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Profes Me Gaemmérun our adviser, for his many practical hints
and also for hie searching questions which opened nhhw new
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Miss Catherine Loffmann for her willing assistance in nego-
tiatin: with the Library of Congress. e also thank
Kr. %1lliem Luecke for his patience in typing the manu-

scripte.




Table of Contents

Introduction

Various Viewsz concerning Reformation Education
Elementary Education before the Reformation
Elemen tary Eduecation during the Rkeformation
Educational Theory of the Reformation
Elementary Schools of the Reformation
Curriculum of the Elementary Schools

Conclusion




The Reformation in its Helation
to hEdueation

1. Introduction

Just vefore our Lord Jesus ascended into heaven scme
nineteen hundred yeare ago, he gave to his holy church &
twofold commission, mamely, "to make disciples of all mations®
and "to teach them to observe all things"™, or, as expressed
in modern terwminology, & commission concerning mission work
and concerning Christian eduostion. Ever since its incep-
tion & few more years than a century ago the Eissourl Synod
has been fully aware of this twofold divine commend, There-
fore, when it celebrated its centennial in 1930, one of its
resolutions sas to reamslyse and reesmphiasize for its members
the duty of miseion work and the duty of Christian educztion.
Durin; the yeur 1940 its energies were concentreted upon
mission work. During the curremt year, 1941, its intention
ie to devote them to Christian education.

Since the Nissourl Synod is & division of the Lutheren
Churech, and since itz founder, therefore, is Luther, consid-
ered to be one of the leading educators of all ti=e, it is
apt and quite naturel that in this emphesis upon education
many references will be made to the great Reformer and his.
educational work, As we try to conceive of some such pos~-
sible references, there are certain questions which come
to our mind, questians whieh in turn question the acouracy

of some frequently quohd. statements. For instance, 1is




the Reformation actuanlly an exceptionkl period in the his-
tory of educationt Did it actually contribute &as much as

we would like to believe? 4gain, is Luther truly one of

the outstanding eduostors of all time as educatlionsl writers
like Painter maintain? Then, can we attribute to the HRefor-
mtion period the origin of popular ecducetion? Or to mske
the question more pertinent to our interests, doez the
parochial school, & phase of popular education, owe its
existence to the Keformation?

‘ low, it is not the intention of this thesis to
attempt to answer these questions or any similar onee.
¥hile here and there & prectical deduction may be drawn,
‘the one aim of this paper 1s to present from am historical
angle the Reformation im itc relation to elementary educa-
tion. In order to limit ourselveec to the requirements of
& treatise of this sort, we lhlil refer for the most part
only to the educationsl thoughts of the Reformation author,
Hartin Luther.

. If the reader will glance at the references used,

he will notice immediately that all the sources &re of &
secondsry nature. In fact, in some cases quotations were
taken from authors who in turn were quoting another writer.
We realige that such writing is not & good representation
of genuine historical resesarch tec!miqﬁo. But time, spece,
1ibrary facilities, and, may I emphasige, persomal research
experience for -the present discussion were so lizited that

& more thorough study waz almoet out of the question.
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At this time the writer wishee to acknowledge the
immense research of Dre. Georg Mertg contained in his volume,

Das Schulwesen des deutschen Reformation im 16. Jahrhundert.

liie work is the most detailed plece Of research in the field
of Reformation educstion that the writer bms ever seen. It
is mentioned in almost every bibliography pertaining to the
eﬁbjoct. For the present writing his material was used very
extensively. His plan of discuseion and his views form the

vasis of the entire discussion.

T =felieiat
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II. Various Views Concerning Reformmtion iducation

before we bezin the actual discussion of our topic
it will be well for us to get some idea of the attlitude
which various men have taken toward Feformution education.

In & letter to Spalatin on July 6, 1520, the renowned human~

ist, Erasmus, writes:

*"Ich wollte, dasz Luther jenme Haendel einmal liesse
und die Sache des Evangeliume rein und ohne HBeimen-
gung von Leidenschaft treibe; vielleicht ginge es
besaer, dJetzt beladet er die klassieschen fHtudien
it Hasz und v.n!tcht., der uns verderblich, ihm nicht
foerderliich 1st,

writing to Pirkheimer he states: "o der Lutherenismus

herraseht, da ist der Untergang der Wissenschaften. nE In a

.linihr vein the well imown Catholic writer of German hise
tory, Janssen, srites:

Az schwersten wurden von der 'Ungunst der Zeit',
wie die Neuglaeubigen sich susdrueckten, sunsechst
die schoenen Wissenschaften, die humanistischen
Studien betraffen. Vor dem Bezinn der religloesen
Etreitigkeiten standen diese in einer solchen
Bluets, das: Cicero sich bald 'haette in einen
¥inkel verkriechen mueasen', in EKurzem aber war 5
kaum noch eine Spur dieser Eluete mehr vorbanden,"

1) Quoted in kerigz, Daes Schulwesen der deutschen Hefoyma-
tion im 16, Jahrhundert (heidelverg, 100E), Pe 1.

) Ibid. One coan well understand the basis for Erssaus'
attitude, Helamented the fact that Luther diesosrded
many of the humenistic features in the schools, &till,
there is much truth in his statement.

3) Jobannes Jamsmi‘ﬁ&lﬁ ?%; goutschen Volkes geit

MQ& reiburg im Breisgsu,
o Pe ®

Throughout his writing Janssen gives 1little eredit to
the Reformation. All the confusion such &e existed in
Sexony at the time of the visitation, he claime, was
the direct result of the change in order.
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A few pagees later he specifiocally refers his remark to the
Volkesghule: "iie die hosheren wissenschaftlichen Studien
und die gelehrten Anstulten, eo geriethen auch die niederen
Volkeschulen von Jabr su Jahr in tiefere Zeruettunmg."® The
present Catholic historian, Marique, is of the same mind as
Jansaen, ‘ '
On the other extreme of Janssen are such writers as
Fainter, Raumer, Ebyb, and Schwiebert.® Painter, of course,
ie flowery in his praise of the Reformation:
"Looking back over the ground treversed, we realise
that the great Eeformer accomplished soarcely less
for education than for religion. Through his influ=-
once, which was fundamental, wide=reaching, and
beneficent, there besan ro;; the one as for the other
& new era of advanoement."
haumer writes: %S0 wie die Keformstion der Kirche erst in
Luther und ¥elanchthon sur Reife kam, 80 auch die Reforme~
tion der Schulon.'a
Taking a middle stand bdetween these two extremes ia

the attitude so well described by Leach in his contribution

to konroe's Cyclopedis of Edugstion:

¢) 1bid., pe £90. We quote this passage particularly, since
The Volksschule is considered an elementary school.

5) Cpe. ¥Frederick Eby, Early Protestant Education (Kew York:
!063“"3‘111 300k Co., ﬂ,’ Pe IO

€) COpe Ee Co Schwiebert, "Flementary Educstion in Cermany at
the Tizme of Luther.™ Lutheren School Jourmal, LXXVI, BOZ.

7) Feo Vo N. Fainter, Luther on Edupation (St. Louis; Concor-

dis Publishing House, 1660), Pp. 167,
This work is source of those views generally held

by ¥ilssouri Synod pastors eand teachers.

&) Karl von RKaumer, Geschichte der Paedopogik vom Wiedereuf-
bluehen moatcfmo; Biﬁ gon %r, suf unsere Zeit
~ {Gueters 9 $0J), 4, .
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*“There are few subjects on whioch such great diver-
sity of opinion hae been and is expressed than on
the relation of the Heformation to education, the
patural result of the diversity of opinion which hes
been and is held ag to the Reformation itself. Ome
point, however, recent research has now definitely
settled, that neither in inetitution, method, nor
matter is the education of post-Reformetion times
separated by any great gulf from thst of pre-iieformé~
tion timeS..... FKeither in Germany nor in Englend
nor in Scotland is it now poseible to believe (except
by those who either have not seen or refuse to look
at the evidence available) that Luther or Cramnmer

or Enox created & new heaven and & new earth in the
sphere of educstion or that the schools of those
couniries, and bty consequence of Americs, Bere & nevw
birth due to the genius of the reformers.

Paulsen, Schedl, 30 Cubberley,! take a similar stand. Paulsen
npdn- no words on his denunciation of the first effecte of
® the keformation upon education. 5ut he closes his discus-

-sion in complimentary fashion: "allerdings das letzte Wort

WERGY Tt —

1L
der Reformation in diesen Dingen war noch nlcht gesprochene”

As one examines the various viewe it immediately

becomes apperent that all views can be categorized into three

0) A. F. Lueh. ®"Reforma tion and Educetion®™, 4 Cyclopedis
of Kduoltion. ede. by Paul Konroe (Hew York: komﬁﬁa
Toep III, 133.

The at-t-ont in my opinion is classioal. Therefore,
I 1nol.ndo it in its entirety.

L e
At i e o S P

10) Otto SBheaJ. "Luther und die Schule seiner Zeit",
Jahrbuch der Luther-esellschaft, 19£6.
K tiﬁtﬁ? El Elun By Echeiebert, op. cit., pp. 199-800.

11) Ellwood P. Cubberley, The Histo or Rdueat.ion (zostont
Houghton Mifflin co.: 15207, pp. 307

3 ig) Friedrich Paulsen, Guc ehte des gelehrten Unterrichts
! auf den outlchnn vora t‘o en. vom “Vom Aus= _

'_EE ®ig, 1696)
g et SR, B B
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divisions:

le

e

The “"negative” view, This view attemptz to nullify
the contributions cf the Keformation. It attributes
&11 the chuoe of Reformmtion days to the Heformetion
itself, Cenerally epeaking, moslL Catholic historians
fall into thie group. Janssen ie undoubtedly the
moet populer exponent.

The "positive” view. Thic view exsggerates the
accomplishmonts of the Kefomation. It considers

the Heformation an exeepticnally outstanding period
in gduutloml history. In general, it is the group
of the Lutheran writer. PFainter 1s among the most
widely read. Schwiebert of Valparalso University

is @ contemporery oxpcmnt.“'
The "neutral® view. 7his view regarde the Reforma-
tion &8s & mere stage in the evolution of educiation.
Some of its adherente border on the negative sids.
Cenerally the opinion of the indifferent, none
religious scholar falls into thie eategory. Faulsen

1s & good example.

