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CHAPTER I
INTRODUCTION
Statement of Aim

One of the most repeated injunctions in the New
Testament is that Christians should love one another,
Accordingly, an important objective of Christlan education
is that the Christian understand and put love into practice !
in his life. "Love is the dominant motive and central
emotion of the Christian life."! In this paper the writer
will examine how Christian love may be encouraged in a
specific age group, adolescents, Only one aspect of encoura-
ging Christian love, namely by interpersonal relations, will
be considered. More specifically, the study will treat the

youth counselor's part in encouraging Christian love in

adolescents,
Method of the Study

Following the introduction is a brief description of the
adolescent, It treats those aspects of his 1life which may
directly influence his lack of love or growth in loving others.
Chapter III deals with Carl Rogers' work on helping others
to become mature, regponsible individuals with éoncern for
thelr fellow man. The source for this is On Becoming a Person
by Carl Rogers.2 Chapter IV spells out the implications of

the method which Rogers develops. It examines what a Chrlistian
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youth counselor can use from the method of a noted psycho-
analyst in encouraging adolescents to love, A summary and

conclusion is in Chapter V.
Definition of Terms

One writer has suggested that "love" is g series of
experiments in appllied physiology with a few psychological
investligations thrown in to make it more interesting;3 Love
has an entirely different meaning for the Christian. It
means helping rather than receiving help. It means gliving
rather than trying to get. It means putting oneself last
rather than first. St. Paul glvesa classlic description of
love in I Corinthians 13:4-8:

Love is patient and kind; love 1s not Jealous or

boastful; it is not arrogant or rude. Love does

not insist on its own way; it is not irritable or

resentful; 1t does not rejoice at wrong, but rejoices

in the right. Love bears all things, bellieves all
things, hopes all things, endures all things.

Love never ends; as for prophecy, it will pass away;

as for tongues, thiy will cease; as for knowledge,

it will pass away.

Christian love is concern and actions that seek the welfare
of others instead of the welfare of self, Reuel Howe says
the 1deal in Christian love is to be able to love the other
person so satlisfyingly that one becomes less dependent on
being loved by others. The mature Christlan finds it is
more blessed to give than to receive.?

The word "counselor" refers to anyone who works with

youth in a Christian congregation. This may include parents,
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a trained youth worker, laymen who serve as youth group
counselors, or the pastor. The counseling may be done in’
any manner, formally or informally. It covers the entire
range of interpersonal relations from the lay counselor with
youth in a softball game through a youth worker at a group
meetlng to a pastor and youth at a Sunday morning worship

service,



CHAPTER II
THE ADOLESCENT AND HIS LACK OF LOVE
Developmental Difficulties of the Adolescent

In this section developmental difficulties, as they
relate to the growth in love of the adolescent, will be
examined. These comprise such areas as mental abilities,
difference in sexes,.experience eand living, and establishing

self-identity.
Mental Ability

Jean Plaget, an internatlonally recognized leader in the
study of child development, points out that there are regular
patterns in cognitive or mental development in children which'
each child experiences. These regular patterns allow prediction
of an individual's mode and range of comprehension all along
the course of his development.! Plaget reminds us, however,
these predictions are enly potentislities. The actual degree
of completion of each phase varies with each individual. He
continues, an individual will achieve complete maturlity in 4
one area while reflecting incomplete development in another
area, Therefore it is not surprising that egocentric thought
and mature intelligence concernling physical perspective can
exist in the same individual.®

Plaget says for the adolescent of eleven to fifteen the

nature of thought undergoes a change linked to the maturation
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of cerebral structures. The adolescent then acquires the
ability to think and reason beyond his own realistic world.
He enters into the world of ideas and essences apart from
the real world. Thinking begins to rely on pure symbolism
and the use of propositions rather than solely on reality.3
Not until he has attained this level can the youth comprehend
geometric relationships and questions dealing with propositions.
Questions dealing with propositions affect problems of soclal
relationships.4 At this age the youth no longer needs cause
and effect Jjudgement. He no longer has to operate with a
concrete situation such as, "I get on the slide before you,
because I was here before you." Rather, a new logic of moral
values emerges and an exercising of the conscience, Plaget
grants that the fifteen year old has reached near adult mental
maturity. Erik H. Eriksen, an authority on the emotional
development of children, sees the adolescent as far below
adult emotional maturity. The new ability in comprehension
at thls age allows the youth to start functioning as a res-
ponsible, decision-making individual in soclal relatlonships.
Emotional immaturity, however, still hinders him in this
process.,

% Plaget asserts, then, that for the early adolescent there
are mental limitations. He stresses that not until age eleven
and perhaps not until fifteen are some children able to deal
with symbols and propositions and cause and effect relation-

ships. Not until this age can they function responsibly in
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soclal settings. He also states that there are great
differences in ability in children of the same age. An
additional factor is that the same child may be at very
diverse stages in different areas of his mental development.
In short, not all teenagers under fifteen years of age have
the mental equipment to engage in responsible social relation-
ships in which love of ones' fellow man is an essential.
develops the implications for the foregoing. He points out
that at age twelve perhaps one-half of all children are not
able to handle any abstractions. Doctrine 1is full of abstrac-
tions.” Only some young people are at the point where they
can understand the relationship between God and Jesus Christ.8
Only some can understand that the Christian loves God and his
fellow man because God first loved him,

The later asdolescent has a higher degree of mental
development than the early adolescent. He has an increasing
capacity for abstract thought and model and system buildins.9
He also may become highly altruistic, desiring to assume
social obligetions. He is ready to think in terms of the
community and the larger social group.10 The older adolescent
has made significant gains in the ablility to deal with others
in social situations.

