. Since these courses are offered within
the context of the local Church, it is hoped that the class
members would find themselves making connections between the
issues of existence and the theology of the Church without
lectures and suggestions from the leader.

The author would suggest that further study be done to
determine the exact extent to which the Educational Center's
approach can be used at the parish level,

a. How effective is the dialogical approach with younger
children less able to conceptualize and analyze their
inner being?

b. Is this method useful with all adults? Would not the
emotional investment required have serious repercus-
sions on some@ individuals?

C. What is the precise balance needed between discussion

of existence and discussion of Christian teachings to
avoid a strictly humanistic outcome?
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d. What tangible results or positive contributions can
a congregation expect from an association with the
Educational Center?

e. Is it absolutely nécessary to accept the theology and
philosophy of the Educational Center in order to use
its method successfully?

Personal participation in two of the adult courses leads

me to feel that the Educational Center's methodology has a
valid place in the educational ministry of the Cburch. The
honesty, openness, personal concern, and sincere fellowship
which developed among the class members was a gratifying
result for the amount of time spent in the sessions. People
are not being unrealistic when they remark at the end of a
course that it has been the most significant religious ex-
perience in their life. Although certain theological and
philosophical adjustments or eliminations may have to be made,
it would seem that the methodology and approach could be used
quite profitably in Lutheran circles as a supplement to our
usual content centered and Biblically oriented educational
programs, The dialogical process is a welcome change from the
person-thing relationships so highly prized by our culture and
an effective means of discovering the Gospel at a very personal

level,
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APPENDIX A
Sample Class Plan

THE FOCUS OF THE COURSE IS, '"HOW CAN I FIND MYSELF IN THIS
WORLD OF EVER-SHIFTING DIMENSIONS?™ .

(Teacher sees situation as: The children seem to be expressing
real anxiety about their own reactions when they get in a tight
spot. They seem to be somewhat aware that these things don't
happen only to them, that we're all in this. But they have been
saying that everything is going along fine when suddenly, wham!
something happens and they get in trouble with a brother or sister
or friend or parent, and they're lost., They feel awful, and they
don't know what's the matter.)

(1) Issue - When someone hurts me, I want revenge, but both the
cost of getting it and not getting it is too high, .

(2) Launching Device - Will use a story with three endings. We
were talking about Susie last week, and they seemed to identify
well with her, so will use her again., Story - Susie and little
sister and mether have been shopping--long, tiring day. Little
sister teasing Susie and picking on her, but always so mother
won't see. Susie has gotten cross several times and has been
scolded by mother, Mother leaves for one minute, and little
sister gives Susie a real hard pinch., Mother returns. Susie
is outraged. What shall she do? 1, Pinch sister right here and
now and take the consequences? 2. Tell on sister to mother and
hope maybe she'll get punished? 3. Wait until mother isn't
around and wallop sister, but hard?

(3) Tupning Points -

When someone deliberately hurts me, I get angry, and I have
to get even. (In class - What do you think Susie will do?
What would you do if you were Susie?)

I want to satisfy my anger, but I'm afraid of what it might
cost me, (How do you think you'd feel?)

I get a certain satisfaction out of revenge - it somehow seems
to justify me. (Suppose you could get back at her without
being caught, what then?)

If 1 get revenge or if I forgo it, I find I don't feel so good
about myself., (If you get your revenge and hurt back or i

you don't --how do you feel now? Are you beginning to find
that you have to live with yourself either way?)

(4) Anticipation - Perhaps we can see that Susie was facing a pull
in two directions. This always happens when we're faced with a
decision. We might only be able to move as far as, '"Yes, 1 seek
revenge, but revenge is sweet and worth the possible cost." Or we
might be able to see that no matter how sweet, the cost of revenge
is one I must count,




APPENDIX B

Short-term Intensive Adult Courses

1. The Narrow Ridge - The focus is: DO I DARE TO BE WHO I AM IN
A WOEEﬁ”TRNT'Tg—KT&BEST UNCERTAIN? This is sometimes called the
“paper doll" conference, as it is built around a variety of quotes
from a variety of sources, and these quotes are usually given to
the participants on small slips of paper. This course leads to

an awareness of the 'narrow ridge' we all live on, and to a know-
ledge that there are no absolutes, no infallible rules that will
turn this narrow ridge into a broad plateau. This course also
comes in a form adapted for use with college students.