13) Of all the teachers under whick the present writer
studied he considers Dr. Schwiebert among the best.
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11i. Elementary Educstion before the Eeformation 14

* In order to establish the contributione which the
Reformation made to educstion, it ias fmpercativeo that we have
some idea of the educetionel status before the Reformation.
To arrive at léme such conception is not &t all &n easgy
task, Adequate figures of the number of schools and of
other luins are still only & desire of the preeieformation
historisn. True, figures for certein areas are avoilable;
yet, to judgo one area by another or one cduntry by another
eountry is precarious reasoning and not complimentsary to
.ot;nd rosuroin. Despite these 'tnndiup we shall attempt
to present to the reader some idu of the educationnl con-
d1tions of that time.

Gur first tesk is to gain an understanding of the
varioue types of schools. From &ll appearances therc seem
to bo three classes of schools; nunel-y. those controlled by
the church, those controlled by the municipality, and those
controlled by private maumuu-.“ Among those schools
controlled by the ehurch were those which prepared the
clercy, namely, the monaeteries (Klosterschulen) and the
cathedrel, oollege, or bishopric schools {Stiftschulen).

1¢) To estavlish with any degree of certainty just which

: schools are elemcntary and just which are secondary
is & confusing end even hopeleacs task, especially in
view of the fect that & regular system of grading was
firet edopted sany decades later,

16) Like all eategories these classes are not ironclad.
Thers mAy have been aschools whigch were controlled by
both ecburch and municipelity; ep. £. Lorenz, Volk-

gorzishung und Volksunterricht spaeteren Kittel-
Eﬁrbom’ » 1007), Pbe SE~53.
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The origin of the Klosterschulen dates vack to the seventh
century when 1rish and AngloeSaxon monke brought Chris-
tianity to the German tribes. At that time monesteries were
establl shecd in certein centers like Fulde end St. Gallen.
It was in connection with these monmsterics that eschools
graduklly came 1nto being with the purpose of developing
future members of the convent. Fhlle at. firet membership
wae reetricted to prospective monks, later boys not dsstined
for monastic 1ife were permitted to attend. Ae their number
grew, & separete schols externa was &dded to the already
existing schola interns.1€ Usually the schola exterma had
less pupils than the schola interma. Lowever, it is sur-
-prising to note that at Xeichemau in the ninth century the
extorna was larger, having four hundred pupile while the
interns ‘had only one hundred. 17 Ao

In addition to these monastic echools there were also
the cathedrel schocls. These were estsdDlished by the bishop
of & diocesc for the purpose of training the secular clergy
of his territory. &ince ome of the cathedral clerzy sac
usually appointed to superintend instruotion the name ecath-
edral schools arose.l® <hese cathedral schools were soon

followed by the college schocle. In these institutions

1€) Paulsen, Germmn Education Past and Present, trans.
rVe 5{: 8, 1908), p. 10.

F. Lorent (Row York: Charles Scr
17) Lorenz, op. eit., p. ¢3.
18) Feulsen, op. oit., pp. 10-ll.




- 10 =

the clergy of a collegiate church sought in a siniler menner
as the bishop to provide & training for their succocssors.
Eince the nature of the oathedral and collegiate schoole is
much the same, the title of Stlrtacbulgmcan be applied to
bothe

The goal of instruction of these Stiftschulen was

"a acientific comprehension of divine wisdom ag revealed in
the Holy Scﬂptuﬂs.'m In the attainment of this goal
three matural stages are distinguishadvle. The first stage
began with the learnin; by yote of the ulphabet with the
81d of an 4 B C tablet. Then followed reading which of
course was in latin and finally writing. &ide by side with
-these exercises singing was practiced. The second stage
comprised studies of & gemeral nature. It wae erranged
according to the well known me«ieval systexm of the seven
liberal arts (artes libersles) concsisting of the Trivium
and the Quadrivium. %he former (ertes formales) included
grammay (latin), rhetoric, and dialectics; the latter
(artes realer), arithmetic, geometry, music, and astronoumy.
The one aim of all these secular subjects wae to contribute
to the ultimate gosal, namely, theology, the study of which
constituted the final stage. BNo subject had a right to ve
included in the curriculum unless it servedthies ultimate

10) Just why I consider these partially elementary schools
will be demonstreted later. Infre, p.

£o) Pauleen, op, cit., pe 1€.



objective.

Besides schools for the regular trainin; of the
cleryy, the church aleo opereted schoole for the treining
of its lay members, generzlly designated &s parish schools,
The echief purpose of these schools wae to prepare the child-
ren for ectivity in the church. 5Lence, they are often
called chantry or song schools, & sittement of the Zrche
bishop ingelbert II -of Cologne indicates that these schools
were more than mere religious schoolst:

*"Hirto sell de Kuester glykermauten verounden syn,

wenn de Pastor nit ander verordnen wirtt, die Kira-

pele Jugentt im schreiben untt lesen den summer
morgens von siben, des winters von achten bie tesn
gg::nv::d.?lggnlttlga des summers von ein bis drey
.
Usually the instruction was given lariely or wholly in
Latin,. :

Juet how numerous theese parish schools were is dif-
ficult to saye. & ruling of Chnrlausgpe in the year 102
may bear & slight indication: "dess Jeder seine Kinder gzur
tchule schicken muesse, und dasz dlesselbe mit aller Sorg-
falt 8o lange besuchen sollen, ble sle acnﬁgond unier-
richtet und."22 However, deepite such proclsmations suck

& given by Charlemagne, these parish schools were not

wvidespread until about 1200, Then they began to increaee

2l) UDr, Schmitz, Das Volksschulwesen im Bittelalter.
Guoted by Lorenz, Ops Cit., Pe

22) Lorens, '{'E cit., p. ¢6. Lorenz nl.o'Quoue & similar
sta temen ope Eugene 1] given in the year 8L6.

E)E

S
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rapidly and &t the dawn of the Reformation were quite
numerous. A statement given at the Synod of St. Omer in
1183 seems to bear this fact out:

"Da die Schulen zur Heranbildung &ller derer dienen;
welchen einmal die Leitung der weltlichen und g_eist-
lichen Angelegenheiten in Stast und Kirche ebliegen
s0ll, so befehlen wir, dasz in allen Stasdten und
Doerfern die Pfarreschulen, wo sle gerfallen, wieder-
herzestellt, wo sie noch erhalten £ind, mehr und
mehr gepflegt werden."Ed

The third type of church school ie the school for
girls (Maedchenschulen). For the most part these schools

treined nuns. However, often young girls of good families
were permitted to attend.2¢ Paulsen remarke: "It my be
assumed timt during the height of chivalric eulture the
4ntellectual and literary education was, with bardly eny
exceptions, at least not inferior to that of the stronger
nox....."25 Lorenz also refers to certain cities which
maintained their own schools;®6 at the same time, however,
he mentions that references ere very sparing, indicating
that femmle education was not very populer as yet‘..ev
Besides schools controlled by the church there were

&lso schooles controlled by the municipality. ¥hen in the

23) Sehmitz, op. cit.; quoted by Lorenz, op. eit., pe 49,
The prevalency of schoole bﬁor& ti% eformation shall
be considered again, Infra, o :

2‘.) Lorentg, Op. eito. pe 76.

26) Paulsen, Ope oit., p. 19.

26) LO““. OPs _elgo'

27) 1Ibid., p. 4.



thirteenth century cities began to incresse a&s & reesult of
& decided incresse in commerce, there arose & grest demand
for lay educstion. Thie demend lay in the faet that people
began to zrasp for culture and also that treined men were
needed in the varioue ocoupations. ¥hile the existing
monugteries and dishopric schools took care of some of the
derand, it was mandatory that the oities erect schools.
These became known as Etadtschulen or Hatsschulen, At first
the church objected to the municipality's invasion of the
field of educetion.®® Pope Alexander II prohibited the
clergy from teaching in such acht:uol.lo29 Gredually, however,
the town council took over thc administration. Often the
‘city aided in payment of the teachers' salaries; generally,
however, it wae dependent upon the fees of the pupiles.
Sometimes the instruction of these schools was comparsable
to that of the clerical schools offering imstruction in
latin. At other times it was given for commercial trein-
ing, developing writers and accountants and of ten presented
in German. Often religion, manners, and reading were
taught . %

The third and final class of schools were those

£8) Paulsen, op. cit., Pe £8.
20) Mertz, op. cit., p. 166.

30) Cubberley, Ope €it., Pe 308, These schoole were
often eniio Knaben-, Hechnen=- und Schreibschulen.

S ——a
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controlled by individuals. They were called by various
pames: Schreibschulen (Hamburg), Belschulen (Fetherlands),
hinkelschulen, Klippschulen, Nevenschulen. They were
taught by private teachere who taught &t the home of the
pupils and often wandered from city to ocity. It ie gener-
ally believed that they erose with the city-cchools and
provided instruction on & more elementary level. Fsulason
mainteina that toward the end of the iiddle Ages they were
found in &ll large towns, often in considereble numbers.>t
%hile we bave discussed the prevalency of schools

under the varioue classes, it is yet desirable for us to
look at thie problem in more detail. lLorens, to whose work
-we heve referred baforo.ae is of the convietion that elemen-
tary education was quite genersl before the Heformation.

And in proving hies theeis he quotez the research of two men
who have investigated old records of the ¥Wuerttembery and
the ktddle Bhine irens.®® 1In discussing the latter area

be mentions "nicht weniger alsb meun Schulen® for kaing>4

31) hulun, OPe slto. Pe 30.