In conclusion, counselors cannot consider early teens
and late teens in one group in regard té readiness and
potential for grasping Cnristian teaching. Before the age

of fifteen counselors cannot expect all youth to have the
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mentel equipment to grasp certain doctrines. When the young
teenager does achieve the potential for doctrinal learning,
it may be a very limlted potential. In addition, youth have

extremely varied mental capacitiles.
Self-Identity

A second aspect of the problem 1s the search for self-
identity. Erik Erikson has sald that the chief feature of
adolescence 1s the renewed search for self-identity.!'! Just
what identity means is a varlable. Kenneth J. Foreman in

Identification, Human and Divine says 1t depends on which

psychologist you ask.12 The author of The Vanishing Adoles-

cent, Edgar Z. Friedenberg, has described it in the following
way:

Adolescence 1s the period during which a young person

learns who he l1ls, and what he really feels. It is the

time during which he differentlates himself from his

culture, though on the culture's terms, It 1s the

age at which, by becoming a perscn in his own right,

he becomes capable of deeply felt relationshigs to

other individuals percelved clearly as such, !
Friedenberg agrees that during adolescence the chief task
is self-definition. Allport says it more simply. The search
for identity 1s revealed in the way an adolescent tries on
different masks. He develops one line of chatter and then
another, or one style of hairdress and then another. He
imitates one hero after another, He is searching for a garb
that will fit. What he really wants is not yet here. This
1s his adult personality.'# Identity, then, is a form of

imitation. The individual imitates those with whom he iden-
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tifies. This usually is unconscious. 5

Another characteristic of youth mekes identity a problenm
for him, Standardized behavior short-circuits differentiation
and 1dentity.16 Because security often depends on the recog-
nition of sameness, search for identity is often hampered.
Youth does not allow himself the fregdom necessary for identi-
fication because he conforms his behavior to the norm.

This explains why the youth can be very conforming at
one time or in one aspect of 1life, while at another time and
in another aspect behave with no apparent knowledge of group
standards., The youth can be extravagantly generous or extra-
vagantly cruel. He can pay lip service to the articles of
bellief of his faith, while his real loyaltlies are corporate

values, 17
Experience and Living

A third factor in the developmental lim;tations of youth
is lack of experience. Youth have not yet had time to experi-
ence many of the frustrations and Joys of life. An adolescent's
lack of experience in life makes 1t impossible for him to feel
all the implications of faith for life. In modern religious
education religious experience 1s considered to be an integral
part of, rather than a work of God apart from the educational

process.18 Edward Farley in Religious Education states that

teachers of many subjects can produce capacities or conditions
of experience because they teach about an object which is in

the continuum of the pupil and teacher. This 1s true in
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mathematics, history, and science.'9 It 1s much more diffi-
cult, however, for the religious teacher to establish this
continuum,

Wyckoff says the development of Christian personality
is dependent on gaining rich and profound Christian experi-
ence, the refinement of experience with the use of Christian
standards, and the organization of experience for the reali-
zation of the fullness of life in Christ.20 If the youth
has already somewhat commited himself to Christ, he still
must find out what commitment means in all the aspects of
life, It does not dawn on him immediately what are the
implications of his commitment.

At adolescence the youth must also revise his religious
beliefs into mature terms. This is done with the aid of
experlence. It takes much experience over a long period to
come to confidently espouse that God is love.2!

In summary, it 1s evident that experlence is a very
important part of religious education. Without éxperience

relligious teachings have little value. Farley has pointed

out that education in general is carried on best in a continuum

of experlience of the teacher and child. This is often impos-

sible in religious education. In addition to making religious

teaching bear on life, the problem is added of revising certain

religious teaching in the light of experience.
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Difference in Sexes

Another factor compounding the problem for teaching
youth of this age is the difference in the degree of maturity
between boys and girls, Girls mature more rapidly, both
physically and socilally. At ages fourteen to eighteen they
tend to be dissatisfied with the attention of boys their
own age.22 Their interest is with boys a few years older.

Merton P. 3trommen, author of Proflles of Church Youth,

has found that there also are religious differences. Eighty
percent of the girls attend church at least once a week while
only sixty-four percent of the boys attend as often. Of the
girls, fifty-five percent report that they pray deily. Only
thirty=-four percent of the boys report the same.2? Girls
are more accepting of traditional Lutheran doctrine. They
express a more compassionate attitude toward thelr fellow man.
They are no more certain than boys, however, of a faith
relationship to chr-ist.e4 |

In summary, as there are differences in glrls and boys
socially, there seem to be religious differences also., The
girls seem to be more devoted to religion. This can be
questioned, however, since thelr religlion seems to have no
more intrinsic value than thet of boys thelr age.

Developmental difficultles do hinder the encouragement
of love in adolescents. Important factors are readiness or
lack of it to accept encouragement to love, the self-identlity

crisis, lack of experience in life, and difference in sexes,



11
having different needs and different interests.

Communication Problems and the Adolescent

Some soclilal observers say that the gap in understanding
between young people and thelr elders has never been wider,
Youth and their elders are nct communicating effectively.

There is a frustrating reluctance or an inability of elders
to communicate the concepts of personal dignity, responsibility,
and freedom in contemporary language.25

W. Kent Gilbert reports in Age Group Objectives of

Christian Education that the church must face the same charge

in regard to its young people. Youth are often puzzled about
the Christian faith because many ideas are expressed in cliches
and verbalizations that are meaningless to them.26

The lack of communication also was evident in the poor
understanding of doctrine that Lutheran youth showed in the
Strommen study. Seventy-elght percent sald faith 1s a right
feeling in the heart about God. About two-thirds of the youth
interviewed thought a person is forgiven only when he feels
right in his heart about God.27 The adolescent has not grasped
some fundamental Christian doctrines.