2. The Wicket Gate - The focus: 1IN ACCEPTING THE FREEDOM TO BE
MYSELF, CAN Y BEAR THE IMPLICIT DEMAND IT CARRIES--~ THAT I BE
RESPONSIBLE FOR MY LIFE AND WHAT I DO WITH IT? It deals with
commitment, basically the commitment to be who we are., It uses

a variety of quotes also, and two longer passages which are avail-
able on tape. One is a reading of Tillich's sermon, "Be Strong,"
and the other deals with the concept of **dying daily.'" The
"wicket gate'" signifies the point of no return, in a sense--a
point at which we have moved far enough into awareness that we
must choose to go forward in order to live at all,

3. Stone, Water, and Wine - Focus: I KNOW NOW THAT AWARENESS IS

A TRUE BLESSING AND MY FTRST STEP TOWARD MY POTENTIAL, BUT WHAT

IS THE GOOD OF BEING AWARE THAT I'M UNCHANGED? This is the deep-
est of the first three and progresses beyond the point of the Narrow
Ridge and the Wicket Gate. Here we can see pugselves in sharp
relation to the values we now hold, and begin to realize that our
lives and our beings must somehow reflect these values., This

course is structured around Kierkegaard's '"'Stages on Life's Way"

and the paralleling concept of stone, water and wine as three

stages of understanding. The first session picks up Kierkegaard's
story of the domestic goose, and in ensuing sessions, he moves

along through the Units with us, offering us reflection of ourselves.

4, A Many Splendored Thing - As its title implies, this one deals
with Iove, first as a concept and then as a part of life, and final-
ly as we look at ourselves in relation to love. The focus is: CAN

I FULLY ACCEPT THE GIFT OF LOVE WHEN MANY OF ITS SPLENDORS SEEM TO
DEMAND THE APPALLING COST OF A SELF<SACRIFICE WAY BEYOND WHAT I

AM ABLE OR WILLING TO MAKE? This course begins with Tillich on
tape with a portion about the qualities of léve from "Love, Power,
and Justice." In addition to that, resources for leaders and

the quotes used in the sessions come from both theology and
psychology.
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5. The Parables = The focus is: DO I DARE TO LEAVE THE SAFETY
OF PIATYTUDES WHEN MEANING 1S SO THREATENING AND SO SHAKING? Be
ye not deceived by the simplicity of the title. This, perhaps,
is the most sophisticated of all the courses. It presents first
a way of looking at the parables and then deals with five of them
in terms of the basic issue each one holds. This course offers
an extremely meaningful (and sometimes threatening) framework
for the parables. 1Its difficulty lies not in the course, but in
the fact that most church people have been taught so firmly that
the parables are moralistic tales that they find it very hard

to drop this presupposition. The group should not only have
gone through "The Narrow Ridge'' (and perhaps "The Wicket Gate'),
but they should have truly appropriated the narrow ridge con-
cept before this course is attempted.

6. The Next Thing - Unlike the other eourses, the title of this
one 1s not revealed until the last session., It is publicized
by its Focus, "The Name of the Game is Life.,' This course is
structured in four sessions, in which the 'Best'" thing, the
Y"Responsible' thing, and the "Right" thing are explored through
a series of vignettes, and quotes, moving to a deep look at the
stake involved in each of them. The fourth session is an ex-
ploration of the "Next'" thing and its implications. Quotes
used are from a variety of disciplines and sources.

7. The Fraught Possibility is a course which deals essentially
with the possibility of being. The Rocus is: THE NECESSITY OF
BEING WHO MY WORLD DEMANDS IS SO GREAT THAT OTHER POSSIBILITIES
ONLY THREATEN ME, AND YET... This might be picked up by every-
one at whatever level he is. It could be used pre-Narrow Ridge
and lead directly into it. It could be used by a group who had
already been through four or five other courses. And, it could
be used by a mixture of both, without the experienced people
threatening the neophytes or the meophytes holding back the pros.

8. The Imposed Necessity is an advanced course which should not
be used un51T after the %rilogy (i.e. Narrow Ridge, Wicket Gate,
and Stone, Water, and Wine) at least. It is designed, however,
to speak directly to FRAUGHT, so it could be used immediately
after it for groups who have had several previous courses., It
might not be used for new groups until a year or two later. Much
of this course is built around psychological thoughts., The Focus
is: I'M FAR ENOUGH INTO THE WAY OF LIFE THAT I CANNOT TURN BACK,
AND YET I CAN NOT LIVE UP TO THE VALUES THAT THIS WAY DEMANDS.
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