33) ®J. E. Schoettle im l. Quartalheft pro 1882 des "Nag-
azin fuer Paedagogik”, und einer Abhandlung: "gur
Geschichte des Volksschulwesens im kittelalter™ im 1.
Quartalheft pro 18&d derselben Zeitschrift®™ investi=-
gtt;: the Wuerttemberg territory. Cp. Lorenz, op. cit.,
Pe *

Epreng, “"zur Geschichte des Schulwesens in Deutschland,”
and Falk, "Schulen am ¥ittelrhein, vor 1580" have
1nv;;tl.glted the ¥iddle Rhine area. Lorenz, op. cit.,
Pe *

84) Loren:, Op. &o. .p. &8,



and no les:s than six for Um:--,s.85 To give the readeor some
idea of the maturc of his tabulations, & paragraph desling
with the kiddle Rhine eret ie hereby included:
"Die ehemale frelie Relchstadt Oppenhcim gehoar te
gsumteil sur Dioesese tainz, tellweise zu %orms. In
dem lainzer Eezirk lag das S5t. Katbharinenstift; die
Stiftascholaster reichen hier uis 1323, In dem
Wormser Tell lag die Pfarrkirchs St. febastiang
eine Scohule ist hier fuer das Jahr 1496 machgewiecsen,
Auch Oppenheim hatte eine Etadtschule; eine Deduk-
tion von 161¢ erwaehnt vom Jahre 1519 die Preesen-
tation einec gewiesen Jodoous durch den Hischof
lieinrich von Straszburg fuer eine :u Oppenheim er-
ledigte, vom Eat su vergebende Schulstelte.®"S6
He concludes his entire discussion with & statement from
' Falk:s "So wviel steht jedoch jetzt schon, wenigstene fuer
| den ¥ittelrhein, fest, dasz es ganse Striche Landes gab,
‘in welchen um 1500 alte zwel Stunden eine Volksschule war."S7
Leach, to whom we-also have referred, also has some
interesting figures., Le found that in England prior to
denry VII1 confiscstions there were no less than three hun-
dred grammar schoole or one for every &,300 pooph.sa True,
it does not follow that jJust bLecause education was preva-
lent in Eng:ilnd, it was also prevalent in Germany. Fever-

theless, it 1s an indication. Fauleen also hes some figures.

86) Ibid., p. 68«60, It should be addec that he doee not
! distinguish between elementary, secondary, and higher
schools, Yet, elementary schoole are frequently re-

| ferred to.
36) lbid. » PPe G0=61,
37) 1Ibid. e Pe 68,

38) A, Fe Leach, 1ish 9% ools at t.be Roromtion. pe 53
rigue, of Christian

quoted by Plerre
' aducnt n (Hew York: Fordbaxz Un vcrd’r Fress, 1026)

Pe.




In 1485, aecording to him, there were in Kuremberg "four
schoole with four schoolmesters, twelve uehers, 246 sons of
citiszenr as hnyine, pupile, and & considerable number of
oxternmal poﬁr scholare.®® He concludes: "After all has
been snid it seems safe to cesume that, at the end of the
iiddle Ages, the entire populstion of the towns, with the
exception of the lowest oclasses, wae able to read and to
write."40
In view of theee f(scote and statements it seems that
education was far more prevalent than many wish to admit.
Frbm all indicationes the following statement from Fainter
no longer can be held: ®If here and thers.....popular
" schoole were established, they were too few in number and

too weak in influence to deserve more than passing mention.

Popular education wae the outgrowth of the Reform&tion. vél

&9) Zauleen, ODe sito, Pe 32.
40) Ibid., p. 30.
<¢1) Painter, op. oit., pe. 87.



IV. Elementary Education durin; the Reformation

It 18 a commonly known fact that whenever a revolu=-
tion or a drestic change tukes hold of & country the exist-
ing institutions undergo & violent change. And the more
sorious the change in order the more serious is its effect
upon the various institutions. Lence, when the Refomma tion
invaded the various parts of Germany its first effect upon
the education of the day was destructive.

Yet, while it is true that the change in order was
the basic cause of this educatiomal deterioration, certain

intermedliary causee should also be noted. As we might well

_expect, as soon as the Reformation took effect upon the

various sectione of Germany, the ont;re educational setup
of the church collapsed almost in its entirety. konks

left the cloisters and journeyed to other lends; as a
result, the mommstic schools faded. Many prieste left
their parishes, othera‘boonme disinterested; parish schools
and congregetional instruction, &s & result, were woefully
neglected. The collapee 6: tho cloisters left the numer-
ous foundations which heretofore had financed many schools
without an owner. It was not long until the greedy princes
began to lay hold on them and use the monles for their own
administretive use.%® This action of the princes Luther

often condemned. He remarks about it in & letter to

42) n.rtl. Ope cit., _pp. 216-216.
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Elector John in the year 1526.“. In hie Tischreden he
blankly states: "Nein Eat und Dedenken ist &llezelt ge-
west, dasz man die Stifte und Sistume llopse bleiben, zu
Butz und Brauch fuer arme Studenten und su Schulen.®$4
Not only was the Reformation bampered in ite educa~
tionel work by the collapse of the schoole but also by the
misinterpretation which many pluced upon t he Reformation.
Chief among these offenders were Carlastadt and his party
of "tchweerazers®™, Carlstadt, @ colleaguc of Luther at the
University of Rittenbdbery, concentrated hie thinking upon
the Reformer'e suphasic on the E£ible as the all important
book of imstruction, o&ontmuy went to the very extreme,
‘and maintained that educetion wars not necessary eince the
Holy Spirit was the author snd giver of all knowledge. I,
therefore, urget the people to return to their plows and
obey the Lord‘ e- emnﬂ by working in the sweat of their
brow. Attendj_.ua. schoole, he held, wse sinful; for the
Lord forbade his disciples to nominate masters.$® Tnie
attitude of Carletadt was by no mesane of smll effect,
With the help of‘ men like Mohr, Euhlmann, and Stuebner, it
spread rapidly. Many schoole ceesed instruction, notabdble
emonz which sag the Iatin school of Wittenberg (1528),

43) Luther, Brief an Kurfuersten Johannes; quoted in
Kertz, op. eIt.. Pe °

44) Kerts, 22,_2&.. pe 216,
45) Mo. Pe 7o



Thie "enthusiastic” view was still present even towerd the

close of the century, &s 1s evident from the Niedersaech-

slschen Kirchenordnung of 15861

"Denn woher wirt men sonsten duechtige gelerte

Leute haben koennen.....? Vom Pfluge und Sewen wirt
man sie nicht hiezu nemen koennen, und wirt auch
Cott nicht jemande, ohn vorgehende imetitution, den
vorauw..OOOE.hon...O..

Luther, of course, had nothing to do with this destructive
@ttitude. In his Vorrede zum Gesangbuchlein he flatly

opposed "etliche Abergeistliche", %7 ;

Besides the misinterpretation of the "Schwaermer"
there was aleo & misunderstanding among the laity which
retarded educationsl] advancement. Some lay people reasoned
"that since the priesthood and the monasteries were abolished
there was no longer & need for educating their children,
especially in view of the fact thet the bounties had been
abrogated. In his An die Ratheherren® Luther vitterly
&ttacks this attitude. Le admonishes the people to think
of the soule of their children, not only of their temporal

welfare.

46) Heinhold Vormbaum, Die evengell schen Schulo en

des sechszehnten Jmuﬁorés (Cueterslch, fg%i
Pe 307«

47) Luther, Erste und alte Vorrede D. Luther's gu dem

Joh., Walther'!schen Gesangbuchlein von 1625,
Saemmill che Schrif te lgt. Louls: Concordia Publish-
Ing Bouse, 1885), X, 1624.

48) Luther, An die Rathsherren aller Staedte Deutschlands
Smemmtliche tchriftem, X, 460. From henceforth the
first tirec words Fll be used in designating this

treatice.
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Not only the ocollapse of the church end the misin-
terprstation of the "Schwuermer®™ and certain laity but elso
certain policlee of the Reformers themselves were influen-
tial in ebolishing schoolse In the first placc, the Loform-
ers opposed the so called Winkelschulen or privdto echoole.4®
Their reasons werc numerous., These schools, they claimed,
interfered with the regular congregetional cehoole. They
were dcticlont.in discipline and orgeniszation. They failed
to teach einging, one of the fim requirements of Reforma-
tion education. And, finally, many of these private teachers
were “"Schweermer” and, in eddition, often retarded the pupiil
with the intention of asesurin; themselves of a Job.so In
‘the socond place, the Reformers opposed some schools beckuse
of their humanistic tendencies, Because of these pagan
elemente the Heformers often would have nothing tec do with
these schools. Ae & result, "manche Schulen gingen deshulb
beim Auftreten der Heformation ein, weil sle auf einer une
evangelischen Orundlage 8ufgebsut WAreness."od

As e very obvious, the Keformation hed meny obstacles
in 1ts educational work. 7o edd to the already numerous
difficulties, the Pezsarts' Kevolt broke out over Jermany
in 1685. It brought untold devastation to the schoocls and

60) Cpe Kertz, Ope ‘0_1_1'-_0 » Ppe 187=16%¢,
51) Mo. pe 66,
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retardei advancement for many years. 62

All of these handicaps and adverse circumstances
troubled Luther much. In his An den Ghristlichen Adel of

1520 he writes:

"0 wie ungleich fahren wir mit dem armen Jungen

hmufen, der uns befohlen ist zu regieren und zu
unterweisen.....Diesen elenden Jammer sehen wir

nicht, wie jetzt auch das junge Volk mitten in der
Christenheit verschmachtet und erbaermlich verdirbt...5S

In his An die Ratherren he remarks: "wie man allenthalben
die Schulen vergehen laeszt"5 Even as late as 1630 he
shows his dissatisfaction.®®
Just how the schools fared after the introductory
storms had been quieted is difficult to state with any cer-
- tainty. In his Predig, Kinder sur Scghule halten, in which
he also shows his dissatisfaction, he has a few kind words:
"Und sonderlich su unsern Zeiten ist's ju leicht,
solche Personen su erziehen, die das Evangelium und
Eatechismus zu lernen vermoegen, weil jetzt nicht
allein die heilige Sehrift, sondern &uch allerlei
Kunst reichlich am Tage ist mit 20 viel Buechern,

Lesen, Predigen, Gottlob! daaz man in drei Jahren
mehsr lernen kann, denn vorher in EwangEigesecee

62) Paulsen, Op- c;tio. Pe bEde

63) Luther, An den christlichen Adel deutscher Nation
uamtiféﬁo ?3'5 X, 941, From henceforth the

our IOl'dl of he title ahnll be used in desig-
mting this treatise.