Charles William Stewart reports similarly in Adolescent

Religion. Each consultant that worked with the youth in hls
study made a statement at the beginning and at the end of his
work indicating that the youth involved were not seriously

religious. The consultants included psychlatrists, psycho-
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logists, and soclial workers; some wlth a religious background
and an active religlous faith. OCne psychiatrist reportea
that these youth were 211 institutionalists and conformists
as far as religious and moral behavior was concerned, Only
one or two of the forty youth had experienced firsthand the
struggle with religious realitlies such as sin, guilt, redemp-
tlon, falth, and forgiveness.28 Religion remained an extrin-
sic matter for them, The total person was not intimately
involved. Religion must be something that makes the total
response of the individual inevitable, that 1is intrinsiec.29

In conclusion, .21l these elements point to the gap
between what adults think they are saying to youth and what
youth actually are hearing. The evidence indlcates that the
church like most of society is not speaking in contemporary
or meaningful language. The youth that the church has reached
and which the church thinks it has affected are upon further
investigation only "playing" at being religious or imitating
religlous ways. Their knowledge of religious teachings turns
out to be very shallow. In regard to some very lmportant
doctrines what the majority of youth have learned is actually
wrong. The adolescent has not grasped the message of the
Churech. Therefore he has also missed the teaching of the %
Church regarding Christian love., At best the church has

produced an extrinsic religious response in the individual.
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Society's Influence on the Adolescent

In addition to the developmental difficulties of youth
and the problems in effective communication, society has
some very strong influences that discourage love of one's
fellow man., The three considered here are mass media,

advertising and competition.
Mass Medla

Mass media refer to the popular molders of public opinion
and benavior, This includes television, movies, radio,
magazines, newspapers, and public schools., A psychologist
in the Stewart study concluded that the tastes of youth were
set by radio, television, movies and teen magazines.3o At
present one might assume that television is most lmportant
in the mass media group. Almost everything that movies, radlo,
newspapers, magazines and public schools say, television
also says and often says it more vividly. Also, televislon
receives more attention than any of the other mass means of

communication., Martha Gross, writing in the Christian Herald,

says meny children from three to sixteen spend one-sixth of
their time watching television. Many spend more time with
television than with school,>!

Television programs deserve major criticism, according
to many observers., Robert E. Van Deusen notes that

researchers in England and the United States have produced
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substantial evidence that continued exposure to acts of
violence on films or television is likely to lead to aggres-
sive acts on the part of the viewers. They observe that
1) television programs that feature excessive violence tend
to reinforce in Juvenile viewers overly aggressive attitudes
and drives, where such attitudes and drives already exist,
and that 2) filmed violence has been shown to stimulate
aggressive actions among normal viewers as well as among
those emotlionally disturbed,32 Programs including acts of
violence are teaching children not to have concerrd for the
good of their fellow man. They actually reinforce violence
against our fellows. In 1964 violence was a staple on forty-
seven percent of the television programs in American homes
while children were regularly watching.33

In a nationwide survey by Evelyn Miller Duvall on tele-
vision's influence on teens, oneithird of the parents felt
that television was the most important single influence on
teenagers after the home. 3he found, however, that teenagers
did not believe that thelr attitudes toward love and marrliage
were closely related to the television programs they watched
regularly.34 The question might be raised as to whether
television does not reinforce tendencies in youth also in
areas of love and marriage. Television may be only rein-
forcing the attitudes toward love and marriage which the other
mass media present. Stewart reports that a psychologist in

his study stated youth were not influenced by the church,
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but took their values from the peer group and corporate
society.>5

The mass media not only suggest methods of behavior,
but they have made a sclence of Justifying popular practice
and behavior.3® The mass media even present thelr reasons
for adopting thelr suggested behavior.

In summary, critics would agree that the mass medla,
while having many beneficial effects in educating youth, are
correctly accused of having some bad influences on youth also.
The one most often cited 1s that of violence on television.
It has been found that violence on televislon does contribute

to the attitudes that pave the way for deliquent behavior.
Advertising

A second societal influence 1is advertising. E. J. Tinsley,
writing in Frontier, says that one-third of all advertising
expenditure goes for advertising that is in good taste., Thls
usually appears imn scholarly journals and other medlza not
designed for the popular reading. Two-thirds of advertising
expenditures, he continues, is of the type that tries to
persuade people there i1s more to the product than that which
meets the eye. There is concealed in it supposedly a short
cut to personal or social success or the resolution of basic
fears and anxieties, or a much coveted position of status or
prestige.37 This, says another observer, is the most serious
charge that can be made against modern advertising. It appeals

to materialism as a solution to problems.38 It makes'promises
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it cannot fill. It even promises the good life, but cannot
give it. Tinsley adds that mass advertising contrary to the
New Testament teaches that a man's life is measured by the
abundance of the things he possesses. To be content with
little is not only to be foolish, but definitely wrong.39

The attlitude of the public toward this kind of advertising
is that it amounts to nothing more than hermless entertainment
that happens to be good for business., This is the attitude
that the advertising industry tries to perpetuate.4o

The Christian 1deal, on the other hand, is the treatment
of one's fellow man with the self-giving love of the Incarnation.
The Christian will always give courtesy, respect, and reverence.

He will not attempt to manipulate or take advantage of the

weak points of an individual.
Competition

A third societal influence is the spirit of competition.
Mass advertising teaches competition rather than cooperation.41
Life 1s actually a matter of getting ahead. Ambition is a
noble and necessary characteristic.

Competition makes teenagers compare unequal talents.
It leads to hurt feelings and inferiority complexes. "It
offends the virtuous deslire to teach pupils, above all élse,
to learn to get along with each other,"42

Reasonable competition may be a pért of human motivation.

The Christian keeps competition in perspective, He does not
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let competitlon become so strong that it overcomes his love
for his fellow man.

Encouraging love in adolescents meets with many roadblocks.
Some are a result of developmental limitations of the adoles-
cent, some are the result of the problem in communication,
and some are the result of ianfluences in soclety which dis-
courage people to act with Christian love. How does one

encourage people to love?



CHAPTER III
A RELATIONSHIP ENCOURAGING LOVE

This chapter 1is an analysls of the book On Becoming a
Person by Carl R. Rogers. In this book he presents a method
to bring about personal growth through a helping relationship.
One of the results of personal growth 1s an lncrease in
concern for others. Encouraging people to love others, then,
is a result of his method. Implication of his method are

developed in Chapter IV,
Goal of the Relationship

Carl Rogers attempts to answer the question "How cah I
provide a relationship which thls person (someone who has
come for counseling) may use for his personal growthz"! To
put it another way, "How can I be of help?" Rogers defines
a helping relationship as one, "...in which one or both of
the participants intends that there should come about, in
one or both parties, more appreciation of, more expression
of, more functional use of the latent inner resources of
the individual,"2

The overall hypothesis of the book is: "If I can provide
a certain type of relationship, the other person will discover
within himself the capacity to use that relationship for
growth and change and personal development will oceur, "

Rogers points out that he offers a method to counselors to
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help cllents become the persons they potentially can be .4

In regard to children, Rogers hypothesizes that if the
parent creates a helping relationship with his child, then
the child will become more self-directing, socialized, and
mature.> This might also be used by church groups, says
Rogers, to lead to -the same goals.6 He specifically mentions
that the path of life he has described 1s applicable to
children and church groups, both of which are the subject
of this study.

Assumptlons in Building the Relatlionshilp

Carl Rogers operates with one basic assumption which
he calls a conviction, or which he says might be called an
obsession. This assumption is "that the therapeutic relation-
ship is only a special instance of interpersonal relationships .
in general, and that the same lawfulness governs all such
relationships?7 The use of Rogers' »material for encouraging
Christian love in formal and informal counseling situations
can be based upon this assumption. The relationship of the
parent, youth worker, or pastor to the adolescent is really
an interpersonal relationship. The same laws govern inter-
personal reletionships as govérn the counselor-client relation-
ship of which Rogers speaks.

The second assumption Rogers uses regards a motive for
personal growth. Rogers believes that the individual has
within himself the tendency and capacity to move toward

maturity. In a sultable psychological climate this tendency
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becomes actual rather than potential. The tendency is to
reorganlze the personality and the relationship to 1life in

mature ways.8
Creating the Relationship

In creating a helping relationship the counselor cannot
follow research findings in a mechanical way. If he does,
he will destroy the very qualities which research has shown
are valuable.? Rather, Rogers tells us some of the questions
which his studies and clinical experience have ralsed and
some tentative hypotheses that gulde his behavior as he enters
into a helping relatlonship. These questions and hypotheses
are the same whether he 1s working with students, family,
staff, or clients,10 Rogers offers ten suggestions.

1. "Can I be in some way which will be perceived by
the other person as trustworthy, as dependable or consistent
in some deep sense? "1 Being trustworthy does not demand that
he be rigidly consistent, like keeplng appointments and reé-
pecting confidential materiai, but 1t means that he be depen-
debly real. Whatever attitude or feeling he has should be
matched by his awareness of that attitude.

2. "Can I be expressive enough as a person that what I
am can be communicated unambiguously?"12 His words must
express his feeling and reflect what'the other has said.
Equally important, however, is his attitude toward the person.
He may be experiencing an attitude of annoyance toward the

other person and yet be unaware of it. His communication
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will then contain contradictory messages, if he is trying
to communicate acceptance. He must be senslitively aware of
an acceptant attitude toward his own feelings. Ultimately,
if he 1s to faclilitate growth in the other person, he must
also grow., This is painful, but enriching.

3., "Can I let myself experience positive attitudes
toward this other person - attitudes of wermth, caring, liking, )
interest, respect?"!'3 He has a certain amount of fear of
these feellngs. He also senses this emotion in others., It
is a real achlievement when he learns in certain relationships
or at certain times in those relatlonships that it is safe
to care, that 1t is safe to relate to the other as a person
for whom he has positive feelings.

4, "Can I be a sturdy respectsr of my own feelings, my
own needs, as well as his? Am I strong enough in my own
separateness that I will not be downcast by his depression,
frightened by his fear, nor engulfed by his despondency?"14
When he can freely feel strong in being a separate person,
then he can let himself go deeply in trying to understand
and accept the other because he has no fear of losing himself.

5. "Am I secure enough within myself to permit him
his separateness? Can I permit him to be what he is - honest
or deceitful, infantile or adult, despairing or overconfident?"15
The competent counselor can interact with a client without
interfering with the freedom of the client to develop his

personality apart from that of the counselor.
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6. "Can I let myself enter fully into the world of
his feelings and personsl meanings and see them as he does?
Can I step into his world so completely that I lose all desire
to evaluate or judge i1t?"16 The question here is whether
the counselor can sense accurately the meanings of experience
that are obvious to the client and those that are implicit
or dim or confused. Even a minimum of empathic understanding
1s helpful, though it can be even more helpful if the counselor
can formulate clearly the meaning of the individual's experi-
ence,

7. "Can I receive him as he is? Can I communicate this
attitude? Or can I only receive him conditionally, acceptant
of some aspects of his feeling and silently or openly disap-
proving of others?"™7 It may take a lot of growing on the
counselor's part to accept the client in every respect.
Usually he cannot accept the client because he has been
threatened or frightened by some aspect of the client's
feeling.

8. "Can I act with sufficient sensitivity in the relation-
ship that my behavior will not be perceived as a threat?"18
If the counselor can free the client as much as possible from
external threat, then that person can begin to experience and
to deal with internal feelings and conflicts which he finds

threatening within himself.

Q

P

"Can I free him from the threat of external evaluation?
This 1s a speclial aspect of question eight. In almost every

phase of our lives we find ourselves under the rewards and
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punishments of external judgements,"19 These judgements
are not conducive to the development of a helping relation-
ship. Even a positive evaluation does not help, for it implies
that a negatlive evaluation can also be made. The more the
counselor can keep the relatlionship free of judgement, the
more the individual will recognize that the locus of evaluation
and responsibility lies with him., Then the client can become
e self-responsible person.

10. "Can I meet this other individual as a person who
is in the process of becoming, or will I be bound by his past
or by my past?"20 If the counselor sees the other person as
a fixed individual, shaped by his past, and already classified,
then he is not helping that person. If he accepts that persbn
as in a process of becoming, then he can help make real the
other individual's potentialities. If he reinforces the
person the client 1s, with 211 his potentialities, then he
will tend to develop these potentialities.