64) Luther, An die Rathsherren, op. cit., X, 460.
65) Lu&ur, Predigt dlll man die Kinder xur Schule halten
Eu

X, 436. Instead of thie lengthy title
n lhn usé from henceforth, Predigt, Kinder zur Schule

bal ten.
56) Ibid., 435.




%hether facts arc avajilable or not, there seems to be every
resson to delieve that education progressed rapidly after
aoout 1640, Paulsen limite the degenerstion to the year
1555.57 Leach, however, maintains that "it ie clear from
contemporary statexments tat the Reformation falled to pro-
duce during the sixteenth and seventeenth centuries intel-

lsctual and educational results nntlclpltod.'aa

67) Paulsen, op. oit.
58) Leach, "Heformation snd Education®, ope cite., ps 134.
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Ve Educational Theory of the Reformmtion

While it may not be certain that the Reformation made
far-reaching contributions to the educationsl system of its
own time, it 1s certain that the Reformers realized the
value of education with commendable insight. Since ﬁ dis-
cussion of the views of all the .Reromer-a would take us too
far 8field, we shall 1imit ourselves in this treatise to
the t.houg,ht‘a of Luther.

Every one of Luther's three educational treatises
demonstretes beyond & shadow of & doubt ‘the high value he
placed upon schools. Above all, he valued schools from a
religious standpoint. kHe realized their importance in
training of the clergy:

"Denn wo man niecht Schueler seucht, so werden wir

nicht lange Pfarrherren und Prediger haben, wie wir

wohl erfahren; denn die Schule musz der Kirche geben

Fersonen, die man zu Aposteln, Pfarrherren, Regieren,
machen koenne, %69

He saw their value in preserving the pure Word:
¥ eedase wir Gottes Wort mit Ernst meinen, und
dasselbe helfen mit allem Fleisz erhalten fuer uns

und unsere Nachkommen; sonderliech durch Erhaltung
guter Schulen und Aufgiehung der Jugend."60

He saw their importance in treining children for membearship

59¢) Luther, Verhandlunz wegen eines Concilii Saemmtliche
Schriften (5T, I._oufn Eonem m House, 1907),

L

60) Luther, Predig am sechsundswangigsten Sonntage nach
n-xnit:tt_'!fe. o 18, 4148, gT‘gt_". cit., xrr.—raﬁv.—
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in the kingdom of God.u Occasionally, he expreszes hile

conviection 4in strenuous termst

®Ich achte auch, dasz unter den acusserlichen Suenden
die Felt vor Gott von keiner eo hoch beschwert 1st
und 80 greuliche Strafe verdient, sle eben von dleser,

die wir an den Kindern thun, dasz wir sie nicht
siehen. 68

Just why Luther took such & favorsble attitude to-
ward education is very understandable even if his stetements
were not available, The difference between Lutheran and
Roman Catholic dootrine points out very clearly the urgent
neceseity of education in the Lutheran Church. &nd Luther
was fully aware of thies difference and necessity.

In the first place, the differences between these two

‘religione in the dootrine of the church necessitate & more

extensive ecducttion in the Lutheran Church. 1n the Homan
Church the church itself 1s the authority. It dictates and
it must be obeyed wi thout question, fur through its head,
the pope, it 1s God's agent here on earth, In the Lutheran
Church every individual is rezponsible to God directly.
Kere membership in & church body does not mve., Every
individual muat know for himself the way to heaven. é&s &
result of this individual responsibility, one oan readily

€l) g:::;a t,ﬁ-_-g& & uehaunﬂznn:;g. u:ortz" E _é__&

é2) Luther, An di th.hlhorren. _g. sit., X, 468, It
¢ ur

would be well for the Eisso Synod et large to re-
analyse statemente like this.
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see the greater need of education in the Lutheran Church,
Everyone muet know the Seriptures. Therefore, we find
Luther trenslating the BEible into the laniuage of the people
end, in addition, urging the establi shment of schools amd
of eatecbotic;tl. inestruction.

In the second place, the difference in consception of
the various cersmonies demands & greater educetionsl program
in the Luthersan Church. Sacrement of the Altar, Confirma-
tion, and other rites in the Roman Church are mere opera
operata, that is, one meeds not understand the meening of
the rite to receive the full bemefit. In the Lutheran
Church, hm'}or. & proper conception must be thgu befors

'the benefites are received. 70 receive the Sacrament of the
Kltar worthily one must im eddition to having faith, know
the meaning of the Sacrement. If Confimation is to mean
anything &t all, instruction must precede it. For that
reason the church ordinances such as Waldecker Kirchen-
ordmuny. (1566), make definite stipulaticnz for eatechetiocal
instruction: "bio Pfarrer scllen die Jugend das senze Jahr
hindurch den Katechismus lehren.”®® In addition, certain

educational requiremente are dsmandei before reception of

63) Naldecker Kirchenord » 1666, Contsined in Merte,

Bpe €lte, Po » rtg inclules from pages 457-648

% er of ordimances. iowever, only the parts
dealing with education are-given. '
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the Loxrd'es Supper is permitteds In the Lippe'sche Kirchen-
ordnung, 1538, no youth is permitted to participete unleac
he has been examined in the Catechism.%¢ Thic difference
in doetrine and the reczultant neceszity of much education
ther realigec slth complete ineight. iHe referc to this
fact often, especially in hie Deutsche kesse und Ordmung:

"Denn darum sind die paebetlichen Gottesdienste so
verdamnlich, dasz sie Cesetsze, Werke, und Verdienst
dareus gemacht und damit den Glauden unterdrueckt
haben, und diesselben nicht gerichtet auf die
Jugend und Einfseltigen, diesselben damit in der
Schrift und Gottes %ort zu ueben....55

Not only from & religious but also from & secular
standpoint 41d Luther value the schools., Be was convinced
that schools were absoclutely necessary for the welfare of
the state. Unlike the view of the fowsn Church he gave the
state & place coordimate with the church. Ie believed that
both must cooperete in oduution.“ In favor of eivic edu-
csation he therefore states:

"Sernn nun gleich...keine Seele waere, und man der

Sehulen und Eprechen gar nicht beduerfte um der

Sehrift und Gottes willen; so waere doch allein

diese Ursachs genugsam, die allervesten Echulen,

belde fuer Emaben und Maegdlein, &n &llen Orten
aufgurichten, da die %elt, auch ihren weltlichen

6¢) L sghe Eirchenordnunsg, 1538. In Eertz, op. cit.
-A%—-p. T 0 » OPe Cit.,

65) Luther, Deutsche desse ﬁnd Ordnuns des Oottesdienstes
Ope clt.. I. !Eidm._ .

66) Fertz dliscusses thie cooperation in much deteil under
the title, "Die Verwsltung und iLufsicht der Schulen®,
'EE; cit., pp. £16=-230. This matter, of course, ralses
age=0ld question of Luther's attitude on the
separation of church and state.
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Stand aeusszerlich su erhalten, doch bedarf feiner
gescinickter kaenner und Frauen.*87

Sentiments like this he expresses time and again. The
second part of his Predigt, Kinder gur Schule halten is
devoted just to this point.ae

To sumasarize Luther's attitude of educetion for church
uqd state, and a! the same time to give the reader some idea
of his attitude of cooperatiocn between church amnd state,

the following quotation is presented:

*tumma, die Schule musz das Naechste sein bel der
Kirche, als darin man junge Prediger und Pfarrherren
geuget, und dareaus hermch diesselben an der Todten
Statt setszet. Imrnach des Buergers Haue nsmechst an
der Schule ist, als dareus man Schueler kriegen
musgj darmach das fathaus und Schloaz, a0 Buerger
schuetsen muessen, damit sie Kinder zeugen gur
Sehule, und &chulen Kinder sur Pfarre aufszieben, und
darmach Pfarrherren wiederum Kirchen und Gottes
Kinder (es sei Buerger, Fuerst oder Laiser) machen
koenne, Got aber musgz der Oberste und Naechste sein,
der oolcgsn Ring oder Zirksl erhs lte wider den

Teufel, "
Besides education for church and state Luther ap-

parently also believe! in education for culturel reacsons.
Eertz makee much of this pomt."o And he secms to have

some point to his contention, He refers to Luther's

€7) Luther, An die Eathsherren, op. git., 476-477. _
68) Luthor redigt nder tn].t.on cit.
.w—'ﬁﬁzonﬁ E Eiaei eom 2

t.o colum 4569,

€0) Luth.r, Vor!lnd £ | wegen eines Coneilii, 1539, op.
eit., £

70) KEertz, ope cite., Pp. $i=45.
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statement in his "Predisgt, Kinder pur Schule halten™:

"loh will hier schwelgen, wie eine felne Lust es

ist, dasz ein Mann gelehrt ist, ob ar glelch kein

Amt nimvermehr haette, dasz er daheim bel eslech

selbet &llerlel lesen, mit gelehrten Leuten reden w1
und umgehen, in fremde lande reisen und handeln kann.'

He also mentions the fact that the Augsburger Schulordnung,

1658, speaks of the importance of secular knowledge for
life snd for the morele of man.'© Outside of Mertr the
writer was unatie to find any reference to this attitude

of luther except, of course, in Painter, who iz always pro-
rugc in his complizentz to Luther.

That these viewe and convictions of Luther'S were not
mere verbal utterences is substantiatec by the great number
‘of ordimances issued during Refomation days. <ince these
ordinances so well demonstrete the attitude of the Reform-
ors tomard odgcat!.on and sinee they in thimaolvoe &re ex~
t.r'onely intsresting, & discussion of them is protebly very
mueh in place at this point., is menticmed previously, the
f;rat offect of the Reformmtion upon the establi shed educa-
tionsl systex wae destructive, The entire organisation
fell into a precericus and chaotic econdition. %Therefors,
when the hHeformation came into ite own and began to

71} Iather, Predigt, EKinder gur Schule halten, op. cit.,<4b.

72) Augsbturger Sehulordnung, 16558; in Kertz, op. eit., peblb.