Carl Rogers sums up the ten points in another chapter.
He puts them into three summary statements. He says in a
helping relationship the counselor must be aware of his own
feelings, as much as possible, rather than put on a facade.
The facade may be covering up another attitude at a deeper
level., When the counselor 1is aware of his feelings, the
relationship can be real. Secondly, the more acceptance and
liking the counselor can feel toward the individual, the more
he will be creating a relationship that the individual can

use., By acceptance he means a warm regard for the client as



24

a person of unconditional worth. This means one has an
acceptance of and regard for his attitudes no matter how
positive or negative or contradictory to the past. Thirdly,
the relationship is only significant as far as the counselor
continues his desire to understand, Empathy 1is needed. Only
as the counselor understands what the person is saying will
the person feel free to explore all the hidden nooks and
crannies of buried experience.21 If the counselor holds
these attitudes, and the client can recognize these 1in the
counselor, personal development will invariably oceur, 22

Rogers glves us ten hypotheses that are useful for
developing a helping relationship., He emphasizes that the
counselor must be real, that he must be ecceptant toward
the individual, and that the counselor must understand the

individual.
Response of the Individual to the Relationship
Movement Away from Facades

The individual in a helping relationship has a tendency
to move away from what he is not. Moving away from what he
is not is negative progress, but the individual 1s beginning
to define what he is, He may do this very fearfully and
hesitantly. The reason is simply a fear of exposing what
he 1s.23

There is progress in simple recognizing the facade.

Instead of merely being the facade, he 1s coming closer to
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himself when he regards himself as a frightened person hiding
behind a facade because he is too terrible to be seen.2# The
individual moves away from pretending to be something which

he 1is not.
Movement Away from "Oughts"

Another tendency of the individual in a helping relation-
ship ls a moving away from what he ought to be. This is often
a very severe struggle because parents have ingralned in
their children that they ought to be good or have to be good.
It 1s further complicated when love is given by the parents
on the condition that one is good.25 The client no longer
feels he must do what other people have told him he must do

or be what others have told him he must be,
Movement Away from Meeting Expectations

Other clients find themselves moving away from what the
culture expects of them. There are enormous pressures in
our soclety to make one become the organization man. Corpora-
tions and educational institutions standardize the individual
to fl1t intoc the organization. The client tends to move away
from conformity.26 Thls does not, however, imply a movenment

toward unsocialized behavior.
Movement Away from Pleasing Others

The individual who has formed himself by pleasing others,

in the freedom of the helping relationship moves away from



26
being that person. The client defines his goals by discovering
in an understanding relationship some of the directions in
which he does not wish to move. He prefers not to hide him-
self or his feelings from others or himself. He does not
want to be anything that is imposed from outside.27 The

individual will move away from that which is not himself,
Movement Toward Self-Direction

In a positive vein the individual moves toward being
autonomous. He gradually chooses the goals toward which he
wants to move, He becomes responsible. He decides which
manners of behavior have meaning for him. The freedom
1nvolved in self-direction is not something which clients
move into over-confidently but with responsible freedom. An
individual moves toward it cautiously. Moving toward auto-
nomy does not mean that the individual always makes good cholces,
To be responsibly autonomous means that one chooses and learns
from the consequences.28 Rogers sees the individual moving

toward self-direction.
Movement Towaerd Belng Process

Clients move toward vpelng more open and changing. They
are not disturbed when they find out they are different from
day to day, and that they do not hold the same feellngs toward
a person. The striving toward conclusions and end states
diminishes.29 The client moves toward a less rigidly structured

life.,
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Movement Toward Openness to Experience

An individual in a helping relationship moves toward
belng in an open, friendly, close relationship to his
experiences., This 1s the opposite of defensiveness. Defen-
siveness is the individual's response to experiences that are
viewed as threatening or lncongruent with his ¥view of the
world or himself. The threatening experiences are made
harmless by distortion or denying awareness to them. A major
part of the helping relationship is experiencing attitudes
which the individual has never before acknowledged as a part
of himself. This means that the individusl 1s open to his
feelings of fear, discouragement, and pain, but also open to
feelings of courage, tenderness, and awe,20 The individual
can accept what happens to him and can integrate it into his

life.
Movement Toward Acceptance of Cthers

Along with the openness toward experience of self there
also is a greater openness to external reality. Tied to this
greater openness to external reality is an openness toward
other individuals. As the client moves toward accepting his
own experience, he moves toward the acceptance of the experi-
ence of others. He appreciates his own experience and the
experience of others for what it 13.31 The person is acceptant

of all the above phenomena in other persons also.
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Movement Toward Existential Living

An individual in & helping relationship moves toward
recognizing and accepting 21l the complexity of the changing
self that 1s ianvolved in living fully in each moment., To
the person who is fullyopen to his experience, without défen—
siveness, each moment is new., The complexity of events at
each moment has never existed exactly as such befbre.32

As a result the self and personality emerge from that
mqment. The experience of that moment does not have to be
translated or twisted to fit preconceived self-structures.

30 one becomes an observer of on-going experience, rather
than being in control of it, Life involves discovering the
structure of experience in the process of living the experi-
ence.?’ Life is opening the self to what 1s happening now
and finding the structure of the present experience. Living
is in the present. There 1s no worry about the unpredictable

aspects of the future.
Movement Toward Trust of Self

In a helping relationshlip the individual also appears
to have increasing trust in his organism as a means of arriving
at the most satisfying behavior in every situation. Thils is
because he discovers more and more that if he 1s open to his
experience, doing what feels right turns out to be a competent
and trustworthy gulde to satisfying behavior. Rogers belleves

1t happens in this way. A person who 1s open to all his
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experience has access to all the available data for the
situation., He has access to his social demands, his own
complexes and perhaps conflicting needs, his memories of
similar situations, and his perception of the uniqueness of
this situation., The person open to experience can permit
his total organism to function in discovering that course of
action which comes closest to satisfying all the needs 1in
that situation.3%

ifost people, however, have defects that include some
information which does not belong in the decision and exclude
some information that doces belong. The helped person 1s
normally not infallible in his judgements. He does glve
the best possible answer for the data, but data are sometimes
missing. 5ince the individual is open to experlience, however,
he can quickly become aware of errors and make corrections.
The individual may surprise himself in his ability to find
behavioral solutions to troubling human relationships.35
When'the person is open to all his experience, he can operate

in a logical, efficient manner,
The Process of Functloning More Fully

In summary, the person who is helped becomes a more

- fully functioning person., He 1s able to live fully in each
and all of his feelings and reactions. He makes increasing
use of all his sensory equipment. He 1is able to permit his
total organism to function freely in all its complexity in

selecting the behavior that is most gernulnely satisfying.
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He can trust his self, not because it is infallible, but
because he is fully open to the consequences of each of his

actions and can correct them if they are less than satisfying.
The Relatlionshlp in Encouraging Love

Rogers does not systematically deal with the client
having love for other humen beings., He does deal with this
subject, however, in an incidental way a number of times.

In the growth of love for others there 1s a prelimlnary
step. This step is the learning by the client to accepnt
fully and freely and without fear the positive feelings of
others. Rogers is quite certain that accepting the positilve
feelings of others 1s a hignly significant part of the thera-
peutic process, It occurs to some degree in all successfiil
cases.’® The client usually first accepts the positive feellngs
of the counselor, He may also have an immediate experlence
of accepting the positive feelings of another., Cnce the client
can accept positive feelings of_others an inevitable reaction
on the part of the client is to relax, to let the warmth of
liking by another person reduce the tension and fear involved
in facing 1ife.37

’After this the client may acquire an attitude approxi-
mating that of the theraplst., Rogers does not say the
client will love the therapist. He does not use that word
because of many connotations which that word can have. He
describes the feeling that the client has as a simple outgoing

feeling of one individual for another. The feeling is even
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more basic than sexual or parental feelings. It is caring
enough about the person that one does not wish to interfere
with his development, nor use him for any selfish goals.38
Rogers says, "I can permit someone to care about me, and can
fully accept that caring within myself., This permits me to
recognize that I care, and care deeply, for and about others,"?9

The evidence indicates that there is a growing recognition
that the innermost core of man's nature, the deepest layers
of his personality, is positive in nature. It is basically
socialized, forward-moving, rational &and realistic.40 This
does not mean that his behavior will always be conventional.

It may not always be conforming, but it will be individualized

41

and socialized. Rogers concludes that the human being 1s

at the deepest level a positive creature desliring good.
Rogers describes the mature personallty:

We have then an organism which is as aware of the
demands of the culture as 1t is of its own physlo-
logical demands for food or sex - which is Just as
aware of 1ts desire for friendly relationships as
it 1s of its desire to aggrandize itself - whicn
is Jjust as aware of its delicate and sensitive tender-
ness toward others, as it 1s of 1its hostilitles
toward others. When man's unique capaclty of
awareness 1s thus functioning freely and fully, we
find that we have, not an animal whom we must

fear, not a beast who must be controlled, but an
organism able to achieve, through the remarkable
integrative capacity of its central nervous system,
a balanced, realistic, self-enhancing, other-enhan-
cing behavior as a resultant of a2ll these elements
of awareness, To put it another way, when man 1is
less than fully man - when he denles to awareness
various aspects of his experience - then indeed

we have all too often reason to fear him and his
behavior, as the present world situation testifles.
But when hé: 1is most fully man, when he is his
complete organism, when awareness of experience,
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that pecullarly human attribute, is most fully opera-

ting, then he is to be trusted, then hls behavior is

constructive .42

This is how one can develop loving behavior in an
individual according to Rogers. The basic nature of man 1is
positive. The counselor can help the individual to care
about himself, and recognize that he does care about others
also., In addition, the person open to his experience can
make the best choice in behavior for any situation. His
choice will be positive,

As a result of the helping relationship the person helped
wlll be more ful}y aware of his needs and the needs of cthers.
The person can then have a sane, realistic loving attitude
toward himself and others., Hls behavior can be constructive

for all whom he touches. This concludes the analysis of

Rogers' method.



CHAPTER IV
IMPLICATIONS OF ROGERS' METHOD FOR ENCOURAGING LOVE
Implications for Family Life

This section of Chapter IV examines the implications
for family life that Rogers sees in his method. When Rogers'
method is used in a family relationship, it will have definite
results in the family énd in the circle of friends of the
individual.! It will affect the adolescent as well as the
adult. Rogers points out several areas in which results can

be seen.
More Expression of Feeling

The individual will gradually come to express more fully
his true feelings to his family and friends. This applies
to negative feelings such as resentment, anger, shame, jealously,
dislike and annoyance as well as positive feelings such as
tenderness, admiretion, liking and love.2 When the person
1s living behind a facade or front his unexpressed negative
feelings pile up to the explosive point and are triggered
off by some specific incident which often has an unfortunate
effect on all concerned. It has an unfortunste effect largely
because the explosion of temper of the annoyed individual
is inappropriate to the specific situation and very unreason-
able., Actually the flare-up may be a result of denied or

pent-up feelings resulting from a dozen such situations., As
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the individual is able to pour out immediately and not
accunmulate anguish, fury and despair, he can accept these
feelings and they have no explosiveness., Since the individual
does not carry negative feelings around aroused by prior
incidents, his lmmediate reactions are appropriate and likely
to be understood., Gradually the individual finds himself
expressing his feelings as they occur,’ 1In conclusion, if
an individual does not allow himself to express negative
feellngs or emotions, he cannot express positive feelings.
Further, it is more satisfying to express strong emotional
attitudes when they arise rather than letting them build

up to an explosive force,
Living on an Honest Basis

The individual discovers that he can have a relationship
on the basls of his real feelings. Finding out tiat feelings
of shame, anger and annoyance ean be expressed without harming
the relationship is a deeply strengthening thing. Also, to
find out that tenderness, sensitivity and fearfulness can be
expressed and yet not be betrayed is a reassuring fact. This
works out constructively perhaps because the individual learns
Lo recognize and express his feelings as his own and not as
a fact about another person.4 The person can express his
feelings in such a way that everyone present knows they are
his own feelings and not a Jjudgement or pronouncement of fact
on another person or another thing. Yet he knows that this

expression will not destroy his relationshlp.
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Improvement in Communication

In the helping relationship the individual learns some-
thing about how to initiate and maintain rezl communicatilon.
Many people have difficulties 1n relatlionships because
sufficlent commﬁnication within themselves is lacking and as
a result communication with others has been damaged. The task
of the counselor is to help, through a special relationship,
the person achieve good communication within himself.2> Good
communication between individuals, then, will also help the
person to communicate within himself, Communication within
the self and communication with others are interdependent.
Improvement in one improves the other., Deterloration in one
hurts the other.