73) Essentially, they were also the views of the other
Reformers.
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reorganise, it wasalmost imperative that certain gensral
Plang be adopvtod aoccording to which reconstruction could
take rlace. The#e sdopteld plans were set forth in the
various church ordinances, school regulations, visitation
instructions, and general articles. Of this group of four
the church ordinsnces (Kirohemrdnggon)'u and school regu-

latione (Schulordnungen) are the most numerous and undoudt-
edly of the most importance. In contrest to the school
reculations the church ordimences inciude stipulatione per=
taining to all the affaire of the church. %hey generally
contain three cansiderations: edministretion of functions
and sacraments of the church, eare of poor, ard the nurture
‘of the young. A& & yule there is a first part called "Cre-
denan", dealinz with smmtters of docotrine, and & second part
culled "igenda“, containing bealdgyana regulations con-
cerning the schools. The school regulations, on the other
hand, are very linited in content dealing anly with matters

of oduutl.ou."a Some are very short and simple; others,

74) Hobbine gives an excellent definition of the Kirchen-
ordnungen: "....the name given &ll those regulations,
especially those issued by cities and sovereigns, by
means of wmhich the church regulations which had pre-
viously been given wore modified according to Reforma-
tion ideas, and the nnl. developed church systex uwas
mare fully organized.” typioal exazple of such &
chureh ordinence iz Bamburg, 15680, Cp. Charles

Leonidas Hobbins l'oauhe in % the saxtoonth HEetnle o

Century (¥ew Yo
78) 4 typloal example ot e -chool ordinance is Budan-

Durlach, 1626
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very comprehensive prescriding hours, textbooks, methodes,
and the like. Often the mmterial 1s of a very trivial
nsture. !ievcrf.helus, whether the ordinances are church
or school ordinances the following stipulatione are usually
given in regerd to education: 1., &chooles must be orthodoxg
2. sadegquate support must be provided; 3. & nufﬁoisnt.
number of boys must be trained for the ministrys 4. sulte
able teachers must be provided; &. proper educetion for
participation in church servicee must be given; 6. thoi'e ‘
must be proper supervision of the achoola.vs
' The authorship of these various ordinances can be
treaced tc the leading figures of the Reformmtion. kelanch-
-ton; the leading educa tiomal figure, wae concerned in the
writing of at least nime. GBugenhagen had hie hand in ten;
Luther, four; and Johannes Aepin, three. &mong the other
writer:s are ITrotsendorf, Krage, Vinkel, Butzer, &nd brente.
¥hile many of the ordinances are aseribed to different wmen,
it is very apparent that some ere based on others. In
fact, one oan claseify them according to groups or families,
as has been done by Robbln-.vv The regulstions laid down
by Buzenbagen and Melsnchton often served as models upon
which othere wers based. For instance, the Visitation
Instructions of Saxony, 1628, a product of Kelanchton,

7€) These points are stated by Robbine, op. cit., p. 1ll.
77) Ibid., p. 16-1%,
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foraicd the tmsie of HSugenhagen's ordinamnces for Hrunswick
(1528). YThese tw, in turn, formed the basie for a long
list of othere.

ihe total number of ordinances of various kinds
number several hundred. According to Rob-ins, Schling has
20¢ in his first volume, 163 in the seccnd, and 119 in the
third, with perheps two volumes to follow.’® ierts haes a
list of 115 ordirances which he regarde as particularly
signlflunt.vg The authority under which they were pro-
mulgated may be summed up &8 follows: 1. by the ruling
prince; 2. by & committec appointed by him; S. by the
prince and the lookl magistretes; ¢é. by the loocal magis-
"trates and oouncil; 6. by the local council with conszent of
citigene, parish, or guilds; €. by & bishop, and 7, even
& pﬂat.or.ao The enforcement was usually carried out by the

secular autharities. %hey were, however, not laws but as

78) Ibm.. Pe 16.

79} Eertz, op. cét.. Ppe 1l6l=16t, Three outstanding col-
lections o se church and school ordinmances are
available. 7There is Aemilius Ludwig Eichter, Die
evanpell schen Kirchenordnungen gu 16. Jahrhunderts
!Gips!g, 1871 ® volumes, dealing primarily with
mA terisl concerming ths church. 9hen, theore 1is
170 und’ B e behante e T sustorsTohs {8807, des}
17., und 18, Ja erts (Suetersloh, s dotle

- Icg primrily with schools, though 1nc1nd1? sectione
of both church and school ordinances. Fimally, there

is Emil Sehling, Die onngelu%n W
des 1€. Jahrhunderts pEiE, = ® volumes
with others to follow. Sehling ie the moest complete
of the thres. Certain volumes of the Eonumenta Cer-

manies Peedazogia (Berlin, 1888-1910) aleo contain
some OrdiDAnces.

80) FKobbins, op. Slt., Ps 1Be
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Kobbins pute it, "there was dbehind the chureh regulations &
generel background of secular aupport."al Generally, the

clergy were in charge of the administretion.5®

From the precediny survey of the Hefomeation ordi-
nances it should be quite obvious that the Keformere not
only spoko about the value of education but endeavored to
onlrry out their educational principles. Ihis fuct 1z fure
ther evident from their view im regard to compulsory edu-
cation. Only one fully convinced of the value of education
could write as Luther aid: :

®"Ich halte aber, dasz euch dic Obrigkelt hier

schuldig sel, dis Unterthanen zu zwingen, ihre

?gg; ;:; 2:111&;%“11 esonderlich die, davon

In view of all of the precedinyg fects and statements
the writer wishes to present the following four t:t:umlmu.mru:=84

l. Education before the Reformetion was rether exten-

sive, far more extenzive than meny staunch Keforma-
tion scholere like to admit.

81’ Ibld-,‘ Pe 16.

82) HNertz discuszses the adrministration of these ordinanccs
under the title, "Erriechtung und Unterhsal tung des
Schulwesens™, pp. £11-210,

85) Luther, Predigt, Kinder fur Schule bhalten, obv. g} .
467. Cp. aleo Luther's etter to Elector John, 523.

84) 1 present these conclusions with all bumility. In
no argument would I insist upon them, for my exper-
ience and estudy bave been far toc limitec. I pre-

sent ther merely &s & sumsary of the preceding dise
cussion. '
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In actual ity the Reformetion accomplished little
before 1640 in establishing ami furthering schoole.
The real effects of the Reformation upon education
firet began to take hold in the late sixteenth and
in the seventeenth centuries.

While comperetively little wae accomplished in act-
uality before 1540, the Reforwers (here Luther) from
the outset had sound and progreesive educational
views and were convinoced of the wmlue of elementary
education.

Instead of viewing the Reforms tion as giving dbirth
to many new educatiomsl ideas ‘and institutions, it
wozld be fur better to view it as wmerely an out-
ctanding stage in the evolution of slezentary

education.
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V1 The Elementary Schools of the Reformation

Up until this point we have diecussed to some extent
the educational contributione of the Reformmtian, endeavor-
ing to present to the reader some generel conception of
Reformmtion educstion. In the next two chapters the writer
shall sttempt to give the reader some idea of the actual
eondition of education during the Refomation days. In the
first chapter the various types of schoole shall be dis-
cussed. :

~ ¥hen the Hefomation invaded @ particuler territory,
1t di1é elther one of two things in regard to t he schools;
either it refommed according to itz own principles the
"echoole elreudy estadlished, or it establi shed schoole of
its own. Merte givés ue some idea of how this was done.5®
ie, for instance, mt;ons that in Naumbery in 16235 & latin
school wae erected and in 1538 the cathedrel school was
reformed; that in Kordhausen in 1884 & city school was
erected; aml thaet in Oshringen &lso in 1584 the bvishopric
school wae reformec into & city school. '

One of the types of echoole mentioned as having been
reformed or erected ia the Yolkeschule., During thoe keforms~
tion thie type of soliool manifested 1tself in various forms.

8b6) Nertz, op. cit., pp. 192-04, Within these pages Mertr
lists a pumber of schools which were either reformed
or estavlished. e includes city and year.
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kbove all, therec waes the Knaben-, Rechnen- und Schreib-
schule.%6 According to Kertz, these schools before the
Heforma tlon were merely vocational schoole, tut through
the introduction of religion into the inatruction they
eventually beoame Volksschulen.87 wherever the Keformetion
found such schoole they mtrcduéod religion into & ocur-
riculum elready consieting of resdinz, writing, snd erith-
metic., It 1s J.st these schooles which are meant when the
ordinancez speuk of "deutschen Jungenschulen", “deutschen
Sohreibschulen®, "Pfarrschulen”, or merely “deutschen
{chulen®. f%he Sraunschweiger Kirchenordnung, for instance,
under the title "Deulzche Jungenschulen™ speaks of two
‘"deutsche Schulmeister" who are also to teach religion.B8
ihe "Pommer'sche iirchenordnung, 1535, gives the council
the right to establish "Schreibschulen™ on the condition

that the cstechisz be included in the instruction.8®

86) Supre, p. 14,

87) Mertz, ope. cite, p. 178. It ic mecessary &t this point
to give kertz's definition of & Volksechules ®Die
Volkszchule verfolgt den Zweck, durch eine plane
masgige ¥itteilung eines Kindestmesgzes von Kemntnissen
und Fertigkeiten in der Muttercpreche alle Eenschen
ohne Ausnahme gu religioes=sittlichen Charakteren
herenzubilden unc sie bdildungsfeehig zu machen.”

Pe 170. It 12 considered by sll that these achools

were of an elementiry nature.