A major factor which deteriorates iﬁterpersonal communi-
cation is the tendency to judge or evaluate the statement of
another person or group. This 1s especlally true with any
statement that may be emotionally meaningful. Real communi-
cation takes place when the Judgling or evaluating tendency 1s
avoided or when one listens with understanding.6 'This means
that instead of judging, the listener must try to express
the ideas and sttitudes of the other person from the other
person's point of view and to achleve his frame of reference.

When the individual experlences real communication, when
he can relax his defenses and £inds himself understood, then
the individual wishes to create this atmosphere for others.

He begins to see it as a resource he can extead to others.
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Also when he sees he need no longer keep up a facade, then
he can let himself see how life appears to the other person,’
Rogers adds that this 1is not only valid for interpersonal
communication but has been proved valuable in small groups.
He includes religious groups in his 1list.8

In summary, the degree of communication within oneself
and with other persons is related. An improvement in one
will result in an improvement in the other. Also, when'one
finds he really communicates with one individual, perhaps
the counselor, he will wish to allow this same communicetion

with others. These principles apply also for small groups.
Willingness for Another to be Separate

Lastly, the individual will tend toward permitting each
member of the family to have his own feelings and be a separate
person. Many people are unaware of the great pressure they
put on family members to conform to their feelings. Often
love is given by parents or siblings on the condition that
other members of the family share the same feelings.

The person in a helping relationship will be willing to
allow the other person to have different values and different
goals. In short, he is willing to let the other be a separate
person, This willingness develops as the individual discovers
he can trust his own feelings and reactions. As he learns
that his own deep impulses are not destructive or catastrophilc,
he becomes able to trust the uniqueness of his wife and child-

ren and to accept thelr feelings and values. Rogers sums up
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what this would mean to a child if he had been brought:up
by parents who were willing to let the child be a separate
person,
It would mean that the child would grow up respecting
himself as a unique person. It would mean that even
when his behavior had to be thwarted, he could retain
open "ownership" of his feelings. It would mean that
his behavior would be a realistic balance, taking into
account his own feelings and the known and open feelings
of others. He would be a responsible and self-directing
individual, who would never need to conceal his feellings
from himself, who would never need to live behind a
facade. He would be relatively free of the maladjust-
ments which cripple so many of us.9
In summary, the family circle tends to become a number
of separate and unique persons with individual goals and
values., It is bound together, however, by real feelings
which exlst between them and the satisfying wond of mutual
understanding of a part of each other's private world.
Rogers' method with some additions is also important in

encouraging Christian love.,
Specific Implications for Christian Love

The Psychologist and the Christian Counselor
This section of Chapter IV examines the implications:of
a helping relatlionship specifically for the Christian counselor.

William E. Hulme, 1n his book Counseling and Theology, conslders

this subject. He speaks of a helping relationship similar to
that which Rogers presents. Hulime uses theological terms,
however, to describe many of the processes of whilch psycho-

logists speak.
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Hulme says that the processes of honesty through confes-
sion, and understanding through acceptance affect the recog-
nition of natural talents and interests which otherwise might
remain hidden in confuslion and repression.10 The individual
who veglins to experience the liberation of a loving or helping
relatlonship with a2 counselor is freed not only to understand
himself, but to be himself. The need for a facade is no
longer present. He can develop his personality and plan for
his future in harmony with his unique self,

For the Christlian, love is tightly tied to Christian
doctrines. The one who receives Jjustification has all things
and his gratitude helps to make him loving and lovable,!!
Because an individual's salvation is secure, he 1s released
from the anxleties and defensive activities that normally
tie up 6ne's psychic energies in concern for self., As a
result, one can devote his energles to needs beyond his own.
Hulme adds, "Only as one is righ in his assurance of being

loved can he be free enough to love."12
Christian Uniqueness in the Counseling Process

Hulme finds two areas where the Christian counselor
offers something unique and necessary. The Christlian counselor
helps the individual to accept higself in a very speclal way.
For many people, the experience of unconditional love is
foreign. This is the kind of lave, however, that the client
receives from the Christian counselor. In being accepted as

he 1s and especlally by a2 minister of God, he is encouraged
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bperhaps subconsciously to think of God in terms of this same
acceptance,13

A satisfying relstion does not include destructive elements
such as inferiority, superiority, and egocentrism. These
destructive elements often begin with the parental relation-
ship which at best is tainted with egocentricity. The relation-
ship with God as parental agape has none of the destructive
elements. For this reason, the parental agape of God has a
particularly advantageous influence for the development of ]
maturity.14 A unique contripbution of Christianity is the
ultimate acceptance offered by God.

Also Hulme contends that God is far more necessary to
the needs of personality than authorities on psychotherapy
usually allow. There is a religlous tension in people which
is actually a need for God. This can cause an inner anxiety
when 1t 1s not wiped out by rationalization or a god-substi-
tute, 15 By supplying the God, Christianity makes a unique

contribution.
Response to Justification

Hulme also speaks of a response within the individual
which accompanies his Justification. This response 1is in
theological terms, regeneration, or a new birth. When the
sinner sees the sacrifice of love from God in his justification -
he is moved to love in return.16 His attention is taken from
himself and his gullt is put upon a gracious God who has

redeemed him, Justification breaks the self-centered dispo-
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sition of the individual and allows him to integrate his
personality around God., Or when the sinner realizes how
much 1t cost God to work out his forgiveness, he can scarcely
take 1t lightly. He 1s moved to a deep gratitude by the
demonstration of love from God and it becomes nis incentive
for obedience.!7

The Christien adds, to what Rogers has saild, the
recognition of a loving God. The abundance that engenders
love in man 1s nothing inherent in human nature., Rather it
is the result of God's activity upon human nature. The
phenomenon of love is nothing other than the fruit of the
3pirit, The resources for health and wholeness within
personality stem from a reconciliation with the Creator.18

The Christian counselor, in conclusion, uses the method
which the scientist has proposed. He uses the method to help
the individual face the feelings which he denies or keeps from
consciousness, Also, he uses the method to assure the indivi-
dual of the love of the counselor and so assure him of love
from God. Achleving maturity is for the Christian breaking
with egocentricity, and centering his interests and energies
on God and his fellow humans. This is done for the Christian
by the reception of divine grace in forgiveness which affects
a change within personality. This reorganizes interests
and values whican in turn release the creative power of love
in the Christian.