88) Braunschwelger Kirchemordnung, 1528, in Merte,
Spe £1L., Po <67,
' 89) Pommer'sche Kirchemordnung, 1535, in ibid., pe €81



Usumlly these Knaben-, Rechnen- und Schreibschulen
existed in the large clue‘a. In the suell cities and vil-
lages, thercfore, different armangements werc made, narmely,
to have the janitor (Xuester), who generally gave catechet-
ical instruction also teach the other fundamentals. <The
Héssische Reformationsordnunc, 1526, for instance, demands
that schools be eetadblished in every city. Wherever this
is impossidble, it continues, the pastor and his assistant
ahould tesch in addition to religion reading and writing.%0
With these increased demands upon the Kuester in regard to
instruction there toliowod els0o increased demunds in regard
to hie ability. According to the EraunschwelpgeWolfenbuett-
-eler Kirchenordnung, 166¢, no Kuester should be hired unlees
he is proficient in reading, writing, church singing, and
onteehim.°1

Sometimes the Volkeschule existed in conjunction with
the latin school. In such cases the latin school sorveld @
double purpose, namely, to educate those who intended to
continue to etudy l'ﬂl t}lo those who only were interested
in the mere fundeamentale, Usually all the instruction was
given in latin. ilence, Luther remrks:t "Und wonn schon
ein solcher Kmabe, 80 latein gelernt hat, darnach o;n Hande-
werk lernt und Buerger lird. bat man denselbigen ir Vorrat.."9%®

Sometimes, however, it wae given in both German and latin.

90) Héssieche Kirchenordnung, 1526, in ibid., ps $60
91) Eraunschwelg-liolfenbuetieler, 1669, in ibid., p. 1566,
92) Luther, Predigt, Eindor gur Schule balten, i.PPs ¢34-435.
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The ‘trelsunder Kirchenordmun:, 1526, =tates:
"Der Eirchenordnung ist eine Verordnung des Fats
vom Hovember 16526 angefuept, mach der zwel Ctchulen
errichtet werden sollen, naemlich eine lateinschule

fuer d4ie Enaben, in welcher Latein und Deutesch ge-
lehrt '1!"1.0'.“6

Thaet the German and latin school: actumlly existed.together
ie plainly evident from the prohibition of the Fuerttem-
berger lnstruktion fuer die Visitationsraete, 1546:
"%ell in vielen kleinen Staedten neben der iatein-
sohule such deutsche Schulen bestchen, durch welche
Jene verdorben und viele Emaben...verzseumt werden,
20 sollen.s.80lche deutsche Sghulen in kleinen
Staedten abgeschufft woerden.®
Another exponent of the Volksechule ie the Maedchen-

9 %hile before the Reformation it wae largely taught

echule.
in Latin, after the Reformation the Cerman was &lso irntro-
duced. %he Strelsunder Kirchenordnun;: stipulates "eine
deutsche Schule fuer die Kaedchen."¥® The Schleewig-
Holsteinor Kirchenordnuns, 1642, requests the majesty to
establish “deutsche Enaben- und Meaedchenschulen® in which
only tiat should be taucht which is necessary for & godly

111‘0.97

©3) St%lundor Kirchenordnung, 18265, in Mertz, op. olt.,
Pe @
84) wuorttho&tr Instmkt;on fuer die Vuiut;omnot.o,
# op Po

©6) Supre, p. 12.

96) Stralsunder Kirchenordnunz, 1685, in Mertz, op. cit.,
Pe ®

07) hleswig~iiolsteiner Xirchepordmun;, 1548, in
bide, p. €88, - it
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Despite all thoee references mentioned above certain
men refuse to belleve that the Refomsation sctuelly under-
stood the true meaning of & Volksschule. Faulzen states:

SLven in theory the 'German school' was only grad-

ually acknowledged as & special educt tiomal institu-

tion, independent of the grammar school, and & still
longer time had to olagu until itz emancipation
sctually took place."
There are many points 1in favor of such an attitude; above
all, that Corm&n was forbidden to te spoken in certain
8chools3;®® in addition, thet in some orders it wae per-
mitted to be spoken con the streets only where absoclutely

100 &uch restrictions and prohibitiones are quite

necessary.
understandadle. Latin wae the langusge of communioation;
.the textbooks were written in this language, and the Uerman
of the time was aomewhat corrupt. Yet, the constant insise
tence upon iatin seemes to Dear some wel ght in the argument.
The real solution of the queation again seons to be
in the evolationery conception referrel to before.t0l at
the time of the Reformation the idea of populur elementary
education .till ie in & prooees of orystelization. F%hile

Luther denands oatechetical instruction for all, it secems

©6) Paulsen, op. cit., ps 76 Thiz problex also involvee
the question whether the origin of our parochiel
school can be attriduted to the Heformmtion.

99) Cpe. Altdorfer Schulordnuny, 1576, in Kertz, op. git.,

100) cp.‘gi-_umch-ug_or Schulordnung, 1635, in ibid.,
Pe .

101) m. Pe. S
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that he still does not quite see the importance of a full
education for all, though, it must be adnitted that here
&nd there he approaches thet idea in statement at any rate.
The words of Robbins describe the process excellentlys

“Although the German school was not completely

developed, it was slowly progreesing from the

stage where the chief purpose was to give cate-

chetical instruction, to & higher plane where

the work embodied at least rudiments of intellec-

tual education."102 '

A second type of schoole--which the Refommers were

erecting

interested in reforming or exeiting was the Latin school.
It has been mentioned previously that such schools existed
in quite a large number during the pre-Reformmtion dnya.lo"’
While it ie true that these schoole are generally consid-
‘ered secondary schools, there can be little doubt that
they also enrolled boys of elementary level. Especlally
was this true during the age of the Reformmation when the
tendency was to place much of the preparetory work gen-
erally given at the uﬁivoralty in these secondary schools

end also to beglri schooling at an earlier age.]'o“

102) Robbins, op. cit., ps 21.

103) Supre, pp. 14-16.

104) I bhave tried desperately to establish the age at
which boys entered the Latin school, but my efforts
were of little avail, The fact that there was be-
tween the Partikularschule and the university the
%ﬂ._u_l and often, in addition, the Ggum

emiocum, that the age requirement for entrance in

erstenschulen was between 12-14, and that

Luther himsell attended & Latin school at the age
of seven, tends to convince us that Latin schools
were also of an elementary nature, and not only of
& segondary nature as most educational historians
maintain, However, we leave the question open,
We state again, it is impossidble to set the various
levels to any degrec of accuracy.
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7o try to distinguish botiean the various typer of
latin echoole is almosl an impossibdle task. The numoer of
classes vary coneiderably, soms having one &nd others six.
The number of teschers ie Oy no mesns according to & cere
tain proportion., And above @ll, the names given to the
schoole bear different meaninge in the v&rious territories.

There were, for instance, the Trivialschulen and the

Partikula rschulen. These were gchools of the lowest order.
In some places the nsaning was ae followe:
"Den Eamen Trivislschulen fushren sie deshslp,
well der Unterricht in ihnen nicht uever das
Iriviuvm der Alten, nsemlich iremmmtik, lialektik,
thetorik, himsusging. Psrtikulerschulen
wvurden sie gemarmt 1u Unterschied zu dem Ctudium
generale, wie damale die Universitaetsstudien
bezeichnet wurden."100
At other time the distinction between the two was made on
the besis of the number of classes: "Die kleinen Schulen
wurden dann Trivislschulen und die groessgeren Partikularyr-
schulen gomunt.'loﬁ Since in most cases the city estabe
lished these schools, they wx-é also omlled Stadtschulen.
However, these distinctions were not «lwmys observed,
Luther, for inctance, im his Tischreden identifies the
Partikularschulen as & school on the same level ss the
univonity.lov The Berrzoglich Eaecheische Schulordnung,

1675, calls ell preparatory schoole irivial sehulan.loe

106) Xertz, op. cit., pe. 18€.
106) 1Ibid.
107’ Ibzdo. pe 187,

108) hergosplich Saechsische Schulowdnuny, 1573, in Hertg,
Sp- ig 5e" {

29 Po . .



schule or the Pertikulerschule to the university. Nostly, ’
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tometimes the student went directly from the Triviale

bowever, therc followed upon these echools & Faedsjogium or
Uymnaeium.10? hese echools were those which took over
much of the preperetory work previously given &t the unie-
versity, In them the Latin was fully developel and CGreek
&nd liebrew were begun. Gtometires they were mere additions
to the Partikulsrschulen.?l® Sometimes they were entirely -
eepamte,lll Ae & general definition of these £hools,
vertz gives Malle mehrklaesigen Schulen in groeuoun.
Staedten, "112

Another secondary echool beeides the Gymnasium was

‘the Klosterschule., In the medieval period they were of a

lower level bui during the Reformation they bezen to in-
vade even the field of hiiher educatior., Comparevle to
the Klosterschule was the Fuerstenschule. In contrast to
the city schools, it was controlled by the state. The
classlc example is the school of Duke E¥oritz of Eaxony.

10¢) These schoole are definitely of & secondary mature.
We mention them only to be complete in our classi~
fication,.

110) Kuerttemberger Kirchenordnunz, 1686.

111) Ordnunz des Faedagogiume U mgdasgegm, 1871, in
203Cey Po 80.
112) Mertz, op. cit., pe. 188
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VI1. The Curriculum

As might well be expected, the basis for all educa-
tion during the Reforwation was -rol!.glpn. %henever Luther
speaks of education in any of his treatises he is always
assuming religlous sdusation, He jJust did pot imagine edu-
ocation without its deinz religious. 9The other Reformers
h;r the same attitude. Melanchton in hie dissertation con-
esrning thoqloglcnl studies calls theology the highest

' astudy, the bo'guml.na,‘ middie, and end of 1ife, & study with-
'out. which other stulies bear little meaning.13® Religion,

in thdr opinion, .hould dominate the entire curriculum and

.bo umgnua with -n th- subjects. It 1s ury evident
; t.hlt. thelr convl.etloaa -on placed into practics. The text-

books eonteined much nl;igloun mtterial. The gremuar of
Teusius (1562), for instance, contained.the oreed, the Lord's
Praysr, and & survey of the New Testament. The subjects of

‘doohntlm and dohntu were often of & ral 1510:1- ut.un.

She school bom uul ol.nud wi th prayer.
Bonur. not only was there integration of rougs.on
ﬂ.th other sub jects bnt thcm tn also @ apochl poriod for

: n.'u.suuu uutmtion. m time stipulated by tho wvarious

' .mmnul nﬂvd smtly._ The E!.alobomg M,
: 1886, dunndc only & short period on "Somn- und Pest-

) -Mn Ps £33
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ta(;on."lu The Unterright der Visitatoren suggests all day
%ednorday or all day Saturday, The Wittenberger Kirchen-
ordnuny, 18533, and others set aside two w:0le days. Fin-
ally, the redem=-burleacher Sehulordnung, 1536, advises us
wuch &8s & short period every day. 7The Volkesschulen and the
kaedchenschulen, of course, spent most cof the time in
religious instruction.

The main purpose of this instruction wae to acquaint
the children with the #ible. Luther plainly statez this:
"Vor allem sollte in den baben und niedern Schulen die
vornehmste und gemeineste Lection sein die hellige Echrirt.."11b
However, because of the renk ignorance of the people ard
@leo because of the limited time, Luther deemed it wise to
introduce the catechism.l1€ True, the epietle and Gospel
selcetione for the varicus Sundaye were studied in the lower
clugeee and quite extenmive Eible study war carried on in
the upper clasees, but, generally speaking, the catechiam
wes the book of instruction at the lower level. Generally,
in the deutschen Schulen and in the lower classes of the

114) &ince there will be too many references to the ordi-
nances in the present chapter, we shall not include a
footnote for each reference. All these references
are in the ordinmances included by dMertz in his work.

Vide pp. 4657-648.
116) Luther, An den christlichen Adel, op. git., X, 340.

116) xertz liste futa:ught suthare of varicues catechiams
used during the fomation. Mertz, op. cit., p. 247.
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Latin school & German catechism waes used. Sometimes, how-
ever, & latin catechism was used in the lower Latin school
and often &180 in the upper Latin school.l? 1In accordance
with the educatiomgl principles of the time, extreme emphasis
wag placed on memorisation, very often to the neglect of an
understanding of the text. Luther warns ag inst this method

in his Deutsche kesse und Ordnung: "Nicht allein also, dasz

sie die Viorte auswendig lernen nichreden, wie bisher ge-
schehen ist, sondern von Stueck zu Stueck frege und sie
antworten lasse, was ein jJegliches bedeute und wie sie es
verstehen,"18

Besides the regular classroom instruction certain
‘services were also set aside for catechetical instruction.
Luther wished such services to be held every day as he
ordered in the Braunschweiper Kirchenordnunyg, 158, and in

the bamburger Kirchenordmung, 1529. But his plea was not
carried cut. Some like the kuerttemberger Kirchenordnung,

1669, held them on Friday, Saturdey or another day, and
Sundey, Iater some like the Wittenberger Kirchenordnung,

1633, abolished them altogether since they disturbed the
regular schoocl instruction.
In his Deutsche Messe und Ordnung Luther describes

117) Cp. Brandenburger Schulordnung, 1564.
118) Luther, Ope. cit., 230 Xe
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the procedure of such servicess

")ie Goche ueber tseglich, vor der Lection, singen
ele etliche Psalmen lateinisch, wie bisher zur Het-
ten gewohnt., Denn, wie gesagt ist, wir wollen die
Jugend bel der lateinischen Sprache in der Eibel
behalten und ueben. Nach den Psalmen lesen die
Enaben einer um den ander, zwel oder drei, ein
Capitel lateinisch aus dem “euen Testament, darmach's
lap ist. [mrauf lieset ein anderer Knabe dasselbe
Capitel gu Deutech, sie zu ueben, und ob jemend von
Laien da waere und zuhserete, Darnach gehen sie mit
einer Antiphone zur deutsachen Lection, davon drohen
gesagt 1ste Hach der Lection singt der ganze Haufe
ein deutsch Lied, darauf spricht man heimlich ein
Vater-Unser, dernach der Ffarrherr oder Capellan
eine Collecte, uné beschliesszen mit dem Benedicamus
Domino, wie gewohnt ist,."

: In close connection with the rel igious inetruction
wae the instruction in music. Like the medleval period the
Reformat ion emphasized music in its curriculum. Luther
exprezses his desire for its inclusion in his An die Rathe-
horron.m In hies other writings he had high words of
praise for ‘the subjeoct. In his Gedanken von der Nusiks,
1536, he writes:

"Und ist in Summa ummoeglich, dasz wan diese edle
Kunst genugssam loben oder erheben koenne und m06gGese
Denn mach dem heiligen Torte Gottes nichts so billig
.und so hoech zu rushmen und su loben ist, als sben

die Xusiks,ee Darum will ich Jodm% und sonderlich
jungen Leuten diese Kunst befehlen,"1fl

The Breunschweiger Kirchenmordnung, 1586, gives ue some ides

119) Ibid., £34-235.
120) Luther, op. git., 478.

121) Luther, Cedanken von der ¥usika; Quoted in Merte,
@o c’-to. Pe E&. : ;
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of what was expected:

*Dat se¢ allen kynderern groet unde kleyne, gelert und

ungelert, singen leren... gemeynen sanch duedesch

ynde latinisch, der te @ck in figuretivis, nicht

alleyne n& gewaenheit, sonder och mit der tidt kunst-

lich, dat de kyndere leren vorsestan de Voces, Claves,

unde wat mehr hoeret so aulh&sum, dat se leren

vaste singen unde renliclfse.” ~

The time devoted to music uswmlly varied according to
the different orders. Generally, the time is one hour each
day. Sometimes besides instruction in the religious song
there also was instruction in the seculaur songs and even in
technique. The Eittemdberier Eirchenordnun;, 153, 18 one
of the orders which earries this stipulation. The reason
for suech instruction i1s mot only explaimsble in church sing~
‘ing but also in the fact that the students seng for variour
occasions such as banquete, wediings, and before the housece
of various poo;:le.m

lext to religion the moet important feature of the
curriculun wae the langusges. Ibie is plainly evident from
the educatiomnl writinge of Luther and kelanchton and also -
from the many references in the various ordinances. This
emphasie wae well in harmony with the populer educational
philosophy of the day, namely, bhumanies, which oconsidered

the languages the chief amopng subjecte, It attributed to

122) PErsunschwejger Eirchenordnung, 1888, in Vormbaum,
Ope oy Pe °

128) Cpe ..Pt‘. ops s!._t_.. PPe 434=430,



them & peculisr cheamn:, as Faulsen indicates in the follow-

ing words:
“Ias Thems &ller dieser Gchriften ist: dasz der
Bangol an ¥loguenz Schuld sel an aller Uebeln in
der Slldung und den Sitten des Elerus, ueber welche
auf allen Kongilien und Feichstagen geklsagt werde;
mit der Eloquenz wuerden auch Weisheit und Tugend,
die mit jener uﬁ:rtnnnuch verbunden seien, ihren
Eingug halten."”

#hile the Heformers were somewhat influenced by this humane

istic attitude, their basic reason for lengusge emphasis was

somewhat different.12® In their opinion the importance did

not consist in philology or in & historical interest but

in the precticasl element, namely, in mental gyanasticse,

in understanding past leaming, and above all, in a proper

interpretation of Holy Seripture. Luther states: “Umnd

lasset une deacs gosagt sein, dasz wir des Evangel ium nicht

wohl werden erhalten ohne dle Sprechen. Die Eprachen

eind die Scheide, darin dles Messer des Gustes steckt..."126

Yet, in addition to such references as this, here and there

& remerk occurs which smecks of humani stic influence.

Luther statess

124) Paulsen, Geschichte des n 'Untorﬂ‘chts suf den
dcntnﬁ% §¥ nn%'ﬁn versitasten vom uszeng des
0 s gum Uezerwart, 1, &0.

126) Hertz discueses the relation of humanism to the
Reforme tion under the title, "Das Verhsetnis des
Humaniemus gur Eeformaticn auf dem Cediete des
Schulwesens,” pp. ¢47=456. ,

126) Luther ie Rathsherren aller Staedte Deutsch-
hms. .gg g_!_zo. z’uo
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“Je, sprichst du &bommkls, ob man gleich sollte

und musegte Schulen haben, was ist uns aber muetzte,

lateinische griechische und hebreische Zungen und

andere frele Kuenste zu lernen? Anwort: Ja, ich
weisz leider wohl, deasz wir Deutschen muessen immer

Bestien und tolle Thiere sein und bleibeNecces

Die Euenste und Sprechen, die une ohne Schaden, Jja

groesreren Schmuck, Nutren, Ehre und Frommen eind,

belide, zur heiligen Schrift gu verstehen und welt-
lich Regiment zu fuehren, wollen wir verechten,"127

According to the Keformers the most important lang-
ullée was the lLatin. The resson, of course, iz very obvious.
It was the language of commerce, of the textbook, of the
learned, and alsoc of the humanist. It was emphasized through-
out all periods of instruction besides being taught in reg~
uldr pou'.ods.:l'ee Use waes also made of it in the services.
In his Deutsche Messe und Ordnung, Luther not only suggests
for each service "ein Capitcl lateiniech aus dem Keuen
Teatmnt,’m but also that one service each week should
be conducted in latin,

The procedure usec in instructing lLetin was that
laid down by Melanchton ip his Fatio discendi, 1522, 1t
consisted of three divisions: Preecepts (Kegeln),
Exercitatio (Usbung), Imitatio (Nachabmung)e The purpose
of the preecepta or gremmar it well stated by EKelanchton:

"Ia man dle Reinheit der goettlichen Lehre ohne

tilssenschaft nicht bewahren kann, viele Strelitig-
keiten usber die wichtigeten Fragen mach dem %ortleaut

127) Ibid., 468,

128) BEaturally, we are here speaking of the Latin school
not of the deutsche Schule,

129) Luther, ITeutsche Xesse und Ordnun;:, Op. cit., 2.
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gu entecheiden sind und men gzur Auslegung die

gensue Kenntnie des sprechlichen Ausdrucke braucht,

was ¥ird ein Lehrer ohne grammiitische Kenntnisse

in der Kirche anderz sein ale ein bloszer Echatten

oder ein unverschaemter Rabuliet?"130
The study of the praeceptsa consisted in the learning of
forme and etymology eand also in 'nynul &ni sentence struec- |
ture. &t the lower levele it usually was studied from a
campendium such ae from the one writtern by Donat.