The helping relationship that Rogers proposes has

implications for interpersonal relationships Inw the family
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and in small groups. More expression of feeling develops.
Living 1s on a more honest basis., There is improvement
in communication both within the person and between indivi-
duals. And there 1s more willingness to let others be separate
persons, In short, a-more loving relationship develops
between people.

Hulme points out that the Christian uses a method
similer to that of Rogers. The Christian, however, makes
an unique contribution to the method that the scientist
has proposed. The Christian adds a loving God who accepts
the individual unconditionally, and thus suppllies the God

which man needs,



CHAPTER V
SUMMARY AND CONCLUSION

There are many influences in the 1ife of the adolescent
that either make it hard for him to see that love for one's
fellow man l1ls an important part of life, or that discourage
him from loving others. The developmental difficulties of
the adolescent are a major influence. One factor considered
here is readiness. Plaget points out that the early adoles-
cent 1s not capable of performing the mental processes
required to love in a mature Christian sense. WyckoIf
asgserts that many early adolescents are not able to compre-
hend the doctrines as taught by the Church., Instilling love
toward God and one's fellow man is the ultimate aim of
doctrinal instruction. Older adolescents, however, are
capable of thls comprehension.

Another factor considered in developmental difficultiles
is self-identity. Attaining self-identity is the task of
discovering one's own mature personality. In doing this the
youth must switch from one role or behavior to another until
he finds that which is satisfying. If the youth does not
experiment enough with different behéviors, he cannot achleve
self-identity. This experimenting may not always involve
positively oriented behavior., If his non-poslitlvely orilented
behavior is stopped, his self-identity process may also be

stopped. It may be necessary for some children to involve
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themselves in unloving behavior in order to achieve self-
identity.

A third developmental difficulty that hinders the
adolescent in loving behavior is his lackx of experience.
Attaining a Christian personality is dependent on gaining
a rich and profound Christian experience, 3ince youth has
not yet experienced many of the frustrations and joys of
life, he cannot yet feel the implications of love for his
life, Thus he cannot be encouraged by experience to love
in 211 areas of life.,

A fourth factor in developmental difficulties is the
difference in sexes at the adolescent stage. Girls mature
more rapidly than boys. Also, girls seem to be more religious
than boys. This complicates the encouraging of love among
adolescents,

A fifth factor hindering the growth in loving behavior
is the difficulty which the older and younger generation
have in communicating. The older generatlion has not succeeded
in passing on Christian knowledge and feelings upon which
Christlian love is built,

In addition, society has many influences that actively
discourage people from loving one another., Television comes
in for speclal criticlsm here. The programs featuring violence
as a staple commodity make up over half of all television
programs when chlldren and teenagers are normally watching.

These programs stimulate aggressive actlons among the viewers,



4h
In addition many teenagers have taken their wviews of love
and marriage from the mass mediz which often contradict
those of the Christian church.

A second societal influende discouraging Christian
love is advertising. It offers materialism as the solution
to problems. It teaches that the important aspect of life
is possessions. This is in contrast to the Christlan ideal.
which has as 1ts most important aspect the treatment of one's
fellow man with the self-giving love of the Incarnation, -

A third societal influence is the spirit of competition.
Competition is in opposition to cooperation. It teaches that
in life one should put himself first, resther than another
individual,

Rogers offers a method of encouraging love in individuals
which counters the influences that developmental difficulties
and society present to adolescents. Rogers spells out his
goals and assumptions as well as the hypothesis with which
he works., He belleves the same principles operate for inter-
personal relationships as those which operate between client
and counselor. He states the concerns which are importan
in establishing a helping relationship. The counselor must
be real, He must be aware of his own feelings and not try
to cover them., The counselor must be as acceptant as possible
to the individual no matter how positive or negative or
contradictory the person may be, The counselor must also
desire to understand the otner person. As the counselor can

accept and understand the person, to that degree the person
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explores denied and repressed information. Then the individual
can accept himself and his real feelings. He can express
both negative and positive behavior more fully and freely.
A mature, soclalized person results,

An aspect of mature soclalized behavior is love in feeling
and in action. Rogers describes it es a simple outgolng
feeling of one individual for another, or it can be a deep
caring for and about others.

Care for and about others has implications for family
life, says Rogers., There will be more expression of feeling.
There wlll be immediate expression of negative feelings,
preventing them from building up to the exploding point.
There will, however, be more expression of love. Secondly,
the living will be on an honest basis., Family members will
recognize they can express their annoyance to a person with-
out harming their relationship with that person or affecting
their love for or from that person. The third implication
1s improvement in communication., When an individual experi=-
ences real communication within himself and with others, he
wishes to create this atmosphere for others also. The final
implication for family living is the willingnes: for another
to be a separate person. As each member dlscovers he can
trust his own feelings, he is willing to let the others also
have their own feelings, goals and values.

The Christian accepts the method of the scientist, but
he adds something unique to what the scientist has proposed.

The Christian adds a loving God who sent his 3Son into the
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world to show his love., This loving God is one to whom
the Christian counselor can turn for unconditional love,
The Christian counselor will encourage the Caristian to
believe that he is accepted by God even more fully than he
is accepted by the counselor. Also, the Christian counselor
can resolve the religious tension that all men feel by
placing the God as the resolution.

The Christian alsc sees hls response to acceptance as
resulting from another factor. Rather than seeing love
resulting from the rational soclalized core of man, the
Christian sees his sanctificatlion spring from justification
which comes to him through the grace of God.

The Christian counselor, then, uses the processes of
the psychologist., Acceptance for him is in God, however,
and not in the counselor himself., Also, the Caristlian does
not see his acceptance of the individual as encouraging love
in the individual, but he sees God's power working in the

individual.
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