Generally the 1nstructlop in gremmar wes begun in
the first class of the latin lohopl &t shich time Donat was
read and the puredigms for declencione and conjugations
were learnt. Somotimes all the gremmar instruction was com-
pleted in the first few years; at other times it was taught
‘throughout &ll the years of the latin echool. In the upper
clagses disleotics and rhetoric, generally considered a
part of grammar lnctrf.xctlon, were studied. The purpose of
dialectice was "ein Ding fein, rund, kurr und eigentlich
definieren und beschreiben, war eec gewiar 18t 3"1S1 ¢he
purpose of rhetoric "ein Ding fein mech der Laerge mit
Worten weitlaeufi; schmueckt und auutrﬂch_t."laz

The second division in instructing Latin was the
Exercitatio (Usbungz)e. Thie phase consisted in memoriring
words, phrese:s, and sentences. Oenersally, these werc write

ten on the board just before the closc of school in the

130) Guoted in Kertz, op. cit., pp. B6E=270
131) Luther, Tischreden, quoted in Xert:z, op. oit., p. £57.
1352) 1Ibid., quoted in kertz, op. oit., p. £75.
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evening and were to be recited on the following merning.
Later, vooks containing such words &nd phrases werse pub-
lished, thereby eliminating mich of the burdensome copy=-
ing. Examinations were held &t regular intervale,

ihe chief aim iIn instructing latin wes to have the
children epesk it as soon &8 poseible. Luther referz to
this fact in his Tischreden: "let es micht wahr, dasz auch
die Sprachen, so die allergewissesten liegeln haben, als die
lateinische und griechische Spreche, vielmehr aus Uebung
und Gewochnheit denn sus Regeln gelernt werdent"1SS 1nus,
as -'ooon as & sufficient number of wordes and phrages were
memoriged, such memorisation baving been begun in the first
‘year, the language iteelf was to be spoken, often even to
the exclusion of the German. ;

The third division of Latin instruction wasg the
imitatio (Nachahmung). Like the humenists the Reformere
were sonvinced that true eloguence can only be attained by
imitation especially of the classics. In studying the
classics the aim was to get a genersl conception of a good
style (imitatio generalis) and slec to amilyze the grem-
metical construction (imitatio specislis). The study in
imitation was to begin la. early az posseible., In the first

135) 1Ibid., Quoted in Mertz, op. cit., p. 276.



= Bl =

yearz books of latin collectione were used. ~Provably the
twvo outstanding ones ere Catonis disticha de moribus contain-

ing 164 sayinge and Aesop's Fables. Concernin: these two

booke Luther remarks: "Und i1st eine sonderli che Gnade
Gottes, dasg des Catonie buechlein und die Fabeln Aesopi
in den Sghulen eind erhalten worden. ks sind beide nuetz-
liche und herrliche Buechlein."® pgerides such collections,
dialogues concerning the subt ject of cecurricila, holidays,
religion, end the like, were used., Iwo such collections
were Meedslogis Petri Moselleni Frotogensie end Colloguia
Erasmi, the latter of which Luther bitterly coniemned.
After these introductory collectiones were studied the
.elaseics were ther introduced. This reading, however, was
&lmost &lways done in the upper classee. 7The most popular
authore wvere: Terence, Pla.,tua,‘ Vers:1l, Ovid, loreucc, Livy,
Caesar, and Cicero.

ihe language second in importence was the Greek.
During the Kiddle Ages little use was made of it. Erssmus
&t one time exclaimed, "In meinmer Jugend lag auvf urnserm
Deutechland eine s0 dichte Finsternis, dasz man den sogar
fuer einen Ketzer hielt, der die griechische Sprache ver-
etand."35®  §ith the introduction of humeniam, however, it
was &z8in emphasized. W¥hile the humenists regardec it ae

134) Luther, Tischreden, quoted in ¥ertz, op. cit., p. 282.
1386) Quoted in Kerte, op. git., p. 297.
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the originel language of pliilosophy which aided in meking
them free, the heformere wvalue.i it beceuse & knowled;e of
it lead to & better understanding of Seripture. Luther
particularly valued it. &He wished that & church service
be given in Creek once & -aok.136
The study of Ureek war &8 & genersl rule reserved
for the upper classes. Luther and lielanchton make such &
stipulation in Unterricht der Vieitatoren, 1525, The method
of inetruction was the same se with the Latin, the threc
previocusly mentioned divisione beiry used., feveral dif-
ferent gremmert were in use, kerte mentione nineteen of
thon.1§7 Among the Oreek autbor: studied were: liomer,
'Aristophlnns, Hesiod, Sophoclés, Euripedes, ienophon.
Occasionally the Chrietisn Greek writings were also studled.
In eddition to letin and CGreock Hebrew was &lso stud-
ied. buring the #iddle hges little use wes made of 1it.
@itk the exception of & few men like houctlin humanism too
bad 1ittle roapoct'tor it. Ite intereet wae msiinly in the
latin and Greek. 9The Hefomers, hLowover, velued it highly.

They reslized its value in understending the Seriptures.

Luther statee: “...ecozu deren Erlernun; ioh oft die

Jugené anreige, aber faet vergetlich, denn ihre Eenntnis

136) Luther, Deutsche lesse und Ordnun;, op. eit., 226.

137) ¥ertz, op. eit., p. 300, Kelanchton's was tﬁe moet
popular,
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treegt auszerordentlich viel dagu bel, die Echrift klaer-
11ch zu verstehen.®3® 4pe 1nstruction in the Hobrew was
&lways given in the upper classes.

Of all the langusges the German wae the most neg~
lected. 1t lay fer behind the others in importance. It
wa: repudiatec during the kiddle Ages and it wa: not held
in much higher regard during the Reformation. Of courss,
much uee of it was made in the deutachen‘Sehul‘en and in the
¥aecchen schulen. Cnly seldom wee it used in the latin schools.
It was used in teaching the elements of Lftin. Quite often
& reference oocurs which speaks of & Gervan catecidism for

latin pupile. Then participation of the latin eschool child-

‘ren in the GCerman services was required. BHowever, outside

of these few uses German was gemerally repudiated. BHever-
theless, it must be said of the Reformers that despite the
widespread hatred of the German they were not ashamel _to
uee it when it involved the spreading of the Gospel. 7o
them the Coszpel came first and then the leangusge. ¥%hile men
like Sturm end Tratzendorf, extireme chlglciots. opposed 1it,
Luther lauded it. 5He ueed it in his writings. Le trans-
latec the [ible into it. &Ie bemoaned the fect tmt it bad
been corrupted in the cloisters.

Fith so much emphasie upon the languages little time

wie left for other eubjects. hAe & result, the so called

138) Luther, Ausleguny des gweiten Psalms, op. gcit., V,
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"Realien" were woefully nezlected, Here and there & ref-
erence does oscur., Luther once remarked:
"Wir sind jetzt in der lMorgenrcete eines kuenftigen
Lebens; denn wir fengen an, wiederum gu erlangen das
gzmnmsd;:li\reiggun, dae wir verloren haben
0f all the "Realien” mathematice and hie'tory were particue-
larly stressed. Guenther even claims that the Refomation
was the first to introduce methematics in the Volksschulen.l40
Gemerally speaking, however, it was studied in the higher
schools. Even there the use was not widespread. In regard
to history, little more oan be s&id. In his Vorrede gur
Geschichte dee Hergoge Fraent Sforzs su kailand yon Capella
Luther makes an advanced statement: “Es spricht der hoch-
.bcmohbo Varro, dasz die allerbecste Velse zu lehren esel,
wﬁm man gu dem Uort Exempel oder Belsplele gibtecsee
Derum fst's ein koestlich Ding um dle Historten."l$1 yet,
few references to history are to be found in the ordinances.

Seldom is & special time set aside. ¥When 1t ie mentioned,
it usuelly is teught in connection with the catechism.

139) <Quoted in “rt’z. op. cito‘ ps 320,
140) Guenther, Goanhichto des hthentlachon Unterrichts
goun E:EEeEJ. er % ahre ﬁ$ Bcrlfm
ﬁe don, Uerm. 5de I Quote n.lortz.
Ope c‘tig p‘

141) Luther, Vorrede zu Geschichte des lergzogs Franz
S—tom.ém Quoted in Nertz, op. eit., p. 331l.
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besides mathematice &and history other "iHetulien" men-
tioned are mature study, Jurisprudence, erchitecture, agri-
culturc, and industriasl treining. ¥ith the exception of
nature study those &re generally reserved for the upper
classes.

Just what the Heforme tion contributed to education
in respect to the curriculum iz beyond the judgment of the
writer. His study was too limited for him to be able to
make a statement. Leach's conclusion 1e:

The net result of the Kenaissance and Reforms tion

on the curriculum and methodes of gramxzar schools

wke little more than to place Greek in the same
position as Iatin; with more éclat attaching to
real knowledge of 1it, but less consequence &ttached

and les: ef fort made to attain that knowledge in
the ma jority of pupils,“l4@

Painter i¢ & little more complimentary: "He (Luther)
brought about 8 reorganization of schoole introducing
graded instruction, an improved course of study, and

retional methods,"343

142) Leamch, "Heformation and Zducation," op. cit., pe. 142,
14%) Painter, op. cit., p. 167.
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VIII. Conclusion

Thus with the study of the curriculum we close our
thesis with the fond hope that future tine will bring future
study and that future study will unveil many of the prob-
lems confronted in the thesis. If there is any one truth
that was reemphasized for the writer time and agein through-
out this entire study, it is the great difficulty of his-
torical research to arrive at certainty. No matter how
clear the facts may be, ‘there still are umlll& two or more
pointe of view, especially in desling with a period like the
Reformation which is subject to much religious bias.

Though the etudy has by no means solved the problems
‘which we had expected it to unrevel, we nevertheless are
appreciative of the tirme spent in the fleld. It is our fond
hope, 1f God willa, to continue this investigation at some
future dat e, perhaps in partiasl fulfillment of the reqguire-
ments of the Kester of Arte degree. it that time t..he writer
would like to trece the influence of the Reformation upon
modern Christian education in addition to completing the
study of Reformation ecuocation itself. In that field the
study of the teacher, the pupil, the methods, etc., must
be pursued. %e leave our peper in utmost humility hoping
thet no onc places too much confidence in our conclusions.
ke prefer to regard the thesis as & phase of factusl admis-

sion rether than factusl emission.
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